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PED 130: INTRODUCTION TO SOCIAL STUDIES
1.0 : INTRODUCTION

The course PED 130: Introduction to Social Studies is a two-credit course consisting of three modules
and fifteen units. It is designed to cater for undergraduates offering B.A.Ed programmes and other
related programmes in the School of Education of the National Open University of Nigeria. It is a two-
unit course that demands your full attention and commitment as an undergraduate student.

As an undergraduate student of Education the course familiarizes you with the foundation of Social
Studies, its philosophical background, and relationship with other disciplines. You are equally going to
interact with some basic concepts which will provide you with a proper grounding for mastering the
subject matter of Social Studies. Your successful completion of this course should prepare you better
for the handling of curriculum content areas of any Social Studies programmed at the basic education
level of the nation’s education system.

This course guide tells you briefly what the course is all about, what relevant reference materials are
available to complement your reading of the course material and how you can work your way through
the course. It suggests some general guidelines for the amount of time you are likely to spend on each
unit of the course in order to complete it successfully. It also gives you some guidance on your tutor-
marked assignments.

2.0 : WHAT YOU WILL LEARN IN THIS COURSE

The course will avail you an opportunity to acquire the basic and relevant knowledge and skills required
for becoming a professional teacher of Social Studies who can boast of adequate grasp of the content of
the subject. The Course is expected to facilitate your understanding of the historical and philosophical
background of Social Studies as well as the values of learning the subject.

You will also learn about the relationship between the subject and other disciplines such as history,
sociology, economics, geography, and other subjects. Some basic concepts such as growth and
development, peace and conflict resolution, self reliance human rights and civic responsibilities which
are part of the major drivers of most curriculum contents in Social Studies will also be learnt in this
Course Guide.



3.0 : COURSE AIM
The course is designed for you as a reader and student to improve your knowledge of the subject matter
of Social Studies and its values which you will be expected to be taught as an affective-based subject.

4.0 : COURSE OBJECTIVES

The aim of this course as stated in the preceding section serves as an all embracing goal which equally
influences the objectives of your studying each of the units presented in the course material. The
objectives have been identified for each of the units. You are advised to read them before you start
working through each of the units. You may want to refer to them during your study of the unit to
check on your progress. You should always look at the unit objectives after completing a unit, in this
way, you can be sure that you have done what is required of you by the unit.

By the end of this course it is therefore expected that you should be able to do the following:
Identify definitions that are not compatible with the nature and focus of Social Studies.
i Give a concise definition of Social Studies which represents its value-laden nature and focus.
ii. Describe the origin of Social Studies in the United States of America.
iii. Describe the origin of Social Studies in Britain.

iv. Describe the origin of Social Studies in Africa
V. Describe the origin of Social Studies in Nigeria.
Vi. Describe the philosophical background of Social Studies in Nigeria.
vii. Establish the relationship between this philosophical background and the realization of the objectives of
Nigeria’s National Policy on Education in relation to social studies
viii. Describe the relationship between Social Studies and the Social Sciences
ix. Describe the relationship between Social Studies and the Arts
X. Describe the relationship between Social Studies and some other Disciplines
Xi. Identify the goals and objectives of teaching Social Studies at different levels of Nigeria’s educational
system :primary ,secondary and tertiary
Xii. Highlight the values of teaching and learning Social Studies.
Xiii. Discuss the prospects of the subject.
Xiv. Describe what concepts and generalizations actually mean.
XV. distinguish between concepts and generalization
XVi. List some examples of concepts and generalisations that can be used for effective teaching and learning
of Social Studies
XVii. mention the importance of concepts and generalisations in Social Studies teaching and learning.
xviii. Explain the concepts of growth and development.
XiX. Mention the characteristics of growth and development
XX. Establish the relationship between growth and development
XXi. Explain the concept of self reliance.
XXii. Explain what self reliance in education means
Xxiii. Identify some of the ways of becoming self reliant as individuals.
XXiv. Explain the concept of peace
XXV. Explain the concept of conflict
XXVi. Describe some of the steps carrying out conflict resolution in our society.



XXVii.
XXViii.
XXiX.
XXX.
XXXi.
XXXil.
XXXiii.
XXXiV.
XXXV.
XXXVi.
XXXVii.
XXXViii.
XXXiX.
xl.

xli
xlii.
xliii.

5.0
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State a concise definition of social problem

Identify the different types of social problem

Identify and discuss the causes of social problems and

Suggest ways by which social problems could be tackled in our society.
Give a concise meaning of human rights.

Explain the origin of human rights

Identify the different classification of human rights

Describe these identified classification of human rights

State the meaning of constitution

Explain the provisions of fundamental human rights as contained in the Nigerian Constitution

Explain the Universal Declaration of Human Rights

Mention some of the provisions of the Declaration

Explain the origin of the African Union

Mention the objectives and organs of African Union

Give a simple meaning of civic responsibilities

Identify the different types of civic responsibilities

State the importance of fulfilling our civic responsibilities and obligations.

: WORKING THROUGH THIS COURSE

It is important for you to be determined to complete this course by reading through from Unit 1 of the
first module to the last unit of the third module and, carrying out all the activities stipulated therein.
These include self-assessment exercises and tutor-marked assignments listed under every unit. At
certain points during the course, you will be expected to submit your tutor-marked assignments as your
scores in some of them form a reasonable percentage of your total scores for the course.

Each unit of each of the modules starts with an introduction followed by objectives to be achieved after
interacting with the main content and the exercises. Your facilitator for the course will be available to
attend to you in case you find it difficult to comprehend any aspect of the course material. You are
therefore advised to ensure that you read ahead and attend tutorial sessions where you would be able
to ask questions and interact with other colleagues of yours and the facilitator.

At the end of the course is a final examination. The course should take you about a total 42 weeks to
complete. Below are the components of the course, what you have to do, and how you should allocate
your time to each unit in order to complete the course successfully on time.

: THE COURSE MATERIAL
The major components of the course which will be made available to you include:

The Course Guide

The course material with the corresponding Study Units
Assignment file &

Presentation Schedule.



7.0: STUDY UNITS
The study units in this course are presented in the table below.

S/No. Module Corresponding Units

1 Foundations of Social Studies Unit 1: Meaning of Social Studies

Unit 2: Historical Background of Social Studies

Unit 3: Philosophical Background of Social Studies in
Nigeria

Unit 4: Social Studies and other Disciplines

Unit 5: Values of Learning Social Studies

Some Basic Concepts in Social Studies | Unit 1: Concepts and Generalisations in Social Studies

Unit 2: Concepts of Growth and Development

Unit 3: Concept of Self-Reliance

Unit 4: Concepts of Peace and Conflict Resolution

Unit 5: Concept of Social Problem

Human Rights and Civic Unit 1: Definition and Origin of Human Rights

Responsibilities Unit 2: 1999 Nigerian Constitution and Human Rights

Unit 3: Classification of Human Rights

Unit 4: Universal Declaration of Human Rights /African
Union Charter

Unit 5: Civic Responsibilities

8.0: ASSIGNMENT FILE

Your assignment file will be available through your facilitator and Study Centre Manager. In this course,
you will find all the details of the work you must submit to your tutor for marking. The marks you obtain
for these assignments will count towards the final mark you obtain for this course. Further information
on assignments will be found in the assignment file itself and later in the section on assessment in this
course guide. There are tutor-marked assignments in this course and you are expected to practice all but
submit at most 4.

9.0: PRESENTATION SCHEDULE

The presentation schedule included in your course materials gives you the important dates for this year
for the completion of tutor-marked assignments (TMAs) and attending tutorials. Remember, you are
required to submit all your assignments by the due dates. You should guard against falling behind in
your works.

10.0: ASSESSMENTS
There are two aspects to the assessment of the course: first are the tutor-marked assignments (30%) ;
and second is a written examination (70%).




In tackling the assignments, you are expected to apply information, knowledge and techniques gathered
during the course. The assignments must be submitted to your tutor for formal assessment in
accordance with the deadlines stated in the Presentation Schedule and the Assignment File

At the end of the course, you will need to sit for a final written examination of two hours duration.
11.0: TUTOR-MARKED ASSIGNMENTS (TMAs)

There are fifteen (15) tutor-marked assignments in this course and you are advised to attempt all. Aside
from the course material provided, you are advised to read and research widely using other references
which will give you a broader viewpoint and may provide a deeper understanding of the subject. Ensure
all completed assignments are submitted on schedule before set deadlines. If for any reasons, you
cannot complete your work on time, contact your facilitator before the assignment is due to discuss the
possibility of an extension.

The extension may not however be granted after the due date except with very genuine excuse.

12.0: FINAL EXAMINATION AND GRADING

The final examination for this course will be of two hours duration and has a value of 70% of the total
course grade. All areas of the course will be assessed and the examination will consist of questions,
which reflect the type of self-testing, practice exercises and tutor-marked problems you have previously
encountered. All areas of the course will be assessed.

Utilise the time between the conclusion of the last study unit and sitting for the examination to revise
the entire course. You may find it useful to review your self-assessment exercises, tutor-marked
assignments and comments on them before the examination.

13.0: COURSE MARKING SCHEME
The work you submit will count for 30% of your total course mark. At the end of the course, you will be

required to sit for a final examination, which will also count for 70% of your total mark. The table below
shows how the actual course marking is broken down.

Table 1: Course Marking Scheme

ASSESSMENT MARKS

Assignment 4 (TMAs) 4 assignments, best 3 will be used for C.A = 10
x3=30%

Final Examination 70% of overall course marks

Total 100% of course marks

14.0: COURSE OVERVIEW

This table brings together the units and the number of weeks you should take to complete them and the
assignment that follow them.



Unit | Title of work Week's Assessment (end of
activity unit)

Meaning of Social Studies

Historical Background of Social Studies

Philosophical Background of Social Studies in Nigeria Submission of TMA 1

Social Studies and other Disciplines

Values of Learning Social Studies

Concepts and Generalisations in Social Studies

Concepts of Growth and Development Submission of TMA 2

Concept of Self-Reliance

OO | N[OV B|IW|N|F

Concepts of Peace and Conflict Resolution

[any
o

Concept of Social Problem Submission of TMA 3

=
[y

Definition and Origin of Human Rights

[any
N

1999 Nigerian Constitution and Human Rights

[any
w

Classification of Human Rights

[EEN
o

Universal Declaration of Human Rights /African Union
Charter

[any
(%2

Civic Responsibilities Submission of TMA 4

Revision

Examination

15.0: HOW TO GET THE MOST FROM THIS COURSE

In distance learning, the study units are specially developed and designed to replace the university
lecturer. Hence, you can work through these materials at your own pace, and at a time and place that
suits you best. Visualize it as reading the lecture instead listening to a lecturer.

Each of the study units follows a common format as earlier explained under the section on "Working
through the Course’. The first item is an introduction to the subject matter of the unit, and how a
particular unit is integrated with the other units and the course as a whole. Next is a set of learning
objectives. These objectives let you know what you should be able to do by the time you have
completed the unit. You should use these objectives to guide your study. When you have finished the
unit, you must go back and check whether you have achieved the objectives. If you make a habit of
doing this, you will significantly improve your chances of passing the course.

The main body of the unit guides you through the required reading from other sources. This will usually
be either from your set books or from a Reading Section.

Working through the self assessment exercises will help you to achieve the objectives of the units and
prepare you for the assignments and the examinations. You should do each activity as you come to it in
the study unit.




The following is a practical strategy for working through the course. If you run into any trouble,
telephone your facilitator. Remember that your facilitator’s job is to help you. When you need help,
don’t hesitate to call and ask your tutor to provide it.

In summary,

Read this course guide.

Organise a study schedule. Refer to the course overview for more details. Note the time you are
expected to spend on each unit and how the assignments relate to the unit.  You need to gather
together all this information in one place, such as your diary or a wall calendar. Whatever method you
choose to use, you should decide on and write in your own dates for working on each unit.

Once you have created your own study schedule, do everything you can to stick to it. The major
reason that students fail is that they get behind with their coursework. If you get into difficulties with
your schedule, please let your facilitator know before it is too late for help.

Turn to Unit 1 and read the introduction and the objectives for the unit.

Assemble the study materials. Information about what you need for a unit is given in the ‘Overview’
at the beginning of each unit.

Well before the relevant due dates (about 4 weeks before the dates) access the Assignment file.
Keep in mind that you will learn a lot by doing the assignments carefully. They have been designed to
help you meet the objectives of the course and, therefore, will help you pass the examination. Submit
all assignments not later than the due dates.

Review the objectives for each study unit to confirm that you have achieved them. If you feel
unsure about any of the objectives, review the study material or consult your facilitator.

When you are confident that you have achieved a unit’s objectives, you can then start on the next
unit. Proceed unit by unit through the course and try to pace your study so that you keep yourself on
schedule.

When you have submitted an assignment to your facilitator for marking, do not wait for its return
before starting on the next unit. Keep to your schedule. When the assignment is returned, pay
particular attention to your facilitator’'s comments. Consult your facilitator as soon as possible if you
have any questions or problems.

After completing the last unit, review the course and prepare yourself for the final examination.
Check that you have achieved the unit objectives and the course objectives.

16.0: FACILITATORS AND TUTORIALS
There are 20 hours of tutorials (ten 2-hour sessions) provided in support of this course. You will be

notified of the dates, times and location of these tutorials, together with the names and phone number
of your facilitator, as soon as you are allocated a tutorial group.



Your facilitator will mark and comment on your assignments. Keep a close watch on your progress and
on any difficulties you might encounter as they would provide assistance to you during the course. You
must mail your tutor-marked assignments to your facilitator well before the due date (at least two
working days are required). They will be marked by your facilitator and returned to you as soon as
possible. Do not hesitate to contact your facilitator by telephone, e-mail, or discussion board if you
need help. The following might be circumstances in which you would find help necessary: when

you do not understand any part of the study units or the assigned readings.

Meaning of Social Studies
Historical Background of Social Studies
Philosophical Background of Social Studies in Nigeria
Social Studies and other Disciplines
Values of Learning Social Studies
Concepts and Generalisations in Social Studies
Concepts of Growth and Development
Concept of Self-Reliance
Concepts of Peace and Conflict Resolution
Concept of Social Problem
Definition and Origin of Human Rights
1999 Nigerian Constitution and Human Rights
Classification of Human Rights
Universal Declaration of Human Rights /African Union Charter
] Civic Responsibilities

you have difficulty with the self-assessment exercises.

you have a question or problem with an assignment with your facilitator’'s comment on an
assignment or with the grading of an assignment.

You should try your possible best to attend the tutorials. This is the only chance to have face-to-face
contact with your facilitator and to ask questions which are answered instantly. You can raise any
problem encountered in the course of your study. To gain the maximum benefit from course tutorials,

prepare a question list before attending them. You will learn a lot from participations in discussions.

7.0: SUMMARY

In this course PRD 100, you have learnt about the foundations of Social Studies and some basic concepts
that form the bedrock of the curricula content areas in the subject.

Specifically, you have interacted with topics such as:

10



Best of luck in your examinations. We wish you every success in the future. We hope you enjoy your
acquaintances with the National Open University of Nigeria (NOUN).
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MODULE 1: FOUNDATIONS OF SOCIAL STUDIES

Unit 1: Meaning of Social Studies

Unit 2: Historical Background of Social Studies

Unit 3: Philosophical Background of Social Studiet Nigeria
Unit 4: Social Studies and other Disciplines

Unit 5: Values of Learning Social Studies

UNIT 1: MEANING OF SOCIAL STUDIES
CONTENTS

1.0 Introduction

2.0 Objectives

3.0 Main Content
3.1 Social Studies Defined
3.2: Self Assessment Exercise

4.0 Conclusion

5.0 Summary

6.0 Tutor-Marked Assignment
7.0References/Further Readings
1.0: INTRODUCTION

Effective teaching and learning of Social Studiearsy level demands a detailed but not lopsided
understanding of the meaning of the subject in sachay that the bias of training does not
influence the way a teacher ends up handling thgesuin class. In this Unit, which happens to be
your first contact with this course material, itagpected that you will be familiarised with the

definitions of the subject as supported by contemmyopractitioners of the subject. The various
14



confusions that have characterised the definitadrtbe subject based on the professional biases of
teachers handling the subject in our schools wiltleared. This will therefore give you the chance

of getting acquainted with the details of what @®al definition of Social Studies should be.
2.0: OBJECTIVES
By the end of your interaction with this Unit, yshould be able to:

1. Identify definitions that are not compatible wittetnature and focus of Social Studies.

2. Give a concise definition of Social Studies whig@presents its value-laden nature and

focus.
3.0: MAIN CONTENT
3.1: What Social Studies is Not

The circumstances surrounding the introductionhef gubject, Social Studies into Nigeria can be
identified as one major factor that has influenteslway the subject has been variedly defined in
the past years. The early practitioners of the estilbgllowed their professional background and
preparation to influence what they perceived angylth as Social Studies. Lawal and Oyeleye
(2003) in support of this view remarked that thefimtions, nature and scope of the subject

became so restricted to the confinements of thiesoiscipline purview of the Social Sciences.

To some of the practitioners in this category, 8oStudies was defined as “amalgamation of all
knowledge of the arts and social sciences, in tesfmisistory, geography, political science and
sociology. Quartey (1984) remarked that the pratégs of this view argue that knowledge is one
and indivisible and that it is only for convenienteat it has been divided into subject
compartments. Curriculum labelled on this view oahded up departmentalising knowledge by
selecting assortment of topics from the Social I8®e. This can only compel the teachers holding
this view to limit their selection of topics reldt¢o their discipline, with emphasis on such topics
at the neglect of other topics unless other spstsatan be found to handle other aspects of the

curriculum.
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Some other practitioners of the subject have eyguddfined Social Studies as the study of the
relationship between man and his environment. Aadjanct, they it is how man influences the
environment and how the environment influences n@nartey (1984) observes that this view has
strong geographical and sociological connotatidimese standpoints present the false notion that
Social Studies has nothing new to offer. By prasgn®ocial Studies in subject compartments, it

attempts to negate the importance attached totthi@ment of unity of knowledge.

Teachers who had this perception of the subjea®nition, taught Social Studies purely for
knowledge acquisition. This approach to the de@nitof the subject does not adequately
emphasise the affective domain of learning as refgdocuses on the cognitive orientations of the

subject.

Though none of these definitions can be an acckptiddinition of Social Studies, each contains
some elements which an ideal definition of the satghould contain. Again, one cannot deny that
Social Studies deals with facts derived from ingespnal and man-land relationship, but it is
wrong to assume that it focuses on a body of peecemorable facts about man and the

environment.

This is because Social Studies is not a discipiineshich academic selfishness is exhibited or
promoted. That is, a discipline in which a teacbeizes opportunity to emphasise his/her own
area of specialisation at the expense of the @atkeat of the subject (no compartmentalisation of
knowledge). This position will lead us into lookiagwhat an ideal definition of the subject should
read like.

3.2: What Social Studies is

Notable scholars have defined Social Studies inswthgt confirm the subject as a value-laden
discipline. For instance, Frost and Rowland (19@@fined the subject as essentially studies of
human relationship, like human to human, humamstitutions, human to physical environment

and human to value systems. This implies that thgest is one that encourages attention to be
given to the process of living and working togethesing of the environment to met basic human
needs, customs, institutions, values and life 8na, cultural heritage and its dynamic on-going

characteristics.
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Quartey (1984) in his own definition of Social Sesgldescribes the subject as a “study that equips
the youth with tools necessary in solving persomadl community related problems”. Thus
defined, Social Studies will not mainly aim at gigiout knowledge, but it will equally emphasise
on inculcating a certain distillate knowledge whiealil assist humans in acquiring the tools
necessary for life. Such tools are knowledge, \&la#itudes and skills. These tools are expected

to assist the learner in solving both personal@mmunity related problems.
The National Council for Social Studies in the @ditStates of America has officially defined
subject as:

An integrated study of the social sciences amddnities to promote
civic competence and help young people devédlembility to make informed
and reasoned decisions as citizens of cultudiigrse, democratic society in an
inter dependent world. (NCSS 1992)
This implies that the goal of Social Studies puregvolves around citizenship education,

education for cultural integration and sustaindiviag.

