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Introduction

This Course Guide is for distance learners enratietie B.Ed. English
programme of the National Open University of NigeriThis guide is
one of the several resource tools available to youhelp you
successfully complete this course and ultimatelyrywogramme.

There are 15 study units in this course. Therenar@rerequisites for
studying this course. It has been developed wgpr@priate local
examples suitable for training prospective teachefsEnglish in
Nigeria.

In this Guide, you will find very useful informanoabout the course
aims, objectives, what the course is about, whatse materials you
will be using, available services to support yaarhing, information on
assignments and examination. It also offers yodegumes on how to
plan your time for study, the amount of time yoe hdkely to spend on
each study unit, your Tutor-Marked Assignments.sTRuide also
provides answers to several of your questions. évew do not hesitate
to contact your Study Centre if you have furtheesjions.

We wish you the best in your learning experienced auccessful
completion of this course.

Course Aims

This course aims at giving you an overview of theories, approaches
and methods in teaching English as a second laeguagu will learn
the methods and techniques of teaching languadie skid sub-skills.
You will also learn the techniques of constructlagguage test items,
scheme of work and lesson plans.

Course Objectives

There are objectives to be achieved in each stumlyaf the course.
You should read them before studying each unit.c@mnpletion of this
course, you should be able to:

. discuss the major approaches to teaching English ascond
language

. discuss the different teaching methods

. distinguish the different methods and discuss thegrits and
demerits

. discuss the four basic language skills and identifyeir

interrelatedness
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. discuss procedures for teaching the basic langsiatie and sub-
skills

. discuss how to teach the three different genrdiseodture

. identify different types of language tests

. construct credible language tests and

. prepare schemes of work and lesson plans.

Working through the Course

Module 1 introduces you to the major approachdasdohing English as
a second language and the teaching of the fourc basguage skills.
Module 2 deals with the teaching of language sullsskncluding
literature-in-English and techniques of construgtlanguage tests. It
also deals with the preparation of schemes of marklesson plans.

Study Units

There are 15 study units in this course. Eachystunk consists of one
week’s work and should take you about three hoarsamplete. It

includes specific objectives, guidance for studdading material and
self-assessment exercises. Together with the tméwked assignments,
these exercises will assist you in achieving thaeestlearning objectives
of the individual study units.

Module 1  Major Approaches to Teaching Englistas a Second

Language
Unit 1 The Grammar-Translation Method and the &itdethod
Unit 2 The Audio-Lingual, the Situational-Context nca
Communicative Teaching Methods
Unit 3 Teaching Listening Skills
Unit 4 Teaching Speaking Skills
Unit 5 Teaching Reading Skills
Unit 6 Teaching Sound Skills
Unit 7 Teaching Writing Skills

Module 2  Teaching Language Sub-Skills

Unit 1 Teaching Vocabulary

Unit 2 Teaching Grammatical Structures

Unit 3 Teaching Reading Comprehension and Summary
Unit 4 Teaching Literature-in-English 1: Prose

Unit 5 Teaching Literature-in-English 2: Drama dtaktry
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Module 3  Language Testing

Unit 1 Test Types, Functions/Uses, and QualitiesLahguage
Test

Unit 2 Basic Steps in Language Test Construction

Unit 3 Writing Scheme of Work and Lesson Plans

Textbooks and References

Your course material is the main text for this caur However, you are
encouraged to consult other sources as providegdorin the list of
references and further reading below.

American Heritage Dictionary of English Langua(g902). &' Edition.
New York: Houghton Mufflin Company.

Burns, A. (1998).Teaching SpeakingAnnual Review of Applied
Linguistics 18: 102 — 123.

Brine, D. (1998).Teaching Writing SkillsLondon: Longman.

Devine, T.G. (1962).Listening Skills School-Wide: Activities and
Programmes Urbana, IL: National Council of Teachers of
English

Emmert, P. (1994 Definition of ListeningThe Listening Po$i1 (6).
Gbenedio, U.B. (1996)Teaching and Learning English As a
Second Languag®enin: New Era Publication.

Goodman, K.S. (1971)Psycholinguistic Universals in the Reading
Process. In: P. Pimsleur and T. Quinn (edsThe Psychology of
Second Language Learnin@ambridge: Cambridge University
Press.

Graham, J. (1994)Four Strategies to Improve the Speech of Adult
Learners TESOL JournaB(3) 26 — 28.

Lado, R. (1961)Language Testing.ondon: Longman.

Nichols, R.G. (1973).Factors in Listening Comprehensio®peech
Monographsl5.

Palmatier, R.A. (1973)A Note Taking System for Learniripurnal of
Readingl?.
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Richards, J.C. and Rodgers, T. S. (20@Qproaches and Methods in
Language Teachingambridge: Cambridge University Press.

Schmitt, N. (2008)Instructed Second Language Vocabulary Learning
Learning Teaching Researd2 (3), 329 — 363.

Assessment

There are three components of assessment forabrse, namely: Self-
Assessment Exercises and assignments at the exatlofstudy unit, the
Tutor-Marked Assignment and a written examinatiorihe end of the
semester. In doing these assignments, you arecixjpéo use the
information gathered during your study of the ceurs

There are self-Assessment Exercises spread thratugjour course
material. You should attempt each exercise imntelgiaafter reading
the section that precedes it. Possible answerthdoexercises are
provided at the end of the course book; howeveu, stoould check the
answers only after you must have attempted theceses. The
exercises are for you to evaluate your learningythre not to be
submitted.

Tutor-Marked Assignments (TMAS)

There are three Tutor-Marked Assignments for thosiree. These
assignments are designed to cover all areas treatie course. You
will be given your assignments and the dates famsssion at your
Study Centre. You are required to do all the thiegor-Marked
Assignments.

Each assignment carries 10% and together will céam80% of your
total score for the course. When you have comgleteh assignment,
make sure that it reaches your tutorial Facilitabor or before the
deadline. If for any reason you cannot completaryoork on time,
contact your Study Centre Director and tutorial ilator for the
possibility of an extension. Extensions will n@ @ranted after the due
date unless under exceptional circumstances.
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The following table lays out the mars that congtitthe total course

score.

Assessment

Marks

Assignments 1 — 3

Three assignments each marked
over 10%, totaling 30%

Final Examination

70% of overall course score

Total

100% of course score

Course Overview

This table is a presentation of the course and lomg it should take
you to complete each study unit and the accompgragsignments.

Now use this overview to plan your personal timktab

Weeks/
Unit | Title of Study Unit Activity | Assignment
Course Guide 1 Course Guide
Form
Module 1  Major Approaches to Teachingnglish as a Second
Language
1 The Grammar-Translation Method
and the Direct Method 2 Assignment
2 The Audio-Lingual, the
Situational-Context and 3 Assignment
Communicative Teaching
Methods
3 Teaching Listening Skills 4 Assignment
4 Teaching Speaking Skills 5 Assignment
5 Teaching Reading Skills 6 Assignment
6 Teaching Sound Skills 7 Assignment
7 Teaching Writing Skills 8 TMA 1 to be
submitted
Module 2 Teaching Language Sub-iB&
1 Teaching Vocabulary 9 Assignment
2 Teaching Grammatical Structures 10 Assignment
3 Teaching Reading Comprehensjon
and Summary 11 Assignment
4 Teaching Literature-in-English 1: 12 Assignment
Prose
5 Teaching Literature-in-English 2: TMA 2 to be
Drama and Poetry 13 submitted
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Module 3 Language Testin
1 Test Types, Functions/Uses, and
Qualities of Language Test 14 Assignment
2 Basic Steps in Language Test
Construction 15 Assignment
3 | Writing Scheme of Work and TMA 3 to be
Lesson Plans 16 submitted
Revision 17
Examination 18
Total 18

How to Get the Most from this Course

In distance learning, the study units replace thigarsity lecturer. The

advantage is that you can read and work througltahese materials at
your own pace, and at a time and place that suithgst. Think of it as

reading the lecture instead of listening to a lextuJust as a lecturer
might give you in-class exercise, your study upitsvide exercises for
you to do at appropriate times. These are called Sssessment

Exercises (SAES).

Each of the study units has common features, wdiehdesigned to aid
your learning. The first feature is an introdunti the subject matter
of the unit and how a particular unit is integrateith other units and
the course as a whole. Next is a set of learnipjgabives. These
objectives let you know what you should be ablelddoy the time you
have completed the unit. You should use thesectbgs to guide your
study.

When you have finished the unit, you should go ke check whether
you have achieved the objectives. Self-assessragatcises are
interspersed throughout each study unit and ansesxerggiven at the
end. These exercises are designed to help youl nebak you have
studied and to evaluate your learning by yours&lbu should do each
self-assessment exercise as you come to it inttige sinit. Working on
these exercises will help you to achieve the objestof the unit and
prepare you for the assignments, which you willmsiiktand the final
examination. The summary at the end of each usit helps you to
recall all the main points discussed in the contémach unit.

It should take you about three hours to read tmtecds of a study unit,
do the exercises and assignments. When you hawpleted the first
study unit, take note of how long it took you arse whis information to
draw up a timetable to guide your study for the oés/our course. The
wide margins on the pages of your course book araninfor you to
make notes of main ideas or key points which youuse when revising
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the course. If you make use of all these featyres,will significantly
increase your chances of passing the course.

Course Delivery

As an open and distance learner, you learn whenintevact with the

content in your course material in the same wag atudent interacts
with the teacher in a conventional institution. uvalso learn when you
are guided through the course, however you ardaught by a human
being. Instead, your course material is your tegchAnd as such you
will not be able to get answers to any questiorfgckvmay arise from
your study of the material. It is for this readbat, in addition to the
course material which you have received, the defiwaé this course is
supported by tutorial facilitation, and counselliigrough support
services. Although these services are not compylsgou are

encouraged to take maximum advantage of them.

Counselling

Counselling forms a part of your learning becatse provided to make
your learning experience easier. Counselling &lable to you at two
levels, academic and personal counselling. Stu@minsellors are
available at the study centre to provide guidamcepérsonal issues that
may affect your studies. Your Study Centre Directord tutorial
Facilitators can assist you with questions on acacenatters such as:
course materials, facilitation, grades and so Miake sure that you have
the telephone numbers and e-mail addresses ofafieasthe School on
which your programme is housed.

Facilitators/Tutors and Tutorials

The total number of tutorial hours for this couise8 hours for the
semester. Tutorial sessions form a part of yoaimi@g process as you
have an opportunity to receive face-to-face convaith your tutorial
facilitator and to receive answers to questionglarifications, which
you may have. Also, you may contact your tutofacilitator by phone
or e-mail. Tutorials also provide opportunity fgou to discuss with
classmates.

On your part, you will be expected to prepare alwdadne by studying
the relevant study units, write your questions saagain maximum
benefit from tutorial sessions. Information abth& location and time
schedule for facilitation will be available at ydsitudy Centre.

Tutorial sessions are optional. However, the henef participating in
them provide you a forum for interaction and pemyu@ discussions,
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which will minimize the isolation you may experien@as a distance
learner. You should contact your tutorial Facibtaf:

. you do not understand any part of the study unit

. you have a question or a problem with an assignnwéttt your
tutorial Facilitator’'s comments on an assignmentwith the
grading of an assignment.

Final Examination and Grading

The final examination foEDU620: English Methodswill be of two
hours duration, and will carry 70% of the total s®I grade. The
examination will consist of questions, which reflélee kinds of Self-
Assessment Exercises, and questions in the TutokédaAssignments,
which you have previously encountered.

All areas of the course will be assessed. You Ishose the time
between finishing the last unit and taking the exation to revise the
entire course. You will find it useful to reviewoyr answers to Self-
Assessment Exercises and Tutor-Marked Assignmemford the
examination. For you to be eligible to sit for fireal examinations, you
must have done the following:

You should have submitted all the three Tutor-MdrRessignments for
the course:

You should have registered to sit for the examamati The deadline for
examination registration will be available at y@iudy centre. Failure
to submit your assignments or to register for tken@nation means that
you will not have a score for the course.
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MODULE 1 MAJOR APPROACHES AND METHODS
OF TEACHING ENGLISH AS A SECOND

LANGUAGE
Unit 1 The Grammar-Translation Method and the &iMethod
Unit 2 The Audio-Lingual Method, the Situationainda the
Communicative Teaching Methods
Unit 3 Teaching English Sounds
Unit 4 Teaching Listening Skills
Unit 5 Teaching Speaking Skills
Unit 6 Teaching Reading Skills
Unit 7 Teaching Writing Skills

UNIT 1 THE GRAMMAR-TRANSLATION METHOD
AND THE DIRECT METHOD

CONTENTS

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 Status of English Language in Nigeria
3.1.1 First Language (L1) and Second Language (L2)
3.1.2 Distinction between First Language Process and
Second Language Learning Process
3.2 Major Approaches and Methods of Teaching EnglishaAs
Second Language
3.2.1 The Grammar-Translation Method
3.2.2 The Direct Method
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION

Teaching English as a second language is very déinguespecially if

the teacher is not a native speaker of the languaghkis task can
however be made a pleasurable experience for thehée if she is

exposed to the concepts associated with its tegchmnorder to equip
you for this task therefore, this unit sets ougiee you a brief on the
status of English language in Nigeria as well achieyou important
concepts and terms used in the field of languagehiag and how you
can apply these in teaching English as a secomgliéaye. Concepts we
will be discussing here include theories, approacheethods and
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techniques as used in the field of language tegchive will also be
discussing two of the major language teaching nusthamamely, the
Grammar-Translation and Direct Methods.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. discuss the status of English language in Nigeria

. give the full meanings of these terms and disisigwne from
another— L, L,, FL, ESL

. define theories, methods, approaches and technagiesed in
language teaching and learning

. describe the characteristics of the Grammar-TréonsldMethod
and the Direct Method

. employ Grammar — Translation Method and Direct Mdth

3.0 MAIN CONTENT
3.1 Status of English Language in Nigeria

Since the introduction of English in Nigeria by tBeitish Colonial
Government, the use of this language has spreashdeye conduct of
government and commerce purposes to include soedalgcational,
personal and interpersonal affairs. Two reasonswattcdfor this spread.
First, was the global significance of English asrdarnational language
and the second was the multilingual situation igd¥iia where there are
about 400 linguistically distinct Nigerian languagé&lot even the three
main Nigerian languages, Igbo, Hausa and Yoruba,ptay the roles
that the English language is playing in Nigeriac®#se of its roles in
the various facets of communication in Nigeria, Esfgis considered a
second language (ESL) in Nigeria as against Frergbh is considered
a foreign language (FL). Given the significant posi of English in
Nigeria and its impact on the lives of Nigerianstiowally and
internationally, its teaching and learning musttbaducted with utmost
diligence.EDU220: English Methods is one of the courses designed to
teach you how to teach the English language to gtudents to enable
them use it for various communicative purposes.

Below are some purposes that English serves inridigegnd some
important factors you must bear in mind to effeslyvteach it to
Nigerian students.
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1. Political/Government Purposes

English is Nigeria’s official language; that isgthngua franca. This is
because it is the language used by the Governmenbnducting its
affairs, whether at federal, state and even aloited government levels.
It is the language of administration, the judicianmyd politics. It is the
language that unites and integrates the variousietiroups into the
entity called Nigeria.

2. Economic Purposes

The English language is used for economic purpdsesnstance, for
business negotiations, for buying and selling, witland outside
Nigeria.

3. Educational Purposes

English is the medium of instruction in most Nigerischools even at
the primary school level. Teachers teach througyli&im and learners
learn through English. Tests and examinations védreitn elementary,
secondary schools or university are conducted gliEim Examinations
by public examining bodies such as WAEC, NECO aAdB are
conducted in English.

4. Social Purposes

Social communication and interaction, at personmal @terpersonal
bases are largely done through English. This i®@&@afly the case in
most urban cities in Nigeria. Entertainment, infation dissemination
by the mass media, such as radio, television andspepers, are
through English.

In summary, we can definitely say that the Englishguage is the
lingua franca of Nigeria considering the above psgs that it serves.
Given this situation therefore, you as a teacherEaofylish, must

endeavour to teach your students well enough fEmtto be able to use
English for the various purposes it serves.

3.1.1 First Language (L1) and Second Language (L2)

In the introductory part of this subsection, weeadbthat English is a
second language in Nigeria. What then is a finsgleage and how does
it differ from a second language? A person’s fiesstguage or L1, also
called her mother tongue, is the language she sxjf@iiom infancy,
while her second language or L2 is the language lshes after
acquiring her L1. Note that, whilel is acquired L2 is learnt.
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Acquisition refers to an unconscious process thatolves the
naturalistic development of language proficienaptigh understanding
a language and through wusing a language for mefhing
communication. Learning by contrast refers to acess in which
conscious rules about a language are developedndraeaching is
necessary for learning to occur, and consciousectan of errors leads
to the development of learned rules. (See KrasBergnd Terrell, T.
1983).

For most Nigerians, their native language is tmeother tongue and
their L1, while English is their L 2. As we notelawe, the process of
learning each of these differs. We need to disthisdifference more in
order to better equip you for your job as a teacdfidnglish

3.1.2 Distinction between First Language Acquisitio Process
and Second Language Learning Process

As we mentioned earlier on, a first language isuaeq from infancy.

This means that the language is not learnt by titkvidual in a

teaching/ learning situation. Rather, the persamfinfancy picks up
the language orally as she listens and speaksmathbers of her family
and community. There is no systematically planréatteby her to learn

it or by members of her family and community to cteaher the

language. She simply naturally assimilates the dagg just as she
assimilates other aspects of her community or ethaulture.

Words/vocabulary, phrases and sentences are effsigtl learnt by the
child while interacting with members of her comntyniOn the other
hand, a second language, in most cases is leamftructured formal
school setting. For more on first language acqarsitand second
language learning, read Krashen, S. (1981).

As a prospective teacher of English in Nigeria, youst be familiar

with the differences between the processes of aoquiirst language

and learning a second language. Your B.A. Ed. Rarogre is preparing
you to teach at the Junior Secondary School (J&&Banior Secondary
School (SSS) levels. Students at these two lewals lalready acquired
their L1 at infancy with all the linguistic habifermed. In order to

successfully teach these students English, you reedearn the

following basic factors that affect L2 learning.

I Sociolinguistic Factors

Your students are no longer infants but grown ke girls. As infants,
most of them, acquired their first languages eliésdly. Their languages
were spoken all around them in meaningful real diteations. As they
listened to others speak, they responded by spgadiothers. It is not
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going to be exactly the same in a L2 situation wh&udents are from
varied cultural and linguistic backgrounds. Eadleady has set ways of
speaking his/her first language. This situatiorcptasome demand on
you requiring your creating enabling learning eomments where your
students will have ample opportunities to listerothers speak English
as well as speak English to others. You will leiarthis course how you
are going to create such enabling learning enviearim

. Psycholinguistic Factors

Students at J.S.S. and S.S.S. levels have devehtjiedies, beliefs and
ways of saying and doing things in their first langes that may
interfere with their learning English, a L2. Yoosild as a teacher find
ways of helping these students develop positiveudtis and interest in
English language. You should motivate them to le&mglish by
teaching them using interesting learning materiagategies and
activities.

SELF-ASSESSMENT EXERCISE 1

1. Discuss the status of English in Nigeria sincantsoduction by
the British Colonial Government
2. Distinguish between L1 and L2 acquisition procesghw

appropriate illustrations
3. What are some of the factors you must considerderao make
learning English easy for your students?

3.2 Major Approaches and Methods of Teaching Ength As
a Second Language

Language teaching has witnessed the developmeranofarray of
teaching methods. However, for the purpose ofdbigse, we are going
to focus on two major ones, namely, the Grammandledion Method
and the Direct Method.

In formal school settings, languages like everyeotbubject such as
mathematics, social studies etc are taught usiegneethod or another
or a combination of methods. Language teaching odstlare developed
based on theories of learning from the field ofgmefogy and theories
of the nature of language from the field of lindigis. These theories
determine the direction or approach a languageh&raadopts in

preparing and presenting what language contenedoht students and
how to test what has been taught. A given apprdachnstance will

direct the teacher on the elements of languageelecisto teach, the
strategies and techniques to employ for teachirdytasting what has
been selected. In this sub-section of this unitaveegoing to discuss the
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major language teaching approaches and methods, ttieoretical
bases, and the techniques and strategies assoaigtedthem. But
before we go into this, we will briefly define tthkey terms mentioned
above.

Theory — a formulation of basic principles aboumsthing, e.g. the
nature of language learning, supported by empievadence and open
to confirmation or refutation by evidence yet todigcovered.

Approach — a set of assumptions about the natutangiuage and the
nature of language teaching and learning; a phileg@r point of view.
Method (of teaching) — the overall plan for theesébn, grading and
presentation of material to be taught, based capanoach.

Strategy — a particular way of approaching or sg\wva problem or task
at hand; a mode of operation for achieving a paldircgoal or objective
Technique — a particular device, strategy, and vidigtiused to
accomplish a goal or objective. (Adapted from §aon, 1981).

The Grammar-Translation Method

Grammar Translation Method was used in the earbrsy@f learning
foreign languages such as Latin and Greek. The odethvolved
studying a second language called the target Egeyu for example,
Latin, through a detailed analysis of its grammaes, followed by
application of this knowledge to the task of tratisly sentences and
texts into and out of the language. The learnér& language for
example, English, is used as the means of tranglathe target
language.

Main Features

. Emphasis is on the grammar of the target language
. Translation is the principal practice technique

. Major focus is on reading and writing skills

. Little or no attention is paid to speaking anddishg

. Students’ native language is the medium of insitbact
. Sentence is the basic unit of language teachindeamding.
Techniques

. Reading

. Translation

. Deductive teaching of grammar

. Memorization

. Writing.
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Despite its antiquity, the grammar-translation roeths still alive and
well in use in language classrooms throughout Eejréyrica, Asia, and
the Americas. It is easy to apply as it makes femands on teachers.

Advantages

1. Translation from one language to another is vetgl\because
comparism between two languages presents a Dbetter
understanding of the meaning of abstract wordscamdplicated
sentences.

2. The systematic study of grammatical rules helpgostering
students’ ability of reading comprehension and pooag
grammatically correct sentences.

3. The focus on the use of literary texts provides sheation in
which reading and writing abilities are developed.

Disadvantages

1. Overemphasis on translation can never totally tree learners
from dependence on the first language.
2. Knowing a large number of grammatical rules carersure that

students can use them in real communicative Stusi

3. Too much emphasis is placed on reading and writiigle
listening and speaking are neglected. In languageunication,
all the four skills are needed.

