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1. INTRODUCTION

The course PED 322: Methods of Teaching ReadirigarPrimary School is a
two credit unit course designed for 300 Level ugdmduates running the
B.A.(Ed)/Primary Education programme, and studemisning the PGDE
programme of the National Open University of Nigetiagos.

This course guide tells you briefly what the courseall about, the course
materials you will need, and how you can derive imaxn benefit from the
course. It also provides information on your Tutbarked Assignments,
details of which will be given to you at your studgntre. Tutorial sessions,
where you can seek clarifications on the courseenatwill be arranged for
you at your centre. It is in your own interest ttead the sessions! The time
and venue will be made known to you at your centre.

2. The COURSE

The two-module course is designed to teach yountb&hods, approaches,
strategies and instructional resources you wouktdne teach reading skills

effectively in primary schools. The first moduletroduces you to the four

language skills and their interrelatedness, theireadbf reading and reading
experiences in the primary school, the concepteatling readiness , reading
approaches, methods, strategies, and types ohgealhe second module deals
with the goals and objectives of teaching reading ¢he development of

specialised reading skills. The module also dedtls mow to source materials

for teaching reading, and how to evaluate readhilts s

The ability to read is universally acknowledged asvaluable asset for
purposeful living. The foundation to reading hashb® solidly laid at the
rudimentary stage if pupils must be equipped fourk personal and academic
challenges. This course is therefore designed ugegpu with the knowledge,
strategies and methods for successfully teachiadimg at the primary school
level.

At the end of this course, you are expected tolide @ identify the strengths
and weaknesses of each of the reading methodedreaind be able to select
an appropriate method or a combination of methbds will help you attain
the goals of reading at the primary school level.

Course Aims



The aim of this course is to prepare you to be dbldace squarely the
challenges of teaching reading in primary schodlsis task can be easily
accomplished via the methods, strategies thatdbese will put you through. °

Course Objectives

By the end of the course, you should be able to:

Use your knowledge of the concept/notion of readregdiness to
determine relevant reading experiences to engage popils at any

given reading level;

Master the different methods and approaches thiegceading;

Select appropriate method(s) and strategies tHameet the individual

and group reading needs of your pupils;

Teach effectively the specialised reading skilledes to interpret, infer,
and seek information from reading materials;

Select appropriate resources to teach readingd tpaes at the primary
level.

Select appropriate strategies and reading matéornksvaluating pupils’

attainment of reading skills.

WORKING THROUGH THE COURSE

You are required to spend a lot of time and commitito studying this
course. The content of this self-instructional mateis comprehensive,
well illustrated and thus, easy to read.

We advise that you avail yourself of the opportyiot the tutorial sessions
at the study centres where you benefit from claations from your course
facilitators, and the interaction with your colle@g.

Course Materials

You will be provided with the following materials:

a. Course Guide,
b. Study Units.

Study Units



MODULE 1: NATURE OF READING, READING READINESS, RHANG
APPROACHES, METHODS, STRATEGIES, AND
TYPES OF READING.

UNIT 1: Language Skills and their Interrelatedness

UNIT 2: Nature of Reading and Important Readingé&iiences
in the Primary School

UNIT 3: The concept of Reading Readiness

UNIT 4: Approaches and Methods of Teaching Reading?honics,
Structural, Look-and Say, Word Form Clues, PictQhees and
Context Clues

UNIT 5: Strategies and Techniques of Teaching Read Language
Experience, Whole Language, Literature Based, (iédnt and
Individualized.

UNIT 6: Types of Reading: Oral and Silent, Skimmangl Scanning, Intensive
and Extensive.

MODULE II: GOALS AND OBJECTIVES OF TEACHING READING
DEVELOPMENT OF READING SKILLS.

Unit 1: Goals and objectives of Teaching Reading
Unit 2: Development of Word Perception Skills:

» Development of sight vocabulary
* Development of ability to use phonetic, picturentext clues
to identify and recall printed words
» Development of ability to use dictionary skills.
Unit 3 : Development of Interpretation Skills:

Development of ability to:

* |dentify main ideas

* ldentify related ideas

» Locate information.
Unit 4 : Development of Ability to:

» Draw conclusions
* Arrange ideas, events in sequence
* Follow instructions.



Unit 5 : Development of skills for reading in cont@reas:

e Social studies
e Mathematics
e Literature.
Unit 6 : Resources for Teaching Reading

Unit 7: Evaluation of Reading Skills.
Presentation Schedule

Dates for prompt completion and submission of ybMiAs and attendance of
tutorials will be reflected in your course matesia¥ou should remember to
submit all assignments at the stipulated date and tYou should work as
scheduled, and do not lag behind in your work!

Assignment File

You will find details of works you are to submd your tutor for marking in
your assignment file. The marks you obtain for yassignments will count
towards the final mark you obtain in this courseutker information on
assignments will be found in the Assignment Figelit and in the assessment
section of this Course Guide. Each unit of this reeuhas at least one
assignment. These assignments are meant to helpnaerstand the course
and assess your progress.

4. ASSESSMENT

There are three aspects to the assessment faratlnise. The first is the Self-
Assessment Exercises in each unit. The secondds npaof the Tutor-Marked
Assignments you submit to your course facilitatnd the third is the end of
course examination.You are advised to do all tHeéassessment exercises
with all sincerity as that will assist you greatiy. tackling the assignments,
you are  expected to apply the information, @thniques gathered from the
course. The Tutor-Marked Assignments must be suéditto your
tutor/facilitator for formal assessment in accoamvith the deadlines stated
in the presentation schedule and the assignmentTiie work you submit to
your tutor for assessment will account for 30%h# total course score. At the
end of the course, you will sit for a final or enidcourse examination of about
two hours duration. This examination will form 7086the total score for the
course.

Tutor-Marked Assignments (TMAS )



The TMA is a continuous assessment component of gourse. It accounts
for 30% of the total score. You are required torsiitat least four (4) TMAs
before you are allowed to sit for the end of cousgamination. The TMAs
would be given to you by your facilitator, and wadlle returned to you after
they have been graded.

Assignment questions for the units in this course aontained in the

assignment file. You will be able to complete yassignment from the

information and materials contained in your studyitss and references.

However, it is desirable to demonstrate that youehr@ad and researched into
other references; this will give you a wider viewinp and a deeper

understanding of the course.

Ensure that each assignment reaches your fadilibetiore the deadline in the
presentation schedule and assignment file. If foy aason you cannot
complete your work on time, contact your facilitatefore the assignment is
due, to discuss the possibility of extension. Bsten sought after the due
date, will not be granted.

End of Course Examination and Grading

The end of course examination for this course kgllone and half hours, and
will account for 70% of the total course scorbeTjuestions will be fashioned
after the self-testing, practice exercise and tatarked assignments that you
have previously encountered during your courseafdhs of the course will be
examined.

Utilise the time between the last unit and the c@moement of your
examination to revise the whole course. You mighd ft useful to review your
self-test, TMAs, and comments on them before therexation. The end of
course examination covers information from all paftthe course material.

The time for the examination is not fixed, but yeill be given adequate notice
of the examination.

Course Marking Scheme



Assessment Marks

Assignment 1-4 The bestd¢h(3) of the four
assignments will be rated based on 10% each,
making a total of 30%4tive
course marks.

End of course examination 70% of overalirse marks.

Total 200

How to Derive Maximum Benefit from this Course

1) In distance learning, the study units replace thigarsity lectures. This is

one of the great advantages of distance learniog; gan read and work
through specially designed study materials at youm pace, and at a time and
place that suits you. Realise the fact that your@a€ling the lecture instead of
listening to the lecturer. In the same way, a lestumay assign you some
reading materials, while the study units will sugfgadditional materials and
books for your further reading. You are providecereises to attempt at
appropriate points in each unit, just as a lectureght give feedback

guestions/exercises in a classroom situation.

2) Each of the study units follows a common formEhe first part is an
introduction to the subject matter of the unit, evhtells you the content of the
unit, and how a particular unit is integrated wother units, and the course as a
whole. Next to this is a set of learning objectivElese objectives state the
tasks you should be able to accomplish by the tyme have completed the
unit. These learning objectives are therefore, méamuide your study. The
moment a unit is finished, you must go back andckhehether you have
achieved the objectives. If this is made a halay will significantly improve
your chances of passing the course.

3)The main body of the unit treats the topic of ting. It is here you will learn
the ideas, concepts and skills that make up the.top

4)The following is a practical strategy for workitigrough the course: If you
run into any trouble, telephone your tutor or vikie study centre nearest to
you. Remember, your tutor’s job is to help you. Wilyeu need assistance, do
not hesitate to ask your tutor to provide it




1) Read this Course Guide thoroughly; this is youstfassignment!

2) Organise a Study Schedule; Design a ‘Course Owehvie guide
you through the course. Note the time you are erpeio spend on
each unit and how the assignments relate to thts.ulmportant
information, e.qg. details of your tutorials, ane tfate of the first day
of the semester is available at the centre. You neeather all the
information into one place, such as your diary owall calendar.
Decide on whatever method you choose, and wriy@ur own dates
and schedule of work for each unit.

3) Once you have created your own study schedule,vdoything to
stay faithful to it. The major reason why studehaikis that they lag
behind in their course work. If you get into diffldes with your
schedule, please, let your tutor know before tbeslate for help.

4) Turn to unit 1, and read the instruction and thecives of the unit.

5) Assemble the study materials. You will need yaierences and the
unit you are studying at any point in time.

6) As you work through the unit, you will know whatusoes to consult
for further information.

7) Visit your study centre whenever you need up-tade da@formation.

8) Before the relevant due dates ( about 4 weeks béeafae dates ),
visit your study centre for your next required gasnent . Keep in
mind that you will learn a lot by doing the assigmts carefully.
They have been designed to help you meet the ol®scbf the
course and, therefore , will help you pass the éxation. Submit all
assignments as at when due

9) Review the objectives for each study unit to confihat you have
achieved them. If you are not sure about any obthjectives, , you
can move to the next unit. Study unit by unit tigb the course, and
try to space your study so that you can keep t@thedule.
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10)When you have submitted an assignment to your foetomarking,
do not wait for its return before starting the narit. Keep to your
schedule. When the assignment is returned, pajcpiant attention
to tutor's comments, both on the tutor-marked assgnt form and
also the written comments on the ordinary assigmsaen

11)After completing the last unit, review the coursedaprepare
yourself for the final examination. Check that ymave achieved the
unit objectives (listed at the beginning of eaclt)uand the course
objectives (listed in the Course Guide).

5. TUTOR and TUTORIALS
There are 14 hours of tutorial provided in supmdrthis course. You will be

notified of the dates, times and venue of theserials, as well as the name,
and phone number of your facilitator, as soon as s fixed in a tutorial

group.

Your tutor or facilitator will mark and comment gour assignments. He/She
keeps a close watch on your progress, so as teeramgtessary assistance
when required. You submit your tutor-marked assignts to your tutor before

the scheduled date. They will be marked by youwriuand returned to you as
soon as possible.

Do not hesitate to contact your facilitator by p#lene, e-mail, and discuss
your problems for necessary assistance.

The following might be circumstances in which yoauh find help necessary.
Contact your facilitator if:

* You do not understand any part of the study unftshe assigned
readings.

* You have difficulty with the self-assessment exsFsi

* You have a question or problem with an assignmemiiih the grading
of an assignment.

You should try your best to attend the tutorialkisTis the only chance for a
face-to-face contact with your course facilitatmgd to ask questions which are
answered instantly. You can raise any problems wmteoed in the course of
your study. To derive maximum benefit from counsetials, prepare a list of
guestions before the tutorial session. You willrhea lot by your active
participation in the discussion.

11



6. COURSE OVERVIEW

The table below brings the units, number of wee&s ghould take to
complete them, and the assignments that will follbam.

Unit | Title of work Weekly | NO OF
activity | ASSESSMENT
AT THE END OF
THE COURSE
1 Course Guide 1 -
Language  Skills and thejr2 Assessment-1
Interrelatedness
2 The Nature of Reading an@ Assessment-2
Important Reading Experiences|in
the primary school
3 The concept of Readiness 1 Assessment-3
4 Approaches and Methods |0 Assessment-4
Teaching
Reading: Phonics, Structural, Look
and Say, Word Form
Clues, Picture Clues,
&Context Clues.
5 Strategies and Techniques |@&f Assessment-5
Teaching Reading:
Language
Experience, Whole
Language, Literature
Based, Oral, Silent
and Individualized.
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6 Types of Reading: Oral and Silen§ Assessment-6
Skimming and
Scanning, Intensiv
and Extensive.

D

7 Goals and Objectives of teaching Assessment-7
reading

8 Development of word perceptior2 Assessment-8
skills.

9 Development of interpretatiQr2 Assessment-9
skills 1

10 Development of interpretatior? Assessment-10
skills 2

11 | Development of skills for readingt Assessment-11

in the content areas

12 Resources for teaching reading | 2 Assessment-12
13 Evaluation of reading skills 3 Assessment-13
7. SUMMARY

This course intends to teach you the methods,egiied and resources for
teaching reading at the primary school level. Bg titme you complete this
course, you will be able to:

* Learn why the goals and objectives of teachingirgpdre important
guidelines for setting up a meaningful reading paogme.

» Discuss the steps you would take to develop ircthikelren, the ability
to comprehend and infer.

» Suggest ways by which children can develop intéapian skills.

» List and explain methods and strategies by whichdwerception skills
can be developed in children.

13



» Discuss the kinds of evaluation technique a teacher use to judge
pupils’ reading growth.

» Select methods, strategies and materials for aitpithe goals of
reading in a class of pupils with varying readihgines?

» Design school programmes that will facilitate taahing of the reading
skill.

» Select appropriate method(s) that can be usedatthtesading to the
learning impaired pupils.
» Appraise reading materials for any class in thenpry school.

8. CONCLUSION

We wish you success in this course! We also home will be able to
appreciate the fact that reading is a key to caetinsuccess in school, and in
the larger society. It is our hope that this couved challenge you to
contribute positively to making children able tadeefficiently.
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PED 322: METHODS OF TEACHING READING IN THE PRIMAR
SCHOOL

MODULE 1: NATURE OF READING, READING READINESS, RIDING
APPROACHES, METHODS, STRATEGIES, AND TYPES OF REA.

INTRODUCTION

In this module, you will learn about the readingadimess skills, major
approaches, methods and strategies for the teadhitige reading skills, and
the types of reading. The module is divided in®fibllowing units:

UNIT 1: LANGUAGE SKILLS AND THEIR INTERRELATEDNESS

UNIT 2: THE NATURE OF READING AND IMPORTANT READING
EXPERIENCES IN THE PRIMARY SCHOOL.

UNIT 3: READING READINESS SKILLS.

UNIT 4: APPROACHES,  METHODS AND STATEGIES OF
TEACHING READING [: PHONICS, STRUCTURAL, LOOK-AND &Y,
WORD FORM CLUES, PICTURE CLUES AND CONTEXT CLUES.

UNIT 5: APPROACHES, METHODS AND STRATEGIESFO
TEACHING READING II: LANGUAGE EXPERIENCE, WHOLE
LANGUAGE, And LITERATURE BASED, ORAL, SILENT AND
INDIVIDUALIZED.

UNIT 6: TYPES OF READING: ORAL AND SILENT, SKIMMINGAND
SCANNING, INTENSIVE AND EXTENSIVE.

16



UNIT1: LANGUAGE SKILLS AND THEIR INTERRELATEDNESS.
CONTENTS

1.0 Introduction
2.0 Objectives
3.0 Main Content

3.1 Listening

3.2 Speaking

3.3 Reading

3.4 Writing

3.5 The interrelatedness of the Skills.

4.0 Conclusion

5.0 Summary

6.0 Tutor- Marked Assignment
7.0 References/Further Reading

1.0. INTRODUCTION

This course is about teaching reading, but we fintecessary to devote the
first unit to the four language skills and theirteimelatedness. An

understanding of the relationship of these skiksila facilitate the teaching of
reading, which is the focus of this course. Addislly, the content of this unit
will remind you of what you have read and learnowbthe four language

skills. We have chosen to treat the skills indilllyy so as to focus attention
on specific aspects of each. Thereafter, we wilkitate how these skills are
interrelated, and how knowing about this relatiopshill aid you the teacher,

and your pupils in teaching and learning respelstiany or all of these skills.

2.0. OBJECTIVES

At the end of this unit, you should be able to:

. recall the basic language skills ;

. distinguish between the receptive and the prodedkills;

. explain the relationship among the four langudgiss

. explain how the knowledge of the interrelatedredgbese skills, can aid the

teaching and learning of the skills.

17



3.0. MAIN CONTENT
3.1. The Listening Skill

Listening is one of the four language skills. Tdikers are speaking, reading
and writing. Listening and reading are called tleeeptive skills, while
speaking and writing are the productive skillsstening and speaking skills are
acquired naturally in a first language situatiohrgugh the maturational
process), and not consciously learnt like readimg ariting. All the four are
interrelated, and when put together, form the basisound language ability.

Listening is the most fundamental of the four Iskecause, it precedes the
others. We listen to others in both formal and rinfal speech events if we
must understand, and make meaningful responseslimowritten forms. It is
a skill which enables one to hear and decode tteramce of the speaker.
Listening has been defined variouslyiving attention in hearing’ ; ‘an active
and conscious process of paying attention to s@etliences’ ; * a means of
getting meaning from a speech acth summary, Listening requires that you
hear think and_be interesteid the speech event (Joiner,1986).

Listening accounts for a significant percentageoof daily communication

activities. It is disheartening however, to notattht is the least taught of the
four skills. This trend should be corrected asrtbglect of this skill inhibits the

mastery of the others! Teachers should endeavotgaith listening skill and

build in activities and speech events, which wilghthe learners in their
practical application of the skill.