Social Studies can therefore be described as #ligcwhich attempts to modify or change the
learners’ behaviours in the directions of accegtalues and attitudes through a process of
studying human beings relationship with his or &evironment and with the desire to provide
solutions to various complementing problems in prideensure his/her survival, having been

equipped with the necessary tools such as valtiégsidas, skills and knowledge (Lawal,1993).

As a social subject, it is more inter-disciplinamypre concerned with skills development and more
normative. It is a field of study in which contesmid prupose focus on relationships. It provides
knowledge, attitudes, values and skills that engl@leple understand better their physical and
human environments in order to act or behave gsonssble citizens. Its primary purpose is to
help young people develop the ability to make imfed and reasoned decisions for the public

good as citizens of a culturally diverse, democrsadiciety in an interdependent world.
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3.3: Self Assessment Exercise
1. Give any two definitions of Social Studies whichuyare convinced will unacceptable to

the contemporary practitioners of the subject.
2. What is Social Studies from your point of view agacher in training?
4.0: CONCLUSION

The foregoing reveals that attempts at definingi@&tudies can be fraught with misconceptions
and professional biases. However, the correct idiefinof Social Studies will basically present it
as a discipline that deals with man’s problem afvisal. The focus of the definition should
nevertheless not one that focuses on the problensegéut on how to prepare man to confront
such problems. Any definition of the subject thahmot make this happen should be regarded as
one of those that depict what Social Studies ts no

5.0: SUMMARY

In this Unit you have learnt that the area of splesation a teacher handling Social Studies in
schools is capable of influencing his perceptiomwbét the subject is. However, those who present
the subject as amalgamation of social sciencedhandhnities could be described as scholars who
stopped mid way while trying to do justice to thsk. Rather, Social Studies should be defined as
a discipline that allows the learners to study pe@s they interact with one and other, as they
meet their needs for survival and comfort, develogr unique life styles, work out problems of
group living as they reflect on the knowledge, &fsli environmental characteristics and tides of
circumstances that have brought them to their ptestatus and are likely to propel them into the
future.

6.0: TUTOR-MARKED ASSIGNMENT

Convince a group of practicing teachers of Sociatifes that some definitions of the subject exist
which cannot be acceptable by experts and give Hreopportunity to become familiar with some
of those definitions that support the value-ladature of the subject.
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UNIT 2: HISTORICAL BACKGROUND OF SOCIAL STUDIES
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1.0: INTRODUCTION

Social Studies as a discipline of study cannot éscdbed as a casually conceived subject
that just happened by accident. Rather, it is plaain inheritance and a tradition that requires

citizens to function efficiently and effectively & democratic society.

In this Unit you will have an opportunity to reabldoait the development of Social Studies
both from global and national perspectives. Thi§ imvolve a review of the discipline’s

historical development in different key nationse tircumstance leading to its development
in such nations and the interactive effects of sdelelopments on the growth of the

discipline in other countries across continents.

Social Studies within the past hundred years casalbto have developed in different parts

of the world through relatively similar goal, butied to series of events which have been
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peculiar to the different nations sharing the ieser Social Studies has come to be seen in

different countries as a tool for national develepn

Some of the countries where the Social Studies giisuhave greatly developed and
blossomed in the past years include United Stdtésnerica, Britain and Africa with special

reference to Nigeria.

2.0: BEHAVIOURAL OBJECTIVES

By the end of your interaction with this Unit, yshould be able to:
1. Describe the origin of Social Studies in the UniBtdtes of America.
2. Describe the origin of Social Studies in Britain.
3. Describe the origin of Social Studies in Africa

4. Describe the origin of Social Studies in Nigeria.

3.0: MAIN CONTENT
3.1: Development of Social Studies Thoughts the United States

The United States of America appeared to be thetlferd country of Social Studies,
and no wonder Obebe (1990), commented that Sodiadi€s first appeared as a
curriculum of the educational system of United &atf America (USA) within the first
two decades of the #0century. He further remarked that although it \&astormy and
difficult birth, distinguished scholars like Johre®ey, George Counts, Edger Wesley,
Harold Rugg and Earle Rugg, were the midwives. Td®desse who was the Chairman
of National Education Association Committee on &b8tudies which issued its final
report as part of a major review of the re-orgatnraof secondary education in (1917)
has been identified as one of the first to uset#éhm “Social Studies” in its present

sense.
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Social Studies thought started developing in th&ddnStates of America in the early
1900 as a reaction to the tremendous numerous huymrabiems prevailing at that
particular period. Some of these problems werechlgisocial and political but purely
as a result of the civil wars which Americans wdmwbugh and were just getting over.
Some of these problems were seen as cogs in thel whall efforts at ensuring the

evolution of a pluralistic and modernized democratate.

By 1921, a national association called National r@dufor Social Studies (NCSS)
whose membership is opened to person or institutiterested in Social Studies was
formed. This Council charged itself and its memlweits the responsibility of working

towards a better understanding of Social Studied it importance in developing

responsible participation in social, political aawbnomic lives.

The NCSS has since then been playing prominent imolthe development and  wider
acceptance of Social Studies across the world. drganization has written several position

statements on the basic rationale for Social Stueliieication and curriculum guidelines.

Through the effort of NCSS, various task forcesensst up to review the scope, content and
sequences of Social Studies. This has really inflad the evolutionary development of Social

Studies in American Schools.

Events in the world scene, such as the Russiarchaumg of Sputnik (1957) and American

internal social problems of the 1960s gave birthhi® “new Social Studies” that began in the
1960s. During this period, curriculum materialstbis new Social Studies were designed to
teach students both the concepts and methods wiryngsed by historians and social scientists
for generating knowledge. Many teaching aids wexeetbped and employed in the teaching of
concepts and in the formulation of generalizatismspromote effective teaching of Social

Studies.

By the seventh decade of the twenty century, taerahg rates of crimes, divorce and illegal
use of drugs on large scale heightened the intefébe ~ Americans in Social Studies. At this
time they had started seeing Social Studies agadyst of social change. Hence, the discipline

started focusing on  relevance to social problentsself-realization. They now felt there was
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an urgent need for the school to prepare citizendetll with some of the identified inevitable

problems.

It is however, important to note that in the Unittdtes of America, there is no national Social

Studies syllabus for all schools. Each school idistvrites its own Social Studies syllabus.

Social Studies in American scene as observed bp©EO90) does not have a  static  structure.
It has transformed from citizenship education fational development by enlarging the vision
and meaning of citizenship to include not  onlylttaal community, the state and the nation, but
also the global community. This is in recognitidrtlee fact that all human beings live in a multi-
boundary world; not simply a world of nation-statésit one with a diversity of worldwide

systems in which all people affect and are affebiedthers across the globe.

The recognition of the dynamic nature of Sociald&s in United States of America is also
being influenced by the fact that humanity is imsiagly threatened by problems that cannot

be solved by actions taken only at the nationatllev

Social Studies in the United States of America yockn therefore be said to be focusing on
the reduction of, pressures, social and environat@mbblems which are of national and
international concerns, with contents usually dravam a variety of discipline-interdisciplinary

approach. Students are being taught to think ¢ipla they act locally. Learners are taught in

ways that make learning active, interactive, hasdand engaging.

It must be noted that any society, which intendsrmting democratic discipline through Social
Studies education, requires individuals who aréingland able to participate effectively in the
solution of common problems. They must also beingllat times to take decisions which
demand compromise among different points of viewsTis important for society to develop
towards desired goals. This is the idea of Sodiadli8s in the United State of America. While it
is true, that other subjects also contribute towatte development of desirable goals in the
youths, Social Studies is viewed as bearing thatgreresponsibility. This is because Social

Studies deals directly with human problems and tideshape the behaviours of individuals.
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3.2: Development of Social Studies Thoughts in Batn

There is very little evidence of the existence ofi8l Studies before the 1930s in Britain
and other European countries. What could be redaade¢he Social Studies content at that
time included materials from the Economics andtRali Science, which were then taught
as Civics (Ogundare 2000).

This view is in line with what Lawton and Dufour94) as quoted by Obebe (1990)

observed through a remark that,

There is little evidence of the existence Sociadli§s in the

curriculum at the beginning of twentieth centualghough history and

geography (which were fairly established in theneéntary and grammar

school by the1920s) would sometimes include nadsegenerally referred
to as “civics”.

The range was extremely restricted with much ofi¢ening being by rote.

However, Social Studies thought itself was knowrhave had initial setbacks in the
history of British educational system. By 192Grehwas a criticism of the content of the
school curriculum through the Hadow Report. Thgore pronounced that the general
character of teaching should take account of thglg natural and social environments.
This implies the desire for a curriculum thatagially relevant and capable of equipping
the young ones to go out and become adults im@umstrialized society. The report also
noticed some elements of indoctrination in whats weeing taught in schools, e.g,

children were taught to “honour the queen” ‘ruragMrom every police man, etc.

This therefore marked the beginning of a more dynaand affective thought in the

British Educational system, which Social Studiegaments later capitalized upon.

The advent of the Second World War which heralsieasie war problems that later had
adverse effects on the British citizenry also htiged the chances of this dynamic

thought. The World War Il raised the concern fonstructing a better society from the
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sad experiences of the war. To resolve this pestpwoblem of adjustment being faced
by the citizens, more interest was shown in Sdéfatlies. This was because the content
of the school curriculum was identified as capaiflaelping to construct a better society

out of the catastrophic one for the emerging Bsto

British educators therefore saw a liberal educatis a way to bring about greater
understanding of human kind. The thought of So8ialdies for inclusion in the school
curriculum became more prominent as it was reaeghas capable or helping the pupils
and adults become socially conscious and respensibmbers of their society. Hence,
by 1944, the Social Studies curriculum emergednduthe establishment of secondary
education for all, when the school leaving age wa#&sed from 14 to 15years and teachers

had to be re-trained, as pointed by Lawton ancdbbui974.

Between 1945 and the early 50s there was theraftremendous growth in the thought
of Social Studies and British Schemes were deeelopn integrated approach to the
subject. These growing thoughts were reflectethénseries of teachers’ handbooks that
were produced in Social Studies. For instance, 1845, the movement produced a
document in which Social Studies was going tocwgght as a common core course for

the younger ones.

The Social Studies programme that emerged duhisgpteriod however faced a lot of

resentment from subject specialists like the hists and geographers, who saw nothing
special in the growing thoughts of subject. Thelf tinsecured because of continuous
spread of the subject. This resentment did notwathe teaching of the subject to further
develop especially between the late 1950s and.18gQhe early 1960s there was a
revival of interest in Social Studies as a resfilithe recommendations of the Crowther
Report of 1959 and the Newton Report of 1963. fileedemanded that school curricula

should be relevant to industrialised and changogety.

There therefore that thought which wanted So8taties to focus on how to equip the

youth to become well-trained adults in an indadised society. Since then Social Studies
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has received more attention in the British scloooticulum. By 1968, an important year

for Social Studies, key books and curriculum petgen the subject emerged.

The dynamic growth of the British society and athement in technology have all
combined to improve the thoughts of Social StudieBritain to the extent that the focus
of the discipline has shifted and subject is ne&nsas Modern Studies with its contents

including living in the community, living with o#rs, urban life and learning.

From the foregoing one could say that the genebbgctives of British Social Studies
course may be seen as developing in children & erdical and balanced social
awareness. The new Social Studies in Britain esipba insights, concepts and

generalizations partially derived from the sosigkence.
3.3: Development of Social Studies Thoughts in Atta

Discussion on Social Studies thought in the UnB&ates of America and Britain without
Africa as a continent may be seen as an incommgercise because, Social Studies
growth and development has been a universal phemalnLawal & Oyeleye, 2003).

A close look at the development of historical thlouof Social Studies in the U.S and
Britain will reveal that, it has had a great irhce on Social Studies thought in Africa
(Lawal 2003).

Social Studies in Africa is a fairly recent cuaiiem innovation coming after 1960 in the
wake of independence. During this period, mosticAfi countries were European
colonies. They faced a problem of educating tbéizens in European values, which had
already been included in the curricula of Africaaiools. The educational policies of the
colonial government were formulated to serve tleeds of the colonial masters.
Teaching was geared towards training Africans whbald be able to serve the interest of

the colonial government. Africa indigenous valwssifudes and skills were neglected.

However colonial education had some aspects olaB8tudies. These were in form of
general knowledge, religion, and moral instructidimese were taught as Civics and

Government. History, Geography and Government wersidered paramount teaching
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school subjects during the colonial period to achithe goals and objectives. Good
children upbringing was emphasized by colonial teras as a tool making them

submissive to colonial rule.

At the attainment of independence by some Africaumntries in 1960, colonial education
came under very severe attack by the same cdlpraducated Africans. The British

system of education was described as one geanatds separating the Nigerian child
from his/her cultural values, instead of develgppositive values in him/her. The most
important areas which were of greater concernotb bthe leaders and the generality of

Africans were the educational systems and cuuioudevelopment.

By 1967, more concrete international concern weswve in the development of Social
Studies thoughts in Africa, especially as a thwofgcontinental concern. So at an
international conference held at Queen’s Colle@xford, United Kingdom, the

introduction of Social Studies as a formal scheabject was proposed, and this

conference led to the important and historic 19@8nbassa Conference held in Kenya.

The Mombassa Conference which was sponsored bgafidoal Development Centre

(EDC) Newton, USA and Centre of Curriculum RenewaEducational Development

Overseas (CREDO), London, laid the foundationaiorunderstanding of the meaning of
Social Studies and an application of Social SwitheAfrica. The conference deliberated
on the issues surrounding the development of a 8ewial Studies curriculum for

different countries of Africa.

Some of the thoughts which the conference focosedicluded the philosophy of Social
Studies, problem of teacher training, resourceernes development and acquisition as

well as evaluation techniques.

There were representatives from eleven Africanntees viz. Nigeria, Botswana,
Ethiopia, Ghana Kenya, Lesotho, Malawi, Sierraresolranzania, Uganda and Zambia.
The major decision reached was that new curridmtaSocial Studies for schools in
Africa, starting with the primary schools mustd®veloped. Each country representative

in consultation with the permission of her goveeminwas to set up a Social Studies
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committee to consider formulating content and tigyiag materials for Social Studies in
her country.

The conference also set in motion the creationear yater of a permanent African
international Secretariat based in Nairobi, Kengalled African Social Studies
Programme (ASSP) which was later renamed the &idri€ocial and Environmental
Studies Programme (ASESP). The organization wasgeld with the responsibility of
co-ordinating further development of Social StgdieAfrican continent.

Hence, it advocates an integrated approach ttetthing of Social Studies and this has
greatly influenced future thoughts about the sttbj&Such thoughts have included

cultivation of national aspirations, love of onesuntry and responsible citizenship.

African countries that embraced these thought® Heaen developing other thoughts in
the discipline, depending on the nature of thatiamal problems. For instance, with the
end of the civil war in Nigeria, and the compleitaeyp problems of such war, Social
Studies has been seen as capable of playinggueunole in giving the new breed of

Nigerians firm base in national consciousnessiatggration.

To crown it all, the new trends in the developmehtAfrican Social Studies is the
provision of opportunities for looking into thetfwe while taking into consideration the
global issues which involve international relasoamong nations of the world. For
example, African Social Studies has recognizednéed to pay careful attention to the
promotion of democratic and technological valu®ider to be able to move along with
change in the political, economical and technaalgsystems of many countries of the

world.

28



3.4: Development of Social Studies Thoughts in Nega

Discussion on developments generally in varioustites of the world may have little or
no significant meaning without particular refererto Nigeria; a country with the most
populous black race in the African continent anel whole world. Social Studies as an
integrated discipline was not in existence dutimg colonial era in Nigeria (1840-1960).
What was found in the primary and post primaryosté in the country was the teaching
of a kind of curriculum called “General KnowledgéUdoh, 1989). Of course, the
Nigerian child was therefore being educated oatdits/her own environment, his/her
society and culture. It was more appropriate at thme to know and explain concepts

from European examples.

The development of Social Studies in Nigeria hosvesame earlier than those of other
countries in Africa. This was because as earl§3s8, the Ohio state University in the
United States of America had sponsored some Nigerfor training programmes in
Social Studies. The arrival of the recipients ofcts training programmes greatly
influenced their thoughts about Social Studies.ifstance, they perceived the social ills
that accompanied Nigeria’s transition from colbnera to independence. They
discovered the high rate of acculturation amongeNans and the rate at which the
nation’s cultural traditions were breaking dowmey therefore, felt that the only way to
salvage the country was to train the young ones manner that would provide them
with opportunities to catch up with the new prablef change (Lawal, 2003).

This pattern of Social Studies thoughts was atsoptemented with an earlier effort at
introducing the subject on an experimental basithé Northern Nigeria teacher training
institutions as a formal school subject. Howebetween 1964 and 1965, Social Studies
had been introduced into Nigeria through the NaritEducation Project and the Ayetoro
Comprehensive High School Project of Western Nggdduring this same period, the
then Western Nigeria Ministry of Education begaeparation for the propagation of the

subject by convening a conference and agreeingntmutline of the Social Studies
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syllabus for secondary schools classes | andhik Was later assigned to the Department
of Social Studies in Ayetoro Comprehensive Highdt with the assistance of the Ford
Foundation Aid and the Comparative Education Sty Adaptation Centre (CESAC).

The experimental teaching of Social Studies ditl ex@erience a total success in the
Eastern Nigeria due to the civil war. The Northetates’ education committee of the
Interim Common Services Agency (after the creatibrsix states from the existing

Northern States), however made a decision thaaB8tudies should be introduced into
schools and colleges in the Northern states.. 8§91 Social Studies department was
firmly established in the Institute of Educatiédthmadu Bello University in Zaria. In that

very year, a national curriculum conference wall le Lagos and this gave a better
national recognition to the subject as a meansadfieving national objectives of

education.

1970 witnessed another tremendous position chamg8ocial Studies as materials
produced for primary and teacher’s colleges in Muethern states were out and the
CESAC’s book were modified and refined. More saseich as Lagos, Kwara and
Kaduna began to introduce the subject in 1971.rédemtatives from the East Central
State Ministry of Education also attended Soctatifes Association of Nigeria

(SOSAN) Conference in 1971 with the full suppant the teaching and learning of the
subject.

With the first National Curriculum Workshop heldlbadan under the sponsorship of the
Nigeria Education Research Council (NERC), thstfiever National Social Studies
Syllabus for primary schools was produced. Corg;ephture, objectives, teaching

strategies, teaching aids, evaluation techniqueze @iscussed at the conference.

Based on the necessity for training of pre-sengoeial Studies teachers in primary
schools, the Nigeria Education Research CoundR@N) produced syllabus for teachers
colleges in 1972 and the Institute of EducatioBJUAZaria introduced the subject into its

Post Graduate Diploma in Education (PGDE) programm the same year, a degree
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course in Social Studies in ABU, Zaria and Nige@artificate in Education (NCE)
programme in Advanced Teacher’s College Sokotoimtasduced in 1973.

1974 and 1975 witnessed another development dnshieute of Education, University of

Lagos, where the subject was introduced at Astestipp and NCE levels. 1976 was
another year when Universal Free Primary Educat@s launched throughout the
country, and the teaching of Social Studies in phienary schools replaced separate
subjects of the social sciences. It became corapula teacher’s colleges. In 1978, two-
year Bachelor of Education (B.Ed) degree prograsnme Social Studies was also
introduced at ABU, Zaria.

By 1980, the discipline of Social Studies was &tk at all levels of our educational
system and the National Policy on Education mdda core subject in primary and
junior secondary schools. In 1981, the NERC nogeNan Educational Research and
Development Council (NERDC), thought it wise twiesv the National Primary Social
Studies Curriculum Guide which was produced in119he revised guide was published
by the Federal Ministry of Education in 1983”. 198nd 1984 witnessed another rapid
development because many more universities st@astigraduate degree programmes
in Social Studies. Typical example of such insttos included: Ife, Ibadan, llorin,
Lagos, Nsukka and Jos. The Joint Consultative Citteen(JCC) also approved the
Junior Secondary School Social Studies Sylladudok, 1989).