4. The texts are mostly taken from literary works, e?hmost often
don’'t meet the practical every day needs of thenkra.

3.2.2 The Direct Method

Towards the end of the late 1800s, a revolutiomaimguage teaching
philosophy took place resulting in the birth of ttheect method. This
period was referred to as the ‘dawn’ of modern ifprelanguage
teaching. Second language theorists maintain treafitst real method
of language teaching was the Direct Method. It waseloped as a
reaction against the monotony and ineffectivene$s gmammar-

translation classes. The Direct Method was thenblalid of Charles
Berlitz, a 19' Century linguist whose schools of language learmiere

famous throughout the world.

The Direct Method is based on the notion that peapluld learn a L
easily if it was taught without using the LEssentially, the processes of
learning the new language should mimic the prosess#ea child
learning his/her first language. Specifically, tmethod promotes the
learning of vocabulary and phrases of the seconduiage without
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recourse to translating using the learner’s fiestguage. The ultimate
aim is to get the learners to ‘think’ in the sectioiekign language.

Main Features of a Typical Direct Method Classroom

. There are few students in the class.

. Students take turn reading aloud (mostly dialogues anecdotal
passages).

. Teacher asks questions in the target languagestostadents’

understanding.

. Students respond appropriately in the target laggua

. The question — response session is followed byiatthn of the
dialogues or passage by the teacher while the stisigeite down
what they heard.

. Students would then read aloud the dictation treselwritten.

Technique

. Direct use of the target language
. Use of small class size

. Oral reading of dialogues

. Choral/Group reading

. Use of dictation

Shortcomings

. Its intensity and small class size make it impdssib public
schools.
. For the method to be effective the teacher muset lasvexcellent

command of the target language, or better stithtava speaker of
the target language.
. It is teacher- centred or teacher dependent.

By the late 1920s, the method started to declirethare was even a
return to the grammar-translation method. Howethez,Direct Method
continues to enjoy popularity following in prival@nguage schools. It
was one of the foundations upon which the well kncdudio-Lingual
Method took off from, starting half way through t8@" Century.

SELF-ASSESSMENT EXERCISE 2

Describe the characteristics of Grammar-Translagomal the Direct
Method in teaching and learning language.
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4.0 CONCLUSION

To prepare you to face the enormous task of tegchkinglish as a
second language, it is important that you learn tlo@cepts and
terminologies associated with second language rdethgies as
presented in this unit.

5.0 SUMMARY

In this unit, you have learnt some important issalsut the status of
English language in Nigeria and the relevance isfkhowledge to your
teaching English to Nigerian students. You alsaneaome terms
associated with second language teaching such emsythapproach,
method and techniques. Two language teaching methwmely;
Grammar-Translation Method and the Direct Methodrewelso
discussed.

6.0 TUTOR-MARKED ASSIGNMENT

1. Compare Grammar-Translation Method with Direct Noeth

2. Which of them would you choose to teach English J5S
students? Give a reason for your choice

3. Define each of the following as used in second Uaigg teaching
and learning: Theory, approach, method, strategytechnique
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1.0 INTRODUCTION

In the previous unit, you were introduced to thencmpts and
terminologies associated with second language ilE@rifwo language
teaching methods were also discussed. This uaitcsntinuation of the
discussion of language teaching methods. The uhitntroduce you to
three other language-teaching methods: the Audigikal, Situational
and Communicative Methods.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. describe the theoretical bases of Audio-Lingualhddt

. explain the Situational Method

. describe the Communicative Approach to Languagehtag

. state the principles of each of these methods

. identify the advantages of using these methods

. identify the shortcomings of these methods

. employ these methods in planning, teaching andhteg&nglish
language.

10



EDU620 EGNSH METHODS

3.0 MAIN CONTENT

3.1 The Theoretical Basis of the Audio-Lingual Médtod

The Audio — lingual method dominated language teacim the 50s and
60s. It was originally labelled the aural —oral huet because of its
emphasis on listening (aural) and speaking (oiallssIt was based on
the theories of structural linguists and behaviopsychologists. The
structural linguists consider language learning gsocess of someone
learning the structural patterns that make up @mguage such as the
sound patterns, the syntactic patterns, the voaapuland the
grammatical patterns. They advocate therefore ttimtlanguage to be
learnt should be studied and broken down into theve patterns for
purposes of teaching and learning. The behaviopagchologists on
the other hand theorised that human beings learrtabit formation
through the process of stimulus — response —raiafoent.

You may have observed that the Audio-Lingual metbbdres the idea
of breaking down the target language into its congmbs parts for
purposes of studying it with the proponents of Graanr Translation
method. The two however differ in their notion ohat the target
language should be used for. While the proponemtshe Audio-
Lingual method taught the target language forpingose of using it to
communicate, through listening and speaking, theerogroup taught
language for the purpose of using it to translasest from the foreign
language to the first language and vice versa.

3.1.1 The Audio Lingual Approach to Language Teaclmg

The Audio Lingual Method of teaching adopts a t@aglapproach that
consisted of an analysis and selection of strucpatierns of the target
language, commonly used in everyday situationsesérare embedded
in dialogues as pattern or structural drills anelspnted to the learners
by the teacher first orally and much later in wventt form. The
vocabulary content is kept to a minimum so as towalthe learners
concentrate on acquiring the sound, syntacticgrammatical patterns
being taught. The dialogues are learnt by a protassed mimicry —
memorisation whereby the students learn the seasgeincthe dialogues
by heart. The teaching procedure consists of thewmmg steps:

. Teacher presents the dialogues orally by himské#rself or by
using a tape recorder or a language laboratory
. Students listen to the teacher’s voice or to tlwonded voice to

identify the sounds e.g. phonemic distinctions,essr and
intonation patterns, to recognise the grammatitaictires and
new vocabulary in the dialogues.

. Students repeat the dialogues after the teacheraay times as
possible until they can do so accurately and flyent

11
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The repetition is at first instance by the entidass. Thereafter,
repetition is in smaller groups and finally by wmidiual students, until
the target sounds and structural patterns are mesdoand repeated
correctly. Correctness is emphasizedif a group falters, the teacher
returns to class choral response. If an individiadters the teacher
returns to small group choral response. The gotd et every learner
to commit to memory the structural patterns comtdim the dialogue.
Whether a student or a group of students repeatdiddogue well,
he/she or the group is reinforced or rewarded lyestorm of approval
by the teacher e.g. praise. Whenever possible, diadbgues are
presented with relevant pictures or drawings tthieirenhance students’
learning. After a particular dialogue has been riedsy the class,
students are guided by the teacher to adapt thentlgzhrase or
grammatical structure in other relevant situatiornss calls for pattern
drills using techniques such as substitution, fiansation / conversion,
expansion and combination procedures. Here is amplbe:

. Dialogue:  Teaching the expressietet’s have
. Ike: | am thirsty. Are you thirsty, too?
. Eze: Yes, | amLet’'s have adrink

Adaptation by substitution:

. Binta: It is a hot and busy day
. Ejiro: Yes, It is.Let’s have a shower

The Audio-Lingual method of teaching gave rise twe tmassive

inclusion of structural or pattern drills in langeatext books. After a
particular dialogue has been learnt orally and &dems of the dialogue
made, the students are led by the teacher to necdvate what they

have learnt. The Audio-Lingual method encouragésaahing learning

procedure where the teacher is the active initi@iod controller of

learning and the students are the passive listematgespondents. The
teacher determines thavhat’ and how’ to learn. The Audio-Lingual

method therefore is teacher centred and not leaerdred.

The main aim of the Audio-Lingual method is thaidgnts should be
able to comprehend (through listening and readiagyl produce
(through speaking and writing) the target languageectly without

mistakes or errors. An advantage of this methodraling to Rivers

(1981) is that students could attain comprehenaiwoth fluency in the
target language within a limited amount of languagserial very early
in their learning experience. Another advantagthefteaching approach
based on this method is that it encourages thecipation of all

students through choral repetition of pattern €lrilThis is especially
useful in motivating the shy or less gifted studenho may learn more

12
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easily in a group setting. The approach may alsayeropriate for
young children who naturally love to mimic and acit roles because
being young they are not restricted by shynessherféar of making
mistakes.

In spite of the above advantages, the Audio-Lingnathod does have
its limitations.

. it emphasis on repetition and correctness may sake of class
time which may result in the students learning viitie in a
class period.

. the teaching approach tends to be mechanical igulh

students learning like well trained parrots abte repeat
sentences (learnt in dialogues) perfectly when rgigecertain
stimulus but usually uncertain of the meaning ofatthey are
saying. Additionally, because the language matéoidke learnt is
strictly selected for a given context or situatistuydents often are
unable to use memorised materials in contexts aki@ar those in
which that they have learned them. The teacheetbex has the
additional work of ensuring that students beginlye&s apply
what they have learnt from dialogues to various rmomication
situations within the class and outside the class.

. it may not be suitable for adult learners and \might or gifted
students who may find the repetition of patternisirboring,
uninteresting and unchallenging. Such people uguptefer
learning by analysis and logical explanation ofesuland
principles underlying the target language as dosmgu the
grammar-Translation method.

. it restricts the learners by not encouraging themearn the
language through the process of trial and error.ir8ysting on
correctness, the method kills the natural tendeatyhuman
beings to learn through making mistakes.

. the method does not present language elementghe imanner
by which language is naturally used. In real li®guage is used
for purposes of communication. That someone knowses
vocabulary and grammar of a given language will rezdily
equip that person to use the language in diffecemmunicative
settings.

In spite of the limitations associated with the Autingual method, it
has continued to be used in language classroonssefpecially useful
when the teacher wants to ensure that the studemtaell grounded in
the vocabulary (lexical), grammatical and phonatagisystems of the
target language. For instance, it could be us@fuéaching and testing
different tenses as well as differences betweemdmie.g. “hit and

heat”, “lick and leak”, “fan and van”. Stress antbnation patterns of

13
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the target language could also be taught. Fornostathe differences
between sentences that are statements, questidrexelamations could
be taught effectively using the Audio-Lingual malhdHere is an
illustration:

. She is beautiful. (statement)
. Is she beautiful? (question)
. She is beautiful! (exclamation)

Main Features of Audio-Lingual Method

. Separation of the basic language skills into lisignspeaking,
reading and writing with emphasis on the teachihdistening
and speaking before reading and writing.

. Use of mother tongue is highly discouraged in thessoom.

. The development of language skills is a matter abith
formulation.

. Use of structured dialogues and drills in practciparticular
language patterns until response is automatic.

. Only everyday vocabulary and sentences are taugrmcrete

vocabulary is taught through demonstration, usekpécts and
pictures. Abstract vocabulary is taught throughdhsociation of

ideas.

. Use of language laboratory

Techniques

. Exercises/activities in form of pattern drills ugimmimicry,
memorisation for teaching vocabulary and grammahtica
structures.

. Stresses the use of drills to help learners gaintrgb over
grammatical structure.

. Uses simple varied and graded language activibesntensive

practice of specific features of the language.

Shortcomings

. Learners are seen as organisms that can be maeibbha skilled
training techniques to produce responses.

. Method is teacher dominated, as materials are pityrtaacher-
centred. Does not give room for learner creativity.

. The printed material must be kept away from theosdc

language learner as long as possible.

14
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Despite these shortcomings, the Audio-Lingual meéths easy to
implement and cheap to maintain. You can adopt mibg$ techniques
in teaching grammar. These techniques or strateglebe discussed in
detail in Module 2, Unit 2.

NOTE: For examples of language exercises based on thsioAu
Lingual method, see Intensive English for Juniocdelary Schooby
Oluikpeet al (1997)

SELF-ASSESSMENT EXERCISE 1

1. What is the theoretical basis of the Audio-Lingoredthod?

2. What does the Audio-Lingual method share with thran@nar-
Translation method and the Direct method?

3. Briefly describe the teaching procedure of the Addngual
methodologists.

4. Select an English text book used in JSS 2:

(@) Give the names of the author(s) and the pldalis
(b)  Take from it a pattern drill and describe atipalar grammatical
or phonological structure being taught in the drill

3.2 The Situational Method

The Situational Method evolved in the United Kingdas a parallel
method to the Audio-Lingual Method. The key diffece from the
Audio-Lingual method was that the language presiemand practice
was situationalised and so was always given soo&dning. Speaking
and listening skills were given prominence in thgethod. This
approach is based on the belief that if you wane&eh the language of
a situation you have to make up the situation & dlassroom through
the process of role-playing. One would say thatSiteational method is
a bridge between Audio-Lingual method and the Comuoative
method.

From the start of the Reformation Movement, premigrs made use of
conversation readers in teaching language. Thisfwé#ser expanded in
the 1960s and 1970s when several language couoses mere written

grouping language teaching units around situatitmaines such as “At
the hairdresser’'s”, “The Post Office”, “ At the rkat place “ and so
on. The dialogues and narratives in these textsastion the situational
themes. Teachers were expected to produce appept&aching

materials to support action-based language usedthen defined

situations.

15
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Main Features of Situational Method

. Use of the three Ps- PPP: Present, Practice abh&

. Use of role play
. Use of mimes, pictures, etc.
. Use of contextualised situations

Shortcomings

. The major disadvantage of the method is that ihas easy to
describe most situations; in fact some situatioasnot be
adequately described.

SELF-ASSESSMENT EXERCISE 2

1. Compare the Situational method with the Audio-Lialgmethod
bringing out their similarities and differences

2. Describe two situations you could use to teach iBhgb JSS 2
students.

3.3 The Theoretical Basis of the Communicative Metid

The theory of behaviourist psychologists which eewearning as a
process of habit formation through imitation andnmesation was

challenged by another theory, the cognitive codsomp This theory

propounded by cognitive psychologists viewed lgagnas involving

one’s use of his innate mental abilities. This tiyeappealed to linguists
such as Chomsky (1966) and Lenneberg (1957) whbedpihe theory

to language learning. These linguists noted thaseéhinnate abilities
explained why a child could learn his first or eygs second language
just by interacting with people in his environrheh is these innate
abilities that enable the child to acquire uncomssly the vocabulary,
the grammar of his language as well as the psygib cultural and

social rules that regulate the use of the languBg¢h Chomsky and
Lenneberg argued that because of these innatéedhilnormal children

are able to identify and acquire (without beinggtatuformally), the

basic lexical and syntactic systems of their laggudt is from this

identification that mastery of the language develapd not through the
process of repetition and reinforcement as advdcate the Audio-

Linguists.
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As Lenneberg puts it,
. “Obviously, children are not given rules which thean apply”.

They are merely exposed to a great number of exampl how the
syntax works and from these examples they completatomatically
acquire principles with which new sentences carfdomed that will
conform to the universally recognised rules of laamge learning.

(Lenneberg, 1960 quoted in Rivers 1981, pg. 76)

The views of these linguists and others, who supgddheir views, gave
birth to another approach to teaching languagesis Tis the
communicative approach.

SELF-ASSESSMENT EXERCISE 3

Which of the two approaches to learning a languwageld you say was
the process by which your child or any child yowknlearnt his/ her
first language? Support your answer with at |daste reasons.

3.3.1 The Communicative Approach to Language Teachg

The Communicative view of language learning charntedapproach to
language teaching from teacher centred to learrertred. This
approach emphasises language teaching that is hkanttund
communicative situations involving topics and pessdparticipants
performing different roles similar to those thatreers may likely
encounter in real life. Thus, instead of repetiteomd memorisation of
dialogues, learning situations requiring studemtsatt or play roles
while using the language are set up by the teadBensideration of
what and how to teach the language is made onasis bf the language
needs and interests of the learners. Topics antkxisntherefore must
be of the interest of the particular group of leasn This ensures that the
learners get meaningfully involved in learning. Thacher’s role is that
of a facilitator of learning. He/she guides therhesis to use whatever
knowledge and skills they have in the target laggu&o express
themselves. The Communicative approach has thewwlf as its
tenets:

. There is no insistence on linguistic accuracy immg of
pronunciation, grammar or vocabulary in the begigrstages of
learning.

17
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. Emphasis is on the speaker or writer communicatingessage
which is understood. The belief is that with tine teaner will
achieve the desired correctness.

. The four language skills could be taught at theesime, that is,
integratively depending on the skills needed in paaticular
learning situation, the topic, the roles of thetipgrants and the
purposes of the communicative interaction. Thisegnative
approach enables learners see the interrelatedifieg®e four
language skills.

The basic unit of learning is a meaningful text dscourse e.g. a
paragraph for listening comprehension and a tapispeak on or write
about or a text passage to summarise.

The text for teaching must be based on situatitogses, and activities
of interest and needs of the learners.

Advantages

Communicative language teaching approach has made wseful
contributions to language teaching and learninghe ©ould easily say
that it has the following advantages:

1. Helps learners communicate in the language sinogsfes not on
grammatical or pronunciation correctness but howrtderstand
and convey meaning in the language.

2. By not insisting on accuracy, learners are encadag speak,
read or write the language without fear of makingtakes.
3. By basing the ‘what’ and ‘how’ to learn on learrierseds and

interests, learning is meaningful and purposefhiis Tnakes for
possible transfer of what is learnt to similar attons outside the
classroom.

4. By not teaching the four language skills individyalbut
integratively, learners are made to use the languaghe natural
way.

5. Uses realistic, motivating and meaningful languacfévities.

Disadvantages

1. Where learners do not have many real life oppadiksito
practice what they learnt, errors not correctedhat beginning
stages may persist.

2. Learners who are teacher dependent and shy mayhiimted in
learning by this method.

18
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Main Features

. Emphasis on learning to communicate through intenacgn the
target language.

. Use of authentic texts into the learning situation.

. Learners focus not only on language but also onld¢hening
process itself.

. Learner’s own personal experiences are enhancedh@stant
contributing elements to classroom learning.

. Attempts linking classroom language learning widnduage
activation outside the classroom.

. Focus on all the components of communicative coemus, not

only grammatical or linguistic competence. Engalgasners in
the pragmatic and functional use of language.

Techniques

. Use of real life/ authentic texts for reading

. Contextualised situations of the real world invotyilearners to
play roles

. Discussions, debates

. Reporting of events

4.0 CONCLUSION

All the methods discussed so far are symbolic ef phogress second
language teaching methodologies have undergone tbeegears. As

you will notice most of the methods get recycledliffierent forms, but

each time a “new” approach develops, it either addgemoves a

slightly different perspective. All of these metisodere seen to work at
some point and so none can be discounted. By itidd @80s there was
a gradual move towards the concept of a broad tgmbr’ to encompass
various methods. It would be fair to say that ieréh is any one

“umbrella” approach to language teaching that reoine the accepted
“norm” in this field, it would have to be the Commaative Language

Teaching. CLT does not teach about language, ratlheteaches

language.

5.0 SUMMARY

In this unit, we have discussed three additionalosd language-
teaching methods: Audio-Lingual method, Situatiomsthod, and the
Communicative method. With this background knowksdgpu are now
better equipped to teach the language skills, whiithbe discussed in
subsequent units of this course.
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6.0 TUTOR-MARKED ASSIGNMENT
a) State three principles on which the Audio-Liagumethod is
based.

b) List and describe three differences between Abdio-lingual
method and the Communicative method?
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1.0 INTRODUCTION

Being able to understand and speak any languagesb&gth one’s
ability to distinguish correctly the sounds s/hearse as well as
pronounce correctly the sounds of that languagethed s/he is
understood. When this is not the case, meaningfaincunication is
marred. You may have had the experience of haviegtgdifficulty
understanding someone who is not of your linguigtioup speaking
your language. Your difficulty in understanding wisdhe was saying
might not have been because of the person’s ladnoiledge of the
vocabulary and the structure of your language leaabse the sounds
the person produced seemed peculiar and the psrsoite rose and
fell in unexpected places. You might also have tred experience of
speaking English to a native speaker of Englishek@ample a Briton or
an American and the response you got showed the did not
understand what you said. As with the example aptwe person’s
difficulty in understanding you might have been doig/our inability to
pronounce the words the way a native speaker ofigingould.

As a teacher of English you must teach your stiedémtlisten and

recognise English sounds in words and sentenceas 8o produce them
correctly. This means teaching them to listen aatn to distinguish

and pronounce correctly the vowel and consonanhds in English

words as well as acquires and use the correculation, intonation and

stress patterns of English. In this unit you Wwalirn the techniques for
imparting these in your students.
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2.0 OBJECTIVES

At the end of this unit, you should be able to:

. identify the steps in teaching vowel sounds

. recognise and pronounce consonant sounds
. stress words correctly

. intonate correctly.

3.0 MAIN CONTENT

3.1 Teaching Vowel Sounds

The English language has 20 vowel sounds. Thisosewiill present to
you the procedure for teaching samples of thesadsourhe procedure
consists of the following steps:

. the sound is presented first in the words it ogcur

. the sound is presented in short sentences corgaimords in
which it occurs

. the sound is contrasted with another sound usirigchnique

called “minimal pairs”, first in isolated words aniden in short
sentences. The purpose here is to show the stuithentlifference
between the sounds contrasted.

The long vowel sound / i: /

Here are examples of words in which this sound mccu

bee- pronounced / bi:/

key- IKi:/
we- Iwi:
meat /m:it/
seek [si:k/
field [fi:ld/
seize [si:z/

NOTE: for more examples of vowel and consonant dsuoonsult your
course materials on phonetics and phonology. Coatad the National
English Curriculum for Junior and Senior Second&gchoolsVols 2 &
4, Intensive English for Junior & Senior Secondary @ik by Oluikpe
et al, (2000),Round Up Englisiby Idowuet al, (2001) for examples of
these sounds and how to select them and teach them.
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Sample Teaching Procedure

Stepl-

Step 2-

Step 3-

Step 4-

Step 5-

Using a tape recorder or your voice, ydari the class
of the sound to be taught. For instance, you sathé¢o
class-We are going to learn to pronounce the langeVv
sound /i:/

You pronounce the sound yourself explginanthe class
the position of the lips, tongue etc. The studdisten to
you.

students repeat after you while you lisierthem and
check for correctness of their pronunciation. Eastimat
pronunciation is first by the entire class and than
individual students.

pronounce some words containing the somnite the
students repeat after you e.qg. field, beans, R#ter

say short sentences in which this soundrsoghile the
students repeat after you.

Examples - Musa éamea every day.

-We will clear the fidd tomorrow.