Self-Assessment Exercise

Why is listening a fundamental skill?

3.2. The Speaking Skill

Speaking is a productive skill which is acquiredotigh the maturational
process; a child who does not suffer a speech teiéeventually speak. The
basis of the spoken form of a language is effeatm@munication, which can
be aided by the mastery of the sound system dftiget language. The normal
child is able to speak at least in his mother tengefore he starts school. The
English language teacher at the primary schoolxgeeted to build on the
child’s speech ability, through the provision ofpagpriate practical language
activities. The teaching of the speaking skill échnical and requires both
pedagogical and content competence. Teachers anddrteachers must have

18



both have both of these competences in order extfely teach and evaluate
speaking ability of their pupils.

Listening and Speaking are interrelated, as onertigpon the other. Speech
production is facilitated or aided by the listeniskjll, hence,_children listen
and speak the sounds they hedhis is the beginning of speech production!

Speaking is a complex skill that requires the spe&k have some micro-skills
such as the ability to:

. pronounce clearly, the distinctive sounds of thmgleage;

. Use the stress, rhythmic and intonation patteraarb};

. Observe the rules of grammatical agreement;

. Put words together in correct word order;

. Use appropriate vocabulary;

. Use appropriate register;

. make the sentence constituents clear enough;

. distinguish between main and supportive ideasfornimation;
. ensure unity in discourse.

Source:slightly modified Micro-Skills from an extract frothe Lingual Links
Library-retrieved on 25/7/2010 from
http://www.sil.org/lingualinks/languagelearning/skingskill.htm

Self-Assessment Exercise

How do the micro-skills of speaking impact on th&ener's ability to
comprehend a speaker?

3.3. The Reading Skill

Reading is a receptive skill which involves theliapito interpret or decode
printed symbols. The learning of reading startsmfrthe mastery of the
alphabet of the language (Okwilagwe, 1988). Thd skiould be effectively

taught as it is a valuable asset to any one whoedet explore the universe
for gainful living.
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3.4. The Writing Skill

The skill of writing is formally taught. Writing isot handwriting, nor filling in
words in the blank spaces in pupils’ work books. ity is creating
meaningful texts such as stories, descriptions ndormative pieces. The
Writing skill is the ability to present ideas anéws in a graphic form. Writing
is very technical and requires a lot of effortstone up with pieces of writing
that can be adjudged to be good. It is a skill tdwds not come naturally, but
has to be learnt.

The teaching of writing starts with the knowledgfethe individual letters of
the alphabet. If teaching at this level is faultyhas a negative effect on the
pupils, as their inadequacies will be reflectecthmir subsequent education.
Writing should be effectively taught as it playscatical role in the child’s
literacy development.

The teaching of the mechanics of writing at thenairy level should therefore,
be entrusted to teachers who are competent enomghfféct the pupils
positively. Materials for teaching should be graded pupils must be guided
in their practice.

Self-Assessment Exercise
What is the relevance of the alphabet to writing?
3.5.The Interrelatedness of the Language Skills

A purposeful instruction in language must embody fibur skills of listening,
speaking, reading and writing. The pupils needddlitheseto be able to
understand and express themselves in various coroatiom contexts. There
is an apparent closeness among the four skillbussrated by Crow et al (1969
) thus ‘..when we listen, we perceive, identify, and sehseimpact of
language meaning; and when we speak and write, xpeess ideas. These
interrelationships should have direct implicatiofgr the development of
language activities (p)6 Below are a few examples of interrelationshipnir
their collection:

20



LISTENING SPEAKING READING WRITING
-Perceives the-Expresses through-Perceives the sounds ofExpresses throug
sounds of language sounds language language symbol
language , . " .

-Creates emotions—-Senses and identifiesCreates emotions
-Senses angdmoods through emotions-moods mood through writing
identifies speaking
emotions-
moods -ldentifies speaker’'s-Develops viewpoin

purpose and viewpoint| and purpose

-Identifies “Develops

viewpoint and
speaker’s clarifies purpose
purpose and
viewpoint
-Makes
judgments 1 -Summarises -Makes judgments --Summarises
draws clarification draws inferences ar| clarification
inferences  an( logical conclusions
logical
conclusions

[

Reading skills can be effectively developed throwgtiting, listening and
speaking, for example, learning to write and spéll young children in the
recognition and development of forms, letters, wgoahd sentences. In this
way, writing and reading are related. The connachietween oral and written
language is also established through writing bexawbat is said orally can be
expressed in writing, while what is written canocdi®e expressed orally.

As a teacher, you must teach your pupils to reaggmterrelationship of the
language skills by giving them language activitibat will lead them to use
different skills to attain similar objectives alsifitrated in the above table.

21



Practical Application

The child’s listening skill must be developed toilitgate speaking. The teacher
must incorporate speech events like short stongeldialogues in his lessons.
As the pupils listen to the teacher read thessy itg@rove their listening skill,
and as themselves read these, they improve themksp skill. What the
children have listened to, and read about coulddeel as materials for speaking
and writing.

The teacher exposes the child to objects, mataaradsideas, and through this,
the child builds up his vocabulary, associates dbends he hearwith the
objects he seemnd plays withand then begins to talk about his exposure. The
class environment should therefore, provide a tsaoépictures, objects, and a
shopping corner with items that will engage pupigérest, and increase their
urge to speak on what they see. Children need tguimed to talk about or
report what they have observed. For example, pspitsild be made to recount
their experiences after visits to the zoo, market e

The teacher guides the child to express his ideddl@ughts orally, while the
teacher writes such expressions on the chalkbd&esteacher guides the child
to_readthe symbols on the chalkboard, by associating theth meanings
which he has acquired through his listenamgl speakingxperiences. As soon
as the child is able to distinguish the symbols dradr meanings, then he is
prepared to venture into writing.

The above exposition must have given you an idethe@mature of the unity
that exists among the four skills. You have seem tiw listening skill helps to
develop the speaking skill; the speaking in turdsaihe reading, while the
reading and writing compliments each other! Belswhe conceptual frame
work of the interrelationship:
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Figure 1: A CONCEPTUAL FRAMEWORK OF THE
INTERRELATEDNESS OF THE LANGUAGE SKILLS.

Self-Assessment Exercise

Describe how you would teach the language skills iltostrate their
interrelatedness.

4.0. CONCLUSSION

Teachers of English must appreciate the languagie ak means of developing
effective communication. You, as teacher traineegd to be knowledgeable
in the mechanics of the interrelationship of thdlskas that will enable you
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see the wisdom in giving each of the skills theggegjical attention it requires.
You are once again reminded that the neglect ofiopairs the mastery of the
others.

5.0. SUMMARY

In this unit, you have been exposed to the fouicbiamguage skills, in the

order of Listening, Speaking, Reading and Writiigu have also learnt that
the four skills are interrelated, and none of th&muld be neglected by the
language teacher. This unit has prepared you ®Bn#xt unit, where you will

learn about the nature of reading and the varieasling experiences which
will enhance reading in the primary school.

6.0. TUTOR-MARKED ASSIGNMENT

Why is it important not to teach each of the largguskills in isolation?

7.0. REFERENCES/FURTHER READINGS

Crow, L.D, W.I. Murray and I|. Bloom (1969)eaching Language Arts in
Elementary School. New Ydbiavid McKay Co.

David Bartholomae. Anthony Petrosky (2002ays of ReadindNew York:
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International Reading Association (1999 Broeh) retrieved 7/28/2010 from
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A slightly modified Micro-Skills from an extract frothe Lingual Links
Library-retrieved on 25/7/2010 from
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1.0. INTRODUCTION

Reading is the key to a meaningful and purposéfel A person who cannot
read is like the blind man who has to be guided,who could also be wrongly
guided! It can however, be argued that our forefiathwvere not literate, yet
survived, and some at present are successful ddbpit inability to read. This

could be true, but their survival must have beepioyidence. Since reading is
a means to knowledge, it becomes imperative topequr primary school

pupils with the skill early in life. This unit setat to teach the reading skill,
and the vital reading experiences that you musbsxpghe pupils in your care
to.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. define reading, with illustrations ;

. outline the important factors in the developmenthef reading skill;
. apply the micro-skills to the teaching of reading;

. design a well balanced reading programme for agmym class.

2.0. Main Content

3.1. The Definition and Nature of Reading
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Reading is the process of making meaning out a2@hsquiggles
We call the alphabet. It is more thast knowing how to say words
Reading is the active thinking procelssnderstanding an author’s
Ideas, connecting those ideas to wbatajready know, and
Organizing all the ideas so you can rarher and use them
(Jane L.McGrath, 1995:xiii).

The above definition aptly defines what reading3istns & Roe, (1980:18-22)
outlined important factors that a teacher of regdmust be aware of,
concerning the nature and development of the rgashill. The awareness of
these notions will guide the teacher in having @essful reading programme.
These factors are paraphrased below:

1. Reading is a complex act with many factors thattrbasonsidered
e.g. sensory aspects, perceptual aspeauts sequential aspects.
Other important factors to be considered are ithlationship between
reading and thinking, the relationship of readimgl¢arning, reading as
an associational process and affective aspectseofdading process;

2. Reading is the interpretation of the meaning ohfail symbols
(words);

3. There is no one correct way to teach reading;

4. Learning to read is a continuing process;

5. Children/Students should be taught word-recogniskifis that will

allow them to unlock the pronunciations amelanings of unfamiliar
words independently;

6. The teacher should diagnose each studes#iding problems and use
the diagnoses as a basis for planningrutsion;

7. Reading and the other language arts are ¢yoseerrelated;

8. Reading is an integral part of all content aniastruction within the
educational program;

9. The Child/Student needs to see why readingpsitant;

10. Enjoyment of reading should be considered inig@importance;

11. Readiness for reading should be consideredl &\eels of instruction;

12. Reading should be taught in a way that alloachechild to experience

success.

Self-Assessment Exercise

How can the knowledge of the nature of readingyad in planning and
developing a meaningful reading programme?
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3.2 Important Reading Experiences at the Primary School

A balanced reading programme for the elementarpackhould consist of

four types of reading experiences or exposuresdh@athelp learners develop
reading skills for different purposes. These regdmperiences according to
Crow et al (1968:40-41) are: Developmental Readiagnctional Reading,

Recreational Reading and Enrichment Reading.

(a) Developmental Reading Experiences: These a@ing experiences you
expose your pupils to at the beginning readinglesion. They form the basis
of growth in reading. They focus on the developmantdl enhancement of
children’s reading abilities through a sequentiat asystematic group and
individual instruction. In order to have a meanirigflevelopmental reading
programme, you must have an organised plan ofuicisdn that shold include:
a variety of reading activities; logical organinatiof reading experiences and
valuable culture based ide&sseful activities to use in ensuring developmental
reading experiences should incluthee following: reading the letters of the
alphabet with pictures of objects and real objedimamatization, rhymes, story
reading by individuals and groups.

Since these experiences are school based, you engste that the school
environment is child-reading friendly. The classrosehould be adorned with
beautiful pictures of objects, charts of events aotlvities, as these attract
pupils to want to stay in class, and be involve@tt&1954). Pupils can be
guided to draw and paint objects of interest wiugh be displayed in the class,
notice boards, etc. The following experiences aeful for developing and
enhancing reading skills:

Mastery of the Alphabet

Reading in any language is based on the knowleddarastery of the letters
of the alphabet. The teacher’s task starts witbhieg his pupils how to read
the alphabet. This experience is made exciting witecomes in form of

rhymes and songs. Matching of letters with objestalso accompanied with
appropriate songs, which children can sing outside school environment.
You should display alphabet charts in the clasghsd pupils can practise
reading at their leisure.

Rhymes
This is a common reading activity. Teaching throughmes makes learning

interesting and exciting, as children learn analtatome fun in the process.
Rhymes which are accompanied with pictures helpilpupead with
comprehension. They are also help them to recadit ey read. Below is an
example of a popular nursery rhyme:

Twinkle, twinkle little stars
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How | wonder what you are
Up above the world so high
Like a diamond in the sky.

Picture Reading

This is a reading experience which requires thalpap match language with
vision. The pupils have to be guided as they samexti misinterpret the
pictures! Constant exposure of children to thiseases their reading abilities.

You can bring together pictures of a girl brushieg teeth, sweeping the floor,
eating on the table, and then moving out of thesbomith a school bag, to help
your pupils read about the activities the girl peris before she goes to school.

Story Telling
Encouraging pupils to tell short stories basedhair texperiences propels them

to read. The teacher can write down the storiefomim part of the reading
materials; this excites the pupils, and increases tesire to read.

Dramatisation

Participation in short drama pieces is an expedenhich aids the pupils in
their effort to read. Playing roles is fun to chédd, and will make learning
enjoyable.

(b) Functional Reading Experiences: This highlighisderstanding and
abilities needed to read subjects like social stsidscience and arithmetic,
health, arts, and music. The teacher can engageupits in simple practical
activities in these subject areas. Part of thede/itees can form reading
materials for the pupils.

(c) Recreational Reading Experiences: Readers elgrdrsonal pleasure and
enjoyment from this programme. Children derive eational values from

stories and books selected, based on their akeMsgl which eventually relate

to their personal interests and experience. Thehtashould ensure that the
selected reading materials are those that woufdured enjoyable and exciting
by the pupils.

(d) Enrichment Reading Experiences: This requinesinivolvement of interest
groups to expand language experiences, serve cbeseaeds and create vivid
experiences. The teacher may need to collabordte imdlividuals or groups
that will integrate meaningful materials and expeces needed by the pupils
to enhance their reading abilities.
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ADDITIONAL TIPS FOR ENHANCING PUPILS’ READING SKILIS

. Motivation & Purpose- You must stress the purpofseeading to your
pupils. Children will be motivated to learn to reathey are aware of the many
advantages of reading. They should know that thery access the whole
universe of knowledge, and at the same time depleasure/ entertainment
from reading.

. Fluency- This is the ability to read fast, puttimgthe right feelings,

emotion or emphasis, and yet derive full understapndYou should ensure
young readers are fluent as this is vital to regqdiomprehension. A fluent
reader is_accuratand fastbecause he has the ability to recogmseds and

constructmeaning with ease. Fluency is built through guideal reading. You

must be a model for your class.

. Adoption of appropriate reading rate- Learners egatlers in general
are exposed to a variety of reading materials, &gt books, reference
materials, periodicals, manuals, on-line readingwspapers etc. All these
materials are not read the same way. An efficieatler has the ability to adjust
his reading rate to suit the type of material hee&ding. The way and speed he
reads a newspaper will differ from the way and dpdw studies his
poetry/physics books. The former requires a sugatfiand casual reading,
while the latter calls for an in-dept and seriocesding.

. Practice- Practice, it is said, makes perfectioou ¥hould employ this
valuable strategy to achieve your objective. Youeh® engage your pupils in
exercises that would help them master the subjeattem taught them
(Fry,1963; Snow et al, 1998)

Self —Assessment Exercise

How can you develop a balanced reading programmigaéoprimary school?

4.0CONCLUSION
Effective teaching of reading can be accomplishe¢hbe teachers of reading at
the primary school can incorporate useful readixgeaences in their reading

programmes. You as teacher trainees should empbpyopriate reading
experiences to stimulate the interest of your pujpilread

5.0SUMMARY
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In this unit, you learnt more about the meaningeafding, its nature, and how
this can guide you to have a meaningful readingruoton. You also learnt
about the four different reading experiences thaiden in primary schools
should be exposed to, and the activities that kelp your pupils acquire the
experiences.

6.0 TEACHER-MARKED ASSIGNMENT

Discuss with ample illustrations, useful readingpenences that can enhance
the teaching of reading in the primary school.

7.0 REFERENCES/ FURTHER READINGS

Betts, E.A.(1954)Foundation of Reading InstructioNew York:
Americana Book Company.

Crow, L.D, W.I. Murray and I|. Bloom (1969)eaching Language Arts in
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Fry, E. (1963)Teaching Faster Readingondon: Pan Books Ltd.

Jane L. McGrath. (19938uilding Strategies for College Reading. A Texhwit
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UNIT 3: THE CONCEPT OF READING READINESS
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1.0. INTRODUCTION
The state of readiness is crucial in the attainméany task. In a complex task
such as reading, readiness must be attained b&iooess can be assured. The

state of readiness in reading can be likened tgptbeess of child birth. No
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matter how desirous or anxious the mother- to behs must go through the
process of labour to have her baby ! The languageher must therefore
ensure that his pupils are physically and psychoébgrepared to face the task
of reading. This unit will highlight the imperatiness of reading readiness, and
guide you teacher in carrying out basic readingliresss tests before you

commence the teaching of reading.

2.0 OBJECTIVES

At the end of the unit, you should be able to:

. define clearly the concept of reading readiness;

. state the mental, physical, emotional factors itifaience reading
readiness;

. explain the differences between the disadvantagddhree gifted

children in their performances in preelieg activities;
. select appropriate pre-reading activities to dgv@ie-reading skills
for a primary 3 class.
3.0 MAIN CONTENT
3.1The Meaning of Reading Readiness
Reading readiness is a state of development whigbapes the child mentally
and emotionally for reading experiences. The chddomes ready, willing and

capable of reading (Craw et al, 1969).
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Readiness is vital in learning. The teacher showldbe anxious to teach the
child how to read, if he/she is not mentally, plgdliy and psychological ready
for it. Reading should be taught only when thddchias attained a mental
maturity , adequate oral language (listening & kpeg capability , interest

and desire to read . Reading readiness is influebgea group of interrelated
factors which can be broadly classified as, physicaental, social and

emotional.