The National Teacher’s Institute did not only prod the Grade Il Social Studies
Syllabus and texts, it also went ahead to writer&® books on Social Studies for NCE
for Distance Learning System, the distributionadifich started in January 1990. Almost
all colleges of education now offer Social Studiegheir current programmes. Degree
and post-graduate programme in Social Studienarebeing offered in more than ten
universities in Nigeria. The skepticism on theunat scope and philosophy of Social
Studies has been over to some extent. It is n@enapulsory subject in the first nine
years of a Nigerian child’s education courtesytioé new 9-year Basic Education
Curriculum launched in 2007.
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3.5: Self Assessment Exercise
1. Give the name of the “mother country” of Social@es/

2. Highlight the role of NCSS in development and gitowf Social Studies in the
United Stated of America.

3. Briefly highlight the relationship between the effeof the 2 World War on
Britain and the growth of Social Studies in the oy

4. List some of the benefits of the Mombassa Conferamt the growth of Social
Studies in Africa.

4.0: CONCLUSION

The growth of Social Studies across the differemttgpof the world has been informed by a
variety of reasons and factors. For instance, & been used as a partial solution for social
problem in many countries of the worlds. In Germahyvas initiated after the Second World

War, as a means of developing a new political ortterBritish, Social Studies was used to

legitimatize the teaching of social sciences paldidy sociology, while preparing students for

their role in the society. By the Butler Act of ¥Britain eventually looked up to the integrated
Social Studies programme as an avenue for promatirher youths the socio-cultural values
which Britain tradition has held in esteem for agome.

In United States of America (USA), Social Studidsas continued its primary function of
preparing students for effective citizenship in dematic society and instilling patriotic ideals in
the young ones (Kissock, 1981).

Among the African nations, Social Studies has hessd to improve the self image of people in
the society after a colonial rule and heritage Slarra Leone, it was used to learn ways of
improving the economy. In Ghana, it was aimed atdforming the society, especially political

culture. In Ethiopia, it came to inculcate the ogpis of nationalism, unity and inter-dependency
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among citizenry of a new nation with diversed pagioh. In Nigeria, it is aimed at helping to
build a foundation for a democratic society.

In spite of many conferences, seminars and worksliop Social Studies, the subject did not
receive the blessing of so many schools in Nigenimediately. Some were scared because of its
newness, or lack of understanding of its natur@psec and dynamism. Other saw the
development as a great challenge to their dis@péind therefore campaigned against it. This
necessitated the formation of Social Studies Assioei of Nigeria (SOSAN). Several other
organizations have since been formed to furthempte effective teaching of the subject in
Nigerian schools. These organizations include MafioAssociation of Social Studies
Educationists (NASSE) and Social Studies Teachessociation of Nigeria (SOSTAN).

5.0: SUMMARY

In this Unit, you have interacted with the variagbhsughts that influenced the development and
growth of Social Studies as a discipline of studyschools in the different parts of the world
with specific reference to the United States of Aing Britain, Africa and Nigeria in particular.
The various factors that influenced such growth dedelopment have been highlighted. Chief
of these factors were effect of wars on the coménations’ educational system, the need to use
curriculum content to emphasise and promote ndtimmeé cultural values and build a firm base
in citizens on issues of national consciousnessraedration.

The role which the development of Social Studiegfinca played on its growth in Nigeria has
equally been discussed with a remark that developroethe subject in Nigeria came earlier
than those of other countries.

Basically, the earliest recipients of Social Stediee Americans and ever since its development
in the United States of America (USA), this hasrbestrumental to development of the subject

in other parts of the world.
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6.0: TUTOR-MARKED ASSIGNMENT

Establish the relationship between the history ofi@ Studies in Africa and the growth and

development of the subject in Nigeria.
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1.0: INTRODUCTION

Teaching Social Studies is a great and importasgaesibility. Having become familiarised with

the various thoughts that have influenced the dpreént of Social Studies across the world and
Nigeria in particular, it is also your responsityilto understand the philosophy behind the subject.
This is exactly what this Unit hopes to do for ytuexposes you to the philosophical background
of Social Studies in Nigeria- a philosophy thattpys a kind of discipline that has been very
dynamic in nature and content ever since its intetidn and your responsibility as teachers in
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further this philosophy through your teaching ofe tlrecommended content areas and
methodologies.

This Unit is also reflection of one’s belief in thect that a relationship exists between the nation
goals of Nigeria and the objectives of teaching ghbject Social Studies at all the levels of our
educational system.

2.0: OBJECTIVES
By the end of your interaction with this Unit, yshould be able to:
1. Describe the philosophical background of Sociabtietsiin Nigeria.

2. Establish the relationship between this philosoghbackground and the realisation of
the objectives of Nigeria’'s National Policy on Edtion

3.0: MAIN CONTENT
3.1: Philosophical Background of the Social StudieBrogramme

The introduction of Social Studies, all the waoker, was usually characterized by the desire
to use the subject to address contemporary natpyoalems. Likewise, the school as we all
know has an obligation to provide a curriculum desd to develop effective living in the
society. Such a curriculum is expected to equip tHeaner with  skills, understandings,
attitudes, habits and appreciations that will help contribute to this goal. The Nigerian Social
Studies Programme is not an exception in thist aball be seen in this Unit. It has a set of
goals and objectives which one can  confidentlycdles as being of direct relevance to the

philosophy and objectives of  Nigerian education.

The school, as an agency of the community andabgety at large, supplements the home and
other agencies, with which the child has conféota greater extent than the other agencies, the
school plans solely for the child. In a democrabciety, education must perform a positive and

dynamic role in perpetuating and improving thatisty. The school has an obligation to

provide a curriculum designed to develop effecliveng in the society. Such a curriculum
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should equip the learner with skills, understagdeittitudes, habits and appreciations that will
contribute to this broad goal. All areas of thémd programmes share the responsibility of
advancing this objective, but the Social Studies lit as a primary function, to his/her

environment; self-realization, human relationsleigonomic efficiency, and civic responsibility.

In this context, the Social Studies programmeefingd in the school curriculum as the study of
human beings and their interaction with their ptgisand social environments in the past,
present, and emerging future. Human relationsarpsstudied as students investigate ways of
developing their personalities and of living atnfe&y in communities, and in other lands.
Emphasis is given to relationship among peopletiomships between people and institutions,
relationship between people and goods and servéces relationship between people and the
earth. Specific attention is given to ways of nmegbasic human needs for food, shelter and
clothing and to the efforts of humankind to sobeeial problem. In short, the cultural heritage

and its dynamic on-going characteristics are mhary concern in the Social Studies.

The philosophical background of the subject threeefemphasises that the teacher charges
him/herself with the responsibility of forming izéns of localities, and the country. By this,
he/she is expected to package and deliver corderds that promote a balance between
patriotism and citizenship. This requires creatopportunities for learners to understand the
world as a place full of people with different &3 than their own and understand the

conventions which bind them to others in ordgpddicipate fully politically and socially.

The open-ended nature of Social Studies encourtdgegliscipline to accommodate social
issues considered relevant to life. By this oppdty, it emphasises integration and inter-
relationship of knowledge. Hence, Social Studiesvides general education for social living
through the processes it adopts, the social seeeand many other aspects of knowledge and

learning from the primary sources of the contdnihe subject.

Furthermore, the dynamic nature of human envirorim® fortunately a major concern of
Social Studies. This also forms part of its plolasical background as it is meant to encourage

learners to understand better and cope with tlee @wcurring changes in the political, social,
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economic and other facets of life, so as to effett face the challenges and opportunities in a
world of rapid change.

The philosophical background of Social Studies #guaeates vantage opportunity for the

discipline to package a content that is integratetature, with its products becoming integrated
individuals who can stand the test of time as m®d&achers, engineers, doctors, bankers,
politicians, or whatever they choose to becomealdb encourages the making of learners to be

socially relevant, economically viable and politigdnonest in a rapidly changing world.

The recognition of the importance of the foregoimgeflected in the process and content build
up to the Social Studies curricula at most of teels of Nigeria's educational system. For
instance, the curricula of the subject has beeralgpibuilt using concentric cycles. This is to

reflect the fact that because the knowledge to dmpiieed by human beings do not come in
separate fragments, they must therefore be passed a whole. But this must be according to
the level of maturity and capability of the leamer

3.2: Relationship between the Philosophical Backgumd of Social Studies and the

Realisation of the Objectives of Nigeria’s NationaPolicy on Education

The National Policy on Education (1998) Sectionsbsection 2 has vividly expressed the
philosophy of Nigerian Education as being basetherintegration of the individual into a sound

and effective citizen with equal education oppaittas for all.
Specially, the main objectives are aimed at bugaif

I. a free and democratic society;

il. a just and egalitarian society

iii. a united, strong and self-reliant nation;

iv. a great and dynamic economy

V. a land of bright and full opportunities for aitizens
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In as much as one hopes that other subjects oy stmald play important roles in ensuring the
realisation of this philosophy, we cannot overlable specific and crucial role that Social
Studies could play in laying a good and solid faatiwh for such task, particularly if you recall
what makes the philosophical background of Sodiadiigs as earlier highlighted in this Unit.

For instance, the NPE (1998) section 1 (2) emphaghsat the quality of instruction at all levels

has to be oriented towards inculcating some vakiesh include:

€) respect for the worth and dignity of individstal

(b) faith in man’s ability to make rational decisg)

(c) moral and spiritual values in interpersonal Andchan relations;

(d) shared responsibility for the common good afiety;

(e) respect for the dignity of labour; and

® promotion of the emotion, physical and psyclgidal health of  all children.

The recognition of these values in the Nationalidyobn Education as being essential in the
realisation of our national goals implies that djsat like Social Studies which is a value-
oriented or affective based discipline, as presemtats philosophical background is capable of

playing a key role in the task, especially if ipi®perly taught.

The question that needs to be asked here is, vdpgens to a child by the time most of the
objectives of teaching Social Studies at the prymaard post primary levels might have been
achieved? The answer cannot be far-fetched. Thixeésause as we all know the elements of
Social Studies to include values and attitude attjom; it becomes imperative that the subject

can be regarded as one that would complement thbtygof instruction emphasized by the

policy.

For example, in order to achieve a Social Studlgsative which concerns creating awareness
and understanding of the evolving social and pla&ysavironment as well as its rational use and
conservation, the teacher could be emphasisingcgdite physical environment, conservation

of resources, our national economic life, humanr@sdurces management, etc. The assumption
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here is that if these topics are taught, cogniyivaeid affectively, the learners can become more
readily involved in the realisation of a nation&jexctive which concerns the building of a great

and dynamic economy.

So also, teaching to achieve a Social Studies tbgelike developing a capacity to learn and to
acquire certain basic skills, is also capable dpihg to train a group of youths that can

contribute to the building of a united, strong aadf-reliant nation. This is because some of the
Social Studies topics they will be interacting with the class are capable of making them
become better observers, judges and analysts, larttieae are essential for inter-personal

relationship and communal co-operative living.

Again, in an attempt to teach to promote natiodahtity and integration within Nigeria’s varied
historical origins and inter-related cultures, atjand egalitarian society is being built, which
incidentally is one of our national objectives. 98 because such the Social Studies teacher will
teach to emphasize and inculcate the values ofecesfor the worth and dignity of the

individuals in the learners.

Furthermore, in the course of teaching some S&tialies topics with the desire to contribute to
the realisation of an objective which emphasiseguiadion of relevant knowledge that is

essential for personal development and positiveqmad contribution to mankind, the teacher
will equally be contributing to the realisation @fnational goal like the building of a free and
democratic society as well as a strong and seHfehation. This is because; students will learn
that with freedom, one becomes more opportune tcadot of things without a restraint

condition which promotes self-development betteithvgelf development, self reliance is also

being developed in the nation.

As for the national objective which emphasises tlwdding of a land of bright and full
opportunities for all citizens, the emphasis byoai& Studies teacher on the development of the
right and positive attitudes and values, which icentude, shared responsibility for the common
good of all, respect for the dignity of labour, vebdacilitate the realisation of such national

objective to a great extent.
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However, it has to be pointed out that, Social Bichs a subject cannot single-handedly
contribute to the realisation of the national obyas. Rather, the realisation of its objectives ca

only contribute to the realisation of the natiogahls and objectives. Hence, the philosophical
background of the subject makes it one of the majdijects that can greatly influence the

realisation of the nation’s philosophy of educatamd national goals as well as objectives.

The desire to relate the philosophical backgrourSozial Studies to the NPE could therefore be
said to be based on the recognition of the impogaaof establishing a link between the
educational system of a given country and the lfioiént of the needs of the society. The
Nigerian National Policy on Education can be regdrds a by-product of the 1969 National
Curriculum Conference which recognised among otthieigs, the importance of Social Studies
as a subject capable of being used to promoteengtzp, knowledge about one’s community,

nation and commitment to democratic rule.
3.3: Self Assessment Exercises

1. What are the major features that can be used wideghe philosophical background of
Social Studies?

2. Highlight the objectives of Nigeria's national Rglion Education.

4.0: CONCLUSION

One could conclude that discussing the philosoptiaakground of Social Studies demands a
detailed understanding of factors that have infbeehthe introduction and growth of the subject.
The philosophical background of the subject thewefaleals with the study of human
relationships which encourage students to invegtigays of developing their personalities and
of living at home, in communities and in other lan&mphasis is also given to relationship
among people, relationship between people, relshipn between people and institutions,
relationship between people and goods and serandsrelationship between people and the
earth. Specific attention is also given to waysneketing basic human needs for food, shelter and

clothing and to the efforts of humankind at solveugial problems.
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5.0: SUMMARY

This Unit has created a terrain for you to undewstavhat makes up the philosophical
background of Social Studies as a school subjelee iBsue of relating the demands of a
particular society, in terms of the problems itaspiring to address, to the focus of Social
Studies has been highlighted here as the majoueinfle of the subject's philosophical

background.

The philosophical background of Social Studies emspdes that some problems exist which
constrain the growth and survival of man and h@ety, and Social Studies as a subject requires
the practice of problem solving, process of thigkend practice of citizenship skills such as
gaining knowledge, processing information, examgnialues and beliefs as well as participation

in problems resolution.

This philosophical background is equally capableadilitating the realisation of part of the
objectives of Nigeria’s national Policy on Educatiespecially if the practitioners of Social

Studies allow themselves to be guided by such vackgl.
6.0: TUTOR-MARKED ASSIGNMENT

Establish a relationship between philosophical bemlnd of the Nigerian Social Studies
Programme and realization of the philosophy aneéailjes of Nigeria’s education as contained

in the National Policy on education
7.0: REFERENCES /FURTHER READINGS
Lawal, M. B. (2003)Foundations of Social StudiesA Monograph
Lawal, M. B. & Oyeleye, A. S. (2003youndations and Principles of Social Studies
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Ogundare, S.F. (20p0Foundations of Social Studies: A Handbook of Geepts and
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1.0: INTRODUCTION

The discipline of Social Studies has been subjetiied variety of interpretations in terms of
meaning, nature and scope over time. This has @eerno the circumstance of its introduction
into the Nigerian educational system. Its earlyipieats were either Arts or Social Sciences
teachers who either saw nothing special in theestilgir were afraid of what will later happen to

their own areas of specialization once Social &siecomes fully accepted.

This Unit therefore attempts to establish the srties and dissimilarities between Social
Studies and the other disciplines on one hand,hamwd these disciplines such as the Arts and

Social Sciences have contributed to the buildinthefcontent areas of the new Social Studies.
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This attempt will help clarify your thoughts eithes practicing or pre-service teachers of Social
Studies so as to promote better understanding af tite subject is and what its ideal focus and
scope should be. This is based on the writer'ssbetli the principles of interconnectedness and

interrelationship of academic disciplines.
2.0: OBJECTIVES
By the end of your interaction with this Unit, yshould be able to :
1. Describe the relationship between Social Studiestlam Social Sciences
2. Describe the relationship between Social Studielstia@ Arts
3. Describe the relationship between Social Studigssame other Disciplines
3.0: MAIN CONTENT
3.1: Social Studies and the Social Sciences

Good (1980) definesocial Sciencesas the “branch of knowledge that deals with human,
society, characteristic elements such as famiftestace, and with the relations and institutions
involved in man’s existence, as a member of anrorgd community”. It is a discipline in
which subjects like Political Science, Economicep@raphy, Anthropology, Sociology and even
Psychology are distinctively studied. They are @okciences because they study and analyze
the process of decision and choice with refereaaesailable relevant knowledge and data as aid
in the solution of peculiar and particular probleimghe society. In this situation, human beings
are studied within a restricted perspective. If mumds are quickly cast back to the synthesized
definition of Social Studies earlier given, one \boote that unlike the Social Sciences, Social
Studies involves the investigation of human actifitom a wider and more comprehensive

perspective.

Political Sciencewhich is a Social Science is concerned with theysbf the exercise of power.
Hence, the discipline is studied purposely to beaitederstand the general principles on which
government can be carried out successfully. Learaes therefore exposed to those factors that

impinge on the everyday life of every single intabt of the world. Integration of political
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science concepts in Social Studies provides stadeith the chances of learning about how
people’s attitudes, idiosyncrasies and value judgnwan be influenced. Opportunities are
provided through the discipline to study shadepdditical behaviours and theories that could be
used to understand them. If this knowledge is aagufrom Social Studies content, the Social

Studies students may become half-baked.

Concepts irGeography on the other hand allow Social Studies studentsdaw upon social and
physical sciences while the students are studyistglelition and spatial arrangements of natural
and human phenomena. The disciplines also affoedsthdents the opportunity to study the
functional relationship between human beings and &haracters of areas and conditions as well
as the processes of the earth’s surface, thaitjsyater and the terrain. When students offer the
discipline, it assists them to understand altevesatiavailable for future human settlement and

demonstrate for them through maps, physical andahypatterns on the earth’s surface.

Hence, the discipline of Geography can be descrdsedne that is capable of helping Social
Studies students to develop power of observatiofielidl work and provides a context for
understanding regional inter-relationships in Soctudies content. The acquisition of
geographical knowledge and skill assists Socialligtustudents greatly in the formation of
enlightened opinions and making informed decisionsa wide range of community, regional
and global issues.

Anthropology emphasizes human evaluation and systematic cotiyear@nalysis of socio-
cultural data of ethnic groups. Hence, conceptntiiropology avail Social Studies students the
opportunity to have key insights into and underditag of, what it takes to be human. Concepts
from this discipline encourage Social Studies stigléo study all aspects of a culture system.
This is because culture is assumed to be an irezgsahole. Anthropology, therefore allows
Social Studies students to collect data on all @spef culture in terms of its history, religion,

geography, economy, technology and language.

Economicsconcepts enable the Social Studies students tbusman behaviour from a unique
perspective. They encourage them to focus on hapledry to satisfy their virtually unlimited

wants with limited resources. Social Studies sttglane made to investigate the fact that there
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are usually not enough natural and human resotocsatisfy all of people’s wants. Hence, the
acquisition of skills of how people could use liedt resources to produce, exchange and
consume goods and services becomes a major rationatudying Economics concepts in

Social Studies .

Sociologyconcepts are considered in Social Studies ondsenaption that individuals need the

group for their survival, and that their behavi@itargely shaped by group norms and sanctions
It also assumes that the group equips individuath ¥the behaviour patterns and characters
needed to adapt to their cultural and physical remments. So students are afforded the
opportunity of studying classes of phenomena aant tommon characteristics. This encourages

the students to avoid moral judgments about classéisires and societies being studied.

Lawal (2003) observes that a variety of subjectsratated to Social Studies and the concepts
which the subject draws from this multiplicity ofsdipline, help to improve the study of human

beings which is the main focus of Social StudiekisTis because the discipline does not
encourage the study of human beings in fragmeniisd Hence, Social Studies as a single
integrated subject borrows ideas from the Soci@rges, as well as the Arts and Humanities for

the purpose of identifying human problems and nakttempts to solve them.

The Social Sciences are primarily concerned wite Huilding of theories, concepts and
generalizations about human behaviours. The irttéwea® is purely academic with emphasizes
on research. Social Studies on the other hand, asiggs the utilization of the built theories,
generalizations and research findings through theigration and inter-relations with life
experiences. This implies that Social Studies teestegrate the knowledge of Social Sciences
with various experiences of life in an attempt tritify and provide solutions to societal

problems necessary for human survival.