Step 6-

Step 7 —

ee
bee
tree

Step 8-

write words and sentences as in stepsl 4 am the chalk
board. Read these to the students who in turn adad
you while you listen and correct poor pronunciation

let your students note the different witagssound /i:/ is
spelt in English. Examples:

ea e i ie el
sea be polce fidd see
mea Pé&er  kerosie piee decee

make your students read a short passagex&mple, a

dialogue in which some of the words containing the

sound(s) are found. The essence is to make thergsid

pronounce these sounds in a larger context thag the

would in single isolated words or sentences. (Clbrisut
books in English language e.dntensive English for
Junior/Senior Secondary Schodts samples of passages)
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Step 9 — dictate words and sentences containing sthend to
students to write in their exercise books while ygm
round the class checking students’ work.

Note that you started teaching the sound/i:/ by isotatit and then
putting it in context, first in single words andensences and then in
dialogues. This technique is called situating ontegtualising. The
technique enables you to teach your studentshbatltimate use of any
sound learnt is for the purpose of integratinghitiords and sentences
for meaningful communication.

Note also that after the oral practice of the sound, wwoote words and
sentences containing this sound on the chalk bead made the
students read these. Finally, you dictated wordsl aentences
containing the sound to the students to write @irtexercise books. The
whole essence is to enable your students recogmdegoronounce the
sound in oral and written forms. You were also dblenake them use
all the skills of listening, speaking, reading amdting integratively
thus showing that language skills are inter-relatetinked. Recall that
in unit 1 of this course material we discussed ridationship and the
inter-relatedness of language sub-systems and dgegzkills.

The short vowel sound /i/

Examples of words in which this sound occurs

| y e e

sit nymph pretty ladies
village

fifth rhythm wicked cities
private

rich symbol houses parties

You will teach this sound by contrasting it witrettong i: sound. We
will do this by following the teaching procedureias3.1 above

Contrasting /i:/ and /i/ sounds
To teach your students the difference between ttvesesounds you use
a technique called “aural/oral discrimination”, dirs of words. This

entails the comparison of a set of words to bring or show the
difference or similarity in their pronunciation
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Procedure: Follow steps 4-6 as in 3.1

(@) Contrasting pairs of words

fil fi:/
lick lea
bit die
fill db

Contrasting pairs of sentences with words thataiarthe two sounds
(1) Hitthe ball Heatthe soup

(2) The dog bit the man. The man beatitigp

The short front vowel sounds /e/ and /ae/

i Examples of words in which /e/ occurs

e ea a
met bread any
egg instead many
help weapon

i Examples of words in which /ae/ occurs
man hand cap
cat sat map
Teaching procedure as in steps 1-8 in 3.1.

Contrast between /e/ and /ae/

Word contrast: /e/ lael
men man
set sat
lend land
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Sentence contrast

The men are working. The man is working.
Lending money is a risky business. The @ladanding.

SELF-ASSESSMENT EXERCISE 1

Explain step by step how the following sound cantdagght to JSS 3
students: /i/,/lel,/aelll:/

The long back vowel /a:/ in word and sentence cdste

Examples of words in which /a:/ occurs

a ar ear er al au
pass part heart clerk half aunt
father star hearth sergeawtlf laugh
branch  march calm

Word contrast /a:/ lal
cart cat
car cap
park acl
aunt ant
march toia

Sentence contrast

The motor park is full of travelers | packed the books in boxes
3.2 Teaching Consonant Sounds

There are 24 consonant sounds in English langUdgeteaching of
consonant sounds follows the same procedure asahing vowel

sounds. A few examples are given here for illustrat

Contrasting the consonant sounds f and v.
Examples of words in which these sounds occur

/f/ sound / v/ sound
fat physics laugh van
sofa alphabet rough leave
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Contrasting the two sounds in sentences
1. The van is full of books. The fan is full of cobwebs.

2. He has a fine house. He has a vine garden.

Contrasting the consonant soundsd/ and /t /

10/ It/
thought naught
path part
thin tin
thank tank
thigh tie
both boa

Contrasting the consonant soundsd/and /d/

10/ /d/
though dough
then den
they day
other order
these dog
those dose

Contrasting the two sounds in sentences

They travelled theday you returned.

The few examples given above are to show you haeaoh vowel and
consonant sounds. You should be able to teach aglsk sound if you
follow the procedure outlined in 3.1 above.

SELF-ASSESSMENT EXERCISE 2

Write four pairs of consonant sounds and mentiow lgou can teach
them to JSS 2 class.
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3.3 Teaching Stress

You will begin by explaining to your students wrgitess is and its
importance in the sound system of the English laggu

Word s

Your students need to know that words are strebgexyllables. You
should tell them that the parts of a word formedsbynd combinations
are called syllables. Tell them too that there waoeds of one syllable
and others of two or more syllables as shown below.

Words with one syllable: it, an, a, boy e.t.c.
Words with two syllables: mof/ther, bro/ther, su/gam/duct, etc.

Teach them that syllables are generally producdld f@erce but some
are produced with more force than others and et syllables are said
to be stressed. Such syllables are said to ham®pyistress while those
stressed with less force are said to have a sepprsti@ss. Here are
some words with syllables of primary stress undedi _regon, maher,
three thirteen.

To teach words of different syllables make a tabfethese words
beginning from those with fewer syllables to th@sth more syllables.
Adapt the teaching procedure in 3.1 above ensuhagyour students
understand the difference in the syllabificatiortred words.

Grammatical use of word stress

Teach your students that stress is used to makstiaction between

classes of words. A very good example is the distin between words
which are spelt the same way but by pronunciatome is a noun and
the other is a verb. Here are some examples. Tasssd syllables are
indicated by capital letters.

Noun Verb
SUBject SUbJECT
INsult iNnSULT
PREsent preSENT
EScort esCORT

To teach the difference between the two sets ofdsvamdapt the
procedure in 3.1 above using word and sentencexisnt
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Sentence stress

You should teach your students that stress is afsex to give emphasis
on some words at the sentence level when such warelgonsidered
important to drive home the intended message obkpeaker. Here are
some examples:

1. | need the money todayot tomorrow. Here today is stressed to
indicate when the speaker needs the money.

2. John is expectedome at 6 o’clock

3. Musa did not go by aihe went by road

SELF-ASSESSMENT EXERCISE 3

1. Explain the reason for the underlined words in esece b. and
sentence c. above.

2. Write five words of one syllable

3. Write five words of three syllables and underlire tsyllable
with the primary stress in each word.

(@) Write four sentences and underline the words treastiessed.
(b)  Explain why the underlined words are stressed.

3.4 Teaching Intonation

Intonation is the rise or fall of the pitch of tweice when a person
speaks. It is used to indicate what part of arraniee a speaker wishes
to draw attention to. It is also used to distinuletween a statement
made on a falling pitch and a question asked asimgrpitch. It is also
used to signal exclamation with a rising pitch.

Intonation types and uses

1. Statements

. She is coming.

. Olu likes ogbono soup

2. Questions

. Is she coming?

. Does Olu like ogbono soup?

3. Commands

. Come here, John!

. Will you stop making noise, Mary!
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4. Expression of surprise, admiration or anger
. You made it to our party!

. What a beautiful baby!

. You fool!

To teach intonation types adapt the teaching proreeih 3.1
4.0 CONCLUSION

To speak a language, one must first of all recagaisd use the sound
system. In learning the English language, this Ive® recognising and
using the vowels and consonant sounds and thes shred intonation

patterns of the language. A mastery of the soustery of a language
enables someone to comprehend and speak it well.

5.0 SUMMARY

In this unit, you have learnt the importance of some mastering the
sound system of a language in order to understaaddi speak it well.
You learnt the procedure for teaching vowel andsomant sounds as
well as stress and intonation patterns of the Ehdéinguage. You learnt
how to contrast vowel and consonant sounds firgimgle words and
then in sentences. You also learnt how to teadsstand intonation
patterns of English first in single words and tiesentences.

6.0 TUTOR-MARKED ASSIGNMENT

Which of the methods of teaching a language woule tne teaching
procedure described in this unit? Support youwansvith reasons

7.0 REFERENCES/FURTHER READING

Rivers , W. M. (1981)Teaching Foreign Language SkillShicago: The
University of Chicago Press.

Oluikpe, B. O.; Obah, T. Y. & Okole, M. K. (1994 Intensive English
for Junior Secondary, BooklBadan: Africana-FEP Publishers.

30



EDU620 EGNSH METHODS

UNIT 4 TEACHING LISTENING SKILLS
CONTENTS

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 Whatis Listening?
3.1.1 Factors that Determine Comprehension
3.1.2 Types of Listening
3.1.3 Goals/Purposes of Listening
3.1.4 Listening Skills
3.2 Phases in the Listening Process
3.3  Strategies for Developing Listening Skills
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION

In the previous unit, you learnt the importanceha sounds, intonation
and stress patterns of the English language andwara taught some
procedures for teaching these. What you learnethamh unit was to
equip you to effectively teach the two skills usddr oral
communication, namely, listening and speaking. His wnit and the
next, we are going to dwell on the teaching of kpgpand listening.
These skills are interrelated, because in a nocoramunication setting,
one can hardly occur without the other. Speakingristance does not
of itself constitute communication unless thera isstener or there are
listeners to what is being said. Neither is comrmoaton complete
unless what is listened to is understood by therer(s). Both skills are
very essential for personal and social communingtiarposes.

Enjoyment of and participation in community life dathought are

possible only by one’s ability to understand otmeembers of the
community and for others to understand her/him.acheng listening

and speaking skills therefore, is of primary impade if learners are to
attain the objectives of meaningful communicatiorschools and other
settings in the larger society.

Although listening and speaking skills are consdeto be interrelated

and therefore ought to be taught together, we ltiesen to devote a
unit to each of them to enable us focus on speagpects of each skill.

31



EDU620 EGNSH METHODS

Bear in mind however, that while you are teachimg akill, you are
also teaching the other.

In this unit you will learn how to teach your stad listening skills
while in the next, you will learn how to teach thepeaking skills.

2.0 OBJECTIVES

By the end of this unit, you should be able to:

. define listening

. describe factors that determine a listener's ceftmpnsion of
utterances

. list and describe types of listening skills

. describe strategies/ activities for developing shid' listening
skills

. assess listening abilities/skills of your students

. conduct a listening comprehension lesson for argd&S or SSS
class.

3.0 MAIN CONTENT
3.1 What Is Listening?

Listening is an active creative skill that enaldemeone to comprehend
a speaker’s utterance. It is a process by whiehraceive, construct
meaning from, and respond to spoken messages (Emi®&4). The
act of listening involves hearing, thinking, as lasd having a good deal
of interest to what the speaker is saying. Whenligten to someone
speaking, we hear sounds. These sounds are a aimbiof several
language components such as words (vocabularygngement of
words, (syntax), stress and intonation (the rise fatl of the speaker’s
voice). Comprehending a speaker’s utterance regun mentally
processing these language components in orderetmtecrmeaning or
significance from the speaker’s utterance. Listgnientails three
components: the speaker, the listener and the mgéeing shared.

How then do we ensure that our learners understéwad they listen to?

We present and discuss below some factors thatndiei a listener’s
comprehension of utterances.
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3.1.1 Factors that Determine a Listener's Comprehesion of
Utterances

Rivers (1981), states that the meaning or signifieathat a listener
attaches to a speaker’s utterance is dependertirea factors namely,
the linguistic information perceived by the listen¢he situational

context, and the listener's comprehension of theaker’s intentions. |

will add two more factors. These are: the topigscioof speech and the
listener’s interest and attitude to the speaker.

. The linguistic information emitted by the speaker

This is what the listener perceives aurally of #peaker’'s utterance.
Linguistic information is made up of sounds, wordsd their

arrangements and the rise and fall of the speakersce.

Comprehension occurs as the listener creates ngedrum what she
hears. The implication of this is that when teaghlistening skills,

selected listening comprehension exercises musttaiconmostly

vocabulary and grammatical structures your studardgsfamiliar with.

Unknown words and grammatical structures must be vew and

should appear in contexts where their meaning slyeanderstood.
When this is not so, comprehension is impeded.

. The situational context

This is the setting in which the utterance was meaale will determine
the meaning the listener will attach to the utteearheard. The
situational context will also determine the listégexpectation of what
the speaker would say next. A listener’s understandf an utterance in
any communicative setting will largely be affectag what the listener
knows and understands of the setting. Examples yficdl
communicative settings are the market places/shad@ssrooms, places
of worship e.g. churches/mosques, political rallgxcial gatherings e.g.
naming ceremonies, weddings, birthday parties Bte. implication of
this is that you must teach your students varidtywacabulary and
registers of communicative situations they arelyike come across in
their everyday lives. Equipping them thus will eleathem learn and
understand what vocabulary and registers speakédirikely use in a
given communicative setting.

. The listener’s understanding of the speaker’s intetions

Every speaker in any communicative setting has asom(s) for
speaking. These are her intentions or purposespkaking. The goal of
any speaker is that her listener/audience woulcerstand her purpose
for speaking. This should also be the listener'sppse for listening.
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This however is not the case sometimes. Therenatarices for example
when you listen to some one and you do not undeistide speaker’s
purpose. This may not be because you do not urdershe linguistic

information in the speaker’s utterance. Ratheraye due to a number
of other factors. Such factors include, your ladkkoowledge of the

topic/subject the speaker is talking about, or ylagk of interest in the

topic or speaker or both. Understanding the spé&aketerance means
understanding her intentions. This understandirsgtbao with what we

know about the topic and the speaker or persors tlile speaker
(examples are: pastors/imams, teachers, parentdrech friends and

political associates).

Understanding also depends on the expectationssitiuation and

previous utterances have aroused the tone and erbalvbehaviours
(body language) of the speaker. All these constitutat Rivers (1981)
terms interactional content. Research has shown ttiea more the

interactional content, the more the listener urtdeds of the speaker’s
utterance. This is because interactional conterdsgthe listener more
insight into the meaning the speaker intended toé®.

What does this mean to you as a language teaclmshds implication
for planning your listening comprehension lessoffse texts you use
must be interesting and on topics/subjects familtaryour students.
Additionally, the medium (e.g. video/audio casseifyers, television
or live voice) through which you deliver the listegn comprehension
passage must be appropriate.

. The topic/subject of speech

Comprehension requires a listener’s prior knowledfehe theme or
topic of the speaker’s discourse. This knowledgabtss the listener
infer or guess the speaker’'s meaning beyond whaomsained in the
linguistic information.

Prior knowledge can be activated by the speakerugir preparatory
discussion of related topics and by ensuring thet Wwords in the
listening passage are known by the students or beee learnt by them
in recent language lessons. If there are new wordlse text you must
ensure that they appear in context where their mganare easily
understood.

Students’ familiarity with the topic or subject apeech is very
important. Understanding is often impeded wheristen to some one
speak on an unfamiliar topic. If for example yolesta text in the area
of law or government or economics or education, yaust make sure
that your students are conversant with the vocapuad registers and
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general notions about the particular field of pssfen. If that is not the
case, your students will have a hard time undedstgrthe text selected.

. The listener’s attitude/interest to the speaker andopic

Attitude and interest play a vital role in achiayiour lives’ goals.
Positive attitude and interest will yield positivesults. The meaning a
listener gets from a speaker depends on the lissematerest and
attitude to the speaker and what she is saying.nWie do not show
interest to a live lecture or television/radio mamgme for example, we
will very likely miss a lot of what the speakersaying. As a teacher,
you must encourage your students to listen witleredt and pay
attention when someone is speaking to them. Aulisedy of kindling
your students’ interest is by selecting texts tlweyn connect with.
Examples are texts on family, social, political eamic issues at
national and international levels. You must alssuee that the language
of the text (vocabulary and registers) is at yotudsnts’ level of
understanding.

SELF-ASSESSMENT EXERCISE 1

1. List and describe three factors that determine sherer’s
comprehension of utterances.
2. How important is it that a teacher considers tHastors when

planning a listening comprehension lesson?
3.1.2 Types of Listening
There are five main types of listening:

1. Informational Listening: In this type of listening, we listen for
the content of the message to get the gist of thesage. For
example, when we are listening to a lecture inasssiboom, or
being given instruction to carry out.

2. Critical/Evaluative Listening Here, we judge/evaluate the
message we received in terms of its worth or whetles agree
with the speaker or not. For example, we do thiglelbates,
discussion sessions etc

3. Appreciative /Aesthetic ListeningThis type entails listening for
entertainment (enjoyment). For example, listening nusic,
drama, concerts, poems, entertaining radio amhevisgon
programmes etc

4. Therapeutic/Empathetic Listening: Listening to support or
encourage others, for example, a sick person, apgrgon,
disturbed/ worried person

5. Inferential Listening: We do this when we interpret a speaker’s
message beyond what s/he has said.
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If you look at all the above types of listeninguywill find that they are

for academic purposes as well as for personal aoidlspurposes. You
must teach your students to develop the abilitgedorm these types of
listening.

SELF ASSESSMENTEXERCISE 2

Choose any two types of listening and describe lammguage activities
you would use to develop them.

3.1.3 Goals/Purposes of Listening

Listening skills should be taught not as an endh@mselves but as
means for attaining specific communication purpogedow are listed
some purposes for listening. You can see that #ineyclosely related to
types of listening discussed above. In this section will learn of
different purposes of listening and the activifi@steaching students the
skills for attaining these purposes.

The National Curriculum for Junior and Senior Sedary Schools
(1985) has listed the following as goals for teagHistening.

. Listening for main ideas

. Listening to follow directions and to note detaitsd sequence

. Listening to understand a speaker’s purpose, toderaod

. Listening to the same ideas repeated in differeatis/

. Listening for verbatim recall

. Listening for implied meaning

. Listening for critical evaluation in order to expseone’s opinion
or to judge

Other important purposes for listening are:

. Listening in a conversational interchange

. Listening during group discussions

. Listening to identify another viewpoint

. Listening to radio and television programmes

. Listening to someone speak over the phone

. Listening for a sequence of ideas or plot of aystor
. Listening to anticipate an outcome

. Listening for exact statements of a speaker

. Listening to identify lexical and grammatical esor
. Listening to distinguish facts from fiction

. Listening for appreciation and pleasure

. Listening for new vocabulary/words
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. Listening to recognize relationships expresseanmiied
. Listening to learn various subject matter areas

The above list of purposes may seem too many tobuduthese are
essentially the purposes or reasons why anybodydweant to listen. It
takes some learning and practice to acquire sfalisthese purposes,
whether in our mother-tongue or in another langudgethe case of
English as a second language, students at vardhsoklevels should
be taught how to acquire and use these the slaksied to attain the
above purposes.

SELF-ASSESSMENT EXERCISE 3
Describe three purposes for which you often listen.
3.1.4 Listening Skills

Broadly speaking, listening skills can be classifiato two, namely,
bottom up and top down processing skills.

Bottom Up Processing Skills

These are basic fundamental listening abilitiest thaperson must
acquire in order to listen with understanding. Do¢tom up processing
skills is those used for decoding of language imeaningful units.
Bottom up skills you will have to develop in youudents include the
ability to:

. discriminate between intonation contours

. discriminate between phonemes

. distinguish morphological endings

. select details

. recognise fast speech forms

. recognise stressed syllables

. recognise reduced forms

. recognise words as they link together in connestezhms
. recognise sentence level features in speech/@edulise.
. recognise organisational clues.

Top Down Processing Skills

These are higher levels of listening skills neetedrder to succeed in
the art of listening. Top down processing refershe attribution of
meaning drawn from one’s own personal experienzdariguage input.
Top down processing skills include the ability to:
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. identify a speaker’'s emotions

. get the gist of the speaker’'s message

. recognise the topic of the speaker

. use discourse structures to enhance listeningegiest
. identify the speaker’s tone

. evaluate the speaker’'s views

. find the main detail(s)

. make inferences

. recognise organising principles of extended diss®.

SELF-ASSESSMENT EXERCISE 4

What would happen if you do not develop bottom upcpssing
listening skills in your students?

3.2 Phases in the Listening Process

A way of helping your students develop effectivadning ability is to
teach them the phases in listening. Your studemtsving these phases
would make them consciously aware of their imparéam listening.
There are three phrases in the listening process.

Pre-Listening phase
At this phase your students need your assistanaetivating what they
already know about the idea they are about tonliste The effective

listening habits you should aim at developing inrystudents include:

. using their background knowledge on the subje@xgalain the
message being transmitted.

. having a specific purpose for listening and attengpto ascertain
speaker’s purpose

. tuneing-in and being sensitive to non-verbal comications

. avoiding being distracted.

During Listening

Effective listening habits you should teach yourdsints to develop
during a listening exercise are:

. giving complete attention to the listening task aeenonstrating
interest
. searching for meaning
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. constantly checking their understanding of messagmections,
making and confirming predictions, making inferesce
evaluating and reflecting

. knowing whether close or cursory listening is regdj adjust
their listening behaviour accordingly

. being flexible note makers, outlining, mapping, ecatrizing-
sifting and sorting information received

. taking fewer, more meaningful notes

. distinguishing the context and of words.

After Listening

At this phase, students act upon what they havedheaclarify meaning
and extend their thinking. Useful effective listegi habits to be
developed in your students include encouraging tteem

. withhold judgement till comprehension of messageoisiplete

. follow up on presentation by reviewing notes, ¢lang and
reflecting and acting on the message received

. evaluate message based on facts presented andoywmevi
knowledge of the topic presented

. draw conclusion based on facts presented

. present by speaking or writing one’s own pointyiefvs on the

message heard.
SELF-ASSESSMENT EXERCISE 5

Give two reasons why you should teach your studentgve complete
attention to the listening task and demonstraterast in the message
they are listening to.

3.3 Strategies for Developing Listening Skills

Perhaps the most valuable way to teach listeninl¢s sk for you the
teacher to be a model, creating an environmentugiropositive
interaction, actively listening to your studentslaasponding in an open
and appropriate manner. As much as possible; trymiaimise
distractions and interruptions. It is importantttilau provide numerous
opportunities for your students to practice listgnskills and to actively
engage in the listening process. There are sesgedégies that you can
use to prepare your students for listening expeesnYou can:

. Ask your students to listen to radio, televisiorl dine speeches

at home and social events, using the sample ligeguide
below. The listening guide serves to focus theesttgl attention
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on the content, organisation, or devices used bglsgr/speakers
as shown below. Students are to complete the gaiter
listening and make their reports to the class.

1. Sample Listening Guide

Name of Student:

. Nature of spoken presentation: e.g. political, &lpatconomic,
cultural etc

. Where heard:

Name of Speaker:

. Topic /Subject

Speaker’s expressed purpose:

Main ideal(s) and implied ideas presented:

. Noteworthy features of presentation: eg the spéakeme,
manner of presenting her/his points of views, theey vghe/he
argued her/his

. Student’s reactions to speaker’s views

In what ways was the talk effective or ineffectivaBy:
(Adapted from Devine, 1982)

2. Teach your students to look out for the following vaen
listening to a speaker

. Structure of the speech(e.g. debate, short sia@ssay, poetry,
play)

. Organisational patterns (that is the order of tres@ntation e.g.
logical, chronological/ sequential).