Physical Readiness

For a child to be ready for reading, he must:

. Hear and see properly;
. Possess functional speech organs;
. Demonstrate evidence of word recognition and péi@ep

Mental Readiness

Mental readiness has to do with the child’s intgllal ability to demonstrate

his being able to :

. Demonstrate evidence of word recognition, for exiamp

recognizing a word as the namenfobject, person, place etc.;

. Pronounce words properly by accurately produciregstbunds;
. Speak in complete sentences;

. Recite rhymes and short poems;

. Tell simple stories;

. Listen to stories and poems;
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Participate in conversation and discussion;

Give oral reports of activities/errands carried; out

Use a variety of vocabulary items in oral commutigza This is
enhanced by you the teacheoviding many situations for

the children to listen to others and speak torstheld words
learnt are reinforced and newsoare learnt by the pupils;
Listen to, and carry out oral instructions e.g.daands;
Engage in simple dialogues with the teacher, clagssnfriends
etc.;

Recognise and name pictures and shapes;

Demonstrate oral capability ( listening & speafing

Make auditory and visual discriminations;

Eagerness to read;

To differentiate word and sentence forms by distisiging

differences and similarities.

Social-Emotional Readiness

Children should show good emotional adjustmenhéosichool;
Should possess satisfactory social traits;
Should have adequate experiential and concepteifbaund;

Should have a keen interest and desire to read.

(Aboderin, & Orisawayi, 1980; Betts, 1954)

The Teachers’ Role in Facilitating Reading Readines
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The concept of pre-reading activities is borne aluthe belief that children
needto go through some learning experiences beforg legin to read. Pre-
reading activities are therefore, the experienceghvprepare children for the
actual reading tasks. These activities are maipdesh based. The role of the
teacher is to provide the learners, especiallyndumitial reading instruction,
the experiences and activities that will make théemonstrate the above

abilities.

3.2.1 Reading Readiness and Disadvantaged Children

It is important to stress that the state of readewyliness variesven amongst

normal children within the same age bracket or withhe same class. Some
children are exposed to reading before they stenbd, while some are

introduced to reading at school. It is obvious ttie later group of children

would experience some disadvantages, comparedivagie children that learnt

to read before starting formal school.

The incidence of disadvantaged children in our prymschools is a serious
challenge to language teachers. Some could be hyergtarded, while some

could be experiencing some social, emotional, dpemchearing impediments.
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All these children must be assisted to learn tab,not to the detriment of the

normal and exceptional children within the sameszlaSuch children need
special assistance to boost their state of reaslites example , the teacher
can show love to these children by being frientlly,can give them individual

attention, and even visit their homes to discussipte means of reducing the
effect of the children’s challenges with their peese

The teacher must manage the disparities well, abrib group suffers undue
setback. The normal child or the already exposdd amust not be made to go

at the same pace with the disadvantaged child.

The teacher must bear in mind the background esiland disabilities of each
child, if he is really desirous of an effective desess programme. The teacher
must be conversant with the strengths and weakse$ssach child, so that he
can generate a programme that will be beneficiainoher.

3.2.2 Reading Readiness and Gifted Children

Gifted children are exceptional in character, peadity traits, emotional
stability, and adjustment to school. They exhibgit superior abilities at an
early age. These are children who are endowed wWigh intellectual
capabilities. They are said to be exceptional b&edhey are superior to their
mates/ peers in their mental abilities.

In terms of reading, they are often two or moreryeghead of their class ,
because they perceive relationships and meaninfsrelative ease, acquire a
large pool of reading and speaking vocabulary. Taey endowed with the

ability to solve problems and respond to questibinsugh their wide reading.
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The gifted or exceptional child must not be held¢dkas that can get him
frustrated. However, a teacher that is resourceful manage this situation
appropriately; he has to be committed enough te gidividual attention when

required ( Crow et al , 1969) .

The teacher should provide a variety of readingenms to meet the needs of
individual children, and also make their learningitg exciting, and a
conducive reading environment (adequate lightiegts attractive pictures to
encourage pupils to learn). To all groups of cleildgrthe teacher should be
considerate, sympathetic, friendly, and willingdgive them an assurance of
security.

Self-Assessment Exercise

Describe three activities you could use to devebguing readiness skills of

disadvantaged pupils in Nigerian primary schools.

4.0 CONCLUSION

Reading this unit must have taught you the impadaaf developing pre-
reading skills in primary school children, prepargtto meaningful reading
experiences. A child that is not fully prepared @nders problems in the
various reading tasks. It is therefore, your respmlity as teachers, to
facilitate the acquisition of these skills by yquupils.

5.0 SUMMARY

In this unit, you have learnt that children shobkl mentally, physically and

emotionally ready before they begin to read. Yaodearnt that while some

37



children might not be ready to start reading beeanfstheir disadvantaged

educational background, others come to school dyreaading because of

their enriched educational homes or because Hreygifted. Teachers need to

expose children to varied pre-reading activitiefteeactual reading begins.

6.0 TUTOR- MARKED ASSIGNMENT

List and describe four skills that a primary schobild should exhibit before

embarking on formal reading.

7.0 REFERENCES /FURTHER READING

Aboderin,Y & Orisawayi, D.(1980) Guide to the Thamy of Reading &
Comprehension in English. Ado-EKitmolayo Press Ltd.
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UNIT 4: APPROACHES , METHODS AND STRATEGIES OF
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1.0 INTRODUCTION

The first three units of this course taught you eamportant notions such as
the interrelatedness of the four language skilis, nature of reading and the
concept of reading readiness. What you learnt ieséhunits serves as

introduction to what you will learn in the regttbe course material.

The present unit and the next, that is units 4 analill dwell on the main
subject of this course, namely, methods of teach@agling. We will discuss
the various methods of teaching reading, theirgsoiphical bases, and the

strategies/techniques each method employs to teaclng.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

» distinguish between discreet and whole languageoappes to reading;
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. name and describe phonics, structural, look andrssiiods and the

strategies for executing these methods;

state the basic principles of the phonics, strattaind look and say
methods, and use them to prepare readaigrials;

. state the shortcoming(s) of the phonics, struttumd look and say
methods;

. teach pupils how to read and pronounce words wsngd-spelling
relationship;

. teach your pupils how to recognize words by theinfs/structure;

. Select and use appropriate pictures to teach mgahiocabulary,

information and sequence of events;

. teach your pupils how to use context clues to cetmgnd information
in a text.

3.0. MAIN CONTENT

Effective teaching of reading at the primary schewgkl has remained an area
of concern to stakeholders of early childhood edanaTeachers at this level
need to be resourceful enough to acquaint thenselvgh emerging
approaches and methods that will make the teacdmaglearning of reading a
rewarding experience. You should be guided by dce that:

there is no single method or single combinationnm@thods that can
successfully teach all children to read. Therefoteachers must have a strong
knowledge of multiple methods for teaching readanyj a strong knowledge
of the children in their care so they can create #@ppropriate balance of
methods needed for the children they teach (Inteonal Reading

Association,1999) .

3.1.Discrete Language and Whole Language Approaches
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Methods of teaching reading are based on two @pproaches according to
some philosophies or points of view. These arescrdet language and whole
language approaches.

Discreet Language Approach: This is based on thet pb view that learning
to read is facilitated when learners are taughairiderstand and apply some
basic principles of how a language operates atwibel level. For example,
learners are taught to read words by understanding:

» the relationship between how a word is pronounced how it is
written-sound spelling relationship.
* The structural components of a word, that is tadreaword by the
syllables that make it up.
The discreet approach is the foundation of the misorstructural analysis and
look and say methods which employ teaching strateghat emphasise
phonemic and structural awareness at the word.l&Vetse methods will be
discussed in this unit with illustrations of hoawwould employ them.
Whole Language Approach: This is based on the gbydby that learning to
read is facilitated by teaching the learner to neaa holistic or global manner.
The proponents of this approach criticize the @éstapproach as too simplistic
and not patterned to the natural way that languagesed. With the whole
language approach:

..leachers are expected to provide a literacy richiemment for their
Students and to combine speaking ,listemgegling and writing. Whole
Language teachers emphasize the meaningtsfdger the sounds of
Letters, and phonics instruction becomesgusgt component of the
whole language classrognireyhner,2008).

You will learn more about this approach in the naxt.

3.1.1The Phonics

This is a widely used method of teaching reading.sl based on the

alphabetical principle of letter- sound association and spelling-sound

association that is , written letters are read the way theynd, and words are
pronounced the way they are spelt. Simply put,dcen are to learn to read

words according to the way they are pronouncedlyordhe advocates of
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phonics method emphasise the importance of learhaving a phonemic
awareness, that is , an understanding of the adfjicalprinciple that the
spelling of words relates to how they sound wharkep ( Reyhner,2008).

The phonic instruction encourages a teaching sglyatthat deliberately
provides reading tasks that teach learners toweads the way they are spelt.
The English alphabet consists of 26 letters, caltedletters of the alphabet
with about 44 sounds called phoneme$he phoneme is the smallest unit of
sound in English. The teacher must therefore télaelchildren the ability to
recognise the distinct sounds (phonemes) in woeftsré reading commences.
The knowledge of phonics enables learners interphe meaning of
texts/passages. Learners who are privileged te h@en exposed to a wide
range of vocabularies before school, take advantdgeonics to access and

read widely a variety of children’s literature.

The phonics method would have been a perfect mefatesiching reading, but
for the inconsistency in the sounds of the lettdrhe English language. In an
ideal alphabetic system, every letter represenghenetic symbol, ONE
SOUND ONLY. Going by this yardstick, the Englisiplzabet is defective
because, there are some letters that have diffecemids in different words. In
a word like _Carry‘ C’ stands like 'K’ but sounds like ‘S’ in the avd city.

Although the letter ‘A’ is in each of these wordsmay, can care and_carits

sound in each is different. Further more, some stehs of letters may be
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written differently but sound alike e.q. reeej leaw, and peee. In words like
island, delb, often and receipthe underlined letters are silent.

The absence of ane-on-one sound - symhb@lationship as illustratecabove
in many instances in English language sometimestesaeading difficulty for
children learning to read. In spite of the aboves pronunciation of most

English words follows the phonics principle.

The phonics is a popular method of teaching readindNigerian primary

schools. Generations of people have successkdlsnt reading through the
phonics method. The relatively few exceptionsh® tules of phonics should
not imply that it should be thrown off. As the thac of English teaches the
rules, he must also stress the fact that thereexareptions to the rules , by

giving as many examples as possible to illustiztse.

Tips For Teachers

. Ensure that pupils in your class are able to reisegand read the
letters of the alphabet;

. Expose your learners to a wide range of vocabwadyphrases
through oral activities;

. You should use graded reading materials with pgstuand vocabulary
at learners’ level. Teaching should be in stadfest is, step by step.
Graded materials are texts about events and exjgesewith words,
phrases, and sentences selected according to rigeiaige levels of
learners. Examples are the basal reading seriesingeaching reading
in elementary schools.

. There is no fast rule about what form of lettewp(tal or lower

case/small letters) to teach first. Low@&se is often commonly used,
and so could be taught before the Uppse ;
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. ‘Alliteration’ (repetition of the first letter sowhin a word or phrase) is
an effective way of teaching the alphalias better achieved using
nursery rhymes. For instance, the teaithee can teach sound ‘B’
with the rhyme below , noting the wowds have underlined:

Baa—baa-blacksheep

Have you any wool?

Yes sir, yes sir, three baigd

One for the master, one for the dame

And one for the little boyho lives down the lane.

. It is important to note that there is a relatiopdhetween written
letters and their sounds like in -C-AM-A-N , B-A-G, T-A-K-E etc.;

. Children learn better if fun is introduced. Thehalpet can be taught
using rhymes, songs and games. We leelle@at you know many of
such;

. Learning will take place if you use words and nawiesobjects and

places children are familiar with. Cultuoajects, names and
experiences are better than foreign ones;
. Teaching should be patiently done, while sustapradtice is

necessary.

Practical Application

Stage 1: Using a chart on a blackboard or cardbeatd letters of the

alphabet, you teach while the children repeat after. This is followed by

making children to take turns in identifying thdtées, and pronouncing the

sound of each letter as it appears in differentdsor
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Stage 2: You teach the sounds in word contexigusictures of objects or real

objects e.g. A for Apple; B for Ball; C for Cap;fbr Dog.

Stage 3: You teach consonant sounds with the sethiat match them,
e.g.
/ ¢/ asioup /p/ as in pan
/fl as iat; /h/ as in hot

/gl as ibag /t/ as in cat.

Stage 4: You teach vowel sounds and stress thhtveaeel letter
represents more than one sound e.g.

/al as igate /a/ as inball; /e/ as inpen /e / as inwve

Stage 5: You build simple words of 2-3 letters @¢N (ON), A-S (as);
D-O-G (dog), C-A-P (cap). This damtaught using an alphabet

table (see figure 3 below).

Stage 6: You proceed to teaching reading simpleeseas by bringing in
words already learnt e.g. That is a ball.

The ball igbi

The big ballat the gate.
*Each stage goes with intensive practice and questis.

* Pictures , or/and chalkboard drawings will aid reading.

Self-Assessment Exercise

Describe and illustrate the alphabetical principfeletter- sound association
and spelling-sound association of the phonics atkth
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JUG KING LIME PAN QUEEN ROPE

0

SNAKE = TANK UMBRELLA VEIL WIG XYLOPHONE YAM ZIp

Figure 3: AN ALPHABET TABLE

46



3.1.2 Structural Analysis Method

In contrast to the Phonics method which teachedimgaof words on a letter-sound relationship, the
structural method is based on the structure or f@renword, made of one, two, three or even fivenore
syllables . By recognising the syllables in a waahild is able to read the word with ease. Fddan to
use structural analysis to learn to read, you shtedch them oral communication activities to retceg
words of one, two, three syllables, before wordmofe syllables. Making pupils recognise that vgamce
pronounced by syllables when they ararning to speak and listen, will facilitate teaghiis principle
when they begin to read. The teaching strategy sfwauld employ is give reading tasks that contair
familiar words of various syllables to learners.

Other ways of teaching primary school pupils to sisactural analysis of words when they are regdin
are through the processes of inflecteord_affixationusing basevords.

Base word or root word is the smallest meaningful unit. Examples areat, come ,cat, dance, eaf.
word can give rise to many other words by the pgscef inflection e.g. from the word “Bake”,we can
form- he bakexakes; he bakedcakes yesterday; Musa has a bakergarners should be taught how to
inflect words and read these.

Inflection is the process of forming a new word by adding “&s” “ed” etc., to the base word. This
process can change the word class of the baseto@ither the plural form or the verb form. Looktlais
illustration: book—book, pen—pes; the verbsto ride to write can take the “s” inflection to take this
form-She_rids a bicycle and Uchenna wrgevell.

Affixation is the process whereby new words are derived thenbase word by adding syllables either at
the beginning or afterthe base word. When the syllable comes at thenheyy , it is callech prefix and
when it comes after the base word it is callexiffix. Here is an illustration:

The word “new” + the prefixe= renew + the suffixal =renewal. Note that “new” is an adjective,
“renew” is a verb , while “renewal” is a noun.

PRACTICAL APPLICATION

. You write a list of simpleand familiarwords e.g verbs, nouns on the
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chalkboard,

. You write on the chalkboard, the’* es’ and the fes’ inflections;

. You ask pupils to give the plural forms of the d®by matching each
of them with the appropriate inflectiodfou use the same strategy to

teach verbs with the “s” inflection;

. You provide in a similar way, prefixes, suffixegge words and ask
pupils to fill in gaps in sentenceshwiihe appropriate prefix or suffix;

. With time and practice, pupils will be able to tedise words and the

appropriate inflections, Prefixes andigas to use with them.

Self-Assessment Exercise

Make a list of six base words, and show how youliwge them to teach inflection and affixation.

3.i.3 LOOK AND SAY METHOD

This method is based on the belief that the childre@ad with ease if, she is able to identify/rgntse a
word through its features by looking at the writtemm. The Look and Say method aimstedching
words, phrasesandshort sentences as a whqlaot in parts as the structural and phonics na=th®he
teaching strategy is to guide the child to lookhat word , phrase or sentence in order to recegssl
memorise its forms and features. This is at vaganith the phonics method where the child learmes th

letters and the sounds that match them to aidelaiding.
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According to the proponents of this method, wheshiéd looks at a written word, or phrase or senégnc
on a chart/blackboard, he/she can perceive and nearibe features, and will be able to recall tloedv
or phrase when she comes across it again.

The Look and Say method could be used to teachsabiat do not follow the phonics principle , that i

words that do not follow the regular letter-souathtionship such asjte, two, too, their, tough, knostc.

The Look and Say method is effective for teachimg reading of sight words, that is, words which
pupils have orally learnt, arare familiar with, through listening and speakirgjiaties. Words in this
group include verbs likesome, go , wentverb parts likeis, am, was, areauxiliary/helping verbs like,
has, will, do, shall; nouns like,dog, goat, cup, food, mother, broth@ronouns like), you, she, he, it,

they, our; and prepositions liken, on, from.

The Look and Say method is especially useful when lyave taught your pupils how to identify the
similarities and differences between pairs of gahivords. Recall that visual and auditory disaration
was one of the reading readiness skills that weudsed in unit 3 of this course.

It is important to tell you that this method carnyobe effective if you make use of flash cardsahdled

pictures of objcts, places and matching cards . These will heg ahild recognise memoriseand

eventually remembehe whole word, whole phrase or whole sentence.
The defect of this method is the fact that it reggirote memorisation. It is therefore suggestatl iths

merged with the phonics method for effective teagtuf reading at the foundation stage.

Practical Application
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. You write on the chalkboard the words to be readnpunce them
while the children listen and rapafter you;

. You teach them to read each word , using flastiscaith
related pictures;

. You write short sentences about the pictures;

. You readthe sentences by pointiragd lookingat each word,

while the children repesdter you. It is important that children

look at the targeted words cdbefas they are pronounced

by youThis will help them identify and remember them whe
they come across them again;
. You need to repeatedly form sentences using mamg eards.