One could therefore say that, while the socialreme are concerned primarily with expanding
the boundaries of knowledge and developing hightecglized scholars in fields like
Geography, Economics, and Political Science, th@ab&tudies on the other hand is concerned
with wide dissemination of information, the devetmgnt of social and inquiry skills and the

improvement of social attitudes as well as behasgioAlthough, Social Studies still draws its
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materials/contents from the various social sciendiesalso uses materials from the local
community, current affairs and world problems tbahnot be properly classified as belonging

exclusively to any particular discipline in the &b&ciences.

It should be noted that Social Studies is by natugractical-oriented discipline while social

sciences are more theoretical in approach.

The purpose of Social Studies is not greatly camexwith learners acquiring what is done in
Social Sciences but primarily to enable learners wgormation and knowledge to better
understand the environment. The medium of passif@mation and instructions in Social

Sciences are highly specialized while Social Swmidigriculum contents allow highest generous

degree of flexibility, containing what is of paraum interest and of use to the learners.

Furthermore, the structure of Social Studies isgrdated in nature, while Social Sciences are
essentially of separate disciplines. While the &loSciences also deal with cultural heritage of
skills, knowledge and understanding in the areshwman relationship, the Social Studies
through its teachers, link the growing boys antsgiho are expected to maintain such heritage
with it. Social Studies is therefore a synthesid arcomposite of the important generalizations,
about human relationship and accrued problemsiretdictions drawn from the Social Sciences
together with facts needed to make these gendializameaningful to learners (Ogundare,
2000). Hence, one could not say that Social Scien&ocial Studies in totality or vice versa,

rather Social Studies could be said to begin wheeSocial Sciences end.
3.2: Social Studies and the Arts

Morris and Obenchain (2003) observed that indivisllend societies reflect their humanity
through cultures transmitted in the course of atitdle of artistic endeavours that often inspire
and inflame emotions. They however, feel that coting students to the Social Studies through

Arts may bring help, similar inspiration and ematiato the classroom.

By this observation and remark, it is not impossital describe artistic endeavours such as visual
and performing arts, music, dance and drama asopdhe Social Studies curriculum. This is

because they could stand as models of the studgail phenomena in passionate, exciting and
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highly educative ways. They are also capable oberaging reflective thinking which is a major

goal of any good Social Studies programme.

By means of the arts in Social Studies, studensect to the topic under study in an emotion-
filled genre. The relationship between the Arts #rel Social Studies could also be found in the
fact that when Arts are brought into Social Studtbsy facilitate learners’ ability to discover

content and help them to interpret the past, coeniawith the present and gather implications

for the future in order to ensure human survival.

There is also a relationship between Social Studies History as part of the Arts. Ogundare
(1990) opines that both subjects promote citizgnstducation and assist individuals with
experiences from which they can plan intelligertythey develop mental discipline in learners.
They also assist in increasing learners’ awaref@ssd about people and the importance of

human relationship.

However, they could differ in their content areBer instance, while Social Studies study the
community scientifically using a variety of inquioyiented techniques, with the ultimate goal of
modifying noted inadequacies, History finds it aiffit through its content to correct what is

past, probably because of its focus. This is why iutery difficult for history to teach current or

impending socio-civic disabilities which fortunatetdan be handled by a discipline like Social
Studies.

3.3: Social Studies and some other Disciplines

The nature of Social Studies discipline which aBofer human relationships to be studied
through learners’ investigation into ways of deyéhy individual personalities and ways of
living at home, in communities as well as othed®mmakes it quite multidisciplinary. There is
however, a great inseparable interrelationship @neocial Studies, Social Sciences and other

school subjects.

In Social Studies, emphasis is placed on the oglghip among people, relationship between
people and institutions, relationship between goadd services, and relationship between
people and the Earth. In short, the cultural hgetand its dynamic on-going characteristics are

of primary concern in the Social Studies. HistaBgography, and Civics are therefore most
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important in Social Studies with contents also drdvem economics, anthropology, sociology
and other basic disciplines to deepen and broasknérs’ understanding of themselves and of

people and their changing ways of living.

Thus, it is not out of place to say that Socialdgts draws largely from a variety of other
modern disciplines to make its learners have a gpasp of human beings’ problems of survival
and attempt to provide corresponding solutionsutchsproblems. This is why Ajiboye (1999)
observed that while it is easy to precisely tal&wlihe content of geography, history economics,

etc., it may be so easy to delineate the conteSbofal Studies.

The fact that any attempt to effectively teach Sb8tudies demands exposing learners to a
variety of experiences about human being and hiddital interaction with his/her environment
in its entirety implies that efforts will be made rtelate with a variety of concepts to be drawn

from various disciplines.

These disciplines provide relevant concepts, factgeneralization, theories, which are applied
to human problems of survival in the course ofrieag Social Studies. Some of the disciplines
which provide the reservoir of contents for So8aldies to be used in an integrated manner are

shown in the Figure 1
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3.4: Self Assessment Exercises
1. Is there any relationship between the Social Seigand Social Studies?

2. ldentify some of the concepts which the Arts andi&dSciences provide for the Social
Studies learners in order to promote effective wstdading and resolution of human

problems of survival.
4.0: CONCLUSION

The foregoing discussion is a reflection of theurmatof relationship that exists between the
Social Sciences and Social Studies. It reflect$ 8wrial Studies learners make use of the
concepts of Social Sciences in order to analyzerasdarch into human problems within the
society. This is a view shared by both NCSS (1981) Ogundare (2000). They both affirmed
that Social Studies education involves the acdaisibf essential knowledge of history and
social sciences with empahasis placed on informaashering from a variety of disciplines and
experiences along with thinking, decision-makingmemunication, social integration and wise

participation.
5.0: SUMMARY

In this Unit, you will agree with the course magnvriter that you have been well groomed to
understand that Social Studies as a discipline,sbase relationships with the Social Sciences,
Arts and the Humanities. Their commonalities arg¢erms of concepts they provide for the
Social Studies in order to get the learners to lecmore skillful in identifying and resolving
human problems of survival.

It is therefore plausible to say that, in as mushaay one of the Social Sciences, Arts or
Humanities, can provide the core in the Social ®®idurriculum; one can still conclude that
none are adequate in themselves, hence, theiratii®y to become Social Studies. This helps to
improve the study of human beings which is the naduis of Social Studies.
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6.0: TUTOR-MARKED ASSIGNMENT

How useful can the Arts and Social Sciences be3o@al Studies teacher aiming to be highly
functional in his or her teaching?
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1.0: INTRODUCTION

The circumstances surrounding the historical dgraknt of Social Studies in Nigeria created a
lot of confusion as regards what the subject alstua¢ans and the purpose it has come to serve.
Majority of the teachers who initially embraced thebject at its inception did not therefore do
much to make Social Studies interesting and atvadtb the learners. But you will agree with
that your interactions with the preceding moduld anits have created a clearer picture of the

subject is and how it should actually be definedrsent its correct focus.
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This Unit will further give an opportunity to appiate the values and prospects of the subject so
that while handling in the classroom you becomeamamscious of the need to teach it for both
cognitive and affective learning. The Unit therefdrighlights the goals and objectives of the
subject at the different educational level and aixsl the values and prospects of Social Studies
which if properly understood and considered in ¢theessroom would help increase students’

interest and sense of value in embracing the subjec
2.0: OBJECTIVES
By the end of your interaction with this Unit, yshould be able to:

1. Identify the goals and objectives of teaching Sd8tadies at different levels of Nigeria’s

educational system.
2. Highlight the values of teaching and learning SloStadies.
3. Discuss the prospects of the subject.
3.0: MAIN CONTENT
3.1: Goals of Social Studies Programme

Generally, the main goal of a Social Studies Progna should be to help students develop the
ability to make decisions so that they can resq@eesonal problems and contribute to policy
making processes. But the goals might vary depgndimwhat a nation wants her own Social

Studies to achieve.

Social Studies is expected to help students fiagiswof acquiring the skills and values to deal
with and shape the future, through the processestldping a positive perspective that will

allow construction, planning, creativity and innta.
The goals include:
I. developing well informed and responsible citizen

il. developing children who would possess the gbith deal with questions of what ought

to be? And what can | do about it?
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Vi.

Vil.

building attitudes and values that are corsistwith society’s desires;

developing in learners skills such as thoseolmed in reporting, acquiring and
classifying data (reflective thinking/inquiringiig).

developing the appreciation and understand ankers cultural heritage and its role in

contemporary society.

acquisition of academic knowledge and skillated to the study of the human actions,
and their consequences as they live individuadlywell as in groups and societies, in a
variety of places and time tellings; and

using the social sciences, humanities andsthences to describe social phenomena.

3.2: Objectives of Teaching Social Studies at Nigers Primary School Level

Social Studies is being taught at the primary stles@l| in Nigeria so as to:

create an awareness and an understanding of thereyo social and physical
environment as a whole, its natural man- made ®lltuand spiritual resources,

together with the national use and conservatidhese resources for development;

develop a capacity to learn and acquire certailisgkiat are essential to the formulation
of satisfactory professional life and the formirfgsound judgment e.g. (observation,

analysis and inference);

ensure the acquisition of knowledge that ifevant and regarded as an essential pre-
requisite to personal and development as welb @spositive personal contribution to the
betterment of mankind.

develop in the children positive attitudes ttzenship and a desire in them to make a

positive personal contribution to the creatioraamited Nigeria,
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V. develop a sympathetic appreciation of the dit)er@nd interdependence of all
members of the local community and the wider mati@nd international communities

so that they would become aware of the problethiefcountry and the world in general;

Vi. develop an appreciation in children, the ndarultural heritage and a desire to
preserve such heritage.

3.3: Objectives of Teaching Social Studies at Nigers Secondary School Level
These include:
i. To develop a positive sense of cooperation,ad@sid moral responsibility;

il. To foster a basic understanding of the natigmizcess of development through  the
study of the physical environment and social/plt institutions, as well as the

national economy and has it relates to other eoEs)

iii. To promote national identity and integrationtlin Nigeria’s varied historical

origin and inter-related cultures; and

iv. To develop an understanding of the world oéace and of inter- relationship
between nations.

3.4: Objectives of Teaching Social Studies in Nigr's Teacher Training Institutions
Pre-service teachers are expected to learn SdcidieS so as:

I. To develop in them the love of one’s country @aditive attitudes to citizenship and a

desire in them to lead others to a similar seli@ness as teachers;

il. To promote the sympathetic appreciation of theersity and interdependence among

peoples of all races, colours and creeds;

iii. To also use such opportunity to awaken theellattual curiosity of students in

identifying human problems of survival and tryitagpositively solve such problems.
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iv. To develop in students opportunities for inggoup actions in which people work

for the common good of all, in order to build ahley nation and world at large;

V. To develop the inculcation of appropriate valoésonesty, integrity, hardwork, fairness

and justice at work and play, as ones contributiotihe development of the nation.

Vi. To make learners became more responsive togbds and problems of others so that
they can act courageously towards bringing abobénges that are in line with

democratic ideals and processes of the society.
3.5: The Values of Social Studies

Any discussion regarding the values of Social &sidiemands a review of the set goals and
objectives of the subject at the different levdl®or educational system as earlier presented in
this Unit. The fact that these have earlier beghlighted makes the discussion here simpler to
understand. These goals and objectives could easelighly motivational for student’s interest
in Social Studies to be increased.

The nature of Social Studies as a problem solviisgigline makes it very essential for the
development of any nation, especially if one aczdptt no society is static. This dynamic
characteristic of every society is however fraugith so many alterations in the social system

with accompanying problems that must necessarilgebelved if such society must progress.

Exposing learners to Social Studies content usiegappropriate value — oriented strategies and
techniques is therefore capable of promoting inmth¢he ethics of good and responsible
citizenship. In this case, students are more likelycommit themselves to active citizenship,
particularly if they are effectively taught somencepts that are related and fall within the
context of human problems of survival. This willsal prepare the learners for social

responsibility within and outside the school enmireent.

Cognition of knowledge in Social Studies is capaiflbelping learners assess the implication of
conditions within their immediate social environrteerface-to-face relationships such as
friendship, family, school and religious, for magiand implementing decisions to achieve their

personal goals. This could also be used to askessmplications of conditions beyond their
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immediate social environments for the same purpbearning the topics and concepts from
which this knowledge is derived would provide averar the Social Studies students to learn
how they choose to act now and in the foreseeaitled, depending on the circumstances they

find themselves.

Effective teaching of Social Studies can also adsarners greatly in the appreciation of the
contributions of individuals and groups to humamrajing cultural heritage. Consequently, it
makes them develop the desire to foster attitudas ¢ould help reduce tension and friction
among groups and encourage cooperation among dodile as well as among groups and

nations.

Learning Social Studies is a source of inspiratioohildren to love their country and appreciate
their natural heritage. The nature of learningwétois in this case however matters. The teacher
who gives only opportunity for learners to rechk tdate of Nigeria’'s independence would not
facilitate the acquisition of this value in his/lgudents. Rather, when students are exposed to
our national symbols and heroes/heroines, with @akeq analyses of their contributions
conducted, students would normally grow up to wemtshow more appreciation for their

country.

The nature of interaction and cooperative livingommended for use in Social Studies
classrooms is capable of helping learners devetmuals attitudes and skills which promote
conducive competition, self-respect, open-mindesintederance and concern for the welfare of

others.

Social Studies also provides its recipients witteliactual education which encourages the
acquisition and utilisation of critical and refle@ thinking as well as problem solving skills.
Learners are given opportunity to develop abilitteseded for perceiving and investigating
human actions systematically, consciously and aatetyy Through this kind of education
students are able to conduct independent searchefevant information from a variety of

sources (library, internet, directories, etc).

Inyang-Abia and Esu (1992) also observe that S&tiadlies as a school subject helps to evolve

a just and human society. That is, it developse@ who constitute a society where citizens can
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act intelligently with respect to resolution of sdqroblems. They also maintain that the subject
helps to meet the social needs of the leaners ghrthe promotion of the development of social
equilibrium and well integrated personality, relaty free of undue anxiety and who can tackle

personal problems realistically.

Again, through Social Studies the child acquire®wiedge of self, others, environment,

community, state, country and world. It providearfeers with the chances of understanding the
relationship between self, others and the envirortjrend unbiased attitudes towards self and
others are also established through this. Reldtipasbetween people are also improved, no

matter what the location is from the neighbourhsoehne to world scene.

Emotional stability is another value which Socilidies learners gain through their learning of
the subject. As they acquire academic knowledge skilts related to the study of motives,
actions and consequences of human beings, actiwhsasequences of human beings’ actions

in inter-group relationships, they learn and acgwihat it takes to adjust, adapt and cope.

The subject also prepares the young ones on hgputtonto practice what they would have
learnt in schools as they fulfill their obligatioas citizens deciding and acting responsibly when

confronted by personal and social issues and prable
3.6: Prospects of Social Studies

The foregoing values of the subject can be saigetsusceptible to guaranteeing a better future
for the subject if well taught. This is becauseytheflect the fact that Social Studies is not a
casually conceived subject that just happened bylewt. Rather, it is a discipline that came into
existence as part of the nation’s history of depelent and growth. It is therefore, possible to
conclude that it reflects a nation’s traditionsd ainshall continue to be redefined, modified and
adapted to social forces that actually called b inreation, but with its original foundation

remaining.

The field of Social Studies is changing and emeaygas are all other subject fields. The Social
Studies movements worldwide are expanding. Thectibgs are becoming clearer. Curricula
now exist for different levels of educational systall over the world. Classroom materials and

activities continue to be refined at different eabimnal fora.
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The number of tertiary institutions offering Soctludies is increasing with more focus on
teacher preparation unlike at the foundationalestddne subject is also witnessing a variety of
transformation. While it is now modern studies am& countries, it is multi-cultural studies in
others. Some are even seeing it as Global Educatidnothers are now calling it Citizenship
Education. New educational initiatives such as dabgise education, population/family life
education, consumer education and environment édacare becoming major components of
the New Social Studies order. This pattern of fiamnsation goes on to reiterate the readiness of
a number of countries embracing Social Studieopbphy for use to address the problem that is
peculiar to their own countries. It is hoped thas treform will continue to evolve as more and
more practitioners come up with reliable findingsréinding integration into the existing Social

Studies programmes.
3.7: Self Assessment Exercises
1. State some of the goals of teaching Social Studies
2. What are the values of learning Social Studies?
3. State any two objectives of teaching Social Studteke Junior Secondary level?

4. Prepare a ten-item list of what you would have gdiby offering Social Studies at the

degree level in the university.
4.0: CONCLUSION

The discussion on the values and prospects of ISBtiglies cannot but be said to have far
reaching implications for its teacher. It is theref expected that teachers would have these
values at the back of their minds while preparing delivering the contents of the subject at

whatever level they find themselves operating.

When introducing a topic, it will be important teintify for students several ways in which the
subject matter of the topic can be relevant tartheisonal goals and the goals of the subject. Get
students to articulate the connections betweern tiveis and the content of the lesson. They

would surely learn over time to perceive those eations on their own.
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Interviews, surveys, case studies, fantasy tripgllsgroup research projects, role playing and
future’s wheels are some of the instructional aois that could be employed to make learners

gain fully the benefits of the subject.
5.0: SUMMARY

The Unit has presented you with information relgtin what makes the subject Social Studies
guite important for both teacher and the learnbe goals and objectives of teaching the subject
at the different levels of Nigeria’s educationadt®yn have also been shared with you as essential
components of meaningful teaching in the classrofime. values and prospects of Social Studies
were highlighted and it is ones belief that thesé guide you as teachers to better handle the

subject in your classroom.
6.0: TUTOR-MARKED ASSIGNMENT

1. Convince a history teacher in your school thatirydiscipline Social Studies will be

of high value to the students if they are allowedffer it in the senior secondary level.
7.0: REFERENCES/FURTHER READINGS

Inyang-Abia, M. E. & Esu, A. E.O. (1992%0cial Studies Technology, Methods & Media for
Nigerian Schools and CollegesA Monograph

Lawal, M. B. & Oyeleye, A. S. (2003lroundations and Principles of Social Studies
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1.0: INTRODUCTION

This Unit is an overview of the concepts and gdiration from the field of Social Studies. It is
designed to provide the students with a concegtuahcy that will allow them to effectively
develop and teach any Social Studies curriculund aherever possible students will be
required to accurately apply these concepts. Asab@&tudies in training you be in better
position to understanding meanings of both conceptd generalisations; explore their

relationship and use them in your class in theffrumanner.

2.0: OBJECTIVES

By the end of your interaction with this unit, yskiould be able to:
() Describe what concepts and generalizations actoaign.
(i) distinguish between concepts and generalization
(iii) List some examples of concepts and generalisatibas can be used for effective
teaching and learning of Social Studies
(iv) mention the importance of concepts and generaisain Social Studies teaching and
learning.

3.0: MAIN CONTENT

3.1: The Nature and Definition of Concepts

Fraenkel (1973) defined concepts as mental cartgiruinvented by human actors to
describe the characteristics that are common riaraber of experiences. Concept is a
broad idea, an abstract word or phrase that neledeloping by discussing and
identifying its attributes. A concept is a bigagd Concepts are the categories we use to
cluster information. Concepts organize specififormation under one label. They are
building blocks and links between facts and gdirations.
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Mehlinger (1981) also defines a concept as the tesea to group objects, events and processes
which share essential characteristics. It is also acategory that makes a general case from any
special instances. ASESP (1994) further descrilbescepts to be complex and abstract

images and ideas, usually expressed as a singte which concentrates and symbolises a large

amount of information and generalisation considéodoe important in a given field of study.

Simply put, concepts are abstract words employedercategorisation of group of subjects,
ideas, peoples, or events. Concepts can be dtassify or connotative.  Classificatory

concepts are those that refer to certain sets afackeristics which works on the premise that
certain object, events, and individuals have sottréates in common. There are two kind of

classificatory concepts —conjunctive and disjurecti

3.2: The Nature and Definition of Generalizations

Closely related to concepts are generalisationsiab&tudies scholars have made several
attempts to explain generalization. Taylor (1941iterapted to define generalization as “a
statement of a principle that is based upon thersgmp relationship existing between or among a
number of specific instances or experiences”. Belivand Hendrickson (1950) defined a
generalization as “any verbalized formulation akkationship which is of broad applicability.”