. Transitional devices such as words or phrasestosadicate:

- Examples:for example, for instance, thus, in other wordsaas
illustration.

- Time: first, second, third, meanwhile, next, finally,last, today,
tomorrow, soon.

- Addition: in addition, also, furthermore, moreover, another.

- Result:as a result, so, accordingly, therefore, thus

- Contrast: however, but, in contrast, on the other hand,
nevertheless.
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Teach your students how to make note®Note-making is the act
of listening and jotting down salient points headlthough,
listeners need not capture on paper everything lileay, there are
times that students need to focus on the messapbsoawill need
to record certain key words and phrases. Studemtsadopt the
Verbatim Split-page Procedure (VSPP) to develog-maaking
strategies. Ask your students to divide their notdpaper so
that 40% of each page lies to the left and 60%hi ight
(Palmatier, 1973). Students should take brief nateshe left
hand side only. They should use the right hand wddevelop
their notes after listening, reorganizing and exinag what they
scribbled on the left hand side.

Sample VSPP

| 40%

| 60%

Develop a curriculum plan for teaching listeningliskto your
students. Here is a format you could adopt. Thenédris taken
from the National English Curriculum for Second&ghools,

published by the Nigerian Educational Research and
Development Council (NERDC).
Unit Topic Performance Content Teaching procedure:| Materials/Teaching
Objectives teacher’s & class| aids
activities
Identify  main| Students will be able| Written Teacher explains to A passage recorded

ideas in
passage
Answer
questions on

passage.

al

[e

to:

listen and identify
main ideas in a

) passage.

listen and summarie
the main ideas i
speech (es) heard
passage(s) read.

passage(s) to be
read out orally by

the teacher.

tape
spassage(s)

short
brconversation(s)

recordeq

0

students the meaning of
main ideas in speech or
written text and the
importance of developing
I the ability to identify
main ideas.
Teacher plays a recorded
passage or reads a
passage while
students listen. Teacher
asks students to identify
main ideas/points in the
passage they listened to
and explain why they
consider the points they
chose as main ideas.
Teacher asks students to
summarise the main ideal
in their own words.

on atape and a
player
A reading passage

Follow
directions/proce

dure or
sequence o
performing a
task, an
assignment o0

Students will be able
to follow simple and
complex
directions/instruction
s on how to:

a. do an assignment
or an activity

Selected recorde

or

reading

passages o
appropriate
difficulty level
containing
instructions  on

d1.Teacher plays a
recorded passage or reag
f a selected passage
containing instructions on
how to perform certain
tasks.
2. Students listen to th

1. A tape recorder
2. A recorded

passage

3. Areading passag

[¢)
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172}

an activity. b. use an appliance| how to perform| passage and perform

or medicine. certain tasks/activities  required

c. get to or locate atasks/activities by the instructions.

destination
a. ldentify main | Students will be able| 1.Selected radio | Teacher asks students to] Radio and televisio
ideas/points of | to listen in order to: | or television listen to specific radio or | sets in the clas
a discussion or | a. identify points programmes television programmes | where it is possiblg
debate made by others featuring featuring discussions in | to have these.
b. Argue a b. agree or disagree | discussions, the classroom or at home.
point made by a with an opinion debates Teacher listens to the
speaker made by another 2. Selected topics same programmes and
c. Disagree or person for students tg asks students questions
agree with an discuss or debatgethat will make them
opinion on. identify main points made
expressed by by a speaker, dispute |a
someone. speaker’'s point of view

etc.
4.0 CONCLUSION

Effective listening skills help students to listemeaningfully to

utterances. What you have learned in this unit élp you develop
your students’ listening skills for academic, peaoand inter-personal
purposes.

5.0 SUMMARY

In this unit we have discussed what listening ts,nature, kinds and
purposes. We also looked at the listening procadshaw to develop
listening skills in your students. In the next uyau will be introduced
to the second of the aural — oral skills: speaking.

6.0 TUTOR-MARKED ASSIGNMENT

1.

42

What listening skills do you consider essentiai Senior
Secondary School students?

Why must you include bottom up processing skitten teaching
listening?

Briefly describe the phases in the listeningcpss

Do a curriculum plan as shown above to teach:

Listening to identify a speaker’s tone and mood
Listening for a sequence of ideas in a story.
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1.0 INTRODUCTION

Recall that in the previous unit, we noted thatl @ammunication
involved speaking and listening and that in a néromnmunication
situation, neither could occur without the otharthat unit we discussed
the teaching of listening. In this unit, we arergpto discuss speaking
skills and what you should do to teach them weltdar students

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. define speaking

. state the goals of teaching speaking

. name the language features involved in speaking

. discuss the functions of speaking

. outline the lesson procedures and activities factieng speaking.

3.0 MAIN CONTENT
3.1 Whatis Speaking?

Speaking is a complex cognitive process. It isrdaractive process of
constructing meaning, which typically involves reagg, processing
and producing, information. This can be through tilse of verbal or
non-verbal symbols. Speaking is context bound, ihaits form and
meaning depend on the context in which it takeseldhe context
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includes the participants (speakers and listenetts@jr collective
experiences, the physical environment and the merpar speaking.

3.1.1 Goals for Teaching Speaking

The purpose of teaching your students speakindgs Skilto ensure that
they can:

. recognise English sound patterns and produce $ingiounds
correctly
. express their thoughts using words, sentence tstag and

registers, appropriate for given social settingis&sions, audience
and subject matter of discussion

. express themselves using correctly, the stressmation patterns
and rhythm of English

. organise their thoughts in a meaningful and logocder

. use the English language as a means of expregalogs and
judgments

. speak the English language fluently.

3.2 Language Features Involved in Speaking

There are two groups of features involved in spggpkirhese are the
segmental and the supra segmental features ofyadge. The ability to
use these features enables someone to speak aadendluently.
Although we had discussed these under the unieaching sounds, we
will discuss them again in this unit because ofirtheaportance in
speech development.

. Segmental Features

Segmental features are the basic units of sounashwiombine to form
the spoken language. These are called phonemeghagydserve to
distinguish words from one another. You can teagbr \students this
distinction through discrimination exercises of ®@s using minimal
pairs. For example teaching the English vowel dsun words like bee
and tea, see, and teRefer to Unit 3 of this course material where we
have many examples of sound discrimination exescise

. Supra Segmental Features
Supra segmental features include; stress, rhytlthraonation.
Stress:This is the combination of length, loudness andhpapplied to

syllables in a word. All words that have more thare syllable have
word stress. What this means is that at least btieeasyllables is longer
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and louder than the other syllable(s). Most oft@urystudents may
simply learn word stress as they acquire new vdeapuYou should
however teach your students some rules for idengfyord stress such
as shown in the following:

Compound noun: The first part of the compound word is stressexd. F
example; BLUEbrid, BLACKboard, NOTEbook
etc

Phrasal verbs versus Compound nouns:

let DOWN LETdown
In the above examples the stress pattern is diffeféor phrasal verbs
the stress is on the preposition while in the cammgionoun the first part
gets the stress.

Words with same spelling but different pronunciatmd meaning.

In this case the part of speech changes with thd stoess.

Noun Verb
‘record re’cord
‘progress pro’'gress

In the above example, if the word is used as a nthenfirst syllable
gets the stress while, the second syllable getstthss in verbs.

Rhythm: This is the regular patterned beat of stressed an
unstressed syllables and pauses in a sentenEer
example: He WANTS to EAT later.

Intonation: This is the variation of pitch of the voice whgpeaking.
In English, intonation is used to convey some ideas
concepts, such as surprise, irony or to changatanséent
to a question. For example:

He did not say you stole my red shirt

Nothing is particularly stressed in the above sergeso the meaning is

quite obvious. However, the meaning of the saméeser will change

depending on the word that is stressed.
HE did not say you stole my red shirt.

Someone else said it not him.
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He did not say YOU stole my red shirt.
It is not you but someone else

He did not say you STOLE my red shirt.
Maybe you borrowed it.
SELF-ASSESSMENT EXERCISE 1

With some llustrations, distinguish between segm@lerand supra
segmental features of English language, and explawit is important
that you teach these to your students.

3.3 Factors that Influence One’s Ability to Speak

The ideal goal for teaching your students to sped&r them to acquire
native-like pronunciation. However, certain factamsake this goal
unattainable. These factors include:

1. Age: Some studies have revealed that after puberty;
Lateralisation (the assigning of linguistic funciso to the
different brain hemispheres) is completed and adability to
distinguish and produce native-like sounds is BaitThis is also
referred to as the “Critical Period Hypothesis”.isThypothesis
states that if humans do not learn a second/foréagguage
before a certain age, then due to changes suchaagation of
the brain, it becomes impossible to learn a sedoragn
language like a native speaker. (Graham, 1994).

2. Home/ School/Community Environment: The amount of
exposure to spoken English that your students have
home/school/community will affect their speech gatt

3. Individual Ability: Due to biological and physiological
differences, some of your students will be morestme to and
better at imitating sounds than others.

4. Attitude: Students’ attitude toward the target languagetuoeil
and native speakers can support or impede theirechpe
development.

SELF-ASSESSMENT EXERCISE 2

Describe three factors that that are necessargrferto develop his/her
ability to speak.
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3.4 Functions of Speaking

Speech is usually used for purposes of interactimsaction and
performance.

Talk as Interaction

You are not new to conversation. Talk as interaci® the same as
conversation. When you meet people, you excharggtiggs, engage in
small talk, recount recent experiences etc. Youl#se because you
want to be friendly and wish to establish a relatup with others. The
main features of talk as interaction include théofing. It:

. acts as a social function

. shows role relationship

. reveals speaker’s identity

. is formal or casual

. reflects degree of politeness, familiarity.

For your students to effectively use talk as intBom you need to teach
them how to do the following:

. Open and close conversations

. Choose topics to speak on

. Engage in small talk

. Joke

. Recount personal incidents and experiences

. Take turns in discussions, debates etc

. Use appropriate style of speaking for formal aridrimal settings

and respecting standard speech etiquette.
Talk as Transaction

Examples of talk as transaction include, classrapoup discussion,
asking someone for direction, buying something $#hap, ordering food
from a menu in a restaurant etc. For your studémtsise talk as
transaction effectively, you will need to teachrthéhe following skills:

. Explaining a need or intention
. Describing something

. Asking questions

. Making requests

. Asking for clarification

. Confirming information

. Justifying an opinion
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. Clarifying understanding
. Making comparisons
. Agreeing and disagreeing with some body

Talk as Performance

This last type of talk refers to public talk, that talk that transmits
information before an audience. This is one arearwlstudents are
afraid. They panic when you ask them to stand leefor audience to
make a speech, for example at debates. You wile lavteach your
students the following skills to be effective spexak Teach them how
to:

. use appropriate formats of presenting information i
logical/chronological sequence

. maintain audience involvement creating an effedthenaudience

. use appropriate vocabulary and registers for gatghences

. use appropriate opening and closing remarks.

SELF-ASSESSMENT EXERCISE 3

State three functions of speaking that you shaadh the students.

4.0 CONCLUSION

Speaking is the key to communication. You shouldnitoo your
students’ pronunciation/speech production patteimms English to
determine what skills they already have and whatasr need
development. By determining what speaking tasksr ygiudents can
perform and what specific skills your students needurther acquire,
you can help them improve their speaking and olveral competency.

5.0 SUMMARY
In this unit we have discussed what speaking es,gbals of speaking
and the features involved in speaking. We equalbgussed certain

factors that inhibit speech and ways you can helpr gtudents develop
skills in using speech to interact, transact antope.

6.0 TUTOR-MARKED ASSIGNMENT

1. State three goals for teaching speaking in stangrschool
2. Explain the differences among the following ratee:

a. Jane will travel to Abuja next week.
b. JANE will travel to Abuja next week.
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C. Jane will travel to ABUJA next week.
d. Jane will travel to Abuja NEXT week.
e. Jane will travel to Abuja next WEEK.
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1.0 INTRODUCTION

The teaching of reading can be viewed from two gex8ves. First, it
can be taken to mean the teaching of initial repadim the second
language, English. Secondly, it may refer to teaghiaimed at
improving the reading skills of those who have adie learned to read
in English. In this unit, our aim is to focus onpgroving students’
reading skills, which is the second perspective.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. define reading

. state the importance of teaching reading

. list and describe different reading approaches/atsth
. list and describe different types of reading

. identify barriers to reading.
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3.0 MAIN CONTENT

3.1 Whatis Reading?

Reading is an active receptive skill, which entaitsnprehension and
analysis of information presented in writing ornprilt is an essential
part of language mastery. The reading processvesgolhe interaction
between the reader and the text.

3.1.1 Goals of Teaching Reading

As the aim of this unit is on how to improve thadmg skills of your
students, you should encourage them to:

. comprehend texts written in English when studyimglish as a
subject and when studying other school subjecty. e.
Mathematics

. read a wide range of texts in English outside thsstoom

. acquire a wide range of vocabulary, phrases anchmedical
structures which would facilitate reading

. adapt a reading type appropriate to a given purpbeeading

. read to comprehend and recall main and detailedsidanfer
implied meanings, compare and contrast opinionsluave
opinions etc.

3.2 Reading Approach /Method

There are a variety of approaches and methodsefrhing reading.
These include the phonic, whole word, whole sergerlanguage
experience and basal reading approaches. Thetlirs¢ of these are
based on the Audio lingual approach/method of laggueaching while
the last two are based on the communicative appfoethod of
language teaching. We are however, going to foeuwsdescussion on
just the last two, namely language experience aadalbreading
approaches.

3.2.1 Language Experience Approach/Method

This approach although recommended for teachingglinieading in
second language is equally useful in teaching sitisd&ho are already
reading but with difficulties. You may thus find wWery useful
particularly in the junior secondary classes agraedial approach for
improving your students’ reading proficiency.
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The Language Experience Approach uses the chilgisreences as the
content for reading. What this means is that tlaenker’s oral language
and his/her environment form the basis of the mgadcontent.
Typically, the approach involves the use of a wnttrecord of the
child’s experiences, planned cooperatively by thgils and the teacher.
This plan is kept on a chart known as the expeeearart. You should
encourage individual and small group recording aegorting of
experiences.

You can use the Language Experience Approach teloevyour
students’ reading by following these steps in ydass.

1. Encourage your students to talk about eventseir ttves, for
example, journeys they made, parties they attendemhlems
they encountered and incidents they witnessed etc

2. Students write these experiences in charts. # & small class of
15 — 20 students, each student writes his/her s and
reads these out to the class. Your role is to gaitk correct the
students.

3. You can also write these experiences yourself erctialk-board
as the students narrate them. (You may find thiy vasking
especially if you have a large class size). Ifdlass is large, then
organise it into small groups. Appoint a leader éach group.
The leader will write in the chart the experienoéshe group on
a common incident

4. Let the students read these write ups while yowigeo the
needed guidance for correct pronunciation of wad correct
intonation and reading fluency. Your students wihd the
exercise very interesting, because the conterteo$tory is theirs
and the vocabulary and expressions used are withéir
proficiency level.

3.2.2 Basal Reading Approach

The Basal Reading Approach is the most widely usethod in the
teaching of reading in the Nigerian school syst€ms approach uses a
method of reading instruction, which is highly aafied in terms of
vocabulary, language expressions/phrases, granahatiaictures and
levels of reading skills being developed. Basablimg approach, uses
commercially published course books which usualbnsist of the
student’s course reader, workbook or practice baskwell as the
teacher’'s handbook. Examples of basal readers inshdjeria include
Oxford English Course Book Series, Evans Englishr€® Book Series,
Macmillan English Course Book Series, Intensive I[EhgCourse Book
Series etc.
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These basal readers are written and developed liabocation with
specialists in English language, language educatmd language
curriculum developers. These readers provide a esg@h and
controlled programme of reading instruction in sueheas as
pronunciation, word recognition/distinction, and vel®pment of
vocabulary, comprehension skills, and grammati¢alictures. Most
basal readers contain several controls, one ofibst important being
vocabulary. The words selected are determined inlpeearlier studies
of word list compiled to show the frequency of wevords at various
reading levels.

Advantages

1. They provide carefully designed sequence of readshils
developed throughout the programme.

2. They are prepared with different grade levels inmndnifor
example, Primary 1 — 6 or JSS 1 to JSS 3.

3. Student’s workbook/practice book provides adegpeadetice for
your students if properly used.

4. Teacher’s handbook contains a lot of useful mdgerand
guidance, which can aid you in teaching.

5. Nearly all the basal readers contain attractivesitiations, which
attract students’ interest.

Disadvantages

1. Basal readers are followed rigidly as studentsnaagle to read
the same stories irrespective of their varied idial reading
interests and needs.

2. In some cases stories are not typical of the eepees
encountered by the majority of the students.

SELF-ASSESSMENT EXERCISE 1

1. Compare basal reading and language experience agh@®
noting their merits and demerits.

2. Take a students’ course book of any basal readengss and
study one of the lesson units. Note down all thjlege areas
being taught.

3.3 Types of Reading
Reading is essentially a process of decoding demrtext. It has various
purposes, such as reading for academic purposesynae interest, and

pleasure or for gaining information. Your purposa feading will
determine the type of reading to adopt. There aeous types of
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reading you can teach your students to equip tleeredd for different
purposes. Six of these will be treated in the sgibset sub-sections.

3.3.1 Silent and Loud Reading

. Silent Reading

Most of our daily reading is done silently. It iset natural way of
reading. Silent reading involves individual readwighout vocalisation.
No sounds must be made, no lisping. Silent readingeal and helps an
individual student comprehend what he is readirgs Type of reading
is especially useful to a student who needs to eatnate to absorb and
reflect on what he/she is reading. This type afineg is recommended
for doing assignments, preparing or writing exarors. You must
help your students develop the ability to readnsijeby giving your
class a few minutes during class to read silently.

. Loud Reading

Loud reading involves vocalisation or reading ootid. It involves
reading aloud to other people’s hearing. When wad raloud our
concentration is divided. This makes reading diftiand may cause
problems of comprehension. However, there are tgitus when you
may have to read things aloud when others do ne¢ la@cess to the
materials. You can also use this type of readingencourage your
students to read aloud so that you can find hoently they can read. It
will also help you to guide your student’'s pronwaticin, intonation and
general speech fluency. You will be developing bo#ading and
speaking skills at the same time using this.

3.3.2 Skimming and Scanning

. Scanning

Scanning is a quick reading process with the pynfiacus of locating
particular information. It involves quick eye movents, in which the
eyes wander until the reader finds the specificgief information
he/she is searching for. It is used when speciigce of information,
such as key words like names, date, symbol, fornlghrase is
required or when someone is looking for a partictdgic in a table of
content of a book. The reader knows what he/sleoleng for and so
knows when he/she locates it.

. Skimming
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Skimming is reading for the essential meaning.sliaiquick reading
process to get to know how a passage is orgartisadis, the structure
of the text: heading, sub-headings, title etcah also be used to get an
idea of the writer’s intention or the theme of gassage.

Skimming is a more complex task than scanning ts#uequires the
reader to organise and remember some of the infmmgiven by the
author, not just to locate it. Skimming is a togl Which the author’s
sequence can be observed unlike scanning by whiomes
predetermined information is sought after.

3.3.3 Extensive and Intensive Reading

. Extensive Reading

Extensive reading refers to a relatively rapidestyl reading typically of

longer texts, which are judged to be within theglaege proficiency of

the student. It involves students reading longstextlarge quantities for
general understanding with the intension of enjgyire texts. There are
only a few tasks or comprehension exercises agsdcreth the texts or

there may be none at all. Reading novels, newspapeems etc are
forms of extensive reading.

For extensive reading, students are allowed to sfhdbe books they
read depending on their interests, and there isalvedys a follow-up
discussion or work in class. In this way you eneger your students to
read for pleasure and become better readers.

Features of Extensive Reading

. Reading Materials

Extensive reading involves a large selection ofkdsod’ou will have to
make available a large quantity for students taskdrom at their level.

. Students’ Choice
Students choose what they want to read based onritezest.
. Teachers’ Role

The teacher’s role in extensive reading procedsir® iencourage and
help students with their reading.
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Students are put off reading when it is tied t@eglassignment. You can
ask your students about books they are readingrnmafitly and
encourage occasional mini-presentation of the baeksew but these
should not be seen as obligations by the students.

. Intensive Reading

Intensive reading refers to a careful reading whkeeaim is to gain

complete comprehension of the text. Here the reanies at a detailed
comprehension and analysis of a short passagensiwee reading is

recommended for academic purposes where the gdal ssudy and

learn. It requires concentration by the student aften needs that the
student reads silently. Texts for intensive readimg generally short
(often around 500 words) and at a language levdglgd to be slightly

above the reader’s proficiency level. It usually lsahigh proportion of
tasks to be done or questions to be answered bstudent at the end of
the reading. In order to complete the tasks thdestis may have to
resort to frequent re-reading of the text.

Examples of tasks/ exercises your learners mayr ate intensive
reading of a passage include:

. Looking for main and detailed ideas.

. Understanding what is implied as against statedsde

. Making inferences.

. Making judgment of what the author wrote

. Looking at the order or sequence of information aow ideas
are linked from paragraph to paragraph.

. Identifying transition words that indicate changeni one

paragraph to another.
SELF-ASSESSMENT EXERCISE 2

Compare each of these: silent and loud readingyrskig and scanning,
intensive and extensive reading.

3.4 Barriers to Reading

. The Reading Process

Reading is the translation of symbols or lettets imords and sentences.
When you read you must follow a sequence of symiooldetters

arranged in a particular order. In English we r&adh left to right, in
Hebrew from right to left and in Chinese from topbbttom.
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You can easily observe how people read. Ask yolleague or course
mate to read a book, preferably one produced \aithel prints. He/she
should read it holding it just below his/her eyeele Watch his/her eyes,
you will notice that, rather than making one smostfeep across the
page, his/her eyes move sporadically, going forwaith a jump and
then pausing. This type of “jumping” movement idereed to as
“saccadic movement”. This stopping and starting ement is essential,
since the eye can only take in information whes ot moving. When
the eye is motionless, it takes in part of a sergeand then moves on to
the next part, so that, in fact we read sententemall chunks.