You do this by laying the word caitdgether to form sentences.

NOTE: You can find many examples of materials using.ook and Say method in elementary basal
reading series.

Self-Assessment Exercise

Enumerate the steps you will take to successfaligh reading using the Look and Say method.

3.2 Other Strategies for Teaching Reading

3.2.1 Word Form Clues

A technique for enabling beginning readers recagmisrds and their meanings, requires that the &ach
guides them to see the forms/shapes of words addimilarities and differences. At the initialaging

instruction, you need to guide the children to fidle observe and identify the written form/shape o
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words they have come across in listening and spgakiet them see that words, such as ang capfan
and_canshare some similarities that make them rhyme,emvibrds such asleep eat take andwrite do
not have such similarities. Teach the children howecognise words that differ in form before thtsat
are similar.
Use the technique of rhyming to get learners te sonilarities and differences as illustrated below
« Words that are similar in form e.g. fan-pan; can-ran; boy-toy; hat-cat; sun-gtm; e
 Words that differ in form e.g. sleep-eat; take-write; stop-go; come-go; hdwsse; home-
hand etc.
NOTE: Teach the recognition of word forms first inisolation, and quickly follow up using them in

sentences.

Practical Application

. Teacher selects words that are clearly differefdim, and guides
children to recognise them by explairimg differences in the shapes
and sounds of the letters of the wordsg, ®ng, get, walk, and come;

. Teacher proceeds to words with similar form e.g.ded let; lead and
leaf;
. Teacher uses charts and experience stories thiticovords with

similar and different forms to teach sipo recognise similarities and
differences in forms/shapes of wordsentences.

Self-Assessment Exercise
(1) Make a list of five pairs of words that have simitias in form. Make sentences with them to teact

your pupils the notion of rhyming.
(2) Make a list of five pairs of words that differ.s

3.2.2 Picture Clues
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Reading materials at the basic level are mostlgiatorial form. The attractive pictures are nottjpsit
there for fun, as they tell some stories. The caidwill deduce that a hunter is on a hunting exkped
with his son and dog, by mere seeing the pictura wfan carrying a gun, a small boy, and a dog a#ong
bush part. Children develop their vocabulary thfosgch exposures. The teacher can achieve a lot |
engaging the children in group and individual dsssans that will help them identify meaning of werd
from the pictures to enrich their basic vocabulary.

Practical Application

. Teacher presents pictures of objects, personglibgd etc depicting
some activities to the class;

. Teacher guides children to form stories from thetyses. These are
written on the chalkboard or displayedarts;

. Teacher reads the stories to the class, while #reyasked to role
play the stories;

. Children go further to create picture books andiupecdictionaries

based on their acquired vocabulary frobengtories.
Self-Assessment Exercise
Make and Select relevant and attractive picturasté#ll a story, or describe an event/activity. dguyour
pupils to tell the story or describe the activitlile you write this o the chalkboard for the class to read.
3. 2.3.Context Clues
This is another strategy for teaching learnersammrehend a reading text. This is introduced after
child is able to identify individual words in sentes. This technique enables the child guess d¢britbe
meaning of unknown words , using known and famwiards in the story. Simply put, it helps the child
access the meanings of difficult words by analysheywords, phrases and sentences within the rgadir
material. Meanings of words are deduced based enchild’s previous or present information. For
instance, in a sentence like this , "Daddy , Munmamy | always visiaunty Bosede after Sunday Mass” .
The child/reader can easily guess correctly whattbrdvisit, means, through the notion of ‘going’ which

he/she comes across in oral language.
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There will be more discussion in the next unit owhyou can teach primary school learners to uséegbn
clues in reading.

Practical Application

. You select a reading text of interest to your mipil
. You explain new words before pupils begin to rdsdtory;
. You teach pupils how words they already know lealp them

understand new words;

. You finally guide the pupils to comprehend throwgipropriate
guestions.

Self-Assessment Exercise

Discuss briefly two of the strategies of teachiegding.

4.0 CONCLUSION

You have learnt the main approaches of teachiadimg at the primary school level ,and the limdas
of each of them. It is expected that you would hidneeability to combine useful features in eachhaim
to teach reading effectively. This is becauseghgmo perfect method! An eclectic approach tchew

reading where a combination of these methods id,useuld be more profitable than using one single
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method. What should guide you in your choice oftrad{s) will be the purpose you wish to achieved an

the individual and group needs of learners.

5.0SUMMARY

You learnt in this unit, that reading methods amsdul ordiscreetandwhole languageapproaches. You
also learnt that the Phonics, Structural and Loo# §ay methods are based on the discreet langua
approach which teaches reading at the word levieé winit further discussed the teaching strategie
associated with each method .You also learnt tleémnals for teaching , based on each of theseadsth
can be found in basal reading series used in el@mesachools. You also learnt how you can use Wort
Form Clues, Picture Clues and Context Clues ategies for guiding and teaching your pupils toatks

difficult/new words that could impair their undeasting of reading materials.

6.0TUTOR MARKED ASSIGNMENT

1. State the shortcomings of the Phonics, Structur@llapok and Say
methods, and how you can overcome tinesnder to have an
effective reading programme.

2. With ample illustrations, describe how you can keeffectively
difficult/new words using the word forpicture and context clues.
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1.0 INTRODUCTION

1. In unit 4, you learnt about the two main approadbegaching namely , the discreet language an
whole language approaches, their distinguishintufea and methods associated with each. The wuit al
treated in depth each of the methods associatédthet discreet language approach and the stratBgies
executing these. In this unit, we will treat in gier detail the whole language approach and thaadst
associated with this, namely Language Experiehderature Based ,and Basal Reading methods.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. define whole language approach and compare itdstreet approach
to teaching reading;

. define and use the language experience methoddb tewer primary
classes how to read;
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define the basal reader method and use it to tesaching to lower
and higher primary classes;

define the literature based method, and use @aoh reading at
lower and higher primary school levels;

. select appropriate reading materials and method#am specific
reading objectives;

. discuss the differences between oral and silewlimgastrategies;

. explain two advantages of silent reading over ratling strategies;

. define individualized reading strategy;

. conduct a silent reading class using the proceglmdearnt in this
unit.

3.0 MAIN CONTENT

3.1 Whole/Global Language Approach

The approach is derived from the Constructivistiagy theory that says that children learn whentwha
they are learning is linked to their previous exgace. This makes learning meaningful. In learnimg
read, a child who is given a written text/passadechv is based on what he is familiar with in oral
language will, with teacher’s guidance be ablestdrthe passage. This is because he is readinghe/mst

able to talk about and associating words/phraseatierally with these words in the written form.

The philosophy of the whole language approachas sbmeone learns to read best when he/she isttau
with natural and meaningful reading texts/materitghat this means is that the reading material roast
based on the language that the learners have ussing across in oral language activities (listgrand

speaking).
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The Whole Language Approach, acknowledges theretteedness of the language skills of listening,
speaking, reading and writing, and encourages pupilearn to use all these together, when learaing
language. The approach emphasises the meaningtefoleer the sounds of letters, but adopts the ighon

and structural methods whenever necessary.

The teacher guides the learners to derive meammg fexts, by using their previous knowledge and

experiences to interpret the printed material.

The method of teaching based on this approachasadrere the teacher uses teaching/learning materia

that are based on themes familiar to the learngrstee family, games, sports.

Practical Application

Below are features of the Whole/Global Language @agh:

. It recognizes that learning to read is facilitatdten learners read

natural and meaningful texts famit@athem;

. It recognises the interrelatedness of the langsédls, and
encourages combining these when teachlagguage,;

. It is a child-centered instructional approach whigises reading
instruction on learners’ needs and Qamknd experiences;

. It encourages teachers to build literacy rich esrvinents by providing
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a varied array of interesting readingenats at the children’s

developmental level;

. It emphasises meaning of written texts over foamd sounds of
letters;

. It uses the phonics and structural methods wheneigenecessary;

. It encourages pupils to use prior language expee®eto decode

meanings from reading materials/texts.

Self-Assessment Exercise

Explain the basic principle of the whole languagpraach.

3.2 Language Experience Method

Learning is effective, when derived from learnars/olved activities and experiences. The languags
experience approach advocates the teaching ofngadiing children’s activities and stories that ar
based on their personal experiences over time. riéod of teaching based on this approach use
teaching/learning activities and materials based learners’ experiences. Children’s unedited
utterances/speeches as they tell stories basedhedn gersonal experiences are written on charts ¢
chalkboards by the teacher. Under the guidanclkeofdacher, the children read the stories repeaaiedil
they can associate the written utterances witlsplod&en.

This teaching approach, focuses on meaning basekdeoexperiences of the pupils, and has been four

productive in teaching reading to student<h severe learning disabilities (Ward, 2005) .
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This approach puts a lot of responsibility on teacher, as he is actively involved in giving indal
attention to pupils. The learners benefit greatlgduse they are reading what they have experieanugd
talked about. McCormick (1988) has put the benefitihis approach as follows:

. It brings together the four language skills ofdishg, speaking ,

reading and writing;

. It extends the learners’ creativity in story tedjithrough speaking and
writing;

. It helps learners understand that what they thinksay can be
written;

. It is learner-centred and demonstrates that legrtfesughts and

language are valued.
NOTE: If you have a large class you can b it into smaller groups. Each group will presertcanmon
story which is told by the group leader, while thacher writes on the chart or chalkboard.
Practical Application:
. You seek information from the children about eveartd experiences they have had as in
individuals and/or small groups;
. You listen to the children as they narrate thepegiences;
. Children can also express their thoughts/expergircdrawings, while
you convert these to writing. This helpsm remember what is
written;
. You write the children’s experiences as they nartaém on charts or

blackboard:;
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. Children copy what you have written;
. You read along with learners, who gradually idigrttie relationship
between their oral presentation andé¢leher’s written version;

. Learners’ aim is achieved and they progress i teading ability.

Advantages of Language Experience Approach

Pupils are motivated to learn to read when learmnagterials generated from their own persona
experiences are used by the teacher. A child Biante, dictates his experience to the teacher whorn
forms a story from it. The child reads about hisnogxperiences and is excited and fulfilled. Languag
experience stories can be drawn from visits togdaaf interest to the children, like the zoo threpart,
farms, parks, trips etc.

In order to make it more interesting, the teadaer, after class excursions, divide the classdigoussion
groups. A member of each group is made the segrdtapull together the experiences of membersef t
group.

In addition to the skill of reading, children arbleato develop their listening and speaking skillkis

would later help them to develop their writing &kil

Self-Assessment Exercise

How can pupils’ life experiences help you acconiptise teaching of reading?

3.3 Basal Reader Method

This method teaches reading using graded basarsades.
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Basal reader series are texts/materials specifidasigned to teach reading. They aid reading nezdiin
children and develop their reading skills. Thee®igome along with workbooks meant to reinforcésski
taught in class. Basal readers commonly contak tedkes and literature of high quality and apprater
language/vocabulary level. Some series incorpguiatares and/or drawings , while some do not( B&ns
Roe,1980).
You should ensure that you select series thatthaitindividual and group needs of your pupils. You
should also be conversant with the advantages madhdintages of this method, so that you can mak
necessary adjustments in order to come up witHambad reading programme for your pupils.
The major advantages and disadvantages as adapted Burns & Roe, 1980: 196-199) are given below:
Advantages
 The books are generally graded in terms of termdiffitulty level ( grammar, vocabulary and
structure).
» The teacher is meaningfully guided by the manusds accompany the series.
 Most of the series incorporate all aspects of teading programme e.g. word recognition,
comprehension,, oral reading, silent reading, reador information, and reading for enjoyment.
This helps the teacher to provide a balanced tegch
* The series ensures systematic teaching and revidve oeading skills.

Disadvantages

* The deliberate control of vocabulary often makedtugies lack literary merit.
* The language structure is formal and thus, diffecsn that of a normal conversation that

children/readers are used to.

62



» Settings and characterization are white ‘middlasg surburban’ biased and therefore unfamiliar tc
children of other racial and socio-economic groups or those from rural backgrounds.

 The basal programme is not a total reading programas) it is often advertised. There is the
tendency for teachers not to incorporate apprapaaperiences that can provide a balanced readir
programme for his pupils.

» There is often strict reliance on the teaching nagswithout adequate consideration for the specie

needs of the pupils.

3.4 Literature Based Method

This approach is useful in teaching pupils whoehmastered the rudiments of reading. It could & us
for individualised and group instruction. Literaturased method uses simply written literary texas are
often based on a theme. Examples d&®ee goes to school, Chike and the river, Storiesnohertold me
and others. Literature texts are read not onlyiterary values and enjoyment, but to teach muphding
comprehension strategies. They are for example uséelching pupils how to answer comprehensior

guestions: main ideas, implied ideas, ability tpress opinion, evaluate e.t.c.

Teaching Reading using literature Texts
A literature based method allows children to choassd read a variety of books by identified authass
selected by the teacher. These books, which cusadopics, are graded to meet different levels o

difficulty. Children are free to choose betweertyne —telling texts and the more difficult ones.
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Practical Application
. You provide a variety of books within the interastd reading level of
the class. You can source for bookskaep such in a reading
corner for class use;
. You give individual attention to pupils so asigidn to their individual
readings, in order to identify areas ifficllty;
. Children discuss their reading with you , and @&stions to test
their comprehension;
. You encourage sustained reading by ensuring av#yatf texts and
monitoring learners’ progress;
. You ensure guided reading by giving learners cohlmgameion questions

on some chosen literary texts.

Self-Assessment Exercise

What is the role of the teacher in a Literaturedgilslethod?

3.5 Strategies for Teaching Reading Based on Whdleanguage Approach
3.5.1 Oral Reading
Oral reading is commonly called ‘reading aloudt‘requires the voicing of the words in the prohte

material. Put differently, the lips and the vooafjans are involved in oral reading. The child taes

64



opportunity of listening to his own reading. Youncask pupils to read individually or in small graup
Oral reading has the following advantages:
. It increases comprehension;
. It promotes literary appreciation through pupitentification of the
pronunciation of words in the readimgterial;

. It brings out speech disorders for possible coioag
. It trains pupils in the art of speaking, becausthayg read , they

improve their pronunciation, Intonatietc;
. Oral reading develops pupils’ fluency;
. It provides beginners opportunity to read to otleard thus,

overcome shyness in speaking.

TIPS ON SELECTION OF TEXTS FOR ORAL READING
Before we proceed to the practical teaching, wdl ginge you some tips on how you will select reaglin
texts/materials for learners at the primary level:

. Select texts that will meet pupils’ reading abglgj if the reading
materials are above their levadythvill find it difficult to learn;

. Select texts that are of interest to them, sottiet can derive
pleasure and satisfaction fronaithey read,

. Select texts that are related to pupils’ culture/inment so that
their personal experience can a#isesh understand the textual
concepts;

. Texts at the junior primary level should be picbrcolourful and

well illustrated;
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Texts for the senior primary should have relevhnstrations;

Text format should be appropriate, while the pfiftnt size)
should be bold enough for easy magdi

Practical Application

You motivate your class using songs, rhymes orahgr means;

As a model, you read the text/passage to getyopits’ attention,
and stir their interest;

You provide examples of voice quality , such aiquitch and
inflection in order to help your pupilewélop the right voice quality
when reading;

You identify new words, write them on the chalktwbar on charts
and explain their meanings in the contéxthe passage;

You give room for questions, if any;

You call on individual pupils to read, while otkdisten attentively;
You correct wrong pronunciation in the courseeading, to allow for
fluency, which is one of the aims of aedding;

You guide pupils through the questions that folltavtest their level of
comprehension.

Self-Assessment Exercise

List and describe with illustrations, five measuyes will consider in setting up a meaningful arding
programme

3.5.2

Silent Reading

This is a type of reading that is personal to thiédc unlike oral reading where the child readsudlo

However, the two share the common aim of readimgcéonprehension. Silent reading is a strategy tha

aids life long learning. Adults and efficient reesl®ften read silently because it enhances botin the

comprehension and speed of reading. It also allimwvgpersonal enjoyment of the content being read

Newspapers, magazines, letters, text messagesateaal ilently.

66



In the school, silent reading is encouraged fodanac purposes e.g. reading for assignments amly stu
for examinations.
NOTE-The tips for selection of reading materials foalOReading are also applicable here. You shoulc

remember that the aim of Silent Reading is to featland understanthe message that is contained in a
text/passage, so your strategy and technique slatml@t achieving that goal.

Practical Application

. You start your lesson by introducing motivatingmigs or a recall of
your last lesson;

. You may as a model, read the passage dependiting dength and
the difficulty of the words/phrases e ttext;

. You write new words on the chalkboard and explagirtmeanings in
the context of the passage;

. You give room for questions , if any;

. You guide pupils to read silently , answer thesgoas that follow
either orally or in writing;

. You give pupils more reading passages for practice;

. Pupils read the passages, answer questions orafiyaiting.

Below is a sample passage for Silent Reading:

Polite Tortoise
Pre-reading Question: What stories do you know abduthe Tortoise? What tricks does he play?
The Passage

Once upon a time, Tortoise was walking along whemdt a thorn in his foot. “Ouch!” he cried. “Now |
can’'t walk. What shall | do?

After a while, an old woman passed by. Tortoisatelyl asked her for help. “Excuse me, Madam. Coulc
you help me please? Could you pull a thorn out pffoot?”

The old woman smiled and bent down. She foundtibmtand quickly pulled it out. Tortoise thanked he
and they both went their way. However a minuterjalertoise had an idea. He called after the olc
woman, “Excuse me, where is my thorn, Madam?”

“I don’t know”, answered the woman. “I threw itthe bush.”
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Tortoise began to cry, “Oh no! My thorn is lost. 8¢lam | going to do?”
The old woman felt sorry for Tortoise and said g€d&de don’t cry. Here’s an egg for you.”