These definitions stress that generalizations applynore than one specific instance, but its

vagueness renders it nearly useless to teachers.

Later, Hanna (1957) defined a generalisation irati@h to concepts. He wrote that a
generalisation was “a descriptive statement of dagaplicability indicating relationship between
two or more concepts.” This definition of generalisns as statements that identify a
relationship between two or more concepts has mgdathe dominant one (Jarolimek 1990;
Maxim 1991; Van Cleaf 1991). Generalisations astesnents about relationships between and
among concepts. Generalisations are formed by syisihg facts (or data). Although concepts
are embedded in the facts, learners do not fornergéisations by examining concepts alone.
Generalisation formation can occur only after lessnsee a relationship between facts. A

generalisation is a statement of broad applicgbiliat shows a relationship between two or
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more concepts. Generalizations are true and vielefifor all cases on the basis of the best

evidence available.

Generalizations organize and summarize informadiotained from the analysis of facts. These
are statements expressing relationship betweenadwmore concepts. They provide ample
opportunities for learners to understand and ddieubetter the relationship between two or
more concepts and learner’'s experiences. They tbefpomote better chances of information,
servicing application of interpretation and syn#®eof information needed by learners for

understanding and providing rational solution te daily problem of survival.

Furthermore, the term generalisation is closelyatesl to concept. However, unlike concept
which is usually represented by a single word quression, generalisations are expressed in
declarative statements. They are statements of@eprenciples, including models, systems and
theories, which describe trends, tendencies aratigekhips that are important to the subject

under study.

Generalisations are also statements indicatingioakhips between two or more concepts. They
can take many forms. They appear as descriptiontgrpretations, rules, hypotheses and
predictions. The fact that the Social Studies teacteeds to develop and impart knowledge
implies that he/she needs some content. It isdleyant concepts and generalisations identified

and formulated respectively that will facilitateettransmission of such content.

Hence, he/she must be ready to develop these djisaBoms outside the learners’ experience
and make sure that the concepts constituting sugbneralisations are well understood in terms
of the relationship being expressed. It is only whigs has been properly grasped that the Social
Studies teacher can begin to think of using sucttert to map out learning activities that will
encourage the acquisition and development of rateva positive values and attitudes in the

learners.
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Typical examples of generalisations include:

a. Honesty is the best policy for successful living.

b. Every neighbourhood has special features, suchi&iirigs and traffic signs.

c. Families around the world have common needs and tinexa in different ways.
d. Goods and services are found in local communities.

They are combinations of some concepts.

A fact is a statement that supports a concept ageharalization. A fact is a onetime occurrence
about an event, a place, or a person. Severa &act provide enough supporting evidence to

create a generalization. Helping students generatisa higher level thinking skill.

3.3: Importance of Concepts and Generalisations

Dececco (1968) cited by Osakwe & Itedjere (1993)hhghts the importance of concepts in
learning. Concepts help to:

0] deal with the complexity of our environment andrémluce it to manageable

proportions

(i) fit any new occurrence, event, object, individuadsdeas into our concept filing

system.
(i) classify and catalogue events, individuals, objattstheir appropriate classes
(iv)  identify and make sense out of various objectsing dround us
(v) reduce the ordeal and necessity for continual aelag.
(vi)  solve problems. Correct classification of objeamsaid in problem solving
(vi)  make more complicated instruction and explangtiossible

(viii)  represent our picture of reality which helps usl@scribing our environment and

all that it contains.
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Concepts in Social Studies engender the teaclabilgy to effectively define his/her
different subject matters being handled in thesraom. Concepts therefore help greatly
in the amplification and application of attributeisd appreciation of reality vis-a-vis the
learner’s environment. They serve as framewor&asier organisation and expatiation of

facts and knowledge in a teaching-learning sinat

The consideration of concepts and generalisationsise in Social Studies class, will
provide ample opportunity for the learners to khar reason reflectively so as to draw
useful meanings from their own experiences thratighinstruction provided. Concepts
for example will assist learners to interpret eigrece by linking unique events to others.
Generalisation on its own will encourage learnérs describe and explain their

experiences, judge their significance and pretieir future impact.

Through all these, learners are able to perceideexperience ideas, which incidentally
are major epistemological issues. However, thetddcoe learning situations, which will
demand that the students would have to conceptudiimgs and they will not be
opportune to experience it directly. Typical exaenisl feudalism, which is a practice that
no more exists. All that the teacher could do as glagetting the learners to understand

the concept in its entirety is to get them toeajsestions which are then clarified.

3.4: Self Assessment Exercise
1. What is a concept?
2. What is a generalisation?
3. Is there any relationship between concept and gésation?

4.0CONCLUSION

The importance of some teaching and learning t@oish as concepts and generalisation,
in the course of processing knowledge by humangsefar a better understanding and
resolution of their numerous problems of survigalery essential for effective delivery
of Social Studies curriculum content in our classns. Concepts are part of

generalisations. An attempt to use both in the @@&fudies class assures both cognitive
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and affective teaching and learning which incidiéytdas the main focus of Social
Studies.

5.0SUMMARY

Certain aspects of the subject in terms of concept$ generalisations, values and
attitudes which the teacher must necessarily engdagppropriately in the course of
teaching the subject have been highlighted in thmt. The roles of the teacher in
handling them were equally explained with speciapkasis on their importance in the
teaching and learning of Social Studies. Therefeaghers of Social Studies aspiring to
promote effective teaching and learning in theassfoom must allow him/herself to
guided by a conscious desire to use concepts aneraesations to build the content

areas.
6.0TUTOR MARKED ASSIGNMENTS

Of what importance are the concepts and generalisato Social Studies teaching and

learning in the classroom?
7.0REFERENCES/FURTHER READINGS

Deceeco, J. P. (1968) The psychology of learnirdyiastruction, New York: Prentice-
Hall

Osakwe, E. O. & ltedjere, P. O. (1993) Social Stador tertiary students in Nigeria,
Enugu: New Age Publishers
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1.0: INTRODUCTION

This Unit focuses on the concepts of growth andettgament. The concepts are difficult to
explain and so care will be needed by you in erpigi each and their distinguishing features for
students of differing abilities. Nevertheless, yoeed to remember that there cannot be growth

without development, neither can there be developméhout growth.

2.0: OBJECTIVES
By the end of your interaction with this unit yduosild be able to:

1. Explain the concepts of growth and development.
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2. Mention the characteristics of growth and developime
3. Establish the relationship between growth and agmént

3.0: MAIN CONTENT

3.1: The Concept of Growth

The Freedictionary (2010) defines growth in défer but related forms. It defines it as a
progression from simpler to more complex formsg @ process in which something
passes by degrees to a different stage (espeaafthore advanced or mature stage).
Growth is also seen as a process of becomingr@argjonger or more numerous or more

important.

www.thinkexist.com (2010) describes growth as the gradual increésas @nimal or a

vegetable body; the development from a seed, germnpot, to full size or maturity;
increase in size, number, frequency, strength,; edagmentation; advancement;

production; prevalence or influence; as, the ghoeittrade; and the growth of power.

3.2: The Concept of Development

Shanker (1996) remarks that the idea of developmerived from Wolff's 1959 understanding
of transformation towards the appropriate form smBarwin’s 1859 concept of transformation
towards the ever more perfect form. He further olesethat during this period, evolution and
development began to be used as interchangeabis.t8ince then the concept of development
has become a multifarious concept characterizecesomas by ambivalent and wildering array

of meanings.

While quoting Sahlin (1994) Shanker also descrites concept of development from two
major perspectives. Firstly, development is seea psocess of economic growth, a swift and
sustained increase of production, productivity, am@bme per head. Secondly, it is seen as a

process that enhances the effective freedom opéople involved, to pursue whatever they
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have reason to value. This perception of developngra culturally conditioned view of

economic and social processes.

Development is empowerment: it is about local peogaking control of their own lives,
expressing their own demands and finding their galations to their problems. Development
means “improvement in a country's economic andasaonditions”. More specifically, it refers
to improvements in ways of managing an area’s ahand human resources in order to create
wealth and improve people's lives. This definitisrbased on the more obvious distinctions in
living standards between developed and less deseélopuntries. It is therefore, not going to be
out of place to view the concept of developmentaasideologically loaded concept which

means different things to different people at défe times.

Shanker (1996) gives a general view of the conoegévelopment by describing it as a process
through which the potential of an object or orgamis realised until it reaches full-fledged
form. It is a gradual process of social changeawwdirable change, and a step from worse to

better.

On the other hand, scholars like Rodney (1972) Ad8mith and Robert Reich have described
the conceptualisation and practice of developmentaovations of the West which have not
done so much in the resolution of the problems a$smpoverty, hunger and alienation. They
opine that development is a tool that has been tsetkstroy the cultures and autonomy of

developing nations.

This could be confirmed with Shanker's (1998) catial situation of development in the
North and South phenomenon perspective. He isebfiinion that underdevelopment of the
South is the inverse of the North’s own developnmotess and has primarily been impelled

from outside, rather than being a transformatiomfthe inside.

Furthermore, he observes that underdevelopmernifisgthat some societies are backward and
they are being evaluated by the standards of th@rdmt cultures. Hence, development is seen
as a concept and process that upholds the commitméherty and affluence for all, unlimited
knowledge and technological progress and infindespbilities that would free the individual

from underdevelopment.
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Walter Rodney (1972) also commented that developriverthe past has always meant the
increase in the ability to guard the independeridaesocial group and indeed to infringe upon
the freedom of others. This reiterates often cabwutirrespective of the will of the persons

within the societies involved.

The foregoing does not however, imply that mostiei@®s have not been experiencing
development. Rather, it is the rate that has diffeirom continent to continent, sub-region to
sub-region and country to country. The argumene herthat, the dominance of the western
model, which associates the western world to “dgwalent”, is due not to its intrinsic

superiority but to the political dominance of bekes in its superiority, who have devoted
attention and resources to legitimising moderiogats westernisation (Banuri and Marghi,
1992).

Development could be exogenously (externally) odogienously (internally) induced. Any
development that is endogenously induced is kn@aletbuilt from indigenous values. It exerts
lower social costs and imposes less human suffednd cultural destruction than the
exogenously induced ones. This is because it i fte indigenously-rooted values that people
derive meaning in their lives, a sense of idergityl cultural integrity and the reassurance of

continuity with their environment and their pastee amid change (Marris, 1994).

The current globalisation wind blowing across tbatments of the world is an indicator of the

continuous nature of the process called developmeatval (2002a) observes that the
globalisation paradigm driven by the industrialisdrth and its corporations is aimed at
facilitating faster growth, higher living standaraisd new opportunities. UN (2002) remarks that
it was fuelled by government decision around theladvto liberalise trade and capital markets; a
phenomenon accompanied by privatisation and deaggnl of economic activities and rapid

development of information and communication tedbgies. Globalisation as a development
process therefore involves the integration of fiaatl national economies into an increasingly

interlinked world economy.

In environmental context, Lawal, (2002b) obsertrest development is a process targeted at

improving the welfare of human being while at treeme time showing concern for social
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equality as well as ensuring the sustainable atibs of renewable natural resources. This can
simply be called ecologically sustainable developimé is a development, which meets the
needs of present without compromising the abilitfubure generations to meet their needs. It

embraces all aspects of environmental change,ifhapcial as well as physical
3.3: Relationship between Growth and Development

Where growth is referred to as quantitative expangn the scale of physical dimensions of the
economic system, development should be referreastthe qualitative change of a physically
non growing economic system in dynamic equilibriwith the environment” (Daly 1989, 71).

Growth is therefore a stage of development.

It is somewhat easier to say which countries arieeri and which are poorer. But indicators of
wealth, which reflect the quantity of resourcesilabde to a society, provide no information

about the allocation of those resources-for insgaabout more or less equitable distribution of
income among social groups, about the shares oluress used to provide free health and
education services, and about the effects of ptemucand consumption on people’s

environment. Thus, it is no wonder that countrieghvsimilar average incomes can differ

substantially when it comes to people’s qualitylité: access to education and health care,
employment opportunities, availability of clean aird safe drinking water, the threat of crime,
and so on. With that in mind, how do we determirteclv countries are more developed and
which are less developed? This is only possiblenwhe try to establish the relationship between

the concept of growth and development.

Shanker (1996) goes further to observe that tis¢ firomoters of the concept of development
actually reduced it to economic growth, i.e. arréase in the income per person in economically
underdeveloped areas. Then, it later became grpluthchange leading to improved quality of

life and subsequently shifted to a more unifiedogmtion which integrates the economic and

social components with the basic human needs.
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This new conception presents the concept of dewedop as one which promotes sustainability
for our common future. Hence, development cannosé@n as a race to catch up to more
fortunate nations, but as a continuing effort byadeping societies of opportunities to realise
their potential at both the national and internaiolevels. It is a continuation of growth,
distribution, and rising consumption; a fulfilmeonf basic needs or the level of individual

functioning and capabilities.

3.4: Self Assessment Exercises
1. What is development?
2. What is growth?
3. Outline any two statements in paragraph 3.3 that lma used to establish the

relationship between the concepts of growth aneidgvnent.
4.0 CONCLUSION

Discussing the concepts of development and growthashds a thorough understanding of the
fact that both of them are essential in any sociBgvelopment as a concept is a dynamic
process of improvement. It involves implementingclaange. It is related to growth and
advancement of an urban area. It is a phenomenavhich people can improve the living
conditions in the world. It implies that as a cayrs improving in her day to day operations

she can be said to be growing or vice versa.
5.0SUMMARY

In this Unit, the writer opines you have been pded opportunity to learn about those two
concepts which people have had several causestmt@gschangeably where as they do not
mean the same thing. Rather the meaning of one leomepts that of the other. A good
understanding of the concept of growth for instarne®#l reveal that a growing nation is
developing and this is not necessarily in termag# but in terms of economic development,
infrastructural facilities and other indicators.
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6.0TUTOR MARKED ASSIGNMENT
a. Attempt a definition each of growth and development

b. Establish the fact that growth is essential for apyto date discussion about the

development of a nation, using Nigeria as a typsample.
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1.0 INTRODUCTION

In the previous Unit, you learnt about the conceytgrowth and development as part of
those useful concepts for effective and meanin§uotial Studies teaching and learning.
You are about to learn another useful concept wisicelf reliance. It is a concept that you
will be expected to promote in the classroom besafists focus, which emphasises the fact
that we all need to be individuals and put ourseleefore anyone else with little or no

dependence on others.
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2.0 OBJECTIVES

By the end of your interaction with this unit yshould be able to:
1. Explain the concept of self reliance.
2. Explain what self reliance in education means

3. ldentify some of the ways of becoming self reliastindividuals.

3.0: MAIN CONTENT

3.1 Meaning of Self Reliance

Self-reliance is a simple concept that encourage$s ef us to take responsibility for our
own needs—physical, emotional, spiritual, sociag a&conomic. It involves reliance on

one's own capabilities, judgment, or resourcesgpeddence www.answers.con2010) It

Is the capacity to manage one's own affairs, male@soown judgments, and provide for
oneself. It emphasises freedom from control oluarice of another or others. It implies

personal independence, self-direction, self-swgficy, and autonomy.
Self reliance is also ones strong belief that eaneaipable of successfully dealing with the
challenges which life throws at one, taking onegl@nce from oneself, rather than from

other people or things.

Put another waywwww.eruptingmind.conf2010) describes self reliance as having thetgbili

and courage to listen to yourself, and act by yalfireather than letting other people, things
or events decide what you should be, do or haveelfreliant person therefore realises and
accepts that they are completely responsible feir the, and that, if they want something

done, they must do it themselves.

This does not however mean that getting help frémeropeople is necessarily a bad thing,

as everyone needs a little help sometimes. Thigiesyphat it is not possible to be totally
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self reliant. For instance, as a teacher you mighit to claim that because you keep a large
farm in addition to your primary assignment, yoe arfarmer. The point however is that
you cannot also claim to be a trader who will gakaayour farm products. Likewise, it is
going to be practically impossible for you as achea not to depend on others in the quest

for knowledge. You just must consult books andrexfee materials written by others.

Nevertheless, it is important to remark that peoptaild want to self reliant because it
builds the kind of character needed to live bottependently and freely in community with
others. This is particularly so when we remembet thnnecessary dependency dulls
character, and in the community, it destroys peakdineedom and creates social

dysfunctions.

This view is supported by Dorothy Ainsworth (201@)en she describes self reliance as a
mindset. She opines that if you have it, you areaur way to independence. It requires a

conscious effort of replacing an “I need help”tatle to an “I can do it myself” attitude.

When we accept the responsibility for our own and family’s well-being, we are better
able to sustain ourselves in our everyday lives. akebetter prepared to endure times of
adversity without becoming dependent upon othedsame better to serve others. This is the

essence of self reliance.

3.2: Self Reliance in Education
Self reliance in education has been describeg\yw.homeschoolresourcecenter.(2010)

as doing all that one can as a parent to contrlgamde the education of one’s children. It
means a parent has real control, not just involvenover the education of their children. In
societies where it is practiced, it engenders tnespect, and love. Children are more likely
to be more obliged to value their parents morehay will feel their parents’ struggle in
seeking the best for them. Moreover, they will témdeflect these important values in their
own lives as they grow up. Children are likely row to learn that their own future lies in
their own hands and therefore tend to be self-rat¢y, curious, adventurous and loyal.
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Self reliance in education requires the determomatof a parent wants for his or her
children. The children also need to know what thvayt so that both can work towards the
realisation of a common goal. Self reliance in edon is hard work as it demands a huge

commitment from parents.

While one may conclude that it is a phenomenonithdifficult to practice as parents have
to devote more time to their children’s educatign dvaying more with them, it is still
possible to practice it to some degree. Parentsdemide on plans regarding how to
alternate their stay with their children in ordemive them the best of education.

On the other hand, parents could also insist ocatn for self reliance in their children’s
school by contributing to the building of curricmducontents in the school subjects of
offering. The outcomes of such interventions woblel reflected in the inclusion of
entrepreneurship education and acquisition of vwocal skills which can assure the

children a more qualitative living on graduation.

3.3: Ways of Promoting Self Reliance

We can become self-reliant through obtaining sigifitknowledge, education, and literacy;
by managing money and resources wisely, being tspily strong, preparing for
emergencies and eventualities; and by having palysealth and social and emotional well-

being.
Robert D. Hales outlines ways we can becomersb#fnt, and these include:

* Readiness for rainy-day emergencies by workingsawvihg.

* Avoiding excessive debt; being content with whathage.

» Using the resources of the earth wisely; and nioigoee wasteful
* Preparing for the future by making spending andngsvplans

» Keeping a family or personal budget
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» Teaching children wise spending habits and helgiiegh save for the future
» Obtaining an education or vocational training

* Finding gainful employment

As we become self-reliant, we will be prepared dcef challenges with confidence and

peace of mind.

3.3: Self Assessment Exercises
1. What is self reliance?
2. What does it take to practise self reliance in atioa?

3. State any five ways through which self reliance lsapromoted.
4.0CONCLUSION

Self reliance means a strong belief in one’s gbibtachieve success and happiness in life. It
does not support a “lean on me” kind of lifestytejther does it accept clinging onto another
person for survival. It emphasises freedom, angleifwant to be free in our life and achieve
those things we set for ourselves, we need to loetstrings of dependency and over

dependency.

Self reliance is learned. It is a process of adogithe knowledge and skills necessary to

enable an individual to take calculated risks actieve one’s goals in life.
5.0 SUMMARY

In this Unit, you have learnt about the concepself reliance, its importance and ways of
promoting the concept in our society. The concdpself reliance in education was also
discussed with a clause that it is not possibleaiee an ideal state of it, rather we expect that
parents need to be more devoted to the educatitmeofchildren, thereby putting less stress

on government and making education more functional.
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Becoming independent is therefore not an overnigimgy but everything starts somewhere.
The more independent one can be, the better ofisogeing to and the better the quality of
life one will have overall. That is self reliance.

6.0 TUTOR MARKED ASSIGNMENT

Describe the concept of self reliance and thosesweny will recommend for its promotion
among growing children.