Factors that Slow Down Reading Speed

1. Faulty visual perception, that is limited perceptspan which
invariably leads to word-by-word reading
2. Slow perceptual reaction time that is slownessgognition and

response to materials.
3. Vocalisation (reading aloud). This slows down regdspeed

4. Head swinging, finger pointing or pencil/pen pangtican slow
reading speed.
5. Sub-vocalisation (murmuring, making unnecessaryigsyu

You can however help your students to overcome eth@®blems
through constant practice under timed conditions.

4.0 CONCLUSION

Reading is a receptive skill and there are varityes for different
purposes. Knowing what each of the different typeseading entails
and when to use them will help you make better adwiwith your
learners.

5.0 SUMMARY

In this unit, we looked at what the reading skdlall about and the
reasons why you should teach it. We also discussed different
approaches/methods to teaching reading: Langugmgrierce and basal
reading approaches and the different types of ngadbome factors
responsible for students’ slow reading speed wiselaghlighted.

6.0 TUTOR-MARKED ASSIGNMENT
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la. State two goals of teaching reading at therstary school level.
b) Which reading approach will you recommend femedial
purpose in a junior secondary school class?

2. Match the columns on the left with the definisoon the right.

Reading Type Definition

Skimming Reading shorter texts to extract accudstailed
information

Scanning Quickly reading a text to get the gigt.of

Extensive Quickly going through a text to find artpaular
piece of information.

Intensive Reading longer texts usually for pleasure
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1.0 INTRODUCTION

How to develop learners’ writing competence remansarduous task
for the English language teacher. In this unitwiletake a close look at
what writing entails its very nature and the pracetswriting. We will
also review the different types of writing. Finallye will discuss how
to correct your students’ written work.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. define writing

. describe the nature of writing

. identify the different stages in the writing proses
. state the different types of writing

. correct student’s written compaosition.

3.0 MAIN CONTENT

Writing is a productive skill. When we write we ugeaphic symbols,
that is, letters or combinations of letters, whiepresent the sounds we
make when we speak (Byrne, 1979). These symbols toelee arranged
properly to form words, and then sentences in papdcs.

3.1 Purpose, Audience and Types of Writing
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For you to successfully launch your students iheodrt of writing; there
are three main issues in writing that you will hawéake them through.

These are:

. Purposes/Objectives of Writing

Writing is defined by its purpose which is the goalintention of the
writer.

The goals of writing vary and are of the followitypes:

0] taking notes at lectures or when you read

(i)  summarising e.g the main ideas of a text

(i)  answering test or examination questions

(iv)  describing an incident, event, an experience

(v)  describing a process, procedure and everdbgtt or a person
(vi) persuading someone or people

(vii) exposing an idea, a procedure, a belief itopbphy.

The last four are usually in form of essays or cosiipon.

. Audience

In any form of communication, the aim is the trarssion of ideas from

one person to another. In the case of writing thdiemce is not

physically present. However, you should have atbidek of your mind

the target group you are writing the piece for. twuld be able to ask
yourself such questions as: Who is going to realplece? For whom
am | writing? Are they: familiar/known (friendsarhily or peers),

extended known (community, student body or locadm), extended
unknown audience (wider range of media, other pahbbns)?

. Types

There are various types of writing which includeposs, letters,
composition/essays and summary. Your purpose oftingri will
determine type of writing you are going to do.
SELF-ASSESSMENT EXERCISE 1

What three issues should guide someone embarkingitng?

3.2 The Writing Process: Useful Tips for Writing
Essays/Composition
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0] Choosing a topic- You give a topic to your students to write on.

(i)  Planning — Guide them to think about the topic and gather
related ideas or points.

(i)  Shaping— Show them how to organise the ideas into sections/
paragraphs in a related and orderly manner toakigtationship
of ideas. Teach them that a good coposition muste ha
introduction, body and conclusion

(iv) Drafting — Teach them how to write the ideas in appropriate
sentences arranged in paragraphs. Teach them éhefulink
words such as additionall, then, next etc in ligkiideas,
paragraphs.

(v)  Revising — Students revise their work under your guidance.
Based on their evaluation, they make decision&logther to re-
write the draft of their work by adding, deletingwording or
reorganising.

(vi) Editing — Under your guidance students edit their work by
checking the technical correctness of grammarw flof
expression and punctuations.

3.2.1 Hints to Enhance Students’ Writing

Teach your students to do the following things nbance their writing
skills:

1. Write on topics / ideas they are familiar with whear they have
a choice.

2. When given questions to answer, read through thestopns
carefully before writing their answers, for examplen
comprehension and summary exercises.

3 Write full meaningful sentences.

4 Vary sentence and paragraph lengths.

S. Vary sentence constructions.

6. Ensure correct sentence agreement/concord.

7 Use the most suitable tense

8 Use direct speech/dialogues with discretion.

9 Write numerals in words unless for dates and mopeiemount
or an instruction.

10. Avoid:

- repetition of words at the beginning of sentenéeg., | went to
the market. | met my friend. | talked with her fmrer an hour

- overusing adjectives and adverbs.

- overusing words

- slang (except you are using it in direct speeciméke a point.)

- redundancy and tautology
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- verbosity
- unnecessary “big words”

3.3 Types of Writing

There are various types of writing as shown belgach has a format
basically different from the other.

. Narrative Writing

A narrative tells a story or gives an account cérés or incidents. The
introduction usually indicates time and setting aiméfoduces the
characters. The body is made up of a number ofgpapas. This series
of events contains the development of the plot. dfggast tense and in
the first or second person (I, he, she, they, thedm) dominate this type
of writing.

. Descriptive Writing

Descriptive writing paints a picture with words. Ymay be required to
describe a person, place, situation, process or 2atings. This type of
writing relies on details and requires suitable almdary, descriptive
powers and creativity. The present tense is ofteadu Adjectives,
adverbs and figures of speech should be used ajguep.

. Argumentative Writing

In this type of writing you have a belief, a pooftview or an opinion
and your aim is to influence or persuade your awgdieor readers to
agree with you. You take a stand and support ypurian. Appropriate
use of connecting words such as; furthermore, oakgnportance, in
addition, it is clear etc, rhetorical questions aepetitions may be used
for emphasis.

. Letter Writing

There are different types as shown below:

. Informal/Personal letters: Letters to friends and families

. Formal/Official letters: Letters of complaint, requests, job
application (Use of Curriculum Vitae CV), letter tioe editor; a
formal letter expressing your point of view on asue.

Curriculum Vitae (CV): our students will be required to include their

CV in job application letters so it is necessamgttyou teach them how
to write CV. A CV is a comprehensive biographisitement of your
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personal details, achievements and activities. \Bak a typical sub-
headings of a CV.

. Personal Data

. Qualifications

. Work Experience (if any)
. Hobbies/Interest

. References

. Feature Article

A feature article appears in a newspaper or magatm inform,
persuade or entertain. It addresses social, cubbunaolitical issues it is
more detailed than a news report. The writer sthte$er opinion on
the subject. It has a short eye-catching heading.

SELF-ASSESSMENT EXERCISE 2

1. Write a sample of curriculum vitae in response to a
advertisement for a job for the post of a teachHeEmylish in a
senior secondary school.

Describe the stages in the writing process.

Mention three things to check for during the edjtstage of the
writing process.

w N

3.3.1 Correction of Written Composition

Correcting students’ written composition is timensoming especially
with the large class sizes we have in most of ouiblip schools.
Nevertheless we must find some ways of correcting students’
composition. There are two approaches you can adaarrecting your
students’ work.

1. Write corrections on each student’'s paper, undagithe errors
with red biro to make them clearly visible for teeident. Your
students are then expected to do these corrections.

2. Write detailed comments explaining grammar poimrtssing
guestions concerning meaning and logical developmen
suggesting alternative wording and re-organisirggtéxt. This is
surely a more effective method, but very tediousade in a large
class. However, its results are rewarding, as \gudents will
learn better because you will be able to go beysimdple
correction. You will provide explanations for yosuggested
changes. You can also use students’ errors, whiehepetitive
in nature as samples for correcting the structure.
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4.0 CONCLUSION

The written mode is important for communicating edeas, thoughts
and even for recording our thoughts. We can alwagsl our writings

and reflect on the ideas at a later date. Teacjny students how to
write, would prepare them not only for writing facademic purposes
but for writing for life.

5.0 SUMMARY
In this unit, you were introduced to what the wagtiskill is, its nature,
types and stages in the writing process. You vadse given hints on

how to enhance your students’ writing. We also wksed approaches
you could use to correct students’ written compasit

6.0 TUTOR-MARKED ASSIGNMENT

1. Write a sample of an argumentative compositited; “Civilian
rule is better than a military rule” to use to teatudents of SSS 2.
2. Write your Curriculum Vitae and a letter apptyifor a job in

any Nigerian bank.
7.0 REFERENCES/FURTHER READING
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1.0 INTRODUCTION

Vocabulary acquisition is a very important steplanguage learning.
Learners need to broaden their vocabulary in orterexpress
themselves clearly and appropriately in differantagions. The greatest
challenge inhibiting the ability of your students read at appropriate
grade level can be attributed to lack of or insudint vocabulary. This
unit will address the basic issues involved in \odary development,
which include, strategies for acquiring vocabulamprd formation and
how learners integrate and use acquired words.
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2.0 OBJECTIVES

At the end of this unit, you should be able to:

. state the importance of vocabulary in use of layg

. distinguish between conscious and incidental voleapu
acquisition

. describe the different strategies you can use iachiag
vocabulary

. state the different ways of word formation

. describe how words acquired are integrated and used

3.0 MAIN CONTENT
3.1 What Is Vocabulary?

Vocabulary or lexis is words used in a particulanguage. Your
students can understand a written text if they kribev meanings of
majority of the words in the text. Vocabulary isryecrucial for a

learner’s language proficiency because it facégaanguage production
and fluency.

SELF-ASSESSMENT EXERCISE 1
Why is vocabulary acquisition crucial in languagarhing?
3.2 The Need for Vocabulary Acquisition

Learners need to acquire a large amount of lexieads in order to use a
language effectively. Learners need to understadmalita98% of the

words in a text in order to understand the maim,der guess the
meaning of the other words in the text using canigxclues. For an un-
simplified text, this means about 5,000 — 8,000dsa{Schmitt, 2008).

This is a great task to achieve.

Many of the lexical items learners need to know“areinks”. Chunks
are related words or expressions we learn as globtd, which include
collocation, fixed and semi-fixed expressions adidms. E.g. by the
way, all over the world never mind, back and faatt.
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3.2.1 How Learners Acquire Vocabulary

In teaching vocabulary, perhaps one of the firsbf@ms you will face
is what to teach and how. Should your focus besanhing lexical items
by themselves or guiding students to acquire vdeapuhrough using
various approaches to reading? The guiding priacgblould be to use
any means or approaches that would help your stsdanquire
sufficient vocabulary to be able to use the languéigently. Using
language experience, basal reading, and extensading approaches
for instance would lead your students to build @pirt vocabulary
knowledge. Whenever the need arises for you to htesgecific
vocabulary items do not hesitate to do so if thauld help your
students. Such instances allow you to employ th&ligLingual
procedure of language teaching. You should howesermuch as
possible, teach these lexical items in situaticorgkxts to enable the
students understand their meanings.

It is widely accepted that vocabulary teaching $thdae part of the
syllabus, and taught in a well-planned and regbkmsis. Most of the
basal readers in use in Nigeria deal extensively vacabulary
development. These are grouped around words suchaasehold
items, parts of the body, food, family members rspdravel etc.

3.2.2 Techniques Used in Vocabulary Teaching

. Guided Discovery

This strategy involves asking your students leadjogstions or giving
them clues for instance on a reading passage witiayjuide them to
guess the meanings of words correctly. In this ey get involved in
the process of semantic processing that helpsifearn

. Contextual Guesswork

You can also teach your learners how to deduce imgari words by
making use of the context in which the word appebrssome cases,
they can guess from the word itself through thevkedge of the word
formation. For example knowledge of the meaning q@irefix or suffix
added to a root will help the learner in guesshegmeaning of a word.
(Word formation will be treated in the next sectjofdentifying the
function of a word in the sentence, e.g. verb, @uje, noun etc can also
help you to guess the meaning of the word.
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. Using Dictionaries

A good dictionary is a necessary companion of sorsgclanguage
learner. Apart from using it to check meanings airds, students will
be able to check pronunciation, the function of therd e.g. verb
patterns, verb forms, different spellings (Ameri@aitish) style, as well
as sample sentences that illustrate the use e¥ding.

. The Use of Synonyms and Antonyms

Asking your students to supply word synonyms ooapms can help
build up their vocabulary. You should stress thet that when words
are substituted in a passage it must be in the saoné class, e.g. a
noun for a noun or a verb for a verb.

You can encourage your students to get a smalciseebook or index

cards in which they enter any new words they lelrshould indicate

meaning, pronunciation, and sample sentenceausiréite the use of the
word. The class as a whole can also keep a voagblobe with cards,

which can be used for revision or recycling regylar

SELF-ASSESSMENT EXERCISE 2

State three technigues you can use in teachingstadents new words.
3.3  Word Formation

Learners can increase their vocabulary through keye of word
formation. There are several ways of creating newd® in English
language. These include affixation, compoundinggpahg, blending,

and borrowing and so on. We will however concesti@t the process
of word formation through affixation in this course

. Affixation is the process by which affixes combimgth root
words to form new words.

. Affix is a bound morpheme, which attaches to a l{esat/stem).
They are either prefixes or suffixes. Examples,ae un,tion,ty
etc

. Prefixes are attached to the front of a base, e~ rewrite

. Suffixes are attached to the end of a base, al— critica.

SELF-ASSESSMENT EXERCISE 3

What is affixation?
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3.3.1 Prefixes

Learners will be able to infer the meaning of a a@vdrthey know the
meaning of the prefix.

Prefix Meaning Word class Examples
‘non-’ Negation/opposite Noun Noun — nonstarter
Adjective Adj - nonpartisan
‘un-’ Reverse  action Verb untie, undo
opposite quality Adjective unsafe, unhappy
‘re-’ Repeat action Verb retie, rewrite,
Noun reunion

3.3.2 Suffixes

Suffixes most often change the word class of tleeba

Suffix Word class Word clagsExamples
changed to
ity’ Adjective Noun electric — electricity
obese — obesity
‘-ous’ Noun Adjective fame — famous
glamour — glamorous
-al Noun Adjective institution — institutional
‘-able’ Verb Adjective print — printable
drink — drinkable
-ize’ Adjective Verb concrete — concretize

A word can contain both prefix and suffix. E.g. éarrangement”. This
can be broken into:

. Prefix — pre (before)
. Base — arrange (verb)
. Suffix — ment (changes word class to noun)

Vocabulary is the most sizeable and unmanageabhaoent in second
language learning. You will need to encourage ygiudents to explore
all means to develop their vocabulary.

3.4 Integration and Use of Acquired Words
The way our memory works offers some insights imav we integrate

and use words that we acquire. Learning new wangslves storing
them first in our short-term memory, and laterhia tong-term memory.
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We however do not have conscious control overghigess. There are
some important clues to help you in the use of medwvords.

. Retention in short-term memory is ineffective iethumber of
chunks exceeds seven. This therefore means thashauwld not
teach more than this number. Our long-term memoap c
however hold any amount of information.

. Our mental lexicon is highly organised and effitien
Semantically related words are stored together.

. Frequently used words are easily retrieved.

. Forgetting is an inevitable process in human lifieless you use

words you have learned regularly, there is the @ang that you
will forget them. Recycling is vital and ideallyishshould be
done as frequently as possible.

SELF-ASSESSMENT EXERCISE 4

1. Write five examples of prefixes
2. Write five examples of suffixes

4.0 CONCLUSION

Vocabulary development is crucial to language preficy. Your
students need to adopt both conscious and incidapf@oach in the
acquisition of vocabulary in order to build up aesible vocabulary.
You should therefore use different strategies toea@ this purpose.

5.0 SUMMARY

In this unit, we discussed the importance of votatyuacquisition by

learners if they are to develop proficiency in gsanlanguage. We also
discussed some techniques that learners couldauseduire a wide

range of vocabulary, such as contextual clues,syms, antonyms and
affixation. Finally, we looked at the role memorays in word storage
and retrieval and how this could aid your vocahuteaching.

6.0 TUTOR-MARKED ASSIGNMENT
a) Name two techniques learners can use in legamaw words.

b) State two methods of word formation and giwe fexamples of
each.
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1.0 INTRODUCTION

Grammatical structures have played a central mlanguage teaching
and learning. The general goal of any systematstruction in any
language is to enable learners of the languagécplarly in a second
language situation to acquire knowledge of thecttinal patterns of the
language. This is to facilitate communication. Thums this unit, the

discussion will focus on what grammar is, its rolesecond language
learning and the different methods and techniqués teaching

grammatical structures.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. define the term ‘grammar’

. state the role of grammar in second language legrni

. identify the features in the different methodsezahing grammar

. construct suitable substitution tables/dialogudtépa drills for
teaching specific grammatical structures

. write out the steps used in the different methotigeaching
grammar.
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3.0 MAIN CONTENT

3.1 Meaning of Grammar

The word ‘grammar’ has been variously defined. @héhe definitions
listed in theAmerican Heritage Dictionary of English Langua@902),
states that grammar is “a normative or prescripsge of rules setting
forth the current standard of usage for pedagogefarence purposes”.
This definition seems to echo Gbenedio’'s (1996)wyi¢hat for the
layman, grammar is seen as “a set of normatives riiat determine the
correctness of our language use”. This means traa fsentence to be
correct, it has to conform to some set rules. Tusmmar provides us
with the structure we need in order to organise@ricour messages and
ideas across.

3.1.1 The Role of Grammar in Second Language Teacly

Grammar plays a definite role in language teachirige question you
need to ask yourself is: How do | teach grammar@tier words: How
do | help my students learn the grammar they needotmmunicate
effectively?

Most teachers of English as second language reseghe need for
teaching the grammar of the language. In Britaid &lorth America
where English is the mother tongue, teachers hase and accepted the
need for adequate knowledge of the grammatical oomthe English
language.

Grammar is to language what anatomy is to the hubwy. Since
grammar is the means by which we can understand d&adanguage
works, a definitive study of grammar is essentrallanguage study,
second or foreign language.

SELF-ASSESSMENT EXERCISE 1

Define grammar.

3.2 Methods of Teaching Grammar

Grammar can be taught in different ways: deduagireanmar teaching,
where rules are taught explicitly using grammangtation method,
inductive grammar teaching, where grammar rulegaarght implicitly.

Using audio-lingual method, and eclectic grammaachéng, where
deductive and inductive approaches are used awtuttarises.
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3.2.1 Deductive Method

The deductive method, also known as “top down” apph is one
where the teacher explains the grammar rules tsttigents who learns
these rules and then applies them in respondingexercises on
grammar. The principle behind this method is basethe rationale that
learners need to understand the elements of theiditic system of a
language before putting them into practice. Wit tmderstanding plus
memorisation and frequent use, learners are suretéonalise the
structures. The teacher plays a major role inrtathod.

For example to teach the use of the ending “-dd*-and “- ied” with
verbs in the simple past tense (regular form) &atdesson using this
method will take the following steps:

. Lesson Outline

Step t Start the lesson with a warm-up exercise to wevie
students’ prior knowledge on the simple presergden

Step I State the objective of the lesson clearly by ey the
rules and applying them to verbs with which thedstis
are familiar.

There are three ways in which the simple past teasebe formed in the
regular form:

. Add ‘-d’ to verbs ending with the vowel letter ‘e’
dance — danced
refuse — refused
. Add ‘-ed’ to verbs ending with consonants
end — ended
attend — attended
. Add ‘-ied’ to verbs ending with the letter ‘y’ (detk 'y’ first)

try — tried
bully — bullied
Step I Give further illustrations with a number of exdeg

Write the verbs in three columns, one for each. rAkk
students to identify the rule used in the formatowl state
the reason.

Step IV: Let the students provide additional examplesheir own.

Step V: Ask students to sum up what they have learnaxigrout
the lesson.
Step VI: Give students an assignment to be turned in swlissed

for the next session.
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3.2.2 Inductive Method

The inductive method is also known as “bottom uppr@ach and
advocated for by the Audio-lingual methodologists,based on the
assumption that exposure to comprehensible langusgevill result in
the internalisation of the linguistic system. Thimsocess may be
conscious or unconscious or a combination of the tw

In this method, learners are not taught rules dyrelout are left to
discover the grammatical rules by themselves oudecthe rules from
their experience of using the language. The rolghef teacher is to
guide the learners. By guiding the learners, taeher leads the learners
to look for similarities and differences, and getise their observations,
form and test hypotheses and discover how the Eggworks.

For example to teach the use of the ending “-dd*-and “- ied” with
verbs in the simple past tense (regular form) a&afdesson using this
method will take the following steps:

. Lesson Outline

Step I Start the lesson with a warm-up exercise to wevie
students’ prior knowledge on the simple presergden

Step I Continue the lesson by writing some relevantessrgs on
the board.

. The First World War endeith 1918.

. He attendedh party last week.

. They dancedyracefully at the party.

. They refusedhe gift.

. Tolu triedto jump back.

. Adamu _bulliedall the little boys in his class.

Prompt the students to supply the present tense fofr the verbs
underlined in the sentences.

. Present Past

. end ended

. attend attended
. dance danced

. refuse refused
. try tried

. bully bullied
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Step Il Pose questions that are focused on the notion thea
verbs used in the above sentences have the folijpwin
endings ‘-d’, *-ed’ and ‘-ied’

Step IV: Having made the students understand the rulethésn
relate what they found out in the lesson and ghaareles
of their own.

Step V: Divide the class into several groups and ask tteewerify
the rules and give reasons for their verification.

Step VI: Give students an assignment to be turned in swlissed
for the next session.

3.2.3 Eclectic Method

This method combines what is best in both the diadiand inductive
methods. The teacher is expected to first giveestiedexamples of the
grammatical structures to be learned. After thelestts have analysed
the structures to discover the underlying rulespatterns and have
extensively practiced the structures, they are eido form a
generalisation about the grammatical form they haweked with.

To further enhance learning, the teacher lateestakplicitly the rules
and patterns or generalisations governing the graimal structures to
confirm what students have discovered on their dviais method places
a lot of emphasis on practice, which comprises o$eguence of
activities broken into three stages: Explorationxplgnation and
Expression.

To teach, for example, the use of the simple pasdd ending “-d”, “-
ed” and “- ied” of regular verbs, a typical lesaming this method will
take the following steps:

. Lesson Outline

Step I Start the lesson with a warm-up exercise to wevie
students’ prior knowledge of the simple presenséen

Stage 1: Exploration

Step I Write the following sentences on the board an#l as
students to state the grammatical patterns in nidenined
verbs.