Tortoise was very pleased. He took the egg andeslati to a village. He knocked on the door of askou
and a man answered it.

“Please Sir, ” said Tortoise politely, “may | stdne night with you? It's late and cold.”

“Yes of course you may. Please come in,” said tha.m

Comprehension Questions

Why couldn’t Tortoise walk?

Who helped him?

What did she do?

What did Tortoise ask the old woman to give him?
Did Tortoise really want the thorn?

Why did Tortoise cry?

What did the old woman give Tortoise?

What did Tortoise want from the man in the village?

O~Nok~whE

SourcePREMIER ENGLISH for Nigerian Primary Schools PURSIBOOKS5

3.5.3 Individualized Reading

This kind of reading is child —centered becau$e focus is on the individual child. Children reschple
texts/ stories on their own, and seek the teaclsdsf they have any problems with understandimg t
ideas in the texts. The child selects what to feam the list of books in the class. He reads $ilently on

his own or orally to the teacher where the class & not large.

CHARACTERISTICS OF INDIVIDUALIZED READING
Burns & Roe, (1980) give the following as tips @wganizing individualized reading instruction:

1. Self-selection: Children are allowed to choassding texts of interest. It
thus, has a built-in motivation since they read wthay choose to read;
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2. Self-pacing: Children can read at their indigbpace. It respects the principle of individudfetences;

3. Skills instruction: The teacher helps the clatddevelop the word recognition and comprehensgidis s
as and when needed. Skills instruction occurs redhendividual or group basis;

4. Record keeping: The teacher keeps records oprtggess made by the individual child. He is gdide
by the child’s reading performance in the recomnad¢iod of books that can be read independently by th
child.

5. Student-teacher conferences ( meeting): Théhéeasrhedules a meeting with each child one or tw
times a week. The conference will vary from threéfteen minutes in length, depending on the paepp
mainly to assess progress made) .

6. Sharing activities: The teacher plans some &awh week for the children to share books they heae
individually with one another .

7. Independent work : The children are involvednach independent work, rather than spending most c
the assigned reading period in a group with thehea

8. The children are also given an opportunity fatividual oral reading of their texts. The teaclstens
and asks individual questions to test their undedihg of the texts.

This approach to teaching reading is not commondgtced in the Nigerian primary schools, espegiall

the public ones. This could be partly due to_thedbn it puts on the teachesuch asestablishing

children’s reading levels and interests througlkesssent tests, the need for the teacher to hasidoozeks
available to the children for comprehension tegtidevotion of individual attention to children,dan

provision of a variety of books, magazines, areeptiseful reading materials in large quanti

As demanding as this strategy of teaching readingdu are encouraged to use individualized insbuc
for helping pupils who are lagging behind in yolass.

THE ECLECTIC APPROACH TO TEACHING READING

Elementary school children will be able to reacewlappropriate reading methods are used by thadeac

to teach them. However, the ECLECTIC approach, mbaoation of positive features of all methods is
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suggested for optimal reading success. This imptiasyou should possess a strong grasp of alladsth
so that you can select a method or a combinationethods that suit the needs of your pupils atpamgt

in time.

In addition to the application of the eclectic aggmh, it is important to stress that you shouldibke to
employ the strategy that is most effective to teaalbh method of reading. The language experienc

approach for instance is suitable for the phonntkstructural methods.

Self-Assessment Exercise
Explain how you can adapt the individualized regdstrategy to teach reading in Nigerian primary

school.

4.0 CONCLUSION

Units 4 & 5 have dealt extensively with the maj@peoaches, methods, strategies and techniques
teaching reading at the primary school level. Weraiterating the fact that there is no method tlaat be
adjudged to be the best, and thus successfully @mlakhildren read.

We believe you have been adequately prepared étfecchallenges of teaching reading to your prymar
school pupils. Since you may not find a method thitltteach reading successfully to ALL that dedioe

read, you have to be discretional in your choiceethod(s).

5.0 SUMMARY
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2. In this unit, you have been taught the whole/gldaafjuage approach and the methods associat:
with it, namely Language Experience, Literatured®hsand Basal Reader. The strategies for teachalg o

silent and individualized types of reading have &lsen dealt with.

6.0 TUTOR-MARKED ASSIGNMENT

1.Compare and contrast Language Experience, Wlaslguage and Literature based methods of teachir
reading.

2. Discuss in full, the benefits of oral and silezading.

3. How can you attain the goals of reading throtighindividualized

strategy?

7.0 REFERENCES/FURTHER READING
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UNIT 6: TYPES OF READING: ORAL AND SILENT, SKIMMING AND
SCANNING, INTENSIVE AND EXTENSVE
CONTENTS

1.0 Introduction

2.0 Objectives

3.0 Main Content

3.1 Oral and Silent Reading

3.2 Skimming and Scanning

3.3 Intensive and Extensive Reading

4.0Conclusion

5.0 Summary
6.0 Tutor Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION
There are six main types of reading, each used fspecific purpose. At any given time of readiag,
reader could use one or a combination of theseperding on one’s purpose(s) for reading. Here ar
different types of reading:

1. Oral and Silent

2. Skimming and Scanning
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3. Intensive and Extensive.

2.0 OBJECTIVES

At the end of the unit, you should be able to:

. define each of the six types of reading presemtelis unit;
. explain when to employ each reading type;
. distinguish between oral and silent reading , skingnand scanning,

intensive and extensive reading;

. skim and scan a given material for information ;
. teach the uses of each type of reading to learners;
. select material for teaching each type of reading.

3.0 MAIN CONTENT

3.1.10ral Reading

Oral reading is also referred to as ‘reading @louChildren should be taught to read aloud somesi.
This helps them to learn the right pitch and stieshe spoken language. Teachers and adult listerza
guide learners when they read to effect necessarieations. Oral reading is also used to teacl

pronunciation. As your pupils read aloud u listen and correct poor pronunciation.

Reading for comprehension is either oral or sil&mu can give a passage from the class readecahd
different children to read it orally. You corredrfpronunciation and fluency. You ask the classstjaes

based on the passage.
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It is important to stress that reading fluencytisiaed through oral reading , if the teacher liins a
good model , and guides the children to acquire dekelop appropriate pronunciation, stress an
intonation patterns. Reading materials for oratineg include: nursery rhymes, short plays, shatiss,

passages, dialogues and whole literature bookgriimary school:

Tips for Classroom Practice
. Teacher selects a reading material e.g. a padsaged on pupils’

reading abilities;

. Teacher ensures that every child has a copy gfdksage ;

. Teacher calls different pupils to read orally;

. Teacher listens and corrects poor pronunciatiorfadilitate fluency;
. Teacher lists difficult words on the chalkboard aexplains them to

aid comprehension;

. Teacher may pose some questions before readingdtegaid
comprehension or ask such questions adsaling;

. Teacher should ensure that a passage is read leyth@or one child.
A difficult passage should be read byenchildren;

. Teacher motivates and makes necessary correction.

Self-Assessment Exercise

Is oral reading an effective method of teachinglmeg?
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3.1.2 Silent Reading

This is a type of reading that is internalised,ikenlthe oral reading where the reader reads alouc
However, the two share the common aim of compreben&fficient readers read silently because it
enhances both their comprehension and speed ahgedsilent reading skill is desired for learningda
knowledge, as it facilitates the development ofritical mind needed to be able to derive maximum
benefits from the content of reading. Silent regdimay be used in the senior primary classes, bytrma
be appropriate for beginning reading instructiorheve pupils need to be properly guided to ensur
comprehension. The selection of reading mater@migHese young learners should be carefully done b
the teacher, if the aim of silent reading must bbieved. The selection should be based on som
considerations:

. Texts or passages must be of right difficulty leve

Texts must be of interest for maximum comprehensio

. Texts should be colourful and illustrated with ket pictures;

. Texts , stories or passages should not be too long;

. Reading materials should be based on children’kgraand,;

. Reading materials should contain practice exercgnee ‘practice

makes perfection’.

Self-Assessment Exercise

With ample illustrations, distinguish between aat silent reading.

3.2.1Skimming
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When you read some materials, your aim may noblachieve complete comprehension. You may nee
to skim or scan depending on the type of infornmatiou want to access. daves timeto skim or scan.
Skimming is when you read selectively to obtaireaeyal idea in a reading material. Skimming techaiq

is suitable if you do not require complete inforioaf but the most important idea#t is common to skim-

-- a book, article, newspapers, magazines, weelgar etc.
If you have a reading material which you must resithin a given time, you are left with the optioh o
skimming it, by reading some parts, and leavingsaume. In skimming a material, you may have ta$oc

on the following:

. The title;

. The sub-title or introductory paragraph;

. The headings;

. The topic sentence of each paragraph,;

. Key words;

. The title of any maps, graphs, or diagrams;
. The last paragraph or conclusion of the text.

To teach the art of skimming, you assign your upilreading text that is within their comprehensior
level. You will ask them questions which will naequire their having to read intensively the whole
passage. They should be able to respond to theéiopuepromptly. Below is a passage for illustrat

The Seashell
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Once upon a time, four sisters lived in a villagamthe sea. They loved the beach and the sea.speay
many days playing happily there. They collectedlshéuilt sandcastles and ran in and out of the se
shouting with joy. Sometimes they swan where theemaas shallow. They dived to the bottom and ther
jumped out with a scream. However, they were camdtito go where the water was deep. Their fa
always said, “Don’t go into the deep water becdhsesea is dangerous.”

One day they were collecting shells. Each of the fgirls made a pile of beautiful shells which they
wanted to take home to give their mother.

On the way home, Oluchi, the youngest girl, sudgeamembered that her most beautiful shell wak stil
on a rock at the beach. She wanted to go backdb fe Her sisters didn’t want to. It was gettitgrk and
they were tired. They didn’t want to go all the wagck for one shell. However, Oluchi insisted thia¢
had to go back to get it. So she went back to gzl alone.

( SourcePREMIER ENGLISH for Nigerian Primary Schools PURBIBOOKS).

Questions: (1) Who is Oluchi?

3.2.2 Scanning

This is when you read a material in search of @ifpanformation. This is likened to a situatiorhen
you have to search for a friend at a politicalyrgtound, or search for a picular book on a shelf of a
university library.

Scanning is quickly looking for specific informatioso as to save time. Easy as it looks, it can b
frustrating if not done in an effective and systémevay. The following items can be scanned: adfanrt
job placement in newspapers, telephone numbeedaptione directory, a particular name on an adonis
list, dates, and names of persons, places, andseetnin written passages.

At the primary school level, pupils do not engagecomplex materials. They may be required to scal
short story books or read passages for specifaildet

** Below is a question to test your pupils * abylito scan, using the passage used for the skimmin
exercise above:

(2) Why did Oluchi go back to the beach alone?
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(3) Did the sisters go back to the beach with her?

Self-Assessment Exercise

Why do readers need the skills of scanning and rekng?

3.3.1 Intensive Reading

Intensive reading is also called ‘in-depth readinghe intensive reading skill is needed to acces
information in subject areas by pupils. Contenswalpject areas such as Social Studies, Mathematcs,
Integrated Science in primary schools require sitenreading skill. This is a very important skhiat
must be developed right from the rudimentary stdg&ensive reading is aimed at gaining detailed
understanding of the text. The reader reads fouracyg hence he must pay maximum attention to the
various aspects of the text such as, the title,ntlaén and detailed information in the paragraphd an

linkage of paragraphs. Intensive reading skill pgueaders with the ability to:

read and obtain literal or stated facts/information

interpret the thoughts or views of the writer, d&edable to arrive at

conclusions;

generalise , based on certain facts or informat@riained in the text;

apply the writer’s experiences in handling persar@umstances.

Practical Application
In teaching intensive reading at the primary schib@ teacher must accept important responsilsilliie:

. introducing the text by relating it to childrerégperiences;
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. showing relevant objects or pictures to arouseusision on the topic;

. presenting and explaining new words;

. giving questions to guide pupils’ reading;

. guiding group and class discussions of questiodsaaswers;
. creating opportunities for further practice.

*Remember to always select reading materials thatra appropriate to the interest and language

level of your pupils.

A COMPREHENSION PASSAGE TO TEACH INTENSIVE READING

Read the following passage and answer the questian$ollow:
Favourite foods
Pre-reading: What is your favourite food? Why igatrr favourite?

It is Sunday tomorrow. Atinuke is getting very drd. She loves to shop with her mother on Saturday:
She also loves Sunday because of the special thatithey usually have at home.

“ Shall we do our shopping now? “ she asked hather.

“ | haven't got enough money at home. Let's waityour daddy to come home. He’s gone to the bank
“said Mother “What do you children want to eat tonoav? “

“ Rice and chicken, “ shouted Atinuke.

“Why rice? | prefer pounded yam,” said Tunji, Atkeis younger brother.

“Rice is better,” said Atinuke firmly. “What do ydknow? I'm older than you! “ Atinuke said angrily.
“What has our age got to do with pounded yamraza® “ asked Tuniji.

Atinuke thought for a second before replying, “Noth but | know that all my friends prefer rice to
pounded yam.
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“Then they don’t know what they’re missing Poundgainm is simply the best in my own opinion,
especially when eaten with egusi soup, “said Tuniji.

‘I don't agree, “argued Atinuke. “You can make ricedifferent ways. There is jollof rice, fried ac
coconut rice and rice pudding but you can only maiended yam as pounded yam. “s

“Pounded yam is very stiff and very filling. Youart have it with any soup of your choice like
ewedu,egusi, spinach and ogbono, “ said Tuniji.

“Children,” laughed Mother, “ Stop this argumetv.”

Questions:

1. Why is Sunday a special day to Atinuke?

2. What is Tunji's favourite food?

3. Which of the foods come in different ways? Nameuaeeties.

4. What is Mother’s reaction to the argument abowd end pounded yam?

Source: Adapted froRREMIER ENGLISH for Nigerian Primary Schools PUBIBOOKS.
Self-Assessment Exercise
Select an appropriate passage from a Primary Fead&, and explain how you will use it to teach

intensive reading to your pupils.

3.3.2 Extensive Reading
Extensive reading is also called ‘wide reading’isT$kill is required to enable a reader completarge
volume of reading within a short time. Extensieading skill is very useful in reading widely toqaae

subject and general knowledge. A reader usingstiikis able to combine speedth comprehensian

The language teacher at the primary school shalit provide his pupils with reading materialatth

suit his pupils’ level of reading ability.
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Appropriate reading materials includeovels, short stories, newspapers, magazines, ngreta. The

benefits of training primary school pupils in tlisll include:

. Increased vocabulary;

. Fast and fluent reading;

. Stimulation of reading interest;.

. Language development;

. Access to information and general knowledge;
. Provision of pleasure reading;

. Promotion of comprehension.

Though extensive reading goes beyond class reagmg,should be able to effectively monitor the

progress of your pupils especially in the followikw®y areas

. exhibition of desirable reading traits, even in éfbsence of the
teacher;

. evidence of enhanced vocabulary and interest itetkts;

. participation in post-reading activities in botlalband written forms.

Self-Assessment Exercise

Why is Extensive Reading a necessity in a litesatgety?

4.0 CONCLUSION
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Reading is done for different purposes. Some readstudy, some for information , while some for
pleasure. The purpose of reading determines thHeniguee to employ; this explains why this unit |
treated extensively six types of reading. You aqgeeted to help your pupils identify their purpos$ess
reading , so that they can apply appropriate gjrede

4.0 SUMMARY

This unit has taught you the six types of readarg] how you can teach them successfully at thegoyim
school. If you employ the techniques along withrappate reading materials, your pupils will beeal

achieve their reading purposes .

8.0 TUTOR-MARKED ASSIGNMENT
Select suitable reading materials, and give a l@etgirocedure of how you would teach each of tke si
skills.

7.0 REFERENCES/FURTHER READING

Benson O.A et al (2008htensive English for Senior Secondary Schools
3, Second EditionAfricana First Publishers Limited.
McWHORTER, Kathleen T (200Bfficient & Flexible Reading6™ edition)
Longman. Newrk:

OLATEJU, M.A. (2002)Oral Reading Fluency of Primary School Pupils in
Nigeria.Literacy and Reading in NigerdA Journal of Reading
Association of Nigeria. V OL. 10.1
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PED 322 METHODS OF TEACHING READING IN THE MRARY SCHOOL
MODULE 11
Introduction

Module 1 of this course defined reading, descriltvedpre-requisite reading skills and the varioushogs
of teaching reading. This module would build on Wau have learnt in module 1 with focus on teaghin
you what to teach and how to teach primary school pupHlills for different purposes of reading.
Specifically, you will learn how to teach your plgpio recognize written forms of words they hadié¢a
orally, teach them to develop skills for comprehirgdand interpreting written texts and skills feading

in the content areas. You will also learn how arre to source materials for teaching reading disase
techniques for assessing reading skills. This medumade up of the following units:

Unit 1 Goals and Objectives of teachiegding.

Unit 2 Development of word recognitionlisk

Unit 3 Development of interpretation &kil.

Unit 4 Development of interpretation &ki.

Unit 5 Development of skills for readimgthe content areas.

Unit 6 Resources for teaching reading.

Unit 7 Evaluation of reading skills.