7.0 REFERENCES/FURTHER READINGS

Ainsworth, D. (2010)Self reliance is a mindsdittp://www.backwoodshome.coRetrieved on
the 18" March 2010

Audet, M. (2010)25 ways to be more self reliant toddytp://hubpages.comRetrieved on the
16" March 2010
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1.0: INTRODUCTION

Peace is human'’s central pursuit and yet paradibxiteere is less peace in our home, in our
communities, in our countries and the world thafolee The human race is even threatened
with annihilation at its own hands. Here in thisitume shall examine the meaning of peace,
conflict and conflict resolution with view to makjnyou appreciate the need for these
concepts. You will also be given an opportunityutederstand the relationship of among

these concepts and their importance to human slrand the society.

2.0: OBJECTIVES
By the end of this Unit you should be able to:
(i.)  Explain the concept of peace
(ii.)  Explain the concept of conflict
(iii.)  Describe some of the steps carrying out conflisbhation in our society
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3.1 The Concept of Peace

The word “peace” has been defined by Saint Augastir952) as tranquility of order. He
describes order in this sense as the distributibiciwallots things equal or unequal, each to
its own place. He suggests that peace is not tielyabsence of hostilities but tranquility in

order. This implies that peace could range fronohite to relative peace.

Lawal & Raufu (2007) quoting Onah (2007) also obesrthat peace is the totality of well-
being, fullness of life here and thereafter. Pemcequally a precondition for progress
because where there is moral, social and cosmard#is one cannot expect true progress.
Peace should not therefore be conceived in relatooonflict and war but in relation to

order, harmony and equilibrium.

Peace is simply having a feeling of security, calml restfulness. We often tend to think of
peace as being an international issue, far frondaily life, but we do not realize that global
peace can only be achieved if each country isese#thd at peace. The peace and happiness
of each country can only be achieved if every eitirs at peace. This follows therefore that a

country can be peaceful and progressive if her ledofe tolerantly.

We all want peace of mind. When there is no peawang the persons, then peace in society
is threatened. Sometimes this leads to chainsodémce. Lack of peace destroys the identity
of a country; the mental and creative energies af ditizens are diverted from useful
activities to destructive one. The need of the heuo develop the young generation with

peace consciousness and the importance of corg@iotution.

3.2 The Concept of Conflict

Zantman (1991) suggest that conflict is an ineWaaspect of human interaction, an
unavoidable concomitant of choices and decisiores fudither stressed that conflict stems
from the basic fact of human inter-dependencies femindividuals to meet their basic needs

they depend on active participation of other indiisls.
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Conflict essentially means a confrontation betweedividuals, or groups over scarce
resources. It may range from the use of physicalefdo litigation or intimidation through

threat of physical harm or war. The aim of cortfiscto win at all costs. Conflict can also be
seen as incompatible behaviour between parties avio®rests are or appear to be

incompatible or clashing. This implies that cortfeenanates from social relationships.

Human goals and aspirations will always clashs Itherefore unreasonable to think that we
could have a world without conflict. It will alwaysccur where there are more than one
people or group. Conflict may surface at many lgvielcould be between husband and wife
in the domestic setting, between workers and managein the factory and it may manifest
itself between larger collectivities like conflidhetween classes, religious communities and
gender groups or between state and society.

Conflicts in both role expectations and perceptimmsl to make difficult the performance of
individual roles. Conflict leads to dysfunction thfe system. If war begins in the minds of
men it is because of conflict. Conflicts are ofi@iént nature: personal conflict, interpersonal
conflict, communal conflict etc.

Some theorists have distinguished between cordict dispute. First, a dispute is about

negotiable interests that can be settled by comigegrwhile conflict is about human needs

and involves addressing underlying causes for eflecesolution. For a situation to be seen

as a conflict, four conditions must exist:

i) there must be two or more parties with distinctiest,

i) there must be struggle by each party to control ékisting object or space of the
struggle,

iii) the objective of each party is to neutralise, iajar eliminate the other party, and

iv) it is important to recognise that conflict is arfoof interaction and a way of achieving

some kind of unity even if it involves annihilatiohthe conflicting parties.
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Conflict resolution can simply be defined as a pssc of analysing a problem and
strategising a solution to sort out the differenbesveen two parties in discord. It can also
be referred to as the method used to solve probleetseen two parties, individuals,
community or nations. The process of resolutiomdsian agreement between the parties

involved in the conflict.

The youth are a very important factor in peace eouflict resolution as they stand the
chance of being used as elements for violence,idavosm and conflict-making. We have
seen such cases in countries where terrorism ioither of the day. Also, the elites and
power monger politicians make the youth in theimoaunities cause problems so that they
can achieve their own selfish interests in govemtm&he youth are vulnerable to these

proposals because they don’t have the right edurcati

There are various approaches to conflict. Two chsapproaches are discussed here. First, is
the melioristic approach, which is based on theum@ption that organisation conflict is
amendable to resolution through rational procesk a8 problem solving and persuasion. In
this view a well ordered system with an enlightesetiof managers or board plus dedicated
and reasonable staff can resolve their differenmté®ee and open discussions for the mutual
benefit of all. Supporters of the melioristic apgeb to conflict resolution believe that
sanctions and strike by workers/staff are unjledifiexcept possibly in extreme cases where

administrators and board are pathologically unnealsle and intractable.

The second is adversary approach. The adversampagpto conflict resolution assumes
that conflict exists, and will continue to existtire organisation where groups have different
self-interests. It argues that it is only sensitdlenstitutionalise the means for reconciling
differences. Supporters of the adversary view belithat conflict is both necessary and
desirable from the maintenance of a viable orgainisa
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3.3: Self Assessment Exercises
1. What is peace?
2. What is conflict?
3. What is the relationship between peace and co#flict
4

. Identify any two approaches for resolving conflict.
4.0 CONCLUSION

Conflict is an essential element in the life of arganisation and helps to establish and
maintain group identity. Conflict resolution theancserve to bind staff together and build
esprit de corps. The resulting group cohesivend$stvengthen the organisation. Peace and
conflict resolution are therefore very importantie world today. We would all need to do

our best to be part of that group that works tgslgto ensure both prevail in our society.
5.0SSUMMARY

In this Unit you were provided opportunity to leabout the concepts of peace, conflict and
conflict resolution. Conflict as a concept was dsged as one phenomenon that cannot be
avoided within our society. You were advised toeptcthe fact in virtually all social
relationships conflict is inevitable because itaiscritical mechanism by which goals and
aspirations of individuals and groups are arti@datThe need for parties to ensure that

conflicts are resolved was also discussed throuf§grent approaches.
6.0TUTOR MARKED ASSIGNMENT
a. Attempt a description of the concepts of peacecamdlict.

b. Briefly establish a relationship between the twona@pts and highlight any two

approaches you will suggest for resolving conflicyour locality.
7.0 REFERENCES/FURTHER READINGS
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1.0 INTRODUCTION

Anti-social behaviour, homelessness, drugs, melitalss are all problems in today’s society.
But what makes a problem social? This Unit willghgbu to discover how these issues are
identified, defined, given meaning and acted ugdanthis Unit you will also learn about the
different types of social problems that exist amwagous individuals and groups in the society.
These social problems concern all aspects of hdifeaand occur anywhere in villages, towns

and cities.

2.0 OBJECTIVES

By the end of your interaction with this Unit, yshould be able to:
1. State a concise definition of social problem
2. ldentify the different types of social problem
3. Identify and discuss the causes of social problanas

4. Suggest ways by which social problems could bel¢aak our society.
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3.0: MAIN CONTENT

3.1: The Meaning of Social Problem
A social problem is a condition which some peoplaicommunity view as being undesirable.
It is an undesirable condition in the relationshipong persons. It is a problem in human
relationships which seriously threatens the sodtsgff. Horton and Gerald (1978) described a
social problem as a condition affecting a significaumber of people in ways considered

undesirable, about which it is felt something cardbne through collective social action.

The identification of a social problem dependslomhelief system and values of people living
in the relevant society. NTI (1992) therefore reksahat a social problem is always defined in
a subjective manner; it is also not static. Thgestlvity in conceptualisation arises because of
what constitutes a social problem in a communityy mat constitute a social problem in

another community depending on the values of tloplee

In order to recognise a problem as being sociakture, there must first be a social standard,
and second, there must be a significant discrepaetyeen the social standard and social

reality, that is, what is actually happening.

Everyone would agree about some social problent$, as murders and road accidents. Other
social problems may be viewed as such by certainpyg of people. Teenagers who play loud
music in a public park obviously do not view it asproblem, but some other people may
consider it an undesirable social condition. Some-smokers view smoking as an undesirable

social condition that should be banned or resttiatepublic buildings.
Every newspaper is filled with stories about ungdse social conditions. Examples include

crime, violence, drug abuse, and environmental lprob. Such social problems can be found
at the local, state, national and internationatlev
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3.2: Different Types of Social Problem

Nigeria society is bedevilled with multidimensionahd multifarious social problems. The

problem of the rural community is distinct from tled urban not just in terms of magnitude
but in its dimension. It must be noted that notsaltial conditions become elevated to the
status of "social problem.” For example, here ammes "objective conditions” which exist

today, and as you will see, not all of them aresadered to be social problems.

The social problems that are plaguing our societiay could hardly be catalogued. They are

very uncountable in the true sense of the assefi@minent among them are:

* Poverty * Students Unrest
* Prostitution * Cultural Violence
* Divorce * Religious Intolerance
» Abortion « Examination Malpractices
* Teenage Pregnancy * Gross Indiscipline
* Bribery and Corruption * Results racketeering
e Crime - armed robbery, » Disease and Hunger
arson, murder, pick- * Widespread llliteracy
pocketing, gambling fraud; + Discrimination and Ethnic
drug peddling; currency Jingoism
trafficking; embezzlement of e Cultism
public funds etc. « Human trafficking and child
* Juvenile Delinquency labour, and a host of others
* Child Abuse too numerous to enumerate.

All these have in one way or the other contributethe low level of growth and development of

our dear country.

Each of the above represents an existing condwibich threatens the well-being of people in
Nigeria and, in some cases, the entire world. Alkey are all objective conditions that really

exist. But we need to realise that not all of théraw relatively high public concern. For any
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situation to become a social problem, it must nseehe conditions. Some of these conditions

have influenced the categorisation of the abovtediproblems as being social.

The conditions are:
a. The objective condition must be perceived to bea@as problem publicly.
That is, there must be some public outcry. Peoplstrhecome actively involved in
discussing the problem. Public attention becomesctid towards that social

condition.

b. The condition must involve a gap between sociahlgl@nd social reality.

That is, the condition must run counter to the galwf the larger society. For
example, at the beginning of the 20th Century, ladt@buse was perceived to be a
very serious social problem, responsible for fanbheakdown, abandonment of

children, accidental death at work, and violencsdaiety.

C. A significant proportion of the population must ingolved in defining the

problem. (A large proportion of the population must concerned about the
condition. It must have national attention. If omlysmall segment of the population
gets involved you have an interest group pushingtii@ general public to do

something about the condition-- not a social proble

d. The condition must be capable of calling for a 8oluthrough collective
action by people. If no solution is perceived pblesipeople will resign themselves

to their fate.

Other factors which will determine the degree, ttich something comes to be perceived as a

social problem, include:

a. If people affected by a condition are influent@l powerful, the condition is
more likely to be considered a social problem thifanhose affected are not
influential. When a condition begins to affect tinéddle class, particularly those
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able to influence government policy, or the contnthe mass media, the chances

of its being considered a social problem increasbstantially.

b. A rapid increase in the number of people affectgdatsocial condition is
also important-- perhaps even as important as timeber of people affected. For
instance, people become accustomed to the praydéiels of crime, pollution,
and urban congestion. But a sharp increase inntieasity of any of these leads to
elevated public concern. One airline crash evegr y& a ground for concern, but
not for the definition of a social problem. Butydicrashes in one month get the

public's attention.

C. The mass media also plays an important role irséhection and definition

of social problems. It gives selective attentioncttain conditions. The liberal
press will highlight certain issues while the canaéive press will select others. A
good example is the controversy over former Presidfar Adua’s illness and the
need to invoke Sections 144 and 145 of the ComistituThe liberal press lamented
it, but maintained that the larger issue was thalityuof the job that the President
was doing. The conservative press saw it as a [flasicin the moral/constitution

fabric of the Presidency and counter to the valofethe larger society. On this

issue, the general public seems to have sidedthgticonservative position.

d. Ideology also determines how a social problem igndd. Conservatives
and liberals agree that America has a poverty probl but they do not agree on a
specific definition of the problem, nor do they egron how the problem should be
solved. Example: Conservatives will perceive ptveas being caused by lack of
intelligence, lack of motivation, lack of the abjlito delay gratification, and other
personal characteristics of those who are poors;Tthey will tend to defend the
system, or in the case of radical conservativesy witl argue for a dismantling of

the "welfare state" and a return to the free maslstem. Liberals emphasize the
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lack of opportunity and structural factors in thgstem. The system must be
adjusted to open up opportunity. Radical liberald advocate overthrowing the

current system of government and establishing sangentirely new.

3.3: Causes of Social Problem

What are the causes of social problems like divaao®@ed robbery, examination malpractices, and
gangsterism among others? The answers are diverdenamerous as the problems. The
conclusion from many scholars who have attempteabtiress the question has been that society
creates the problems. There are many social prablemch vary from one society to another and

the possible causes of such social problems avar@dsy and varied.

The following are some of the broad causes of spoadblems:
Ignorance: Closely related to this is the issue of apathy.pRe@re known to be involved in
creating some social problems just because thégredare less or do not even know that their

actions are major contributors to these problems.

Greed and selfishnessGreed is wanting and taking more than one mouddiserves. Greed can
take the form of seeking undeserved subsidiesivitgges, or protection from competition. Greed
also motivates dictators, politicians, and govemiaficials to seek and maintain their power.

The perpetuation of acts associated with theseviimlra can create social problems

Poor physical planning: In situations where infrastructures have been lgqdanned and made
available to a group or groups of people therén& tendency for such infrastructures to be an

avenue for social vices like robbers den, gamidipagts, violent protests etc.

Lack of good education:Education is powerful tool for liberation. In coramties where level of
education is low or the quality of education bedtglivered is poor, there is that possibility fts i
recipients to become half-baked, the effect of Whiould be disastrous. They are not likely to be

trained to develop positive values that can prorntess stressful social interaction.
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Uneven developmentThis is a major source of social problem. Let wsklat the Niger Delta and

the issue of militancy and kidnapping in Nigeriaddy. The people of South-South Nigeria have
been complaining about serious neglect in the afedevelopment in recent years. They have
demonstrated their dissatisfaction through aggresactions which have created serious social

problems for the nation and even in the internatiaircle.

Poverty: Poverty itself is a crime. This does not howeveaméhat it is a crime to be poor.

Murder is a crime; but it is not a crime to be neredl; and a man who is in poverty, can be looked
upon, not as a criminal in himself, so much aswieém of a crime for which others, as well

perhaps as himself, are responsible. That povertygurse, the bitterest of curses, we all know.
The curse born of poverty is not confined to therpaone; it runs through all classes, even to the
very rich. They, too, suffer; they must suffer; tbere cannot be suffering in a community from
which any class can totally escape. The vice, time; the ignorance, the meanness born of
poverty, poison, so to speak, the very air whidh &nd poor alike must breathe. Poverty is the

mother of ignorance, the breeder of crime.

Other causes of social problem include; abusefafepf moral laxity and so on.

4.0 CONCLUSION

The term social problem is used in public and malitdiscussions and refers to very different
social situations, conditions, and forms of behaxjidike crime, racism, drug use, unemployment,
poverty, exclusion, , sexual abuse a host of &tberal vices.

Social problems emerge when social reality dog¢diveoup to these expectations about quality of
life, health, opportunity, prosperity, securityc.eSocial problems, then, are social condition$ tha
have been identified as negatively impacting pésjilees.

Social problems therefore come in different forrepehding on where they are occurring and the

magnitude.
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5.0 SUMMARY

In this Unit you will agree with the writer that social problem exists when some event or
condition doesn'’t live up to our expectations, wileere’s a gap between expectation and reality.
It could be in form of norm violations which assuthat a standard of behavior exists.

It could also come in form of conditions that caysgchic and material suffering for some
category of people. It is caused by a varietyastdrs which we have highlighted in some sections
of this Unit.

6.0TUTOR MARKED ASSIGNMENT

Defining the concept of social problem could beeachlean task but this should not stop you as a

teacher from convince your students that its caasesumerous. Discuss
7.0 REFERENCES/FURTHER READINGS
Horton, P. B. and Gerald R. L. (197B)e Sociology of Social Problems£Englewood
Cliffs, New Jersey: Prentice-Hall, Inc.
NTI (1992).NCE/DLS Course Book on Social Studies Cycle 3 Modeall7 Kaduna: NTI

Wikipedia (2010)Social Problems http://www.wikipedia.org Retrieved on the #3April

2010
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1.0: INTRODUCTION

You might be wandering as a Social Studies teaichgaining what your business is with human

rights and the origin. This should not be, becahsesubject you are being trained to teach has
some direct relevance to human rights issues. deraio assist the children you are teaching to
learn how to be appreciative of the rights protedig their own society and state; to bring them to
a recognition that other people have the rightdoeet similar freedoms and to be sympathetic to
those still struggling to acquire basic rightsarfeng about human rights then become very

important for you as you shall lateeein this Unit.

2.0: OBJECTIVES

By the end of your interaction with this Unit, yshould be able to:
1. Give a concise meaning of human rights.
2. Explain the origin of human rights

3.0: MAIN CONTENT

3.1: Meaning of Human Rights

Discussing the concept of Human Rights requiresetailéd understanding of the concept of
“right”. Eze (1992) describes right as justicdhiedl correctness, or consonance with the rule of
law or the principles of morals. This view is stthlyy Mezieobi (1999) where he defines rights as
“interests, benefits, advantages, rules of conduact forbearance in a given social setting, which
are recognised and protected by law and capabdmfofcement by a legal process in event of a
breach, negation and non-observance”. Rightshemefiore a reasonable claim of freedom in the

exercise of certain activities.

Human rights are rights inherent to all human b&inghatever our nationality, place of residence,
sex, national or ethnic origin, colour, religioapbguage, or any other status. We are all equally
entitted to our human rights without discriminatiomhese rights are all interrelated,
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interdependent and indivisible. Human rights aesid for democratic government as formulated
in the Universal Declaration of Human Rights of 894 hey are values expression relating to

human beings by virtues of their humanity and amemative ideals of human life.

Jack (1998) defines human rights as “those righés dne has simply because one is a human
being. They are the social and political guaranteesessary to protect individuals from the
standard threats to human dignity posed by the maosgtate and modern market. Ezejiofor (1999)
also describes human rights as rights which eveilised society must accept as belonging to

every person as a human being.

Human rights have been further defined by PWDAIO@0as fundamental rights and freedoms
that are intrinsic to every person by virtue ofithetatus as a human being. Human rights are
universal norms in the sense that they are recedrig the international community as intrinsic to
every person irrespective of their national, catumpolitical, geographic, social, religious or
temporal context, and any other personal charatitesj such as gender, race, sexuality, age, or

disability. They are norms applicable to all peisaat all times, in all societies.

The ultimate source of all human rights is the digof the person. Human dignity refers to the
inherent worth, uniqueness, equality and autonofralldhuman beings, and our ability to realize
our potential. Dignity might also be conceptualissdhe end goal of human rights. Human rights

express the conditions necessary for human digmibe fully realised.

From the foregoing, it is clear that human righte aghts of individuals to enjoy what every
human being deserves, and the State, through tiee md other agencies, has a responsibility to

ensure that this is attained by all and sundryautldiscrimination.

Human rights belong to human beings as such thewaiversal and inalienable and cannot be
overridden, except by other moral consideratiort e examine the characteristic features of

human rights.
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3.1.1: Universal and inalienable

The principle of universality of human rights igtbornerstone of international human rights law.
This principle, as first emphasized in the UniveBaclaration on Human Rights in 1948, has
been reiterated in numerous international humalmtsigonventions, declarations, and resolutions.
The 1993 Vienna World Conference on Human Righis,ekample, noted that it is the duty of

States to promote and protect all human rights fandamental freedoms, regardless of their
political, economic and cultural systems.