. The First World War endeith 1918.

77



EDU620 EGNSH METHODS

. He attended party last week.

. They dancedyracefully at the party.

. They refusedhe gift.

. Tolu triedto jump back.

. Adamu _bulliedall the little boys in his class.

Draw students’ attention to the underlined verbgh@ sentences. Let
them see the underlying rules. Let them identity different endings: ‘-
d’, -ed’ and ‘-ied’. Together with the class dissuthe pattern, which
can be observed.

Stage 2: Explanation

Step lI: Discuss the rules, which the students have ifledtin
step Il to make the connection between the exangies
the explicit rules.

There are three ways in which the simple past teasebe formed in the
regular form:

. Add ‘-d’ to verbs ending with the vowel letter ‘e’
dance — danced
refuse — refused
. Add ‘-ed’ to verbs ending with consonants
end — ended
attend — attended
. Add ‘-ied’ to verbs ending with the letter 'y’ (datk 'y’ first)

Try — tried
Bully — bullied
Step IV: Give students more meaningful examples of how iand

what situations the rules can be used.
Stage 3: Expression

Step V: Divide students into pairs and give them taskslotheir
partners what they had done in the past.

Step VI: Give students an assignment to be turned in swlissed
for the next session.

SELF-ASSESSMENT EXERCISE 2

Mention one striking difference between the dedwci@nd inductive
methods of teaching grammar.
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3.3 Techniques for Teaching Grammatical Structures

There are various techniques that you can useaichtgour students
grammatical structures. These include substituiitntes, dialogues and
pattern drills.

. Substitution Table

A substitution table is a format where sentences sat out in their
simplest forms. The table is planned in such a W&y some of the
words can be substituted with other words and ydursaintain the
same sentence pattern. Its usefulness includes:

. Quickest and easiest way of introducing new stmastu
. Can be used to stamp out common errors.
. Very useful in teaching English tenses.

Here is an example to teach the present formseo¥ehb “to be”

Sample A
A B C D
I are traders
She a farmer
He am teachers
We clerk
They is

Your students can construct up to eighteen sentefroen this table.
They can also add new phrases to column A and B camstruct
additional sentences.

Here is another sample. Can you tell what gramposristructure is
being taught by this table?

Sample B

1 2 3 4

You attended to by next Tuesday.

They examined by 30" December.

All the class promoted by the time we get home.
Some of the would have| paid before Monday nex
students been seen by theweek

None of doctor before midnight

them fed before the next meeting.
The tailor before we leave.
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Your students can construct well over 200 senterfices this table.
Divide the class into groups and ask students tkersantences from the
table. They can also add phrases to columns 1d 3an

. Dialogues

Dialogues are used as a form of natural metho@axthing a language.
The teacher acts as the model, while students tenliam/her. Class
activities such as debates can be organised tdialegues.

Dialogues include question and answer chains. (@umsstyou ask
should be ones that enable your students makensestén the required
patterns.

Sample Dialogue (Use of the verb form — have)

Efosa:I'm sorry I'm late. Have you been here long?

Alero: No, only for a few minutes.

Efosa:What will you eat?

Alero: | haven't decided. Have you ever eaten “Amala and
Ewedu™?

Efosa:No, | haven’t. Is it good?

Alero: It's delicious. | have had it several times.

Efosa:How about “Edikangkon”? Have you ever had it?
Alero: Actually, | did my National Youth Service (NYSC)@yo
in Akwa Ibom Sté#e. | ate it a lot there

Efosa:l didn’t know that. When was that?

Alero: Two years ago.

ooow

S@ o

o —

. Pattern Drills

Pattern drills are designed to allow you to practentences and phrases
you have taught your students. There are sevaliyges.

. Repetitions -students repeat after the teacher like a parrot.

. Substitution — similar to substitution table format but not in a
tabular form Example:

- James has gone to school.
- Mary has gone to school.
- She has gone to school.

. Expansion— making the sentence longer. Example:

- They have come. (just)
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- They have just come. (Lagos)
- They have just comigom Lagos. (air)
- They have just come from Lagos by air.

. Replacement -one word may be replaced with another word
from the same class

. Transformation —changing from one form to another
- Statement — Question
- Positive — Negative

- Direct — Indirect
- Active — Passive

SELF-ASSESSMENT EXERCISE 3
Name and describe three types of pattern drills.
4.0 CONCLUSION

It is essential that second language learners dygedly groomed in the
grammatical structures of the target language tablen them
communicate.

7.0 SUMMARY

In this unit, we discussed what grammar is andrale in second
language teaching. We also discussed three metlddteaching
grammatical structures and some techniques youusanin teaching
grammar.

8.0 TUTOR-MARKED ASSIGNMENT

1(a) Name and describe with adequate illustratibrese methods you
can use to teach grammar.

(b)  Which groups of methodologists use these nistho
Which of these methods do you prefer and why

2.
3. Write out a lesson outline using your prefemegthod to teach —
the past continuous tense of an irregular verb.
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1.0 INTRODUCTION

The speed with which we read and comprehend whareegeading is
very important. You need to develop your studem¢siding skills as
these help them not only in comprehending textsitbilgummarising.
Reading comprehension and summarising skills atks sfour students
will need not only for English but also for othergects. In fact they are
life skills.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. define reading comprehension

. state factors that affect reading comprehension

. discuss the guidelines for analysing written text

. set different types of questions on comprehengassages
. define summary writing

. state different types of summarisation strategies

. describe the different steps in the summarisinggss.
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3.0 MAIN CONTENT

3.1 Reading Comprehension

Reading comprehension can be defined as the Iévweiderstanding of
a passage or text. In other words, it is the ghibtunderstand what we
read. Your students’ comprehension ability may b&mined by their
ability to:

. recognise individual words in a passage or text,

. group words into thought units, and

. relate these thought units into meaningful sentenae
paragraphs.

Your students being able to do the above will wiiety lead them to
have a meaningful comprehension of a text at tHewog three
distinct levels of comprehension:

. Factual Level- that is reading the lines. Students may only be
able to pick out the bare facts in the passagexbr t

. Interpretative Level- reading between the lines. At this level
your students can comprehend the meaning thattisxpressed,
but implied.

. Evaluative Level- reading beyond the lines. This involves the

evaluation of what is read through mental actigit®uch as
judging the authenticity of the materials, assaetptvhat s/ he
has read with his/her present/past experiences.

SELF-ASSESSMENT EXERCISE 1

1. What is reading comprehension?
2. Describe how you will be able to judge someoneasgoable to
comprehend.

3.1.1 Factors that Affect Reading Comprehension

You will notice that not all your students can restdthe same speed
level or comprehend what they read effectively. réhés a need

therefore for you to help your students developrtiiemprehension

skills. In order for you to do this well, you mustderstand the factors
that could affect reading comprehension. Theseofacinclude the

following:

. The kind of text used.If a student is not familiar with words,

concepts and experiences contained in the selgzssage or
text, comprehension will be affected.
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. Vocabulary: If there are too many difficult words and chumks
a passage or text that the students have not cornssabefore or
cannot infer their meaning from context, compreimmsvill be
impaired.

. Sentence length and paragraph formation: Students’ reading
comprehension is often impaired when the passagexris
filled with lengthy sentences and paragraphs.

. Limited intelligence: Generally, the intelligence level of your
students can lead to their ability or inabilitydomprehend much.
. Lack of developmental reading skills: Reading comprehension

skills are based on earlier stages of reading dewent, which
include oral reading and reading speed/fluency. hwiit
developing these earlier skills, students mostnoftentinually
focus on decoding letters and words instead of yigs the
progression to meaning and understanding.

SELF-ASSESSMENT EXERCISE 2

Name and describe three factors that could affeeading
comprehension and explain how you would deal widseé.

3.1.2 Strategies for Reading and Comprehending a hitten
Text

There are useful strategies you can teach yourestadto aid their
reading comprehension.

. First Reading

Teach your students to have a general overvievhefpassage or text
when they are given a passage to read. Such avie@wewill help them
focus attention on the text. Teach them to do dflewing:

- Take note of the title. It may offer clue to tltentent and
purpose.

- Read through the questions (if there are any).

- Take note of the introduction as it often credtes atmosphere
and provides the setting for what is to follow.

- Take note of the conclusion. This may usuallyitiewith the
main purpose or arguments of the writer.
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. Re-examine the text and analyse in more detail
At this stage students are to take note of thewoig:

- Theme(s), ideas and issues

- Context - cultural, historical and situationaheéBe can affect the
interpretation of the text.

- Audience — professional/general/students

- Purpose — to entertain/inform/persuade.

- Style — diction, imagery etc.

3.1.3 Question Types for Reading Comprehension
. Literal/factual questions— Answers to this type of questions are

generally found in the passage. Question formatsidie “ wh “,
such as who, what, why, when, etc

. Technique questions- This type examines the writer's style
especially his/her use of language.

. Questions about the writer’s intended audienegeneral public,
adults, teenagers, specific group, political, psefenal etc

. Questions about the writer’'s purposeis it to entertain, amuse,
inform, explain, criticize, etc.

. Interpretative/Inferential questions- demand that studemntsake
inferences beyond the written text.

. Sentence analysis questions This type requires students to
identify sentence types, clauses, phrases andts&tdunctions.

. Vocabulary questions— giving meaning of words using

contextual clues and giving the synonyms/antonyfhwgoods.
3.2  Summary Writing

A summary is a shortened version of an original. txstates the main
ideas and important details of the text with theadext structure of the
original. It is a simplified condensed accounthd original text.

3.2.1 Hints on Teaching Summarising Skills

Summarising requires that your students comprehamdlyse and
synthesize ideas in a passage or text. This igusbicopying or “blind
lifting” of statements in the passage. Studentsexygected to process
the text in one form, make judgments about thesdewal restate the text
in a new form. Your students should take note efftllowing:
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. Summaries should be brief. Only main points areired.

. Straight to the point. Eliminate all unnecessafprimation such
as repetitions, explanations, descriptions andajioois.

. Use your own words. This shows that you understaedext.

. A summary is a reported statement. So it shouldiigen in the
past tense and in reported speech.

. Summary is different from a paraphrase.

. Paraphrase

Paraphrasing is simply restating ideas in differeortds.

. Summary

A summary is a shortened simplified version of agioal text.
SELF-ASSESSMENT EXERCISE 3

1(a) What is evaluative level of reading compresnent?

(b)  Mention three factors that can affect yourdstus’ reading

comprehension.

2. List and describe four hints you should teachrystudents on
summarising

3.2.2 Summarisation Strategies

A summarising strategy is a set of procedures jwat teach your
students to follow when doing a summary exercishe Type of
summarisation strategy to adopt depends on theéHesfighe text. There
are three types of summarisation strategies that gan teach your
students. These are:

. The Paragraph Summarisation Strategy
This strategy requires that you deal with only paeagraph at a time.

You read the paragraph and then ask some quedtoinsd the main
idea and supporting details.

. The Section Summarisation Strategy
This strategy focuses on students reading a matagraph section that

covers a topic. This is the type you will find ionsmary sections of
external examinations such as WAEC, NECO and NABTEB
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. The Multi-Section Summarisation Strategy

This type of summarisation strategy is the typedusereport writing,
for example summarizing a prose text.

SELF-ASSESSMENT EXERCISE 4

1. State and describe three summarisation strategie
2. List and describe the types of questions askethe summary
section of a WAEC paper of any year.

3.2.3 Summarisation Process
There are five distinct steps in the summarisiraress:
Step 1: Identifying the key points of the text.

In most English prose forms, the key points of @ fgassage can be
found in the first sentence of each paragraph. firfed sentence of a
text often contains valuable information and evetinaes the key points
can also be found in the middle sentences.

Step 2: Paraphrasing key points at sentence level.

Every successful summary is both an interpretadioth a paraphrase. It
IS an interpretation because you must decide whgs f an original
text are salient. It is a paraphrase since the wordf the selected key
portions almost invariably differs from the origin®araphrasing is an
important part of the summarising process becatsdldws you to
adjust the text to the interests and reading lefal target audience. Use
of synonyms is essential in this step. So the needevelop your
students’ vocabulary comes to play here.

Step 3: Transforming sentence-level paraphrases into repted
speech

This is the simplest part of the summarising precds involves a
mechanical transformation of text passages intothirel person, past

tense forms. You can teach this by taking a widgeaof sentences and
transforming them into reported speech.

Step 4: Adding sequential markers
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Sequential markers indicate which part of a passagees first, next
and last. Though short summaries may not need swkers, longer
ones often do. Sequential markers include:

First, Next, Then, In addition, In this section, té&f this, Finally,
Lastly, Moreover, In conclusion, Which follows etc

Step 5: Creating an introductory sentence (Optional)

Some extended summaries are complex enough to tneréddition of
an introductory sentence at the head, which tedlsders what the
passage is about. E.g.: This is an article abodits passage reflects
the opinion of —, This story expresses the thoughts

4.0 CONCLUSION

Summarising goes hand in hand with comprehensiahs.skVith
adequate practice, both skills will aid you in yatudies and in your
career. Being able to read and summarise wouldtlgresd you in
teaching your students these very important skills

5.0 SUMMARY

In this unit, we discussed two life skills: compeekion skills and
summarising skills. In the comprehension skills wscussed the
different levels of comprehension, factors that eetlff reading

comprehension, analysis of the written text andetgb questions to
expect in comprehension passages. For the sumnuarsills we

discussed hints for summary teaching, summarisati@iegies and the
summarising process.

6.0 TUTOR-MARKED ASSIGNMENT

1. Take an article from a newspaper of not more th&ypad page
single spacing and set three factual questionaadjuestion on
the writer’s purpose.

2. Select the comprehension section of WAEC Englsiguage
paper of any year; write out each of the questasised on the
passage. Describe with reason the question type.

3a) State three things your students should takie md when
summarising.

b) What is a section summarisation strategy?

7.0 REFERENCES/FURTHER READING
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1.0 INTRODUCTION

In the previous units we discussed the four bamnguiage skills and
some sub-skills all aimed at teaching you the ptapes and techniques
to use to teach your students to develop languag®etence. In this
unit and the next, we will be discussing the teaghof literature-in-
English. The exposure of students to literary anehtive works of
prose, poetry and drama is a very useful way ofthieg not only
literary skills but language skills.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. state the importance of literature in languagehizar

. discuss the importance of teaching literature sosdary schools
. discuss the approaches to teaching literature

. identify what to look for in choosing literary text

. discuss steps in the teaching of prose.

3.0 MAIN CONTENT
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3.1 What Is Literature?

Generally, all that provokes awe or exhilaratiagrs or laughter is a
likely material for literature. Literature in essenis the life of man as it
is filtered through the temperament of the writghexr as it has really
been lived in the past, or as created by the ingeotithe writer.

3.1.1 Literature and Language Teaching

The basis of the integration of literature in laage teaching is to
encourage students to read and to experience lgagnaise. The aid of
literature in English language was identified asbiack as 1966 with the
Ford Foundation’s report (Uwaifo, 1979). Literataed language are
intertwined because language is the medium threvgbh messages in
literary discourses are encoded.

The role of literature within language teaching Nigeria changes
considerably from primary to secondary schools @sgfig at the senior
secondary school level. Whereas in the primary jangbr secondary
school levels, literature is often integrated wather components of
language learning and teaching, at the senior scgrnschool level,
literature is taught as a separate subject.

3.2 Literature in ESL Classroom

The purposes of teaching literature in the primseitool level is to
introduce pupils to literary reading in such a wiagt they can enjoy it
and develop regular reading habits. Experience héfrature is stressed
and creative methods are often used.

The more advanced the students are the more likelyteaching of
literature is to show explicit traces of literarjudies. At the senior
secondary school level, the study of literaturemmierves as preparatory
for literary studies at the tertiary level

3.2.1 Objectives of Teaching Literature in Schools

Literature is taught for various purposes whicHude:

. recording of human experiences

. exploring of cultural values

. creating emotional response from the reader

. enabling people imagine situations/personalitres/ thad never
seen

. creating pleasure
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. teaching morals ( e.g. ills of the society)

. improving language use

. broadening students’ personal experiences

. preparing students for pursuit of literary studagsr in life.

3.2.2 Choice of Literary Texts

There are some guidelines you must use when gedeatiliterary text
for your class. These include:

. Avalilability of the chosen text e.g. a novel obaok of short
stories

. Suitability of the language used in writing it.

. Familiarity with some features of the novel or ststory.

. Contemporary nature of the text in terms of subjeatter.

. Readability level of the text. This has to do witbw easy or
difficult your students find the text.

SELF-ASSESSMENT EXERCISE 1

1. State three objectives for teaching literatareahools.
2. List and discuss three criteria you will use in afiag literary
texts for your students.

3.3 Prose and the Approaches to Teaching It

Prose is one of the types or genres of literatuwieich is ‘straight
forward’ and whose basic unit is the sentence. éfibsrature can be
classified into literary and non-literary works.teriary works include
novels, short stories, biographies; essays etc:liary works include
scholarly and scientific books, articles, guidelmokanuals and law
reports.

Approaches to Teaching Prose

We are going to discuss two of such approachesglyamsing small
groupings within a class and using a single class.

3.3.1 Small Groupings within a Class Approach
You will find this approach very useful at primaagd junior secondary

school levels. The ideal thing is to expose youdshts to as several
texts as possible. This approach works like this:
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Organise your students into small groups with comnmberest.
Appoint a leader for each group who should leaddiseussion
after textual reading.

Select an interesting reading text e.g. short story novel.

Each group is to read part of the text for examplehapter or
two chapters and then make a presentation of ths/glaapters
read in form of a play or discussion.

Advantages

1. It instills confidence in the students and so #&dsning.

2. Many portions of a text book or novel are covered short time.
3 Since it is a variation from the traditional appbaf everybody

reading the same thing,, it arouses interest.

3.3.2 A Single Class Approach

This is an approach, which engages all the leamm®es class. You may
use the following strategies when you adopt thgragch:

choose a short story or novel and ask students tbedfollowing
Let each student rewrite portions of the storydiass has read.
Each student is to provide alternative end to aydtee class has
read but whose ending the class feels is not daitab

Ask the class to rewrite sections of the story iat@lay. The
whole class can then dramatise it.

Encourage students to make pictorial representatistenes or
sections found to be humorous.

Encourage your students to weave new stories areuisiing
characters, while at the same time retaining tharadters’
individuality.

Ask students to rewrite incidents they did not gmo suit their
own expectations and taste.

You will find out that these activities will enhamcyour students’
understanding, aid retention of what they read.sThill encourage
artistic tendencies in them.

3.3.4 Teaching Foreign Prose

Foreign prose texts are written based on cultyralitical and social
backgrounds different from those of your studeNisu will therefore,
have to:
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. Select interesting passages in the novel or shary,sespecially
those that give or describe details of the peomeltire.

. Select sections of the novel that exemplify theubgaof the
English language.

. Highlight areas of differences between your stuslentiltures

and the foreign cultures. This is because, our mapees of the
world are limited and it is in prose literature tthee encounter
people of other land thereby enlarging our expesenYou can
also make use of outlines to help draw your stiglattention to
vital incidents.

. Use probing questions to draw students’ attention the
importance of utterances, actions and incidenteaalty when
their limited experiences do not enable them to seeh
importance.

. You should not only highlight cultural differencegyu should
also point out cultural similarities.

SELF-ASSESSMENT EXERCISE 2
1. What are the two broad classifications of prosditure?

2(a) Name three approaches to teaching prose.
(b)  Describe two of these

4.0 CONCLUSION

Literature is essential in language teaching. Ad jhinior secondary

school level you should aim at exposing your sttslém a wide variety

of reading materials. At this stage exposure taguee and experience is
what matters. At the senior secondary school |lgeel should aim at

drawing out students’ impression on plot, incidenclearacterisation,

mood, motives and so on. Prose at this stage i€ nmbensive than

extensive, as your students must be led to obtanfullest possible

response to each text.

7.0 SUMMARY
This unit took you through the importance of litewra in language

teaching, its objectives and choice of literatues. We also discussed
different approaches to teaching prose literature.
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6.0 TUTOR-MARKED ASSIGNMENT

1(a) What criteria would guide your choice oftarhry text for a junior
secondary school class?
(b)  How will you determine the suitability of ddrary text for a JSS

Il class?

2. Describe with illustrations any two approacteteaching prose.

3. Name and describe three issues you must congiten teaching
your students a foreign prose.

4. Classify prose literature and give one examfide each
classification.
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1.0 INTRODUCTION
This unit is a continuation of the discussions ¢ teaching of
literature-in-English. In this unit, our focus wille on the other two

genres of literature: drama and poetry. We wilcdss their nature and
teaching approaches.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. distinguish between drama and poetry

. discuss two approaches of teaching drama
. outline poetic devices in poetry

. discuss an approach to teaching poetry.

3.0 MAIN CONTENT

3.1 What is Dramatic Literature?

Dramatic literature is any literary composition ten in dialogue meant
to be spoken through acting or dramatising. Ictsialy not meant to be

read as one would read prose and poetry. Of theetlygenres of
literature, drama, prose and poetry, none is clésehe people than
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drama. Drama permeates man’s activities; he is ral&tu being
continually placed in situations that demand action

Though poetry and drama have a lot in common, #mesorigin and
literary composition, they are different in purpgge certain extent. A
poem can be read by a solitary person but a drasca s usually read
by more than one person since it is meant to kedamit.

Poetry originated from Heroic or Epic stories adl &e satirical stories.
Tragic drama originated from Heroic stories whitenedies originated
from satirical stories. The styles of writing ofthditerary genres are
poetic.

3.1.1 Difficulties in Teaching Drama

Drama presents problems of teaching you would ncbenter in the
teaching of other genres. The difficulties of taaghdrama arise from
the fact that one cannot just read it for pleastie.enjoy drama and
bring out its theme it ought to be acted out. Yan only do this if your
students have been grounded very well in the arelaama production.
You will have to be familiar with certain theatricalements listed
below.

. Characterisation
. Physical stage settings showing entrances and exits
. Costumes to show either the period or characters

. Lighting effect to help in the interpretation ofettmood of the
play at different acts and scenes.
. The audience’s reactions at any given time of pctdo.

The question at this point is how you can manabéabe in order to
bring the playwright's ideas into the classroomisTdiefinitely requires
a lot of work and calls for adequate preparationyoar part. You will
have to:

. read the play as a whole. Then break the play antumber of
lessons in a school term, paying attention to tbgichl
presentation of the play — beginning, middle andirap of a
particular episode.

. look for relevant teaching aids both improvised aondmercial
ones. You can even encourage your students to swke props
and costumes to be used.