UNIT 1 GOALS AND OBJECTIVES OF TEACHING READING
CONTENT

1.0 Introduction

2.0 Objectives

3.0 Main Body
3.1 Goals of Teaching Reading
3.2 Development of word recognition skills
3.3 Development of interpretation skills
3.4 Creation of a desire to read
3.5 Appreciation of Literature

4.0 Conclusion

5.0 Summary
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6.0 Tutor-Marked Assignment

7.0 References/Further Readings
1.0 INTRODUCTION
Reading is a complex activity which is more tharrerleoking at words on a printed page. It is a
means of making meaning out of printed or writtgmisols. To help children read and understand
the school should have a set of goals and objectivguide the teacher and the learners. Goals ar
objectives are the roadmaps that guide teachevwghahto teach, how to teach and assess learnin
This is important for the teachers to know and usid@d because knowing them will lead to the
desired outcomes of teaching children to learreémliras well as read to learn. In this unit, thdsgyoa
and objectives of teaching reading will be discdsas well as the methods and techniques
teacher can employ to achieve them.
2.0 OBJECTIVES
At the end of this unit, you should be able to:
List and describe the goals of teaching irepth primary school under each of the broad
goals.
Identify obstacles to attaining reading chjees at the primary school level.
3.0 MAIN BODY
3.1 Goals of Teaching Reading
Reading programmes are formulated based on spegifitcs a teacher should follow to attain
desired teaching/ learning outcomes. Generallygtads of learning to read are to:
help pupils cultivate basic readingitsa
help children acquire basic readingssk
expose children to all kinds of reagiar different purposes
help children read, comprehend anerpret texts.
inculcate in children the interest a@egire to read.
: guide childme to recognize and understand lexical items/worgsthieir forms and by
contextual clues.

We are going tanergethe above into four broad goals with specific obyes. The four broad goals and
the related objectives are:

84



3.2. Development of Word Recognition Skills
This can be broken down into achievable objectases the following:

a. To help children develop a sight vocabulary.

b. To develop in children the ability to use pictucentext and phonetic clues to identify or recall
printed words.

c. To help children develop and use dictionary skills.

3.3. Development of Interpretation Skills.
This will require you teaching your pupils skills to enalblen to:

a. identify main ideas.
b. locate specific information.
c. draw conclusions.
d. arrange events and ideas in sequence
3.4. Creation of a Desire to Read

This will involve guiding your pupils to developdldesire and interest to read. Children are byreatu
inquisitive. They want to know about everythingyttsee or experience. In their formative years,dchit
like people to talk with them, show them and anstheir questions. They like to communicate. When
these things that interest them are representdteiprinted word or in pictures, their imaginatisrfired

as well as the desire to read to discover the unknd@hey want to read and the teacher needs to tal
advantage of this to create a desire in them t a@gthing and everything they come in contact witbu
need to also make them realize that reading isifitha source of pleasure. Make them realize tlaalimg

is like travelling, an excursion into other placesrlds or cultures.

3.5. Appreciation of Literature
This will require that you teach your pupils teaures for literary appreciation. There are two stagea
child’s development of literary sensitivity. Thersli is purely emotional. Here, a child derives grea
emotional satisfaction/enjoyment from a story whagbpeals to his feelings of excitement, adventure
happiness or sadness. The second is the intellestaggee when the child learns to analyse and etalha
story he listens to or reads. The enjoyment ofdtige is not complete until a child can move frtima
first stage to the second stage of intellectualegption. Introducing appreciation to childrem easy.

It needs proper methodology and sound knowledgeacher's part. This will be dealt with in the ceair
of this study.

Self Assessment Exercise.

1. Identify one specific objective from each of theiftoroad goals and describe the activity you wsk u
to achieve it in a primary four reading class.
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4.0 CONCLUSION

The success of any enterprise is largely depermlethie goals and objectives the entrepreneur sgbou
achieve. The same is true for a reading prograng8e#ing out the goals and objectives to attairhm t
programme will guide you in selecting what to teaotethods, strategies and kerials to employ in
attaining the stated goals and objectives.

5.0 SUMMARY
In this unit, you learnt about-
the goals of teaching reading in the prinsatyool.
the objectives for teaching reading.
how goals and objectives act as roadmapguiding in the attainment of desired learning
outcomes.

6.0 TUTOR- MARKED ASSIGNMENT

1. Select and discuss two objectives for developingdwecognition and discuss the reasons why the
are important for teaching children to read.

2. Select three objectives for developing intaigdinee skills and explain why primary school pupils
should be taught these.

7.0 REFERENCES/FURTHER READINGS

Betts, E.A. (1954). Foundations of Reading InstauctN.Y. American
Book Co. p375

Burns, C.P., Roe, B.D. (1980). Teaching Regdirtoday’s Elementary School. USA.
Houghton Mifflin Co. pp.18 -22

Crow, L.D. Murray, W.I. Bloom, I. (1968). Teanly Language Arts in the Elementary
School. N. Y. David Mckay Co. pj2 447

UNIT 11 DEVELOPMENT OF WORD RECOGNITION SKILLS.

CONTENT

1.0Introduction

2.00Dbjectives

3.0Main Body
3.1Development of sight/basic vocabulary
3.2Strategies for teaching word recognition.
3.3Development of the ability to use dictionary skills

86



4.0Conclusion

5.0Summary

6.0Tutor-marked Assignment
7.0Reference/Further Readings

1.0 INTRODUCTION

One of the very important skills needed by puglsrhing to read is the word recognitikill. This is the
skill that enables learners to comprehend the meganof words they come across when reading. In thi
unit, you will learn the strategies to employ tadke your pupils to learn words and their meanirngese
strategies have been dealt with in unit 4 of Modulé€Can you recall them? The purpose of mentionin
these strategies in this unit is to build furtherehat you learnt in module 1.

2.0 OBJECTIVES
At the end of this unit, you should be able to:
Define sight vocabulary giving exangple
Teach vocabulary development effetyiusing picture clues.
Explain briefly the first step in daary skills development
3.0 MAIN BODY
3.1 Development of sight vocabulary

A child’s sight vocabulary is made up of words teAte had learnt during oral language activitiagchS
words because of their familiarity are recognizednediately at the initial reading level without hayto
resort to analysis. The larger the store of bagicds a child has, the more rapidly and fluenthestan
read. The comprehension of a reading passage ieandrthe learner has to pause too often to aralys
unfamiliar words. (Crow et all, 1968)

Based on the above, a teacher should help the dbiridg oral language instruction to develop a dasi
vocabulary large enough to enable him recognizerthgrity of the words in the materials which hads
at the initial reading instruction.

At the initial reading instruction, you niw@refully choose the words to teach as basic svorte
first sight words introduced should be meaningfud aseful words. A child’s name should be one ef th
first sight words learnt. Days of the week, morahshe year, names of school subjects, things atrdoe
home and school are good beginning for acquiriggntsivords. As mentioned earlier in this section,
vocabulary items learnt in listening and speakiatyvdies are excellent for teaching word recogmnitin
initial reading instruction. An important skill thgou must teach your pupils during oral activitiss
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auditory discrimination skill. Pupils must be albtedistinguish aurally, the likenesses and diffeemnin
sounds of words. You begin the task by having thielien listen so as to be able to distinguishstends

of different words as he pronounces them. Wherchkile begins to read, he is able to associate mgani
to printed words. You can assist children in theellgoment of a sight vocabulary by using severa
techniques. These include- word form clue, pictioes, context clues and phonetic clues.

3.2. Strategies for teaching word recognition

Recall that in unit 4 of module 1, we discussed e@tnategies for teaching pupils to recognize waitds
initial reading instruction. These strategies weaverd form, picture, context and phonetic cluesmg&o

illustrations of how you could use these to teadneagiven. In this unit, we are going to remind yju

what you learnt in unit of module 1 with some mititestrations.

1. The Word Form Clues.

Word form clue is used when new words are learnethbmory as the learner sees them written an
with picture clues. It is the technique which emabbeginning readers recognize words and the
meanings. Here the teacher guides children to sdekm@aow the forms and shapes of words. It is the
process of” guiding children to look at words catlyf so that they will be able to recognize them
through their forms” (Crow et al,1968). Word forues should be used to teach pupils the similaritie
and otherwise of words as for example - go, so,cap, tap, map, nap: can, ran, man, Bityming
pairs and dramatizatiacan be used to effectively teach word form engn, ran, canlfhe word ‘jump’

for example can be taught by means of dramatidmegaiction, e.g. —the teacher says the word an
carries out the act of jumping. The pupils seer,h@arepeat after teacher and jump. Teach recognit
of words first in isolated bits before using theamshort simple sentences e.gd up, this is mycap,
this is aman.

(2) Picture Clues.These are reading materials in pictorial form whyoke clues to what the word under
the pictures mean, their spelling and how to wihtam.

Examples

HAor apple

B for ball
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C for cat

D for duck :
N7

Pictures of objects, places, people, etc. are useyul in teaching primary school children espégial the
initial reading instruction. Repeated exposure iciyes and what they depict may result in children
recognizing and connecting them instantly. Thathe, word may be used to get the names of what is |
the picture as for examplé. is for Apple:B. is for Boy:C. is for Cat, etc. Crow et al (1968) assert that
children should be encouraged to examine pictutesely for clues of information. The teacher can
sensitize the child to pictures clues by labelldgects in the classroom. Picture clues may beutisethe
initial stages of instruction, but can be left @sab the child begins to recognize and read wétdse are
useful ways of using pictures to teach readirf)-Children look at pictures and tell stories abownth
(2)draw pictures of events or stories they tell or evéwld(3) make picture books, scrap books and
dictionaries. This would help them develop theigbto recall details, associate and connect Ietterd
pictures, detect relationship and note correctoofl@vents. For example, a picture of a boy gamthe
door can be practicalised by asking a boy in thesto go to the door and asking the class whdidfies
doing. Note that if you teach a child a word inlagimn, he may not remember it. Instead you shoskel
the word in a sentence to describe a picture tiid bhad drawn. It will then be easy for him to renieer,
because it will have a meaning for him.

Self Assessment Exercise

1. Describe two ways you can use to help childierelop sight vocabulary.
2. Explain with illustrations how you would usietpre clues and context clues to teach reading.

(3).Context Clues.

Context clues can be used as aids to getting tlanimg of words. Context clues are ways of findihg t
meaning of difficult words by using clues from thassage read. That is, a child recalls what hedeab
and relates it to how meaning was developed anchemiad to arrive at a possible meaning of the
unknown/difficult word(s). In beginning reading, child may have difficulty in identifying strange
unfamiliar words. This may be caused by a numbédacis. For exampl€l) he may be unable to recall a
word form which is familiar to him(2) he may know the meaning but is unfamiliar with ttven or(3) he
may be unfamiliar with both the form and the megnikeeping the above in mind, children should be
taught to use words they already know to help themerstand the unknown. That is, teach pupils tc
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employ context clues to understand the strangentrels, phrases and sentences in the material beir
read. This is a form of educated guessing aboutnisening of unfamiliar words. Crow et al (1968) afe
the opinion that a teacher could use the follovtndevelop children’s ability to use context clues:

a. Present new words in the story before childegirbto read it. b.
Use questions to guide the reading.

Out of context, many words cannot be pronouncel eertainty, for example - live, read, record,ad&s
etc. (note the importance of context as used igetlsentences):

A. The wind is blowing through the windows-Did youwind the clock?

B. Will you record these figures for me? — | bought a newecord for her.
C. We drove for miles through tliesert. — How can youwdeserthim when he needs you? (Burns
& Roe, 1980)

You can use the above examples to teach contexs.cake the pupils know that the wavehd as used

in these sentences have different meanings whictbe&known by the way they are used in the sengenct
(context). Other methods you can use include prefigxpin, un - pin: happy, un — happy suffix, e.g.
tooth, tooth — less: sad, sad — nesfustrated word as for example pretty with atpre of a pretty dress:
through identifying and discussing unfamiliar/uniumowords before reading the passage and throug
definition as in — Folu and Funmi lived next dodhey were neighbours. (Here children can deduce th
meaning of neighbours because they lived next door)

Self Assessment Exercise

1. Explain why children need to develop a sigitabulary at the initial stage of
reading.

3.2 Development of the ability to use phonetic clues.

Using phonetic clues is a technique for working word pronunciation by identifying and combigin
sound elements in words. As a teacher, you shoold that when a child uses phonetic analysis as
means of getting the sound of printed words, hetrmassociate the written word with the spoken waord i
order to derive its meaning. According to Crow le(1®68), phonics is one of the valuable aids tadvo
recognition. It should be used with other word geation skills so as to facilitate learning of werend
their meaning. It teaches the relationship betwibensound and the symbol. Before using the phonic
skill, a child must be able to distinguish formsdasounds of words so that he would be able to late
associate words with their sounds. To get childemognize individual letter/sound, you should tetdeh
sounds associated with individual letters firstxt\éeach how these sounds are blended togetHerrto
words.

Below are a few examples —
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letter -- sound

A - aah
P - pi
N - Nng
C - k

To concretise what has been learnt, present sighds and then teach the sounds of the letterbasfet
words e.g.

word - sound
bag - b+aatgi
cat - k +aa +ti
fan - f+aa+n.

Sight word approach is when new words are learnesidght (memory) as the learner sees them writtel
and with picture clues. For your pupils who hawaré sight vocabulary, you can write some wordshen
board and ask them to listen as you pronounce.gkample- letter d- dog, did, Dan, do, daddy, dgnke
etc). After that you can ask them if any of the dgsound alike. If the answer is yes, you can lasintfor
the part that sounds the same. The likely respsheald be letter ‘d’ (Burns & Roe). Here you caadie
the letter'd’ as well as the sound. You can tedih ¢xtensively in the lower primary and in the epp
primary where pupils are not proficient in le-word recognition.

Self Assessment Test

1. Explain briefly with examples how you wouldeud.. Picture clues. 2. Phonetic clues 3. contierdsc
to teach reading.

3.3 Development of the ability to use the Dictionary

Dictionaries are valuable tools to use when readihgan help a reader to get correct meaning an
pronunciation of words. When using other word &ttakills has produced no useful results, thild
should turn to the dictionary for help. Before datlcan use the dictionary well, he must be abliotate
words with some ease. That is, such a child musivkihe letters and alphabetical order. He must hiage
ability to use guide words as well as be able tate word roots and their variants. Skills in tise of the
dictionary can be developed in the primary schAatlictionary provides different meanings according
the different usages of a word. It also gives infation on parts of speech, various word forms
pronunciation, idiomatic expressions and phongtlols.
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A program for the development of such skills mustdradual, systematic and adapted to the level ¢
which particular groups or individual children aoperating. It can be developed in exceptionally
intelligent children in the primaries 3 and 4 buisnhbe developed in upper primary pupils. Thaths,
dictionary as a source for acquiring basic wordgadtion skill can be introduced during the eatigges

of learning to read.

The program of instruction in the use of the dictiry in the primary school should be designedstisa
the pupils develop:

a. an understanding that a word may have more thamaaaing.
b. skill in recognizing alphabetical sequence indh@ngement of words.
c. ability to identify root words.
d. ability to use guide words
Each of these is explained below —

a. Multiple meaning of words: Children are to be led to understand that differapanings may be
associated with a given word form. They are to laelento understand that a dictionary is a compiatid
meanings of given word forms. Picture dictionanesde by the children can be used effectively tansh
variant meanings. For example, the word ‘band’ lsanllustrated by having children draw a pictureaof
band around a hat

Hat band - band of musicians
- the pupils may draw or bring a picture of a bafdanusicians. A sentence/phrase which illustrates t
perticular use of a picture should be placed at thigoln of each picture.

Teacher can also write sentences on thiloterd to illustrate that a simple word form magve

different meanings. For example:

1. This is myright hand.

2. He gave theight answers.

3. You have aight to do it. (Crow et al, 1968)

b. The Recognition of Alphabetical Sequence
To be able to use a dictionary, children need &onléhe meaning of alphabetical sequence. The
also need to learn how to use this sequence. $hiedause the words in a dictionary are arrange
in alphabetical order. To locate information inietidnary, the pupils need to be able to open it a
the page needed or the one nearest to the fitst let the word they seek. This knowledge will
enable them know that the letter ‘A’ will be locadtat the beginning of the dictionary while letter
‘2’ would be found towards the last pages. Thioapplies to words. For example, the word —
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3.0

add-will come before the word any, and the word -€ab will come before the word ean. The
following activities can help pupils master thellski

Teacher say and have the children repedétteg names until they

learn theme.g. Aa, Bb, Cc, Dd,et

Write letters in alphabetical order and elsitdren questions that will

require them to know order relations e.giclhetter comes before

J, F, C? which one comes after N, D,W?

Write letters in non alphabetical order dlalkboard and have the child-

ren arrange them alphabetically. e. g.mh, e, a, I, o, v.
The teacher can teach pupils alphabetical order tee above samples. This will make it easier for
them to locate words in the dictionary. To illugtrahis, the teacher can write two words on the
board for the pupils. For exampl&ab, Cabin. The teacher now leads the pupils to open the
dictionary to the page where letter C begins. Stgrtexplaining that alphabetically letteris
followed byb. Therefore in locating the words - cab, cabin,gbpils should look for ¢, then work
out which should come first among the two.

Identification of Root Words.

Root words are the base words from which variants derivations are obtained e.g. donate (roo
word)-donating, donations (derivations). A root déorms a meaningful unit to which suffixes and
prefixes can be added. For example - boy+s = apsp+ing = jumping, slow+ly = slowly, etc.
This skill can be taught at the mid and upper pnn@asses and is very useful in aiding pupils
locate words and their derivatives in the dictignar

. The Use of Guide Words

The dictionary provides guide words at the toptefpages. This enables the pupils to easily locat
the required word either close to the top or towdfte bottom of the page. Note that when yot
open the pages of the dictionary, the guide wortthattop of the left page is the word that comes
first on that page while the guide word at the adphe right page is the last word at the bottom of
that page. Knowing this enables the pupils find riehide word they are trying to locate may be
found within the range of these guide words. Knalgke of the location of guide words reduces
stress, frustration and time a pupil would haveenilise expended in searching for words in the
dictionary. Mid and upper primary pupils shouldthaght to use guide words.

CONCLUSION

In this unit, you have been exposed to the variowhods by which you can develop word

perception skills in your pupils to enable them poemend better whi reading. Reading with
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understanding is the cornerstone of success inosemal in the larger society. The development esén
word recognition skills as discussed in this unlt 8erve as the basis for the ability to read veeltl enjoy
it.