All States have ratified at least one, and 80% tateS have ratified four or more, of the core
human rights treaties, reflecting consent of Statesh creates legal obligations for them thereby
giving concrete expression to universality. Somedamental human rights norms enjoy universal
protection by customary international law acro$®alindaries and civilizations. Human rights are
inalienable. In this sense, human rights are sailet ‘inalienable’ because they can neither be
given to a person, nor can they be taken away ftloem, except in specific situations and

according to due process. For example, the righibesty may be restricted if a person is found

guilty of a crime by a court of law.

3.1.2: Interdependent and indivisible

All human rights are indivisible, whether they arell and political rights, such as the right téeli
equality before the law and freedom of expresstamonomic, social and cultural rights, such as the
rights to work, social security and education, @ltective rights, such as the rights to development
and self-determination, are indivisible, interrethtand interdependent. The improvement of one
right facilitates advancement of the others. Likayithe deprivation of one right adversely affects
the others.

3.1.3: Equal and non-discriminatory
Non-discrimination is a cross-cutting principleiimernational human rights law. The principle is
present in all the major human rights treaties pravides the central theme of some of the

international human rights conventions such adrttegnational Convention on the Elimination of
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All Forms of Racial Discrimination and the Convemntion the Elimination of All Forms of

Discrimination against Women.

The principle applies to everyone in relation tbralman rights and freedom and it prohibits
discrimination on the basis of a list of non-exhiiugscategories such as sex, race, colour and so
on. The principle of non-discrimination is complertedl by the principle of equality, as stated in
Article 1 of the Universal Declaration of Human Rigi “All human beings are born free and
equal in dignity and rights.”

3.1.4: Entail Both Rights and Obligations

Human rights entail both rights and obligationsat& assume obligations and duties under
international law to respect, to protect and tdilftluman rights. The obligation to respect means
that States must refrain from interfering with artailing the enjoyment of human rights. The
obligation to protect requires States to protedividluals and groups against human rights abuses.
The obligation to fulfil means that States musttalositive actions to facilitate the enjoyment of
basic human rights. At the individual level, while are entitled our human rights, we should also

respect the human rights of others.

Universal human rights are often expressed andagteed by law, in the forms of treaties,
customary and international laws, general prinsiptend other sources of international law.
International human rights law lays down obligati@f Governments to act in certain ways or to
refrain from certain acts, in order to promote @notect human rights and fundamental freedoms

of individuals or groups.

3.2: ORIGIN OF HUMAN RIGHTS

Human rights is not just a local advocacy initiabexn Nigeria or any single country in the world,

but has an international origin and coverage.
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Human rights is a concept that has been constantiving throughout human history. They have
been intricately tied to the laws, customs andgietis throughout the ages. It was in ancient
Greece where the concept of human rights first beigatake a greater meaning than the
prevention of arbitrary persecution. Human rightgdme synonymous with natural rights, rights
that spring from natural law. According to the Gediadition of Socrates and Plato, natural law is
a law that reflects the natural order of the urseeressentially the will of the gods who control

nature.

Although the term “human rights” is commonly useday, it is only after the Second World War
(1939-1945) that it was used because of the aigedind horrors that characterised that war, the
international communities strongly felt that sucblations of human dignity should never happen

again.

In addition, documents asserting individual righetsch as the Magna Carta (1215), the English
Bill of Rights (1689), the French Declaration oe fRights of Man and Citizen (1789), and the US
Constitution and Bill of Rights (1791) are the weit precursors to many of today’s human rights
documents. Yet many of these documents, when allgirtranslated into policy, excluded
women, people of colour, and members of certaimgaeligious, economic, and political groups.
Nevertheless, oppressed people throughout the wankg drawn on the principles which these

documents express to support revolutions that agseright to self-determination.

Following these developments, by 1948, the Unitedidtis (UN) General Assembly adopted the
Universal Declaration of Human Rights (UDHR) whighstill recognised as one of the most
important sources of human rights standards. These later incorporated in the International
Covenant on Civil and Political Rights (ICCPR) aheé International Convention on Economic,
Social and Cultural Rights (ICESRCR). The UDHR, R and ICESRCR are collectively

known as the International Bill of Rights.

The International Bill on Rights was however a megsolution of the United Nations which
therefore did not have a binding force on membeunt@es. The enlargement of the UN
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membership in the late 1940s to early 1960s thrdahglprocess of decolonization accelerated the
interest and culminated into another significaepsnh 1965, which saw the bill being opened for
signature and ratification by member countries.sTdocument formed the most authoritative
statement of international human right standards$ aorms, upon which all member nations

including Nigeria, have patterned their human righitms.

Since 1966 to date, the UN has adopted numeroes otimventions and treaties that protect and
promote human rights. The key ones include:
» The Convention Against Torture (CAT) (1980)
* The Convention on the Elimination of all Forms ofs@imination Against Women
(CEDAW) (1979)
* The Convention on the Rights of the Child (CRC)3@p
» The Convention on the Rights of Persons with Digads (CRPD) (2006)

At the level of the African Union, member statesénadopted other international documents that
further protect human rights. The main human riglaisuments of the African Union are:

* The African Charter on Human and People’s RighGKIRR) (1980)

* The African Charter on the Rights of the Child (ACR1990)

» The Protocol to the African Charter on the RigHt$wmen Protocol (Maputo) (2005)

These international human rights laws envisage dets of actors: rights-holders, who are the

individuals in the society and duty bearers, wiethe States that sign and ratify treaties.
4.0: CONCLUSION

The inclusion of concepts like civil and moral righand obligations, citizenship, freedom and
justice among others, in the content of Social fegI®rogramme implies that issues of citizenship
education and human rights education are essamtia¢ discipline. Teachers of Social Studies are
therefore expected to be conscious of the needayoemphasis on this component in the
appropriate content areas of the subject curricumimthe different levels of the nation’s

educational system. Sokefun et.al.(2008) definibtbhuman right should guide our explanation of
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the concept to our students. This says ‘Human Righéan the freedoms, immunities and benefits
that according to modern values, all human beimgsilsl be able to claim as a matter of right in

the society in which they live.

In developing our thinking and practice in thedielf human rights education and empowerment
as Social Studies teachers, we must draw uponuakthditions of civil political education and
education for international understanding. JDPCO@0remarked that in Africa generally, this
should mean not just teaching about civil libertibe constitution, habeas corpus etc.; but aleo th
rights of nomadic people, migrant fishermen, oillgged communities and immigrants, to be
protected against discrimination and the interbat the Africa Charter has in the problem of

religions and intolerance.
5.0 SUMMARY

Human rights meaning and origin have been discusséus Unit. The concept emphasises the
fact that human beings are endowed with an inablenalignity which should promote
improvement in their quality of life without disamination. The Unit has equally provided you
with an education on the characteristic featuresushan rights and how they came to be part of

life as political beings in Africa.
6.0TUTOR MARKED ASSIGNMENT
Explain the concept of human rights and traceig®hcal development
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Unit 2: Classification of Human Rights
1.0: Introduction

2.0: Objectives

3.0: Main Content

3.1: Civil and Political Rights

3.2: Economic, Social and Cultural Rights
3.3: Group or Peoples’ (Solidarity) Rights
3.4: Self Assessment Exercise

4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment

7.0References/Further Readings

1.0 INTRODUCTION

You will recall in one of our previous units in $hCourse Material that we discussed the concept
of human rights and their fundamental nature. Thianother opportunity for you to learn more
about the concept. This is in terms of the maisgifacation of human rights and the international
regulations and laws backing such classificationcdkding to Sokefun et.al. (2008), there are
different categories of rights which pertain to fanrbeings. Some are immediately enforceable
binding commitments. These latter rights are réiftecof the values of the community. Others are

regarded as merely specifying possible future patef behaviours.
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2.0 OBJECTIVES

By the end of your interaction with this Unit, yshould be able to:
1. Identify the different classification of human righ

2. Describe these identified classification of humghts

3.0 MAIN CONTENT

Human rights can be classified in a number of diffié ways. Some rights may fall into more than
one of the available categories. One of the moslekyi used classifications distinguishes two
general categories: civil and political rights, asatial rights that also include economic and

cultural rights. There is also another categorychis the group or people’s rights.

3.1 Civil and Political Rights

Sokefun et.al. (2008) remarked that in the hienaafrhuman rights, civil and political rights have
taken primacy being usually referred to as thestfgeneration rights”. The Universal Declaration
of Human Rights of 1948 (UDHR) contains provisidios both civil and political rights and
economic and social rights, but the western Eunopeaintries in the United Nation lobbied for a
separation:

* purely “legal” rights which are enforceable, and

» “programme” or manifesto rights (i.e. economicdasocial rights), which were considered

unenforceable, depending on the relative capalgfigovernment to support its realization.

The civil and political rights generally restri¢tet powers of the government in respect of actions
affecting the individual and his or her autonomyvi(crights) and confer an opportunity upon

people to contribute to the determination of lawd participate in government (political rights).

Some of the civil and political rights as highligtin the United Nations International Covenant

on Civil and Political Rights are:
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The right of self-determination. By virtue of th@ght citizens can freely determine their

political status and freely pursue their econorségial and cultural development.

All peoples may, for their own ends, freely dispad their natural wealth and resources
without prejudice to any obligations arising outinfernational economic co-operation,
based upon the principle of mutual benefit, andrimdtional law. In no case may a people
be deprived of its own means of subsistence.

The States Parties to the present Covenant undetdagnsure the equal right of men and

women to the enjoyment of all civil and politicaiints set forth in the present Covenant.

In time of public emergency which threatens tlie bf the nation and the existence of
which is officially proclaimed, the States Partigs the present Covenant may take
measures derogating from their obligations under phesent Covenant to the extent
strictly required by the exigencies of the situafiprovided that such measures are not
inconsistent with their other obligations underemational law and do not involve

discrimination solely on the ground of race, col@ax, language, religion or social origin.

Every human being has the inherent right to lifeisTright shall be protected by law. No
one shall be arbitrarily deprived of his life.

Anyone sentenced to death shall have the righteek pardon or commutation of the
sentence. Amnesty, pardon or commutation of theesea of death may be granted in all
cases.

Sentence of death shall not be imposed for crino@snutted by persons below eighteen
years of age and shall not be carried out on preggrmamen.

No one shall be required to perform forced or colsyny labour. For the purpose of this
paragraph the term "forced or compulsory labourdlishot include: 1. Any work or

service, not referred to in subparagraph (b), ndynraquired of a person who is under
detention in consequence of a lawful order of artgar of a person during conditional
release from such detention; 2. Any service of litany character and, in countries where

conscientious objection is recognized, any natiosalvice required by law of
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conscientious objectors; 3. Any service exactedcases of emergency or calamity
threatening the life or well-being of the communi®. Any work or service which forms

part of normal civil obligations.

» Everyone has the right to liberty and security efson. No one shall be subjected to
arbitrary arrest or detention. No one shall be idegrof his liberty except on such grounds
and in accordance with such procedure as are estatlby law. . Anyone who is arrested
shall be informed, at the time of arrest, of th@smns for his arrest and shall be promptly
informed of any charges against him. 3. Anyonesaeckor detained on a criminal charge
shall be brought promptly before a court of law.

3.2 Economic, Social and Cultural Rights

These are rights are related to social equalityeyTare positive rights in that they

enhance the power of government to do somethinpeggoerson to enable her or him in some
ways. They are generally interpreted as progranomeliuses, obligating governments and
legislature to pursue social policies, but do notate individual claims. They require the
affirmative action of government for the implemeiaa.

Social rights require the governments to act imsitjve, interventionist manner so as to create the
necessary conditions for human life and developniém governments are expected to take active
steps toward promoting the well-being of all itsmixers out of social solidarity. It is believed that
everyone, as a member of society, has the riggbémal security and is entitled to realization of
the economic, social and cultural rights (ESCR)spensable for his or her dignity and the free
development of his or her personality.

Economic, Social and Cultural Rights (ESCR) rel@teghe conditions necessary to meet basic
human needs such as food, shelter, educationhhesk, and gainful employment. They include
the rights to education, adequate housing, footenvthe highest attainable standard of health, the

right to work and rights at work, as well as théwal rights of minorities and indigenous peoples.

108



Some of the ways of promoting individuals’ ESCRluie:

* Investigating abuses of economic, social and cultural rights.

» Strengthening the legal recognition of economic, social and uralt rights, including by
campaigning for a new international complaint mecéa to provide victims of economic,
social and cultural rights violations with an imtational remedy.

» Demandingjustice for individuals, families and communitieo face discrimination and
abuses of their economic, social and cultural sghihis could be by signing up for urgent
actions on cases involving ESCR abuses, and

» Campaigning for economic, social and cultural rights to beogrdzed in decisions related
to trade, resources, finances and the environnae,to hold both state and non-state

actors accountable for abuses of these rights

3.3 Group or People’s (Solidarity) Rights

Group rights are rights held by a group rather thants members separately, or rights held only
by individuals within the specified group; in caadt, individual rights are rights held by individlua
people regardless of their group membership or thekeof. Group rights have historically been
used both to infringe upon and to facilitate indival rights, and the concept remains
controversial. Group rights are associated withiatamntrol unlike individual rights which are

often associated with political and economic fremdo

These rights have received increasing rhetoriciahaation at the international level though “only

the people’s rights to self-determination and tepdsal of natural wealth, included in the
international covenants have received authoritatiseeptance in international law. Other group
rights include “the right to development, the rigbtpeace, the right to environment, the right to
ownership of the common heritage of humankind, toedright to communication. Group rights

may aim to ensure equal opportunity and/or attampttively redress inequality; a case in point is
the Niger Delta issue relating to the perceivedigapion of the people (the ljaws) from such part
of Nigeria.
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3.4 Self Assessment Exercises
1. List the three classes of human rights discusséuisrinit.
2. Describe any two of the listed classes of humalisig

3. Highlight the four ways of promoting economic, sd@nd cultural rights

4.0 CONCLUSION

Having become more familiar with the classificatioh human rights through this Unit, it is
important to note that each of these classes Baewtn destructive characteristic but it suffioes t
note that the civil and political rights are negatrights or immunity claims in citizen towards the
state, in the sense that they limit the power gbeernment and protect peoples’ rights against its
power. They relate to the sanctity of the individaiad his rights within the socio-political milieu

in which he is located. They imply that no goverminer society should act against individuals in
certain ways that would deprive them of inhererlitigal or personal rights, such as the rights to
life, liberty, and security of person, freedom péech, press, assembly and religion. Furthermore,
one can conclude that all human rights carry cpoeding obligations that must be translated into

concrete duties to guarantee these rights.

5.0 SUMMARY

In this Unit, attempts have been made to get younderstand that human rights can come in
different forms which include; civil and politicaghts, economic, social and cultural rights aslwel
as group or people’s right which can equally béedasolidarity right. You have also been made to
understand the fact that while the first two classkrights discussed here relate more to indiidua
rights, the third which is the last one relates eniar groups and can be argued for as an instrument

to actively facilitate the realisation of equalitya given society.
6.0 TUTOR MARKED ASSIGNMENT

To what extent will it be politically correct toyahat human rights can be discussed under three

major classes? Support you position with concretenples.
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UNIT 3: NIGERIAN CONSTITUTION AND FUNDAMENTAL HUMAN  RIGHTS
1.0: Introduction
2.0: Objectives
3.0: Main Content
3.1: Meaning of Constitution
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3.3: Self Assessment Exercise

4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment

7.0References/Further Readings

1.0 INTRODUCTION
In the previous unit you learnt about the threem@assifications of human rights. This Unit is
another opportunity for you to find out about thencept of constitution and the provisions of

fundamental human rights contained in our own cturigin, that is, the Nigerian Constitution.

2.0 OBJECTIVES

By the end of your interaction with this unit, yskould be able to:

1. State the meaning of constitution
2. Explain the provisions of fundamental human rigdscontained in the Nigerian
Constitution

112



3.0 MAIN CONTENT

3.1 Meaning of Constitution

To some people, a constitution refers to a spgomiitten document which outlines the principles
and basic political institutions by which a stasegoverned. However, not all constitutions are
written in single document. A constitution is anrey fundamental principles and rules
determining the structure and power of a State.hSpiinciples or rules embodied in the

constitution show the custom, conventions and ldva @iven State. Thus, the constitution is
concerned with how decisions are reached and ploesdnow power of the State is to be allocated
between the various organs of state and providahade by which this distribution can be

changed. Most constitutions define the limits ojavernment’'s authority thereby automatically

establishing the various rights of a state’s cit&ze

3.2 Human Rights Provisions in the Nigerian FederaConstitution

Background: After several years of military rule, Nigeria reted to civil rule in 1999 with a
constitution tagged the 1999 Nigerian Constitutidime constitution adopted the presidential
system of government on the belief that it is eSgkto effective leadership in a country with a

federal system of government.

Human Rights

Human Rights are those rights which the internali@ommunity recognizes as belonging to all
individuals by the very fact of his humanity. These rights naturally accruable to every person
by virtue of his/her existence as a human being. flndamental human rights are a chapter in the
constitution of Nigeria. The constitution is theslwalaw in the country, which sets out how the

country is governed.

Fundamental human rights are those rights thatyguenson is entitled to by virtue of the fact that
they are human beings. No laws can take away artpasfe rights, unless the Declaration of
Human Rights itself allows such laws to be madey kaws, which already exist that take away

any of the rights may be declared to be null anidl.vbhe constitution starts out by stating that
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everyone is entitled to individual rights and freed But these rights and freedoms may be
subjected to limitations. These limitations arer¢ht® ensure that the rights and freedom of the
individual are not a hindrance to public interestirdringe on the rights and freedom of other

people.

The Nigerian Constitution under Chapter IV enunesahe following as fundamental rights:

* Right to life: Every citizen has a right todifNo person may kill or take away the live of a

citizen. The only exception to this however, isshovho have been tried and sentenced
to death by a competent court of law

*  Right to dignity of human persons: Every indwal has the right to and respect for the
person. Thus, a person should not be subjectadytdorm of torture or any inhuman and
degrading treatment.

* Right to personal liberty: A citizen cannot detained unlawfully. Anybody detained by
law should be informed promptly in the languageuneerstands the reasons of his/her
arrests or detention. He should be brought to tctar trial or granted bail within a
reasonable time.

* Right to fair hearing: A person is entitled tairf hearing within a reasonable time by a
court or tribunal whenever he/she is charged wihation of the laws of the land.

* Right to compensation for property compulspetquired.

*  Right to private and family life: Individualitzens are entitled to the privacy of their
lives, their homes, correspondence, and telepboneersations. Individual has the right
to marry and rear children. Couples have rightitothe affairs of their homes the way
they deem fit without external interference.

* Right to freedom of thought, conscience andgieh. A citizen is entitled to freedom of
thought, conscience and religion. He may changerdéligious belief. A pupil/student
may not be forced to receive religious instructiasr attend religious ceremonies and
observances other than his own. Every religiousodgnation may provide religious

instructions for their children.
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* Right to freedom of expression: This freedomludes the right to hold opinions, receive
and impart ideas, information without interference

* Right to peaceful assembly and associations ifitludes the right to form and  belong
to associations, clubs, cultural unions, tradew@ind other organisations.

*  Right to freedom of movement. This is the tigthich every citizen has to move freely
throughout Nigeria and to reside in any part olihder this freedom, a Nigerian citizen
cannot be expelled or deported from Nigeria norsed entry into Nigeria.

* Right to freedom from discrimination on theognds of ethnic group, place of origin,

circumstance of birth, sex, religion or politicgdinion.

The above rights are classified under Chapter 1\¥thef Constitution as Fundamental Rights.
However, there are other rights under the Fundaah@tijectives and Directive Principles of

State Policy provided under Chapter Il of the Cibaisdn. These include the right to:

0] Free and compulsory education.
(i) Adequate health care, gainful employmen
(i) Shelter, food etc. The former are jasthble rights, i.e. citizens could go to court to

enforce them if denied.

There are however some limitations to the enjoynodérthese fundamental human rights. In
the interest of defence, public safety, public orgeblic morality or public health or for the
purpose of protecting the rights, reputations amedom of other persons and so on, the

government may take away from an individual som#hese rights.