. create the setting of the play and use this to g play its
proper background.
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Before you begin the teaching of a play you shouwddntify the
following and use appropriate questioning technsque lead your
students to do the same:

. Writer of the play

. Setting

. Plot arrangement of incidents

. Main and sub-themes

. Characters and characterisation.

SELF-ASSESSMENT EXERCISE 1
Distinguish between poetry and drama.
3.2 Approaches to Teaching Drama

The teaching of drama entails the use of diverggagehes. You will
have to make your choice of the approaches toinse ghere is no best
way drama can be taught. There are various metthodgur focus will
be on two of them. These will be discussed below.

. Line-by-line Approach
In this approach you will:

. Assign your students different characters
. Make them read out the dialogue and personify dtate the
characters assigned to them.

This method explores every speech and meaningh likeary devices
used in the text.

. Dramatisation Method

This method involves actual acting or dramatisatiérihe play. Your
students will be expected to speak the lines of dharacters with
conviction, accuracy and rhythm. This demands bKobwledge and
understanding of the text. You can make your stiedetramatise
different scenes in the classroom. This is the reffsictive method of
making a play interesting. This method aids the sibagies of
interpretation. It encourages improvisation andtvéy. You can video
record your students’ presentation and play it bewkthe class for
criticism.
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SELF-ASSESSMENT EXERCISE 2

lllustrate how you will use the line-by-line methtwl teach a piece of
drama to JSS | students?

3.3 Whatis Poetry?

Poetry is an imaginative piece of literary workvuarse form. It is a
literary mode that operates through the principliesnagery, sound and
rhythm, with the aim of creating thought, feelinghda beauty.

Wordsworth’s well-known definition of poetry refets it as “emotions
recollected in tranquility” and Coleridge defingdas “the best words in
the best order.” Poetry centres on a few geneilacheristics. It:

. Is drawn from real life experiences
. makes comments on life
. comprises the truth of the world and the truth ahf perception

of that world

Poetry has a definite role to play in society. tidition to being a tool
for intellectual development, for training in aeib appreciation, and
for emotional growth, poetry is a preserver of culture; as such its
value should not be overlooked.

3.3.1 Poetic Devices and Poetry Teaching

From experience you will find out that most of yatudents will shy
away from the study of poetry. The reason is notetehed. This is
because of the belief that the language of poetrydifficult and
unintelligible. It is true that poetic diction isame condensed than the
language of prose, but this is because the poetoi® economical in
his/her use of words.

If you are going to discuss poetry you need to neHre proper
terminology (language). You will need to know thars of poetry,
from haiku to sonnet and the techniques poetsaibeitd their work. If
you do not feel comfortable with poetic devices &wrans you can look
for a good literary reference text to use.

You should teach a device in the context of a ptsah aptly illustrates
it. Then draw students’ attention to other poemafinch that device has
been used. Through repeatedly drawing their atiento this your

students would eventually consolidate their knowkedf that device.
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3.4 Approaches to Teaching Poetry

Poetry is as diverse as life itself. There areetms of subject matter,
type, form, and mood and so on. So also are treeus approaches of
teaching poetry. However, we are going to disqusisone approach

. Reading/Listening, Question and Answer Approach

This approach is similar to what you do in louddieg and listening
lessons. You will read out the poem while your stud listen. The
essence is on listening. Your students are notatedeto open to the
page where the poem is written. They should jsseh to your reading
and form their own impressions. After reading tbem ask the students
some leading questions, such as:

. What is the poem about?

. Where did the whole incident in the poem take (face
. Which figures of speech are used by the poet?

. What mood is expressed in the poem?

After discussing these questions, allow the stuglenbpen to the poem
while you read the poem again.

Pick out words from the poem and ask studentsHerexplanation of
these words.

Discuss the poem in full detail; the language,ttevement of the lines
for effect, the arrangement of words and other irgd aspects of the
poem.

3.4.1 Teaching Poetry at Different Class Levels

. Teaching Poetry at the Junior Secondary School LeVe

You can use poetry to arouse and maintain theasterf your students,
if your selections of poems are simple. Poems yoki for JSS | should
be simple narratives, songs and simple traditipo&ms which can be
easily understood and enjoyed. The simplicity atidn, subject matter
and the liveliness inherent in the lines of suclermps can be quite
appealing to young people.

At JSS 2 and 3 classes, poetry study should be slab®rate. Ballads,
lyrics and praise poems can be introduced.
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. Teaching Poetry in the Senior Secondary School Lelve

At this level a poem should be seen as an organaiercreation. At this
level you cannot afford not to be a master of thkject. You should
prepare a well-developed lesson plan and useatw&ftly. You should
highlight those essential internal characteridtied contribute to make a
poem whole in your lesson plan.

. Poem type

. Features of the poem

. Background information on the setting of the poem

. Poetic devices — similes, metaphor, personificatiod so on

. Imagery. This is the essence of poetry. It is thiecentrated way

in which a poet describes things. It deals with thetures
conjured up in the reader’s mind by the poet inatlempt to
clarify his/her idea. There are three types of iargg

Mental imagery —visual, auditory, tactile and gustatory

Symbolic imagery —a word is used to symbolise deeper things. For
example words like “desert” could be used to synsleotlesolation and
loneliness.

Metaphorical imagery —this deals with analogies.

SELF-ASSESSMENT EXERCISE 3

Choose a poem composed by a Nigerian and show loovwwwil use
Reading / Listening, Question and Answer Approacteach it to SSS 1
class.

4.0 CONCLUSION

An important aspect of a child’'s education is thdtication and

appreciation of creativity. This can be developethe learners through
the study of literature. Hence our focus in thist amd the preceding
one had been on the teaching of the three genrdisedture; prose,
drama and poetry. It is also hoped that this wilegen students’
sensitivity to language use.

5.0 SUMMARY

In this unit, we discussed the teaching of dramth weference to its
meaning, relevance, difficulties encountered in teaching and
approaches to its teaching. We also discussedetiehing of poetry
where our focus was on its various definitions, tjgoelevices and
approaches to its teaching. We particularly diseddsow poetry should
be taught at the different secondary school classes
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6.0 TUTOR-MARKED ASSIGNMENT

Compare and contrast drama and poetry.

List and describe five things you must identify dref you begin
to teach a play.

3. List and describe five essential internal charasties of a poem
you will highlight in your lesson plan for a SSl2ss.

Al
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MODULE 3 LANGUAGE TESTING AND LESSON
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UNIT 1 Test Types, Functions/Uses and Qualities of
Language Tests

CONTENTS

1.0 Introduction
2.0 Objectives
3.0 Main Content
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3.6.2 Functions/Uses of Test
3.2  Qualities of a Good Language Test
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
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1.0 INTRODUCTION

In the preceding units, we discussed the teachingh® four basic
language skills and some language sub-skills amdtegfies. The
teaching of literature-in-English was also discdss¢owever, language
teaching will be incomplete if you do not know hdaw go about
assessing and evaluating your students’ learnihg.gbal of this unit is
to discuss language testing and to teach you vargrocedures for
testing your students.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. state what a test is

. name different types of tests

. state functions/uses of tests

. state the qualities of a good test.
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3.0 MAIN CONTENT
3.1 Whatis a Test?

A test is any kind of device or procedure for meiagu ability,
achievement, interest, attitude or any other triiis a specific task test
takers (testees) are asked to perform. A testlisamre of many devices
through which measurement data may be generatedevaluation
purpose. Test items can assess one or more olgectiems/questions
of a similar kind may be grouped together to forabtests within a
given test.

Language testing is a field of study under the walddrof applied
linguistics. Its focus is on the assessment onlera’ knowledge, skills
and abilities in a second or foreign language. €hdiest works in
language assessment dates back to the 1950s withidheering work
of Robert Lado (1961).

The earliest large-scale language assessment progran the United
States is the Test of English as a Foreign Lang@a@&FL) that was
launched in 1961 by the Educational Testing Sesyi€inceton, New
Jersey. Tests designed by TOEFL are used to aghes&nglish

language ability of students seeking admissiontimoUS and Canadian
colleges and universities.

3.1.1 Types of Language Tests

Test classification presents lots of topics focdssion and varies on the
basis of the traits being measured. Most often etheassifications
overlap. Some of these classifications are listddvo:

1. Classification based on type of behaviour beingsue=.
Examples:

a. Ability tests — measure speed, accuracy or both. E.

. Achievement tests

Achievement tests measure what has been learntessith of teaching.

It is used to indicate the degree of success iregmast learning activity.
Achievement tests can be teacher made or standdrdis

105



EDU620 EGNSH METHODS

. Aptitude tests

Aptitude tests measure some one’s potential fanieg or acquiring a
specific skill/lknowledge in the future. Examplag,aVerbal Aptitude
Tests, Quantitative Aptitude Tests.

. Intelligence tests
Intelligence tests commonly refer to a person’segainpotential to solve

problems, think abstractly, adapt to changes indeget of prior
learning. It measures learner’s hereditary capdocitgarn.

a. Personality tests.These are tests that relate to overt and covert

dispositions of the testee. They measure typichhbieurs such
as traits, temperament, attitude and emotion.

2. Classification based on the function or purpostheftest
. Diagnostic test

It is used to diagnose difficulties or problemsdstots have learning.
The concern is to diagnose learning problems, oeter the causes of
learning problems and formulate a plan for remeaicalon.

. Placement test

It is concerned with determining learners’ entryrfpemance. The
information obtained using such tests would be usexbrt learners into
appropriate learning groups according to learnemtademic
performance. For example, if a learner cannot lgam subjects in
primary 5 because he cannot read, he may be stepped to a
remedial reading programme for some weeks or a tbefore
proceeding to primary 5.

. Formative tests

These are used to ascertain learners’ progressigdiine course of
instruction. The purpose is to provide feedbackbtith teacher and
students concerning the learning successes annlesibf the students.
Information gathered is used by the students tarong their learning
and by the teacher to find ways of modifying instion to help students
improve. Examples of formative tests are the daiyweekly quizzes
given to students.
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. Summative tests

These are typically given at the end of a courseansefruction, for

example, at the end of a term or semester. Thegoperis to determine
the extent to which the learners have attainednisteuctional objectives
set out for the subject, being studied. The scarewmined by the
students are used in assigning grades to them aeritifying them.

Examples of summative tests are end of term/ semiegear tests,
NECO, WASCE results.

3. Classification on the basis of who designed andsttooted the
Test.
. Standardised tests

These are tests designed and administered by testiaists.

Standardised tests can be oral, essay or objeciRecognized

standardised tests in English are Test of Engksh &oreign Language
(TOEFL) tests.

. Teacher made tests

These are classroom tests constructed by teachersdsure how well a
group of students that have been taught the coofemtspecific unit or
course/subject have performed.

4. Classification based on the format of expectedaese.

a. Oral tests requiring verbal response.
b. Written tests requiring the use of paper and pen.

5. Classification based on the format of the test.
There are two types, namely, objective and oper@hormats

a. Objective tests.

Examples

. Multiple-choice

. Matching items

. True/False items

. Fill-in-the-gap/Completion
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Advantages

1 Covers large content area

2 Scoring is more reliable because bias is eliminated
3. Appropriate for measuring knowledge of facts

4 Comparability of students’ performance is achieved.

Disadvantages

1. Takes much time to construct.

2. The result/outcome is concerned with the answey andl not the
process the student used in arriving at the answer.

3. Fails to measure students’ ability to analyse araduate.

b. Open-ended tests.

These are tests that allow the testee to expregtdiself. They may be
long or short. Examples in language testing ammy@somposition
writing, comprehension and summary writing.

Advantages

1. A shorter time is required for setting the test.

2. It is appropriate for measuring comprehension skithinking
skills and the ability to express oneself in wigtin

3. The test is concerned not only with the studentsiners but also
with how the students arrived at the answers..

Disadvantages

1. Has low reliability, because only few questions seé out of the
large area of content that might have been covégshy tests do
not allow you to set questions on all the topicgtd.

2. Scoring is time consuming and subjective.

3. Scoring could be inconsistent or unreliable.

SELF-ASSESSMENT EXERCISE 1

Which type of test can you use in detecting yowdshts’ areas of
language weakness?

3.1.2 Functions/Uses of Tests
The following are the uses of tests. You will obgethough that these

are very similar to classification and types otsefn fact classification,
types and functions/uses overlap.
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. Selection and placement

. Consolidating and structuring learning

. Evaluating teaching

. Certifying/grading achievement or attainment

. Determining learners’ readiness

. Guiding and correction learning

. Focusing learning

. Motivating learning

. Identifying specific weakness/difficulties so thet appropriate

remedial programme can be planned.
SELF-ASSESSMENT EXERCISE 2
List six uses of language tests.
3.2 Qualities of a Good Language Test

Test, as an instrument, possesses some qualitiesh \ere necessary
before it can qualify as a test and usable. A gaoduage test should
possess the following characteristics, which aterdependent. These
include:

. Validity

Validity is the extent to which a test measures twha supposed to
measure and the extent to which inferences andractnade on the
basis of the test scores are appropriate and decufa reading
comprehension test that tests knowledge of granamdrvocabulary is
not valid. A reading comprehension test that tesislents’ ability to
infer, identify main ideas and evaluate is a védist.

Reliability

Reliability is the consistency with which a testaseres the area being
tested. It describes the extent to which a testefgendable, stable and
consistent when administered to the same indivedual different
occasions when neither learning nor teaching hesntplace after the
first test. This means that the same testees/dssideould score the
same or about the same marks each time the gsels.

Reliability also refers to two or more examinersaasing nearly the
same scores on each test paper. This is refer@sigoorer reliability.
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. Objectivity
This is the extent to which a set of test answersmgby an expert to a
set of questions agrees with answers given by anaRkpert on the

same test questions. What makes a test objectitfemiseach question
has one and only one correct answer. For example:

. What is the synonym dfeautiful
(@) lovely (b) handsome (c) fine (d) ugly

Options a, b and c are possible answers, this &hduestion is not
objective

. Discrimination
A good test should be able to make a distinctiaween good and poor

learners. It should show the slight differencesvieen learners that have
learnt from the instruction and those that have not

. Comprehensiveness
A test with sufficient questions/ items that cowauch of the content of

the course (syllabus) that is, the subject matersaid to be
comprehensive.

. Economy
This refers to the ease with which a test can In@radtered and scored.

Thus, a test that is unduly lengthy or which camdedious instructions
would not be considered economic.

. Practicality/Usability

This has to do with the wide range of other facthiet determine if a
test is practical for widespread use. These incladevenience and
interpretability of test scores.

SELF-ASSESSMENT EXERCISE 3

List and describe qualities of a good language test

4.0 CONCLUSION

Knowing how to teach the different language shaltel sub-skills is not
enough for the second language teacher. You nebd tble to assess
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and evaluate your students’ learning. This you aahieve through
testing.

5.0 SUMMARY

In this unit, we have discussed the different dfmsgions of test types,
their functions/uses and qualities of a good testthe next unit, you
will learn how to construct test items / questions.

6.0 TUTOR-MARKED ASSIGNMENT

la) Name and describe three classifications ¢f.tes
b) Describe three objective test types.

2. What is a standardised test?
3. List and describe three qualities of a good lsyg test.
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1.0 INTRODUCTION

The writing of any test is called test constructiand the questions
generated are called items. Constructing test itemght seem easy on
the surface, but a lot of thought must go intofhecess to make the test
good. Generating test items requires you makingsiaets about the
language content to cover, the approach to usefotineat to use, for
example, whether objective or essay, etc. Yoursimas will be guided
by what you intend to use the test result for.iRstance, are you testing
your students’ achievement of what you taught themngre you testing
them in order to know where to place them at thimtpof entry? Are
you testing your students’ knowledge of vocabulagmgmmar, or are
you testing their ability to speak and write in Esig?

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. distinguish between discrete-point tests and iatgge tests

. discuss the different stages in test construction

. discuss the guidelines for the construction of ciye test items
. prepare a marking scheme for essay questions.
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3.0 MAIN CONTENT
3.1 Approaches to Language Test Construction

3.1.1 Discreet and Integrative Test Approaches

The two main approaches used in constructing lagguasts, are
discrete-point and integrative approaches. The itegts / questions
produced by each approach are labeled by that apiproThus you have
discreet point tests and integrative tests.

Discrete- Point Approach

This approach is based on the Audio- Lingual ploiids/ and method of
teaching. Just as for Audio-Lingual approach tochézy, discrete —
point approach is used when we want to test lesrik@owledge and
use of discreet components/aspects of a language,geammatical
structures, vocabulary and sounds. Go back to Prof this course
material and refresh your mind on Audio-Lingual hoet of teaching.
This will help you to understand better the philasp of discreet point
method of testing.

Advantages of Discreet Point Tests

1. They usually cover a wider area of the subject enattught than
integrative tests do. This is because; discreeait@pproach uses
objective test formats which could be used to aakymuestions
in a given test. Examples of such format includeltiple-choice,
true/false, and completion formats.

2. They are easy to mark/grade. This is because timeafs used,
such as multiple choice requires very little effort the part of
the marker/ scorer.

3. By focusing on specific aspects/components of guage, such
as grammar, discreet point tests allow the teatheasily find
out how well grounded or knowledgeable a learsemj for
instance, vocabulary, grammar e.g. tenses etc

4. Because of their objective format, discreet poasts assure that
scorers/markers score the same scripts in the seaye This
ensures rater reliability.
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Disadvantages of Discreet Point Tests

1. A disadvantage of this approach is that it focuses the
knowledge of individual components (vocabulary,ngmaar) and
skills (reading, writing, listening or speaking}hrar than on the
way such knowledge and skills are used to achieve
communication.

2. Another disadvantage is that discreet point tegke ttime to
construct. It will take you much time to write 50 00 multiple
choice test items.

3. Learners’ answering of questions on specific congpts of a
language, regardless of their actual function im@mnication
may not be of much value in determining a learner’s
communicative performance in a given language.

Integrative Testing Approach

Integrative tests are constructed with the intentd tapping the total
communicative abilities of language learners. Hpproach to testing is
based on the philosophy of communicative methodsisgintegrative
tests, test skills that are involved in normal caimiation. Examples of
integrative tests are speaking in oral interviewsiting dictation
exercises, responding to questions on listening am@ding
comprehension exercises, writing compositions ardzec test.
Integrative tests are pragmatic as they set taskshvwnake the learners
to process sequences of elements in language fteat conform to
normal real life use of language in various cotgex

Advantages of Integrative Tests

1. Integrative tests assess learners’ communicatividied
2. Integrative tests take less time to construct.

Disadvantages of Integrative Tests

1. There is often the problem of rater/scorer religbih the award
of marks.

2. Integrative tests take time in marking.

SELF-ASSESSMENT EXERCISE 1

Using appropriate examples, distinguish betweecrelis point tests and
integrative tests.
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3.2 Procedure to Language Test Construction

Before you embark on test construction, there artam key issues you
need to consider for both discrete and integraggés. These constitute
steps /stages in item writing and are discusseaibel

3.2.1 Test Planning Stage

There are certain things you should know and hayeuwar fingertips for
effective writing of questions/items for any test

. One essential step in planning a test is to deaidg you are
giving the test. Classroom assessments are genévalised on
content that has been covered in the class, eriltbe immediate
past or over a longer period of time. Here theafyls, scheme of
work and notes of lessons are very useful, as phesent a list of
topics that have been covered and from these tgpisan base
your questions.

. The next step is deciding how much emphasis toeptat each
topic (check the amount of time devoted to eaclctopclass).
The more time you spent teaching a particular toffie more
emphasis you will give to this topic when you aregaring your
test. A helpful guide in deciding what to incluaeyiour test is to
have a table of specification. This is also calest plan or test
blueprint. A Table of Specification/Test Blue Priata two-way
table that matches the content taught with theesdnb include
in the test. It contains an estimate of the peagmiveighting to
be allocated to the topics covered during instouctA sample of
a table of specification is included in this unit.

. We also have to take into account the types okihgnskills or
levels of learning we wish to assess. Bloom’'s taxon of
educational objectives is a good source of detengithe levels
of learning to assess. These levels of learninfinvilirn assist us
to determine the types of questions to ask andatigropriate
guestion formats to employ. Below is a brief présgon of
Bloom’s Taxonomy of Educational Objectives to faarize you
with various levels of learning you could test.

Bloom’s Taxonomy of Educational Objectives/ Leagh(Dbjectives

. Knowledge — Remembering or recall of previously riea
material/information (e.g. specific facts, termogiles and
theories). Examples of item formats to use: mudtighoice,
true/false, matching, fill in the blank, respondita questions,
such as — why, when, what, where, and how
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. Comprehension —Ability to demonstrate the understanding of
information, facts, principles, theories etc by lagng,
interpreting or translating it. Examples of questidormats to
use: multiple choice, true/false, matching, filltlre blank, open
ended questions requiring students to write asibion,
respond to questions on reading comprehension andnary
passages

. Application — Ability to apply or use what is learned in new and
concrete situations. Examples are the applicatibnrubes,
methods, concepts, principles, laws and theortem formats to
use: multiple choices, true/false, creating or g@omething, e.g.
write composition, do summary of texts, write amplagation for
a job, type a letter, and create a database.

. Analysis — Ability to identify elements/ relationships in @&pe
of work e.g. read a poem or novel and analysend|yae a work
of art, music. Examples of item formats to useltiple choice,
true/false, matching, fill in the blank, write aresw to open
ended questions

. Synthesis —Ability to put parts together to form a new whole.
Examples: production of a unigue communication a.gpeech,
writing a research proposal or a report on a pt@ec Examples
of item formats: essay, report, project.

. Evaluation- Ability to judge the value or worth of informatibn
material, for examples, statements, novel, poeseareh report.
Examples of item formats: multiple choice, trued&lfill in the
blank, writing essays, reports, and critiquing pot$ e.g.
research.

A SAMPLE OF TABLE OF SPECIFICATION
A table of specification is a two way chart dispiay a representative
sample of topics covered and types of learning etegeof learners to

acquire and demonstrate. The table of specificabielow is for a
summative test oONOUN Access English.
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COURSE TITLE: ENG 001: ACCESS ENGLISH

LEVELS OF LEARNING (In percentages)

Knowledge | Comprehension Applicatign Analys|s systhg Evaluation | Total
Grammar usage 1

3 6 6 15
Grammar usage 11 10

3 3 4
Lexis & structure

3 6 6 15
Listening, speaking
& reading skills 4 5 5 6 5 25
Writing skills:
summary, letters & 4 6 5 10 10 35
essays
Total 9 23 27 10 16 15 100

3.2.2 Test Item Writing Stage

. Follow the table of specification strictly.