4.0 SUMMARY
In this unit, we have discussed the:
development of sight vocabulary

development of the ability to yg®netic, picture and context clues
to identify and recall printed wisr

development of the ability to ubetionary skills to facilitate
learning to read by children.
5.0 TUTOR-MARKED ASSIGNMENT
1. Explain briefly three sources from which a teaatear select words for a child’s sight vocabulary.

2. Pick out five words with corresponding pictueasl explain how you would teach primary 2 pupiks th
recognition of these words.

3. Select three words with multiple meanings ardyaair primary 6 pupils to illustrate their meanibyg
using them in context. Write out the meaning yopeet for each of these words.

4. React to this statement: “I do not believe iacteng children to use context clues, it only peEkia
group of guessers”

5. Name with appropriate referencing two standadfiaharies that you will recommend for primary
school pupils.

6.0 REFERENCES/FURTHER READINGS

Burns, C.P., Roe, B.D. (1980). Teaching Readinfaday’s Elementary Schools. U.S.A. Houghton
Mifflin Co. pp.77 - 82

Crow, L.D., Murray, W.I., Bloom, |. (1968). Teaclgii,anguage Arts in the Elementary School.
N.Y. David Mckay co. pp.56 — 57, 77-78

94



UNIT 3 DEVELOPMENT OF INTERPRETATION SKILLS - 1.
CONTENT

1.0 Introduction
2.0 Objectives
3.0 Main Body
3.1 Developing ability to identify main ideas
3.2 Developing ability to identify related ideas
3.3 Developing ability to locate specific information
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
7.0 References/Further Readings

1.0 INTRODUCTION

In this unit, you will learn the methods and sttagés for teaching your pupils interpretative skilfhese
are skills that enable the reader to comprehengusbtvords and symbols but the information thetavrs
communicating in the text. This is the ultimate gmge for reading. Comprehension of a text/writter
material by learners is made possible only throgygtematic instruction. The skills to be treatedude —
identifying main ideas, identifying related ideasldocating information.

2.0 OBJECTIVES
It is expected that at the end of this unit, yowlddoe able to
select an appropriate short passage to talkhten main and detailed ideas.
teach pupils to differentiate between mdéeas and related ideas
list and describe activities you can usteazh pupils to identify the main ideas in a
reading matter.

ask questions that will lead pupils to lecspecific information in the text.

3.0 MAIN BODY
3.1 Developing the Ability to Identify Mainldeas
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You should teach children that every written setgctontains a main idea and that the main ideataxt
could be in the title of a story. Teach them alsat the main idea(s) in a story could be founchim first
paragraph or any other paragraph in the text depgrmh the writer’s styls

Explain to pupils that identifying maideias requires that one reads a given passage lgatefu
understand what it is about and that when askedtabloat they have read, they are not to relatéhaly
have read cover to cover. What is needed most tareeshe main idea(s) or main points. When teachin
pupils to get main ideas from passages read, youelp them by asking questions as shown b~

- What is the passage about?

- Can you suggest a title for this passage?

- What is the writer of the passage trying to pount?o

- What do all the facts have in common?

- What does the passage centre on/ what is the tergssage of this text?

Impress upon your pupils that when they read, theyso to get the general impression, outstandin:
points, central theme/topic, writer's message, Atcpassages are usually built around some subijec
matter, i.e. the topic or the main idea which tlasgage is talking about. For example, this excery
about the decision of Atinuke’s mother-

Atinuke’'s mother is unhappy. She has two partiesttend on the same day. One is her
brother’'s wedding and the other is her sister imfla birthday. She planned to buy them presents bt
she cannot make up her mind about which party tendt (Note that the topic sentence is the
unhappiness of Atinuke’s mother)

A useful technique for locating main idea(s) iddok for the topic sentence. The topic sentencesta
the main point. Other sentences are used to exffendopic sentence i.e. these point to and mak
allusions/references to the main idea. These atbetences revolve round the main idea by makin
illustrations, parallel statements and allusiortg.otigh this, one can detect the main idea.

In addition to the above strategies, thadees’ purpose of reading a particular text and th
heading of a text could also lead to the deteatiomain ideas. Here are some activities you cartase
develop children’s skills for finding main ideas.

a. Have the children read an entire story and egllects the best title from a list of possibtiesi or give
of a title on their own.

b. Give the children copies of newspaper articlébout titles. Write the titles on the board anttleem
match articles with titles.
Take the passage below as a case study for teadeingfication of main ideas.

ADIRE
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Teacher to class:Before reading, look at the photograph What can gee? Can you tell what the
material in the picture is called?

Adire is a traditional cloth made by Yoruba wemin western
Nigeria. An indigo dye is used which gives¢loth its special
blue color. A number of different ways ofatieg the designs

are used- one of which is the tie and @mmier English for Nigerian Primary  Schodilk,5
p4)

Using appropriate questions, lead pupils to no&¢ tthe main idea of this paragraph is the makingdie
cloth. Explain to them that it is the main idea dgse all the sentences in the paragraph centraeon t
making of Adire. Questions that would elicit cotraaswers and help pupils identify the main ideausdh

be framed in such a way to focus attention on thenndea of the story. For example, you can askehe
guestions about Adire to help them get the maia ide

Give the passage atitle.

What is the passage about?

How is Adire made?

In what colour is Adire usually made?

Using a variety of short questions such as thevalask the children questions and guide them te giv
answers in one or two sentences.

Self Assessment Exercise

1. Select a reading passage of about two paragraphs & primary 3 course book and ask four
guestions to teach pupils how to locate main ideas.

2. Ask pupils in primary five to read four literatubeoks and give the main ideas in each.

3.2 Developing the ability to Identify Relted Ideas

Stories are made whole by ideas and informatiohateconnected. Children should receive assistance
identifying ideas that are related to the topiafttlkean the story. You do this by asking questiongctvhvill
require the children to discover related informatto the main ideas of the story. These are sujpgort
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details built around the main idea. The pupils h@veonnect information or ideas between senteands
between paragraphs. Teach this by asking questionghich the answer is the result of seeing the
relationship between parts of the passage. Thet®pay be close together or far apart. After pupdve
answered the questions, discuss them in the dafsilitate their understanding of how the conioew
were made. Below are examples of such questiosedban the passage on Adire.

1. Where IS Adire cloth traditionally made?

2. What type of dye IS used in making i
3. Are there other methods of making Adire apastrfrthe tie and dye method? (Coates, N. Premie
English for Nigerian Primary Schools, Book 5).

Another example.

IN TROUBLE AGAIN

It was Akon’s day to wash the plates. She toolkathuhe plates, cups, glasses and pots. While ddue
washing up, a fly came buzzing in her ear. As gkd to hit it with one hand, a plate in the otheand
dropped and crashed. It broke into many pieces. Baissey, Akon’s mother, came running out of the
kitchen. She shouted at Akon, saying, “You bad gal have broken a plate again.”Akon ran off satth
her mother would not beat her. Akon tried to tal it was an accident but her mother wouldn'’t Iiste
Mrs Bassey sent Akon to bed without suj

What was Akon to do on that day?

What caused Akon to drop the plate?

Why did she run away when her mother came fronkiticeen?
What was Akon’s punishment?

Had Akon broken something before? How do you kn@@@ejide et al, Macmillan New Primary English
bk 3, p.73).

Note that the above questions would lead the pupilsee the connection or the relationship ofsdea
the passage. Here the connection of a buzzingftile ear which caused Akon to drop the plate idema
The relationship of Mrs Bassey's anger and the fhat Akon is known for breaking plates is also
apparent. This explains why Akon ran when her motiaene out of the kitchen and her being punishec
Akon ran away because this was not her first tifer@aking plates and knew she would be punished.

Self Assessment Exercise
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1. Select a one paragraph passage from a primaryrsetook and ask 3 questions that would teac
pupils how to discover related information/suppuagtdetails to the main idea.

3.3 Developing the ability to Locate Infanation

Children in the primary schools are to be taughtetrn to read and also read to learn. They shoul
develop the ability to locate information as eaaly possible. Recall that one of the purposes alimga
discussed in module 1 is to look for specific imbation to add to one’s knowledge. This is called
scanning.

As soon as pupils can read, they should be taughtto use parts of a book such as the index, tible
contents and how to read abbreviations. Where tisegeclassroom library, you should guide pupils to
make extensive use of the library resources. Getlithnary stocked by the school, the PTA and dono
agencies such as UNICEF, UNESCO and others wittidp®aterials such as dictionaries, encyclopedias
atlases. All the above are sources of informatigailable to the pupils. These should be utilized in
developing children’s ability to locate informatioMou should explain to the children the functiafs
prefaces, tables of content, indexes, appendixessayies and bibliographies. Other materials toald

be used to teach scanning information include nepsys, magazines, catalogs, dictionaries an
brochures.

Skills for locating are important study skills. Toake effective use of dictionaries, would requioay
teach pupils the way words are arranged in alpiaedtrder and how to locate the second and thirc
letters of a word, how to locate a word without @ag page opening of the dictionary, how to chewk f
spellings they do not know and the meaning of nefamiliar words.

In addition, you should teach pupils aids for lowginformation which exist in textbooks, storylxscand
reference books. Most books offer features thahaheful for locating needed information. Theseude
introduction/prefaces, table of content, indexgspeadices, glossaries and summaries. Again, teac
children how to locate information in books by louk at its major features and parts through the
following —

Title

Author’'s name

Publisher and date of publication
Table of content

Index

The blurb.
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Teach the children that these parts are provideabook to give useful information as well as guilke
reader. For example, the blurb gives informatioaudtthe author at a glance. This is usually fountha
back cover of a book.

Table of content this can be examined on the first day the bodk ise used. Teach your pupils that the
table of contents tells readers the topics disclsséhe book and the pages where they can be faund
saves readers the effort of going through the eiirok before locating the needed section/chapeow

is an outline by Burns and Roe (1980) on what yeru @o to teach pupils how to use the table of custe
to locate vital information —

Teacher: Class, open your books at pageéle(taf contents), the topics covered in the bookre in
how many chapters/headings?

Class: Seven chapters.

Teacher: what is the topic of the first cles@nd the topic of the fifth chapter?
Teacher: On what page do we have the tapi€amily ties?’ and so on.
Doing the above, will teach them how to locate infation they are searching.
Information from encyclopedia

An encyclopedia gives and explains facts. It givdsrmation about various subjects, objects, peopl
places, events, animals and phenomena. It is yspalilished in volumes, having several books dge
with same subject. An encyclopedia is like a diwdiy in that the words, names of events or objects
arranged in alphabetical order.

Information from Newspapers

For locating information in newspapers, teach lgughie importance/functions of headlines, how te us
newspaper index and journalistic terms such as rsterges, editorials, features, etc. You can usseh
guestions to sensitise them to locating informafrom newspapers. The following is based on thecRun
Newspaper of " January, 2011.

What is the headline of today’s newspapeBbmb Scare in Lagos
Where in the paper would you find information omueation? — paga8
On what pages do you have obituaries? —Pages 5861

Self Assessment Exercise.
1. List three materials you can use to teachdodrl to locate information and design an actiwityead
children to locate information in each material.
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4.0 CONCLUSION

You have been taught the skills your pupils needdémtify main. You were taught the comprehensior
skills your pupils should master. These includenidging main ideas, relating details and locating
specific information. These are important readikijisswhich form part of their study skills whichra&a
needed for studying all school subjects.

5.0 SUMMARY
This unit has taught you the strategies to useteldp in your pupils the ability to -

identify main ideas
identify related ideas
locate information.

In the next unit, you will learn ways of teachingnpary school pupils other forms of interpretatskells.
6.0 TUTOR-MARKED ASSIGNMENT

1. Take a passage from a primary 5 literatur&kaad it and give the purpose of the writer dredrhain
idea in one or two sentences.

2 . State three kinds of information pupils cacake in a dictionary.
3. List 5 features that can aid someone locdtermation in a book.
4. Explain the procedure you would need to tgagiils to locate information in a dictionary.

7.0 REFERENCES/FURTHER READINGS
Betts, E. A. (1954). Foundation of Reading InsiarctN.Y. American Book Co. pp.44864
Burns, C.P., Roe, B. D. (1980). Teaching Readingday’s Elementary School. USA. Houghton
Mifflin Co. pp. 120 — 133, 241 - 246
Coates, N. (2009). Premier English for Nigeriamfany Schools, book 5. Oxford.
Macmillan. pp. 4,13
Odejide, Osisanwo, Bajah (2010). Macmillan New RmynEnglish Book 3. Lagos.
Macmillan Nigeria Publishers. p.73

UNIT 4 DEVELOPMENT OF INTERPRETATIVE SKILLS 2

CONTENT

1.0 Introduction
2.0 Objectives
3.0 Main Body
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3.1 Developing the ability to draw conclusion:
3.2 Developing the ability to arrange ideas,vergs in sequence
3.3  Developing the ability to follow instructis

4.0 Conclusion
5.0 Summary
6.0 TutorMarked Assignment

7.0 References/Further Readings
1.0 INTRODUCTION

The previous unit taught you how to develop certatarpretative skills for reading. This unit witach
you more of such skills and these are the abilit- a. draw conclusiond. arrange ideas. follow
instructions and infer information.

OBJECTIVES
At the end of this unit, you should be able to
state the skills a reader needs to be aldeato conclusions
guide pupils to arrange ideas/events in aeecp
teach pupils how to read and follow instrocs.
teach pupils how to read between the linasfer information.
3.0 MAIN BODY
3.1 Developing the ability to draw conclusion

The ability to draw conclusions depends upon how avehild can relate significant details of a stanth

his experiential background. Children should begkauo draw conclusion from information gathered. T
have children draw correct conclusions from readmgterials, the teacher should devise ample
opportunities and exercises for their training.dehre some examples.

Example 1.

Sadia is fat because she eats a lot. Her siblilvgsya tease her whenever they go shopping for etoth
CONCLUSION: Sadia may not find shopping enjoyable.

2.We need water to live. We use it for so manygdsilike drinking, cooking, washing and wateringpso
Water is also a source of power used to make aggtr CONCLUSION: Water is
a. everywhere
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b. important to us
c. source of electricity. (adapted from Premiaglish for Nigerian schools by Coates, N. pupiltsohk
5).

Example 2.

You may write a short story on the chalkboard asidquestions, e.g.a& “The old man stood at the street
corner shivering in his threadbare old clothesrsgkola nuts.” To teach pupils how to draw coniduas,
you may ask themr— why is the man dressed the way he?d ANSWER: because he was -

a. old
b. poor
c. cold.

b. In the lower primary school, riddles may help cteld draw conclusions. E.g. | have a face, two hand
and | go tick-tock. What am BKNSWER: a clock. (Burns &Roe, 1980).

Self Assessment Exercise
1. Write out three reading exercises you can giuary 4 pupils to train them to draw conclusions
3.2 Developing the ability to arrange ideagvents sequentially

As soon as children in your class can read stavids life like incidents, they should be taughtraate
incidents sequentially. That is, teach them hovadourately relate the order in which events occlirre
You can help the children by asking questions sasHwhat happened first?” “what happened ne
Another method a teacher can use to develop tlilisyab pupils is oral discussion and group plamgpiof
things to be done. This often requires activitebé arranged in sequential order. That is, gieecthldren
the opportunity to arrange their own experiencerepin logical and chronological order. This wiklp
them develop a sense of sequence. You can alsthe@igellowing to develop a sense of sequence in th
pupils. This involves giving them directions thatjuire step by step implementation as shown below:

a. i give simple directions for playing familiar game
ii. give directions to travel to certain parts ofhet school building.
lii. give directions for making simple toys, potse-g to make a pot, get your clay and water
Mix the clay and water to a consistency that ishegitoo soft nor too hard. Then mould the
pot to your design starting with the base (bottam) work up to the neck and cover. Then
you will leave it to dry before baking it in a fire

b. Give directions on how to tie and dye cloth e
I.buy a piece of white cloth and the dyes you ne
. wash the cloth and let it dry

iii. tie the string tightly around the cloth to ptothe dye coloring the tied aree
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Iv. prepae the workspace by covering the floor and work aefwith old newspaper
v. wear rubber gloves when using dye and ask ait &mllneat water and mix the dye in
bowls vi. put
the tied cloth in the light dye for 5-8 minutesir 8om time to time with a stick, etc.
The above is a practical step by step arrangenfembw to tie and dye cloth. It shows what to datfir
what follows next and so on.
c. Another useful exercise for teaching sequenoirgvents/actions is to ask pupils to make ordémobda
jumble of idea:

INSTRUCTION : Rearrange the following sentences by puttingntlm the order they should follow to

help you write about the topic “My Best Friend”. a. sheis
ten years od b.
Ngozi's father is a doctor .- . c. my
best friend’s name is Ngozi ! o N\ ‘ d. she
has short braided hair | —==\1 e. she
has three brothers and two sisterg (s SA$UL . she
lives in Enugu |« -~ | g her
mother is a nurse - ] h.
Ngozi is tall and dark with beautiful eyes ¥ i i.  she
likes to wear colorful clothes (Coates, N., Prantimglish for Primary = ® Schools,
Book 5).

3.3  Developing the ability to follow instructbns

The ability to carry out instructions is a very ionfant interpretative skill. This skill should beculcated
in children during oral language activities londgdrse they begin to read. The teacher should enbhate
children are able to execute simple, oral instaunsi Note that children vary in their abilitiesdarry out
instructions which contain one or more steps. khsaicase, the teacher proceeds gradually and rttekes
instruction as simple as possible. Examples of sictple oral instructions are — “close the doosit “
down next to Yemi”, “bring your lunch box”, “writeetter C”, “draw a cat”, etc. When the children bav
learnt to carry out simple oral instructions andguess is made, you proceed to presenting themnfitis
simple written instructions.