3.3: Self Assessment Exercises
1. What do we mean by constitution?
2. Recall the meaning of human rights.
3. What are those provisions in the Nigerian Constituthat emphasise the promotion of

human rights?
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4.0 CONCLUSION

The Constitution of every country should emphasggecific provisions on human rights. This
is particularly so because there is an internatiooasciousness gets every country to promote
the rights of their citizens. These rights are expe to further assure the citizens those rights
needed for establishing and promoting positive aoititeractions among themselves. It is
therefore expected that all agencies of governmaedt individuals would need to strive to
regularly promote these fundamental human rightsuindaily interactions within and among

ourselves.
5.0 SUMMARY

In this Unit, you have learnt about what constdntmeans. Your knowledge of the concept of
human rights has been further improved. The Urstdgually drawn your attention to the fact
that the Nigerian Constitution, even as it is pnégebeing reviewed has specific provisions on
human rights. Our rights in the areas of movemasdpciation, worship, education, adequate
health, shelter and gainful employment, to menjist but a few are therefore contained in the

nations’ constitution even when it is reviewed sairg.
6.0 TUTOR MARKED ASSIGNMENT

Give a simple meaning of the concept of constitutamd identify any five rights which
Nigeria’s Constitution has provided for you as undual hoping to promote the best of

interaction amongst your kith and kin.
7.0 REFERENCES/FURTHER READINGS
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UNIT 4: UNIVERSAL DECLARATION OF HUMAN RIGHTS/ AU C HARTER
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3.3: The Objectives and Organs of African Union
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5.0 Summary
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1.0 INTRODUCTION

In this Unit, our main concern is to study the Umsal Declaration of Human Rights and the
Africa Union Charter. This is another opportunity fyou to relate the human rights provisions
contained in Nigeria’s Constitution with those mmdsed at the international level. The Unit also
creates avenue for you to relate the issue of humghits to the activities of a major continental

organisation such as the African Union.

2.0 OBJECTIVES

By the end of your interaction with this Unit, yshould be able to:
Explain the Universal Declaration of Human Rights
Mention some of the provisions of the Declaration

Explain the origin of the African Union

e

Mention the objectives and organs of African Union
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3.0 MAIN CONTENT

3.1 Universal Declaration of Human Rights
Adoption of theUniversal Declaration of Human Righby the United Nations on December 10,
1948 gave a global thrust to the Human Rights. Raamsin, the distinguished French Jurist who
drafted United Nations Declaration of Human Riglu®HR) was awarded the Nobel Peace Prize
in 1968 for his works on Human Rights. The Unitedtibns Declaration of Human Rights, the
two Covenants — thénternational Covenant on Civil and Political Righ{iICCPR) and the
International Covenant on Economic, Social and @ualk Right§ICESCR) and the Optional
Protocols taken together are known as liiternational Bill of Rights All of them have been
ratified by Nigeria.
The United Nations Human Rights Norms include thilWing:
1. The Universal Declaration of Human Rights 1948sglect)
Article 3: Everyone has the right to life, libedpnd security of person.
Article 5: No one shall be subjected to torturetacruel, inhuman, or degrading treatment
or punishment.
Article 7: All are equal before the law and areitbed without any discrimination to the
equal protection of the law.
Article 8: Everyone has the right to an effectivemedy by the competent National
Tribunals for the acts violating the fundamentghts granted to him by the constitution or
by law.
Article 9: No one shall be subjected to arbitramgst, detention or exile.
Article 10: Everyone is entitled in full equality ta fair and public hearing by an
independent and impartial tribunal in the deterriamaof his rights and obligations and of
the criminal charge against him.
Article 11: (i.). Everyone charged with a penaleoife has the right to be presumed
innocent until proved guilty according to law irpablic trial at which he has had all the
guarantees necessary for his defence. (ii.) Nostia# be held guilty of any penal offence

on account of any act or omission which did notstibute a penal offence under national
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or international law, at the time when it was conted. Nor shall a heavier penalty be
imposed than the one that was applicable at the: ti penal offence was committed.
Article 12: No one shall be subjected to arbitrarterferences with his privacy, family,
home or correspondence.

Article 14: (i.) Everyone has the right to seek amenjoy in other countries asylum from
persecution. (ii.) This right may not be invokedthe case of prosecutions genuinely
arising from non-political crimes or acts contrdoythe purposes and principles of the

United Nations.

3.1 THE AFRICA UNION CHARTER: HISTORICAL OVERVIEW

The Organisation of African Unity was established 2b May 1963 in Addis Ababa. It was
involved in pressing forward the process of de-o@ation of the continent, particularly through
the United Nations Special Committee, but then bmeckess active. Originally with 32 members, it
had 53 members in 2006 with South Africa becoming 53rd member in 1994 (all African
countries except Morocco, which withdrew in 198Bdiwing the admission of Western Sahara are

members).

The organization changed its name to the Africarobl (AU) in 2001, following the model of the
European Union, with the aim of giving Africa astger voice in world affairs, and increasing its
ability to deal with such issues as the effectsglobalisation, the status of women, internal
conflict, andhuman rights. The African Union was launched in Durban on Jal\2002, by its
first President, South African Thabo Mbeki, at firet session of the Assembly of the African
Union. At the second summit meeting of the AU (Mobéque, July 2003), the decision to form a
Pan-African Parliament was adopted; it held itaiaal session in Addis Ababa in March 2004.
The body will eventually have 265 members, fivenfreach of the AU’s 53 member states. In
May 2004, the AU officially launched a 15-membera&e and Security Council designed to
intervene in African conflicts. The Council is emypered to mandate peacekeeping missions in

areas where ceasefire accords have been signed.
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The AU is governed by the AU Assembly of Heads tit& and the Pan-African Parliament,
which are both assisted by the AU Commission wihimhstitutes one of the secretariats of the Pan
African Parliament. The current President of the Raican Parliament, Gertrude Mongella, is the
Head of State of African Union. Alpha Oumar Konasethe current Chairman of the African
Union Commission, which serves as the Secretafidh® Pan African Parliament and a civil

service of the African Union.
The objectives of the African Union, as containedhie Constitutive Act, are to:

» achieve greater unity and solidarity between theicAh countries and the peoples of

Africa;
» defend the sovereignty, territorial integrity andépendence of its Member States;
» accelerate the political and socio-economic intégmeof the Continent;

» promote and defend African common positions ondssaf interest to the continent and its

peoples;

* encourage international cooperation, taking dueowaic of the Charter of the United

Nations andhe Universal Declaration of Human Rights
* promote peace, security, and stability on the oemi;
* promote democratic principles and institutions,gapparticipation and good governance,;

» promote and proted¢tuman peoples' rights in accordance with the Africa Charter on

Human and Peoples' Rights and other relevant humarights instruments;

» establish the necessary conditions which enabledhg&nent to play its rightful role in the

global economy and in international negotiations;

* promote sustainable development at the economitalsand cultural levels as well as the

integration of African economies;
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» promote cooperation in all fields of human activibyraise the living standards of African

peoples;

» coordinate and harmonise the policies between xisimy and future Regional Economic

Communities for the gradual attainment of the dibjes of the Union;

» advance the development of the continent by prargatesearch in all fields, in particular

in science and technology; and

» Work with relevant international partners in thadication of preventable diseases and the

promotion of good health on the continent.

3.3 ORGANS OF THE AFRICAN UNION

General Assembly The Constitutive Act is very specific about thendtions and powers of
the Assembly as the supreme organ of the AU comgrisf Heads of State and Government.
South Africa has patrticipated in the developmenthef Rules of Procedure for the Assembly,

and the same process has taken place at SADC level.

Executive Council: The Executive Council is a meeting of Ministerskafreign Affairs or
other Ministers charged with the responsibilitydeling with the AU. The issues discussed by

the Executive Council will have to feed into thesambly.

Permanent Representatives CommitteeThe Permanent Representatives Committee (PRC)
is composed of Permanent Representatives and Bfeeipotentiaries to the Union. This
structure was not formally recognised under the QAten though the Ambassadors do meet
on an ongoing basis. The PRC, amongst other thimgss closely with the Commission; be
involved in the process of nomination and appoimimef Commissioners; look into the
selection and appointment of consultants and fellpwvon the implementation of Summit
decisions. The work of the PRC feeds into the Httee Council.
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Commission: The Commission is based at the Headquarters oAtheand headed by the
Chairperson of the AU. The Chairperson is assidtgd a Deputy Chairperson and

Commissioners, as well as other members of staff.

Specialised Technical CommitteesThere is also be Specialised Technical Committees
(STCs) established within the Secretariat and het&dgeCommissioners. The STCs deal with
issues such as Rural Economy and Agricultural Msitt®#onetary and Financial Affairs,
Trade, Customs and Immigration Matters, Sciencehielogy, Transport, Communications,

Education, Culture, amongst other things.

Pan-African Parliament (PAP): The Protocol establishing the Pan African Parliaimeas
adopted in 2000 during the OAU Summit in Lomeé, Todbe Protocol is now open for
signature and ratification. So far 21 member sthta® signed and three have ratified. Article
22 of the PAP protocol provides for the Protocoleiater into force after deposit of the

instruments of ratification by a simple majoritytbE member states.

Though the Constitutive Act of the African Unionedonot elaborate on the functions and
powers of the Pan African Parliament, the Prot@eolides that, for the first five years of the

Parliament's existence, it will have advisory andsuiltative powers only.

Economic, Social and Cultural Council (ECOSOCC):This is one organ of the AU that will
provide for civil society participation. The LusaBammit decision on ECOSOCC directs that
member states will have to decide on the strucfurestioning, areas of competence selection

criteria, Rules of Procedure and work programmihefECOSOCC.

Court of Justice: The Constitutive Act of the AU provides for theaddishment of the Court

of Justice and for a Protocol on its statute, cositipm and functions. It is still unclear what
the exact functions and powers of the Court will éred whether it will have jurisdiction over
states or nationals. The functions and powers ef Gourt will be elaborated upon in a
Protocol, which will clarify what the impact on destic legislation will be.
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Financial Institutions: Article 19 of the Act provides for the establishmheof financial
institutions whose rules and regulations shall bé&neéd in protocols relating thereto. The
institutions are: The African Bank, The African Maary Fund and African Investment Bank

4.0 CONCLUSION

A detailed understanding of the relationship betwt#e fundamental human rights and the
provisons of both Nigerian Constitution as wellthsse of the Universal Declaration Charter
will go a long way in promoting a better understagdof the concept. Likewise, it will
facilitate your preparation as Social Studies teaclor effective delivery of the content
relating to human rights in your subject curriculufthis is with the assumption that the
learners so taught will become more conscious @if tiights as well as other peoples’ rights

with less chances of infringement occurring.

5.0 SUMMARY

In this Unit, you have learnt about the Chartetumiversal Declaration of Human Rights, the
origin of the African Union as well their goals aobjectives with particular reference to
human rights protection. The various organs of African Union and their responsibilities

with reference to human rights have also been iglgted.
6.0 TUTOR MARKED ASSIGNMENT

a. Highlight some of the provisions of the Chartertba Universal Declaration of Human
Rights.

b. To what extent will you agree with the fact thaspecting some of these rights has
been a major problem among African nations?

7.0 REFERENCES/FURTHER READINGS

Universal Declaration of Human Rights. (1948).

UNESCO (1998)Universal Declaration of Human Rights: A history adfs creation and
implementation.UNESCO: Paris.
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1.0INTRODUCTION

In this Unit our main concern is to study the magmf civic responsibilities, the responsibilities
of citizens towards their country, fellow citizeasd themselves. Every right we enjoy as a citizen
of a given country implies a responsibility or @aliion which we must be ready to carry out or
fulfil. The fact that each and every one of belot@society, town, village, city, or nation implies
that we should be able to identify with such polityis therefore expected that we need to do a lot
in order to make such polity grow and thereby dbate to our own growth and development as

citizens.
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2.0 OBJECTIVES

By the end of your interaction with this unit, yskould be able to:
1. Give a simple meaning of civic responsibilities
2. Identify the different types of civic responsihigis

3. State the importance of fulfilling our civic resggilities and obligations.
3.0 MAIN CONTENT

3.1 The Meaning of Civic Responsibilities

Civics is the study of government and politics. d&tots in civics classes study the rights and
responsibilities of citizens and residents. Ciwasponsibilities are the responsibilities of a eitiz
Self (2010) describes civic responsibility as cosipg of actions and attitudes associated with
democratic governance and social participationyTihelude paying taxes, voting, registering for
military service, serving on a jury, participatiom government, volunteering, memberships of

voluntary organisations and obeying the laws ofidimel.

The power of the government comes from the pewulet is important for people to understand
their civic duties and responsibilities. Civic Respibility can also be defined as the
"responsibility of a citizen. Actions of civic respsibility can be displayed in advocacy for various
causes, such as political, economic, civil, andrenmental or quality of life issues.

Civic responsibility dates back to ancient Rome séhaitizens wanted to contribute to Roman
society. Civic responsibility is said to have egdsfor centuries in society but it was not offityal
sanctioned as a blueprint for democracy in 1787 thwy ratification of the United States
Constitution. In the 1and 1§ Centuries and through the 1930s civic responsjhili America
was tied a commonwealth perspective. Citizens @patied in projects that shaped communities
and ultimately the nation.
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3.2 Types of Civic Responsibilities

The development of civic responsibility can be ¢desed to be an important component of
healthy adolescent development. They are expeotdxet texhibited through various actions and
behaviours as citizens interact among themselvdsvathin the nation. Some of the ways by
which citizens are expected carry out their civdsponsibilities and fulfil their civic obligations
and duties include the following:

Payment of taxes and chargesTo tax means to impose a financial charge or déhgr upon a
taxpayer (an individual or legal entity) by a statethe functional equivalent of a state such that
failure to pay is punishable by law. A tax may befimed as a "pecuniary burden laid upon
individuals or property owners to support the goveent [...] a payment exacted by legislative
authority”. A tax "is not a voluntary payment orrddion, but an enforced contribution, exacted
pursuant to legislative authority” and is "any cimttion imposed by government [...] whether
under the name of toll, tribute, impost, duty, oust excise, subsidy, aid, supply, or other
name.(Wikipedia, 2010).

One of the duties of a citizen is the payment g&esaboth national and local. It must be realised
that taxes paid by citizens provide the bulk of ih@me every government needs for effective
execution of projects. Taxes are also imposed bgynsaub-national entities. Taxes consist of
direct tax or indirect tax, and may be paid in mooe as its labour equivalent (often but not
always unpaid labour).

From the view of economists, a tax is a non-peyetl,compulsory transfer of resources from the
private to the public sector levied on a basis &dptermined criteria and without reference to
specific benefit received The legal definition aihé economic definition of taxes differ in that
economists do not consider many transfers to govents to be taxes. For example, some
transfers to the public sector are comparable foepr Examples include tuition at public
universities and fees for utilities provided by dbogovernments. Governments also obtain

resources by creating money (e.g., printing biie)d by imposing penalties (e.g. traffic fines).
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Voting at election and Standing for election: Votirg is a method for a group such as a meeting
or an electorate to make a decision or expresgamon—often following discussions, debates, or
election campaigns. It is often found in democra@ead republics. Voting is a social structure in
which classes are abolished and property is comyramitrolled, as well as a political philosophy

and social movement that advocates and aims ttecsaah a society (Wikipedia, 2010).

In modern usage, voting is often used to referhi policies of the various communist states,
which were authoritarian governments that had e#ytplanned economies and ownership of all
the means of production. "Pure voting" in the Marxisense refers to a classless, stateless and
oppression-free society where decisions on whataduce and what policies to pursue are made
democratically, allowing every member of societyptoticipate in the decision-making process in
both the political and economic spheres of life.sMoommunist governments based their ideology

on Marxism-Leninism (Wikipedia, 2010).

The American Heritage Dictionary of the English gaage (2009) also describes voting as “a
formal expression of preference for a candidatedfifice or for a proposed resolution of an
issue”. It is a means by which such a preferenoeaide known, e.g.through the raising of hands or

a marked ballot.

The Columbia Electronic Encyclopedia (2007) gives expanded definition of voting by

describing it as the method of registering collectapproval or disapproval of aperson or a
proposal. The term generally refers to the probgsehich citizens choose candidates for public
office or decide political questions submittedherh. It may also describe the formal recording of
opinion of a group on any subject. In either seitss a means of transforming numerous

individual desires into a coherent and collectigsib for decisions.

Voting is also the right to participate in elecsoas well as in all other political undertakings
aimed at ascertaining the will of the electoratehsas referenda, plebiscites and recalls. The right
to vote is granted, as a rule, only to those aiszeeho meet the age, residence, and other legal

requirements (Mishin, 2010).
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Volunteering

This is described by Self (2010) as a form of crésponsibility, which involves the giving of time
or labour without the expectation of monetary conga¢ion. Volunteering allows citizens the
opportunity to share their skills and talents &t a&s learn new skills while helping those in need
of assistance. It involves doing charitable or hélprork without pay.

Defend the country against external aggressors

Every citizen has a pressing duty to come to tlerde of his country in time of war. A country’s
armed forces may be organized as standing forcgs (egular army), which describes a
professional army that is engaged in no other ggib@m than preparing for and engaging in warfare.

It is however part of a citizen’s civic respondiiils to be ever ready for drafting if need be.

Obedience to law The citizens have an important duty to obey #veslof the land if they want to
see an orderly society and not an anarchical sodfetitizens fail to obey the laws of the country

there will be insecurity and government will notdige to guarantee the rights of individuals.
Loyalty: The main duty of a citizen is that of giving ali@gce or loyalty to the community to
which he/she belongs. Every government requiresldgalty of its citizens to be able to rule

effectively and create the atmosphere of peacdranduillity.

A fair day’s work: It is part of our civic responsibilities to makersuhat we contribute our best
to whichever establishment we find ourselves asaris of a country.

Other civic responsibilities include honesty and oposition to corruption, tolerance and
respect.
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3.3: IMPORTANCE

The importance of civic responsibility is paramotmthe success of democracy and philanthropy.
By engaging in civic responsibility, citizens ensand uphold certain democratic values written in
the Nigerian Constitution and the Human Rights. SEhwalues or duties include justice, freedom,
equality, diversity, authority, privacy, due prosegroperty, participation, truth, patriotism, huma
rights, rule of law, tolerance, mutual assistarsedf, restraint and self respect. Schools teaclt civi
responsibility to students with the goal to produesponsible citizens and active participants in
community and government.

In a representative government, voting which id paour civic responsibility commonly implies
election is a way for an electorate to select ammaglidates for office. In politics, voting is the
method by which the electorate of a democracy appoepresentatives in its government, thereby

feeling more confident and better assured of diviideof democracy.

When citizens pay their taxes it becomes easidurid every programme that it operates. The
fulfillment of our obligations as citizens is majoontributing factor to the likelihood of a better
understanding the responsibilities of citizenship.

Through civic responsibilities, citizens becomeefréo pursue their inalienable rights as well as

respect the same pursuits by other individuals.
3.4 Self Assessment Exercises

1. Give a simple definition of civic responsibility.
2. List some of the civic responsibilities discussedhis Unit.

3. State any two importance of performing your cidsponsibilities as a Nigerian citizen.
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4.0 CONCLUSION

Civic responsibility involves addressing social desbs in an informed, committed, and positive
manner. It is not merely a matter of voting or yibg the laws, it includes citizenship for
democracy, participatory democracy and social nesipdity. As a Social Studies teacher in
training, you will be expected to create opportesitfor learners to learn how to participate in a

democracy.

Civic responsibilities that should be encouragedragnlearners also include; promoting positive
images of their country, and home town, whethedag or away, offering assistance, and calling
for assistance when they notice that someone redgdsvhich they cannot provide. They need to
be made to understand that anything that improvesaintains the status quo of the citizenry is

part of one’s civic responsibilities.
5.0 SUMMARY

This Unit has discussed the concept of civic resgmlities and the different types of civic duties
expected of a citizen in order to effectively takealthy role in the life of one’s’ nation and
resultantly help in the promotion of good govemr®nThis is based on the belief that the only
way a civilized society can move forward is if iteembers inidividually and collectively perform

their civic responsibilities.
6.0 TUTOR MARKED ASSIGNMENT

What do you understand by the concept of civic easpbility and in what forms can a citizen

demonstrate such responsibilities?
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