. Begin with simpler test items, and then proceechtwe complex
ones.

. Prepare a marking scheme as you write the questions

. Construct your test items well ahead of time foviee and
reframing of items.

. If possible let your colleagues or other expertgen® your items.

. Construct more than the required number of testdgte

SELF-ASSESSMENT EXERCISE 2

What is a test blue print?

3.3 Construction of Objective Tests

Objective test questions are those in which thieéesust select the one

correct or best response from two or more alteraatiObjective items
may be administered in a variety of formats such as

. Multiple-choice
. Matching
. True/False

. Fill-in-the-gap/Completion

However, research in the field of testing suggésis multiple-choice
tests are the most reliable and valid of objectest formats. Multiple-
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choice questions play an important role in testamgl are among the
most widely used of selection-type items. The papty of the multiple

guestion stems from the fact that they can be dedigo measure a
variety of learning outcomes. It takes a great deatime, skill and

adherence to a set of recognised rules for you eweeldp a good
multiple-choice item.

Components of Multiple- Choice Item
. A standard multiple-choice item consists of twoib@srts.

1. A problem (stem), which may be in form of a question or an
incomplete statement.

2. A list of suggested solution@lternative answers) The list of
alternatives contains one correct or best alteraéinswer/key)
and a number of incorrect or inferior alternatidsstractors).
The purpose of the distractors is to appear assyiikusolutions
to the problem for those students who have notexeli the
objective being measured by the test item. Conlerdbe
distractors must appear as implausible solutions tfmse
students who have achieved the objectives beingdes

SELF-ASSESSMENT EXERCISE 3
What are the two parts of a multiple-choice tesni?
3.3.1 Guidelines for Constructing Multiple-Choice tems

Here are some guidelines you should follow/adoptetable you
construct good objective test items. These guidsliare specifically
designed for the single-answer and best-answeetiesi of multiple-
choice items. The rules are divided into two cati&go

A. Rules for Developing the Stem

1. Present a single clearly formulated problem in $kem of the
guestion. The stem of the question is the maingfétie question
and should contain only information that is peniingo the
guestion or problem and should be worded so that good
examinee can understand what is expected of hetthdo.

2. State the stem of the item in simple, clear languddpe problem
in the stem of a multiple-choice question shouldtaged clearly,
using straightforward vocabulary and should be frek
unnecessary complex wording and sentence structure.

3. If the same words or phrases are repeated in tienspwrite the
stem to include the repetitious material.
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4. State the stem of the item in positive form wherepessible.
Avoid using negatives such as NO, NOT, and EXCHPYVou
most use a negative word, write it in capital kettend underline
it, also place it near the end of the statemerihabthe test-taker
will not miss it.

B. Rules for Developing the Options/ Alternative Anssve

1. Make all options grammatically consistent with #tem of the
item and parallel in form. Be sure to check thea against the
wording in the stem to make sure they are gramiatic
consistent. This will help to avoid easy eliminatiof options by
the testees.

2. Avoid giving clues to the correct answer by havimgrd (s) in
the stem that can easily be linked to the correstvar. Below is
an example of a stem for a multiple choice questith a word
that easily leads to the correct answer.

Instruction: Complete the following sentence witheoof the answer
options lettered a, b, c and d.

Question: The word used to describe a nounisdal..............

Answer: (a) adjective (b) pronoun (c) conjumat (d) verb
It is obvious that the testee will pick option (@cause the article ‘an’
goes with the vowel ‘a’ in adjective.

1. Be sure that the distractors or wrong answers ctiraca
examinees that are lacking in knowledge about thecept the
item is assessing. Therefore, the incorrect ansWeices should
be logically consistent with the stem and shoulgresent
common errors made by weak students in a particalblity

level.

2. Ensure that the length of the correct answer isiatie same as
those of the incorrect answers. This will help limaate length
as a clue.

3. Use the option “none of the above” sparingly. Therfe of the

above” option works better when the stem is asleed gquestion
rather than as a sentence to be completed. An ipleden
sentence rarely works because “none of the aboedédom
completes the stem grammatically. Nevertheless,uee of the
“none of the above” option should as much as ptssie
avoided.

4. Avoid the use of “all of the above”. This optionpty makes it
possible to answer the item on the basis of partiatmation.
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5. Alphabetise the distractors and arrange numerigdions in
ascending order, e.g. A, b, ¢, d, or 1,2,3,4.

3.4 Construction and Evaluation of Essay Questions:
Composition, Comprehension and Summary

Essay questions require that your students respgnariting one or

more sentences according to the tasks demandednpies of essay
tests you could give your students include: comusu writing

(composition), comprehension and summary taskss& tleee make up
one paper in most public examinations conductedligeria. (NECO,

WAEC, NABTEB).

Guidelines for Writing Composition Questions

1. Ask questions that will require your students tandestrate
command of essential knowledge about the topicritewn.

2. Define the examinee’s task as completely and spallif as
possible.

3. Give directives about any special instructions, égample, the
length required, the number of pages or the nurabaords, e.g.
400 words.

Guidelines for Correcting Essays: Preparing MarkingScheme

. Before you start marking your students essay tepare a
marking scheme. A marking scheme is a set of @itesed in
assessing students’ answers on given essay tdpipsovides
general guidelines to reduce subjectivity and iaseereliability
in the marking.

. The answers you provide in the marking guide arenipa
suggested answers. During the marking of your siistiscripts,
you may likely come across some answers not statethe
marking scheme which may also be correct.

. A marking scheme also specifies the marks obtagabin a
marking scheme a slash (/) indicates alternatigsvars; any one
such answer is counted as correct. Brackets (digate optional
information, the mark is awarded whether the paithe bracket
is included or not.

Guidelines for Writing Reading Comprehension Quesbns

1. Use passages where you can ask question to testsyjaients’
ability to
. Recall stated facts/information.
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. Make inferences

. Make judgment/evaluation

. Make clausal/phrasal analysis

. Explain word-class questions

. Give synonyms/antonyms

. Explain figures of speech.

2. Be specific by stating if answers are to be writiercomplete

sentences, phrases or key words.

Guidelines for Writing Summary Questions

1. Pick passages where your students would be abietdify the
main idea in each paragraph.

2. Make sure the number of points (main ideas) inghgsage are
equal to the number you request your students ite wr the
guestion.

Practical Exercises to lllustrate the Guidelines dicussed above

. Sample Composition Question: Instruction- As paft the
activities lined-up for the Democracy Day celelwatin your
local government area, a debate is being orgarisetihe topic
“Multiplicity of Parties Has Done More Harm than @b to
Democracy in Nigeria.” As the chief speaker of yaynoup
prepare a speech for or against this topic.

. Marking guide/ scheme for marking the above contfmsi

. Recall our explanation of what a marking guideVi&e are now
going to use what we discussed to illustrate howntork this
composition. Compositions are generally marked unider
sections, namely, content, organisation, expressiand
mechanical accuracy, as shown below.

CONTENT (15marks)

The candidate has been asked to prepare a speech &gainst this
topic. This speech is to be delivered on the DeamcDay and the
candidate is the chief speaker. The candidate explain the term
“multiplicity” and take a stand for or against. kell proffer three to
four reasons to support his/her stand on this topic

ORGANISATION (10marks)
This is a debate; therefore, all the usual vocatioé a debate are

expected: Chairman, Guest of Honour, Co-debateesatidience, ladies
and gentlemen. Good day/morning etc. My name is— | am here to
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support/oppose the motion which says that ------We expect an
introductory paragraph and about three paragraptesesthe candidate
develops and explains his/her reasons for the stk@h. There will be
a paragraph containing a logical conclusion basedhe arguments
made in the body of the composition.

EXPRESSION (15marks)

Formal language is expected here. The candida¢gpgected to use a
wide range of vocabulary as well as appropriatésteis of politics and
democracy aptly chosen for effectiveness.

MECHANICAL ACCURACY (10marks)

Penalize candidates for mechanical errors: spelimgtakes, wrong
tenses, wrong use of capital/small letters, wromgds, etc. deduct ¥
marks for each error, for a maximum of twenty (20prs.

Sample Comprehension Passage.

. Instructions: Read the passage below and answejuistions at
the end.

| was on top of one of my palm trees yesterdaypitapthe tree and
collecting the wine for the morning, when | saw tealdiers at the foot
of the tree. They made signs at me, so | conclil@dthey wanted my
palm wine On descendindgrom the tree | gave them some wine to
sampleas is customary. Not only did they draafi the wine in the
calabash, they said they wanted to conscript neetim army. | asked
them whether they wanted me or somebody else,h@dsaid they had
come for me. | asked them whether an enemy sent tinehey came on
their own. To cut it short, they said | was wastihgir time, as they had
to catch twenty men that day. Only a foolish matiingly disobeys
armed soldiers. | told them | had something verganant to say.

‘Say it, then’ one of them cut in impatiently, lang at his watch. It was
approaching midday by which time it was considenedafe to drive
around in a car for fear of enemy planes, whicldusestrafevehicles

on the highway.

‘Yes, what | want to say is simple’ | said, ‘mydirson; the boy who
should have succeeded me when | died joined thg aohintarily and
with my full backing.He was a brilliant boy, always first in his clak®
was in his last year at school when the war beb@nwas killed. The
two children who came after him are girls. The nbgly is still in
primary school. If he were old enough, | would hasked him to join
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the army, not minding the fact that my first soh&ad had already been
sacrificed to the same war. For no person who besawill say that he
has no part in this war.’

‘But let me add this. If this war has reached ttagis when a man of my
age is given a rifle by force and sent to the wantf then the time has
come for you to blow the whistle.

Questions

1. What does the narrator do for a living? (Factuasgon)

2. What did the soldiers come for? (Factual question)

3. Why did the narrator not have a substitute to govehe soldiers?
(Factual question)

4. What does the narrator mean by the last statemenmnade?
(Inference question)

5. Was the setting of the encounter with these saoldensal or
urban? Support your answer with evidence from thssage. (
inference question )

6. Was it wise for the narrator to speak to the saldbe way he
did? ( Evaluative question )

7. Replace each of the following words used in thesags with
another that means the same thing.

. descending
. sample

. drain

. strafe

. backing (Synonyms)
Answers

a. A wine tapper

b. To force/ conscript him into the army

C. He had two daughters and a son who was too younpgrtadhe
army.

d. The war should be called off.

e. The setting was rural as evidenced by the occupatiothe
narrator etc

f. Answer according to one’s opinion/ judgment

g(i) getting down/climbing down

I taste/try out/test

iii.  drink/sap/exhaust/consume

V. bomb

V. support/approval/encouragement
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Sample Summary Passage

Instructions: Read the passage below and answeguhstions at the
end.

. Over the years, there has been this hue and cgobgrnments
and public policy advisers against the phenomeridheourban-
rural drift. Researchers have been conducted oouslaspects
of this phenomenon, which have resulted in thetifleation of
the various causes and consequences of it. In iaadit
prescriptions have been given for controlling thal-urban drift.
Among the causes most often mentioned are popnlatessures
in some rural areas resulting in dwindling farmdanincreasing
school enrolments and the resultant rise in educatilevels,
which qualify many people for urban employment;nHagwages
in the urban centres relative to rural centers thedrather naive
one of the ‘bright lights’ in the cities so muchuted by early
foreign sociologists.

. The most often mentioned consequences of this -tuban
migration include depopulation of the rural areasding to
overcrowding of the cities and the resultant hogisiand
sanitation problems. Decline in the agricultural pplation
resulting in less food crops being grown and higbdf prices in
the cities and increasing urban unemployment. Esealts of the
phenomenon are seen largely as negative.

. Measures to control the rural-urban drift includde t
establishment of essential amenities like wategctdtity,
hospitals, colleges and cinema houses, the locatidn
employment generating establishments and the bgildi good
interconnecting roads. The sum total of these pigEgmS in
essence unwittingly or paradoxically, is for theatuareas to be
transformed into urban centers. This is so bectuselustrialise
the rural areas would draw many more people owtgoiculture
than if industries were restricted to urban centers

Questions

1. In three sentences state the causes of rural-urban drift.
2. In three sentences state the consequences of rural-urlfan dr

Answers
1. The causes of rural-urban drift are:

a. population explosion in some rural areas,
b. increase in the number of children attending scherud
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C. the social life (bright lights) in the cities
2. The consequences of rural-urban drift include:

a. depopulation of rural areas,
b. reduction in the number of people involved in agjtiere, and
C. urban unemployment

4.0 CONCLUSION

The most important consideration in constructingglaage test items is
the use for which it is intended. Thus, for yowtmstruct good, reliable
and valid tests you should take note of the teachand content
objectives and the methodology of instruction.

5.0 SUMMARY

In this unit, you were exposed to the distincti@ivieen discrete-point
tests and integrative tests. We also discussed gpiaelines on the
construction of objective and essay questions dsagenow to prepare
marking scheme for correcting essay answers.

6.0 TUTOR-MARKED ASSIGNMENT

Select a newspaper article of about one typed mgegle spacing, and
construct two of each of these types of questitatdual, inferential and
evaluative.
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UNIT 3 WRITING SCHEME OF WORK AND LESSON
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1.0 INTRODUCTION

This unit begins with an overview of the conceptsyriculum and

syllabus. In the Nigeria context, subject expeartsallaboration with the
Ministry of Education prepare the curriculum as Iwad the syllabus.
This is then made available to schools either fadar state. Our focus
in this unit will be on how to use the curriculumdasyllabus to develop
planning instruments for effective teaching. Thesdruments are the
scheme of work and lesson plans.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. distinguish between a curriculum and syllabus

. distinguish between a teaching syllabus and an ewdion
syllabus

. describe the features of a scheme of work

. describe the elements of a lesson plan

. develop lesson plans for teaching language a@chtiire topics

. evaluate lesson plans.

3.0 MAIN CONTENT
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3.1 Curriculum and Syllabus

In practice you do not have direct involvement le fpreparation of
these two planning instruments. However, you neelet familiar with
them as you will need them to develop your schemgook and lesson
plans.

Definition of Curriculum

A curriculum is the cornerstone of a school indinral programme and
reflects the philosophical and psychological bsliabout what learners
need to know and be able to do to succeed in schi@dts the goals and
objectives of learning a particular subject andlioes the content to
teach as well as the methodologies and technigfiggazhing and
assessing students’ learning of the subject. Al wleveloped
curriculum will specify the knowledge, skills, igéits and attitudes that
learners will be expected to acquire, develop asd. urhese will
constitute the goals and objectives of instructidrne curriculum will
also spell out the in class and out of class |egrmictivities /learning
experiences that learners will engage in duringpgieeess of learning
and the teacher’s activities- namely, the seleabfocontent to teach, the
methods and strategies that he/she would use th tead assess the
learners. A good example of a curriculum manualthe National
Curriculum for Junior/Senior Secondary Schools Viedg 1 and 2:
English Language

Definition of Syllabus

The syllabus is drawn from the curriculum. The aylls contains a list
of topics in a given subject to teach the learnkracts as a guide for
both you and your students. It specifies the canteeommended text
books and other learning materials that studenit wgie to learn.
Sometimes, a syllabus could suggest teaching apipesaand methods

that teachers could use to teach and assess kathas from the
syllabus that the scheme of work is drawn.

3.1.1 Types of Syllabus
There are basically two types of syllabus. These ar
. Teaching Syllabus

A teaching syllabus specifies how a particular sabjshould be
analyzed or viewed for the purpose of teachiny is usually based on
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a set of beliefs/philosophy which guides the teadmethe methods and
strategies to employ.

. Examination Syllabus

A language examination syllabus specifies the ®@ind contents of
what your students will be assessed on. Examindiimiies prepare
examination syllabi. Most public examination bodssh as WAEC,
NECO and NABTEB review their examination syllabugery three
years.

SELF-ASSESSMENT EXERCISE 1
Distinguish between a curriculum and a syllabus.
3.2 What Is a Scheme of Work?

A scheme of work is a sort of directory of the wdd<be done in a
specified period of time usually in one term. Itves the purpose of
providing you with a pathway through a sectiontd syllabus. Usually
it is good to write or prepare monthly scheme ofknio order to repeat
aspects students do not understand. Even in sabjéa English
language, weekly scheme of work is preferable.

3.2.1 Features of a Scheme of Work

When you go on your supervised teaching practiog, will need to
plan the whole work you will teach the class whijtau are there. This
plan known as the scheme of work must be baseteosytlabus, which
has already been developed by the Ministry of Efioicafor use at
either the federal or state levels. To prepare ywalmeme of work you
must look at the following:

. The list of topics and skills in the syllabus.

. The total time allocated for teaching in weeks amedods. This
will aid you in deciding how much time to allocate learning
each topic and list what topic or skill you willkieh each week or
period

. You may need to prepare two different types of sanef work:

- A general one showing the topics you will teachimtyithe whole
term.

- A more detailed one to break down each topic inéps to be
taught in each period or lesson.
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There are several ways of writing a scheme of wiouit,the best way is
to present it in a tabular form. A typical schenfemork will have the
following columns:

Scheme of Work Format

Week

Period | Topic| Objectives Teacher[sStudents’
activities | activities

Teaching
Aids

References

Teaching
Strategies

aprrwONRFPOPMWNER

Week: the week in the term; 1, 2, 3, etc

Period: the period in the week; 1, 2, 3, etc

Topic: the contents/skills to be learned

Objective: the basic objective(s) of learning etagic

Teacher’s Activities: what the teacher will do
Students’ Activities: what the students will do.

Teaching Aids: materials to aid teaching.
Reference Books: the course book.

Teaching Strategies: Repetition/Questioning/Sumrmatry

SELF-ASSESSMENT EXERCISE 3

What are the points to consider when preparingtheme of work?

3.3

What is a Lesson Plan?

A lesson plan is an elaboration of the scheme akw separates the
activities of the teacher from those of the stuslent

Lesson NoteA lesson note is a detailed version of the lesdan.pt is
usually the teacher’'s detailed notes where he/stegverything he/she
has to offer for a particular lesson. It is usuailyssay format. It has the
same preamble as the lesson plan. However, therdggidactivities and

the teacher’s activities are mixed up.
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3.3.1 Elements of a Lesson Plan

There are certain elements you should take noteheh preparing your
lesson plan.

Topic: For each lesson whether it will last for one houthyee
hours it is essential that you treat a main topigg. Reading to
identify main and detailed ideas

Objectives:the objectives will help you limit or specify tiseope

of the lesson. The number of objectives will vagpending on
the content of the lesson but probably range betviwe to five
objectives.

Teacher’s Activities:these are the actions you will be taking
during the course of the lesson.

Students’ Activities: these are the activities students will be
engaged in while learning. They include close eges; games,
writing, speaking and so on.

Evaluation: The purpose of evaluation is to check if students
have attained the objectives of the lesson. Evaluatan range
from informal to formal.

A Lesson Plan for Teaching Poetry
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Class: JSS i

No on Roll: 45

Age: 12 years

Topic: Simile and Metaphor

Date: 9" October 2009

Time: 10.00 — 10.40 am

Duration: 40 minutes

Entry Behaviour: Students already know about figuea
language

Behavioural Objectives: By the end of this lessibre, students
should be able to:

identify similes and metaphors in poems
interpret similes and metaphors used in commuricati
use similes and metaphors in oral and written comaoation.



EDU620 GNSH METHODS

. Presentation

No of Lesson content{ Teacher's Students’ Activities| Teaching

Minutes Activities Aids/Materials

3 Revision of Teacher revises | Students will revise

previous use of figurative | their knowledge by
knowledge on | language with answering the
Figurative students. teacher’s questions
language.

5 Introduction of| The teacher askg Students listen and| Pictures, Charts etg

the new lesson general questions contribute if
leading into the | necessary.
topic.

6 Definition of | Teacher displays| Students read the | Chart showing the

simile a chart showing | poem and identify | poems.
the introductory | the similes.
poems and
defines simile.
6 Definition of | The teacher Students identify | Chart showing the
metaphor. defines metaphors in the | poems.
metaphor. poem
7 Changing The teacher leads Students change | Charts, flash cards,
similes to the discussion by similes to strip of papers etc.
metaphors and| using prompting | metaphors and vice
metaphors to | questions on versa following
similes changing similes| teacher’s leading
to metaphors and questions.
vice versa.
6 Revision of Teacher leads | Students join in the| Charts, flash cards
points not students in discussion of such | etc
clarified discussing areas| ideas, answering
properly after | not fully guestions and
the initial discussed or contributing
introduction of | understood generally.
the topic. initially.

5 Evaluation Teacher asks | Students answer | Chart or
questions on the| teacher’s questions. Blackboard
following: summary of the
Identification of guestions
simile.

Identification of
metaphor.
Changing simile
to metaphor and
vice versa..

2 Assignment The teacher Students take note
gives further of the given
assignment. assignment.
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Sample Poems

Simile

. My Tree — Jessie

. She lives with branches like arms

. Wide and long they grow

. She sings her song of the wind

. Leaves rustling like nails clicking

. Little flakes of bark peeling just like the skinsdesert rocks
. She feels wrinkly like a rhino’s skin

. She smells like flowers

. And in the dead of night she waits...
What Am I? — Sophie

A small pink nose as soft as a rose

A pair of beady eyes as black as the night

Two tiny ears as smooth as a feather

A long brown tail as twisty as a willow tree branch

An oval little body the size of an egg
Fine little whiskers as shiny as a star

Small scuttling feet as fast as lighting
What am I? Who am I? Can you guess?

Metaphor

The Crab — Catherine & Jelly

. The crabiis ...

. A dancing pair of scissors

. Cutting up water all the time.
. It's face is a red hot sun

. Burning the sand to dust.

. It is a dancing teacher

. Waiting for its students.

Dreams— Langston Hughes

Hold fast to dreams

For if dreams die

Life is a broken-winged bird
That cannot fly.

Hold fast to dreams
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For when dreams go
Life is a barren field
Frozen with snow

4.0 CONCLUSION

Adequate knowledge of the preparation of thesenphninstruments;
curriculum, syllabus, scheme of work, lesson pland lesson notes is
of utmost importance to you. It places you in atdrestead to face
teaching either during your supervised teachingtpa or later in your
career as a classroom teacher.

5.0 SUMMARY

In this unit, we discussed the relevance of culuicuand syllabus in
teaching and learning programmes. We also disculssedto prepare
the scheme of work and lesson plan.

6.0 TUTOR-MARKED ASSIGNMENT

1. Name the two broad classifications of teachingasylb.

2. What two things will you bear in mind when preparigour
scheme of work?

3. What is a lesson plan? Develop a lesson plan thtstdents to
evaluate and infer.
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