The ability to follow printed or written directiordepends upon the extensiveness of the child’gyabol
read connected texts made up of simple completersess. He must be able to comprehend the words
well as the instructions they transmit. For theckea to help children develop this ability, instians
given to them during initial reading stage showdsbmple and clear. It should contain only wordsages
and ideas they come across in oral language aesivit

3.4.  Developing the ability to infer
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Teaching pupils to infer is an important readingatgfigy. A lot of times, the author may not sayhel
needs to in plain language. That is, implied megnswhen one gets meanings which go beyond th
words/sentences in a text. This means that asdemeygou arrived at some meaning of the passagedghr
inference or working out implications. This is sdmes called reading between/beyond the lines. iBhis
a handy tool necessary for pupils to know so they tan discover hidden or implied meaning.

As a teacher, you should teach the children totkeeimplication behind words and sentences. Asl
guestions in which the answer is not to be foutetdily in the passage, but where the answers obn o
come out plainly by the children interpreting theaning of what is said in the passage. Also, teac
learners not to use their personal opinion in arg\at the answer. It should be based on the cbaigh
context even when such answers are not immediapgdgrent. To help pupils and to develop their ghili
to infer, you should give them ample practice vgitimple exercises such as the example below.

Example.

Adjou is in primary 6.He spends his time waighTV and playing video games. One day, his

examination result arrived. His father was angry thwi him because--
a. Adjou did badly in his examinatio
b. Adjou was going to college from primary 6.

c. Adjou came first in his class.
Self Assessment Exercise

1. Select a paragraph of about a page which i@nit@plied information. Ask two questions to tgsur
pupils’ ability to identify implied meanin

4.0. CONCLUSION

The main purpose of reading is to understand altlta knowledge. The various interpretative skills
needed to be developed in pupils to enable themtitmwell in their academics and in the largeristyc
as well as enjoy reading were highlighted. Thesksskclude the ability to follow instructions, r@nge
words/events in sequence, infer, etc. To train youpils to be proficient readers, they should heyka
these skills as early as effectively as possible.

4.0 SUMMARY

In this unit, you have learnt strategies for teaghihree more important comprehension skills. Thes
include strategies for
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. drawing conclusions .
arranging ideas/events in sequen
. following and carrying out instructions.
. implied information/idea.

5.0 TUTOR-MARKED ASSIGNMENT

1. What activities would you use to teach chifdi@ organize ideas/events sequentially?

2. Write out the directions you would give a primd pupil on how to go from the market in town to
your schol.

3. Write instructions you would give primary 6 pispon how a composition titled: My Last Holidays.

6.0 REFERENCS/FURTHER READINGS
Burns, C.P., Roe, B.D. (1980). Teaching Readinfaday’'s Elementary School. USA.
Houghton Mifflin Co. p. 245
Coates, N. (2009). Premier English for NigeiPrimary Schools, Book 5.  Oxford.
Macmillan. p.13
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One of the ultimate purposes of learning to read i®ad to learn. Primary school pupils need &al neell

so they can apply their reading skills and absitie reading to learn in the content areas sudtiasce,
mathematics, social studies and the arts. Being tbtead well in the subject matter areas willodma
primary school children identify and solve problemshe respective subject areas. Crow et al (1968it
that “every child needs to learn the techniquesiired for the effective reading of the content salg. In
the content areas, there is a progressive inciaadifficulty of subject matter”. The content arsabjects
also have specialized/peculiar registers. Thisdal a corresponding demand for improved readkits s
Because of the uniqueness and peculiarity of eatiest matter area, different reading approach i
required for each subject. As a primary school hegcyou must learn the appropriate strategies an
techniques to use to teach your pupils how to nedlde different school subjects.

2.0 OBJECTIVES

At the end of this unit, you are expected to beigapd with the knowledge and skills that would daab
you-

teach pupils the skills for reading Social s#sdMathematics and Literature.

teach your pupils skills and techniques for red@gg and using the special vocabulary and strestur
in a given subject area.

teach your pupils skills and techniquesrémognizing and using the organizational pattefres given
subject.

select appropriate materials for teachirgrdading of Mathematics, Social studies and &itee.

design exercises that would test pupildskilr reading Literature, Mathematics and Soctabis.

3.0 MAIN BODY
3.1  Developing skills required for reading Soal Studies

Social Studies is the study of the interactionsvBen man and his physical environment. Pupils shbal
taught Social Studies so that they understand wehatvolved as man interacts with his environment.
Since much of what is learnt in Social Studieshr@ugh reading printed materials, schools shouldpeq
primary pupils with skills that will enable themagk and understand Social Study texts. While rea
Social Studies materials for instance, children eacounter technical terms as democracy, decad
century, politics, local government council, ettiey may come across many words whose meanings
social studies material may be different from thaganings in general English usage. For exampée, tt
word run, to run for political office means a diéat thing from to run a race. When children finstar
that a candidate is going to run for political offj they may picture a foot race or athletics mébis
illusion may be furthered if they read that a cdatk has decided to enter the race for chairmargrgor/
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president. If the pupils can read well and are eosant with social studies register, they will knthat
the race to be run would not be on the athletigsl fi

Another important skill that pupils should be taugh organizational style of writing social studies
materials. They must be that social studies maseaige usually organized by features such as cande
effect, temporal order of events, comparison, amdtontrast, question and answer, main ideas an
supporting derails and peculiar registers.

Major skills needed for reading social studies aniats are -
a. read and interpret maps, graphs, and othesr@tmaterials b.
distinguish facts from opinions and propaganda, g. e. in newspapers
C. compare and contras
d. follow the sequence of events e.
read for critical evaluation f.
locate information
g. analyze problems of organizatiot

h. read to get the main ideas. (Crow, Murray arabB1,1968. P. 117).

An important source of social studies materiahe mewspapers. They allow children read about sasnt
they happen. Before using the newspaper to teadhlssiudies guide children to locate information i
them.

Children also need to be able to read maps asapegar with greater frequency in social studiesch
pupils to first examine the title of the map e.gn@ial Rainfall in Nigeria. Next, pupils can be taubw

to determine directions on a map as well as theofigke four cardinal points which point to the gas
West, North and South. Interpretation of the mageihel/key is also necessary as it contains an exiiden

of each of the symbol used on the map. Unless derezan interpret the legend/key, he or she will be
unable to understand the information conveyed byntlap. For example, a legend may have a thick blac
line to indicate a major road on the map, a thingbneandering line to show a river and green plémt
indicate vegetation. See the example below-
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The legend/key above gives useful information anlance to anyone who needs to study the map fc
desired information about the town.

Self Assessment Test

1. Draw the map of your town/village showing all tleadlmarks and make a legend/key which can b
of assistance to a visitor studying the map totlpéaces in the town.

3.2  Developing skills required for reading Mthematics

Mathematics is one of the core subjects neede@dmypérs. It is basic to studying science and tdolgyo
and is a requirement for admission into higherituisbns. This is why primary school pupils sholié
taught how to read and understand mathematics dgndowd problems. According to Collier and
Redmond (1974), mathematics material is very ceneisd abstract in nature and involves comple>
relationships. There is a great deal of informapen page and understanding each word is very ir@por
This is because one word may be the key to undelisig an entire section. Therefore, you should knov
that both computational and language skills are ont@mt in making mathematics lessons more
comprehensible. Young children have to learn teanms symbols like plus, minus, sum, subtraction, ft
Ixb, <, >, +, -, X. Older ones encounter terms sasltiameter, perimeter, planes, etc. To effectivehd
materials from Mathematics, a child must develomgetence in the following skills.
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ability to organize and classify fac

ability to interpret data
ability to read numbers, tables, graphs anthero concise data
ablity to read to follow instructions
ability to read to follow a sequence of stapshe solution of problems. ( Crow et

al,1968)

To help children read materials in mathematics;stiedgaem the ability to organize and classify fa€ist
example, ask them to organize, classify and squn@le of items such as balls, pencils, bottle tops
colours into sets. Teach them also to read nundosdsnterpret tables, graphs and follow directidise
real life samples to teach mathematics symbols. é&xample, squares can be taught with man-mad
objects such as window panes, boxes, picturesxddh@tc.

Self Assessment Test

1. List and explain four readimgoblems that primary school pupils may have legyriviathematics
2. List and describe one reading activity yould use in dealing with each of the problem listbdve.

3.3  Developing skills required for reading Lierature

In Literature, as is typical in all content areggecialized phrases and vocabulary are used. Eranopl
these include simile, metaphor, theme, charactasizaAll these must be learnt before pupils can
meaningfully participate in literary lessons.

Literature presents children with different megsirfor words they use daily. An example is the worc
plot. In casual conversation, children may discugdoa of land. The meaning associated with this word
will be of little help to students when discussthgplot of a short story.

Figurative language is used very much in Literatoraterials and could therefore be a barrier tc
understanding in literature. Here are some exangilégures of speech:

Simile (comparison usingsor like) -She isasblackascharcoalthe star twinkledike a diamond
Metaphor (direct comparison without the use of like or-a3)obi is a hare.

Hyperbole (extreme exaggeration) — his teeth are sharparahazor.

Below is an example of an activity you can usteth children figurative usage —

a. Ask pupils to choose from the options listed belbwe one that best explains this sentence — ‘Th
sun smiled down at the flowers’
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I. the sun was pleased with the flow@tsThe sun shone on the flowatis The sun smiled with his
mouth.

b. You can also give them poems which have figurespeech and ask them to write out the figures
of speech e.g.

Twinkle, Twinkle, Little Star
How I wonder what you are
Up above the world (o] high
Like a diamond in the sky.

Here, you can use line 4 to teach them about simile

Apart from teaching pupils special literary terolwgies as described above, you should teach tham t
Literature can be in narrative form (prose), irerand stanzas (poetry), in dialogues (drama). Teesch
also the following skills -

the abilty to identify the purpose of the utleor
the abilty to form and react to sensory @es
the ability to interpret figurative, idioniatard picturesque language
the ability to identify a mood or tone in writtersdourse :
the ability to evaluate idea
the ability to anticipate outcomes.

Self Assessment Exercise

1. Pick out a poem suitable for primary 6 pupiisk them to read the poem and write out the figufes
speech found in the poem.

2. List some words that can be used in otheingstis well as in Social Studies, and Literature.
4.0 CONCLUSION

This unit has exposed you to the skills needed ropgry school pupils for reading in different camtte
areas such as Social Studies, Mathematics, andhtite. These skills are needed by children tobbe @
read and understand terminologies and registergiahizational patterns in these subjects.

50 SUMMARY
In this unit, you have learnt about-
how to develop skills required for reading ockal Studies
: how to develop skills needed for rmegd Mathematics
how to develop skills required for readintetature
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6.0 TUTOR-MARKED ASSIGNMENT

1. Explain why it is important that each child taeight the skills required for effective reading of
content subjects.

2.  Select a passage from primary 5ad@tudies textbook and use it to teach three ketudies
terminologies.

3. Select a poem from a primary 6 literattext and use it to teach two literary termigus.
7.0 REFERENCES/FURTHER READINGS

Burns, C.P., Roe, B.D. (1980). Teaching Readingday’s Elementary School. USA.
Houghton Mifflin Co. pp.276 - 290
Collier,C. C. & Redmond, L.A.(1974). ‘Are You Teany Kids to Read Mathematics? The
Reading Teacher. pp 88as
Crow, L.D., Murray, W.I., Bloom, |. (1968).Teachihgnguage Arts in the Elementary School.
New York. David Mackay Co. p. 126
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1.0 INTRODUCTION

In the last unit, you were taught how to teachdreih to read the content subjects so as to deriv
maximum understanding and success in their schodt.\vilrhis unit will teach you the resources you can
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use to teach pupils how to read depending on tingoge of the reading. In the primary school, cleifdr
are engaged in four kinds of interrelated readiogviies. These are (1) Developmental reading (2)
Functional reading (3). Recreational and (4) Reseegading. You will be taught the resources toinse
teaching each of these four purposes of reading.

2.0 OBJECTIVES
This unit will enable you to:

Identify resources which can be useeézh children to read.
Select appropriate resources to teach readialy letzels of primary school.

List resources of teaching: developmlergading, functional reading, recreational readamgi
reading for research purposes.

3.0 MAIN BODY
3.1. Developmental Reading Materials

Developmental reading materials are those speacmllyen and packaged for teaching reading skilise

of the most commonly used developmental readingmnads is the basal reading series. In Nigeriasd¢he
are the primary school English learners textbo®ke basal readers provide for continuous and seiglien
growth in reading skills, habits and attitudes. Toatents of basal readers include among othersest
about family life, food, shelter, communicationarisportation and sports. In addition, basal readel
provide teachers’ manuals. These contain teachingepures, activities, suggestions, lists of make
and evaluation techniques. Workbooks are also avail If properly used, the workbook is a valuable
teaching aid. It also helps the child immenselyeitention and doing follow-up of work done in tHass.

It reinforces skills previously learnt in class.€elteacher should have at least two basal seriehisor
classroom. In Nigeria, examples include — Premmagligh for Nigerian Primary Schools, by Nick Coates
(2009), Macmillan Primary English by Odejide, Osiza, Bajah,(2010).

Basal Readers have some advantages. Topics caueredrefully graded in difficulty and the vocabyla
is controlled with a planned repetition of wordsetwable children fix them in their memories. Moatal
readers deal with all phases of the reading progranThese include — word study, comprehension, orz
and silent reading, reading for information and éojoyment, etc. There is also systematic teaching
skills and systematic review of concepts and skillsady taught.

There are also supplementary basal readers designprovide materials for independent use by the
children. These readers are especially designechitiren so as to help sustain and improve tlegiding
interests.

3.2 FUNCTIONAL READING MATERIALS
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Functional reading materials include varied mateigh the content areas of the curriculum suchcemnse
and social studies. These materials are design@dotode children with valuable resources whichl wil
enable them find information about different aresslife. For example, if children want to find
information about rivers and lakes in Nigeria, tlvay get this from maps of Nigeria and the legemthe
maps. Information about animals could be found fitbe encyclopedia of animals. The information got
from these materials can be used to answer qusestod solve problems in social studies and othe
subjects. The following materials are useful foveleping children’s functional reading:

Magazines
Encyclopedias
Newspapers
Pamphlets
Maps

Charts

g. Graphs

-0 Q0o

Self Assessment Exercise

1. List 3 advantages of using basal readers and explaw you can use them to teach pupils in
primary 5 how to read.

2. List three resources you can use in teaching @nléunctional reading.
3.3 Reading Materials for Recreation and Extension ofrterest

To help children develop a reading culture as wslenjoy reading as a recreational activity, tlaeher
should provide a stock of recreational reading mete This will help prepare the children for pdese
reading as well as satisfy their avid curiosity anterest. In the primary school, there should be a
abundance of different interesting materials fareational reading. These can be kept in the aass
school library as supplementary readers. Examglésese include literary texts such asChike and the
River, No Supper for Eze, Eze Goes to Schqdhe Greedy Nanny Goat, Lebari and the Wise Old
Man. Others are newspapers, magazines, cartoons, dar. éfsuring there is enough reading material:
available, the teacher should allow the childrenftkedom to select materials for recreationaliread

The reading materials should cover areas, supbetsy, drama, prose/stories, biography, infornmaéiod
current affairs. When children are encouraged &l reuch materials, their literary tastes are deeslo
Other useful materials a teacher can use in tegdhitdren to read are:

Word cards

charts
picture dictionaries
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crossword puzzles
jig-saw puzzles
calendars

content radio and television programmes. (Crow,et368)

3.4Materials for reading for research purposes

Skills in doing research should be taught in prynschool as a necessary skill for survival. Readorg
research is important. Research reading is théutaeading/study of a subject/topic so as to discaew
facts or information. Materials for research regdinclude school text, dictionary, newspapers anc
journals, maps, encyclopedias, directories, bidges) etc. Research reading can be done in ther
primary school classes. Directories can be useds®arch and find out about industriesmpanies, street
names or telephone numbers in a particular locafitrey can also use the encyclopedia. For gener:
information, they can use the Encyclopedia Britaanand for particular information, the specialized
Encyclopedia of say animal, honey, flowers, eta loa used. You can ask pupils to research a gon t
e.g. honey. Here they would need information orindein of honey, bees, production and process o
honey, financial and nutritional gains of honey, dto get all these, they need to search the diatig the
encyclopedia and other relevant journals, newsdpeinformation with the teacher’s assistance.

Self Assessment Exercise
1. Explain briefly the steps you would take &yghchildren develop research reading skills.

4.0 CONCLUSION

As a teacher you need to encourage a child’s rgadinis is seen as a catalyst to a child’s ovestadcess

in school. The four kinds of reading which childreimould engage in to facilitate their reading tarte
were treated and the materials to be used for ¢atinlg these skills were discussed bringing to the
forefront their importance and advantage to thdeea

5.0 SUMMARY
We can summarize what we have learnt as follows:

In the primary school, children engageaduarfkinds of reading.

Resources for teaching reading include: lb@salers for developmental reading, those for tional
and recreational reading and those for readingefeearch.

Supplementary readers are good for sustaenial improving children’s reading interests.
The materials suited for specific activiteesl which can facilitate children’s reading wagttighted.
6.0 TUTOR-MARKED ASSIGNMENT

. Explain how you would use the pupils’ workbooldim follow up and retention of work done in thessla
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. List with examples, three useful materials yan ose to teach children how to read.

7.0 REFERENCES/ FURTHER READINGS
Burns, C.P., Roe, B.D. (1980). Teaching Readingtaday's Elementary School. USA
Houghton Mifflin Co. pp. 299 - 308
Crow, C.P. Murray, W. |. Bloom, I. (1968). Teachihgnguage Arts in the Elementary School.
N.Y. David Mackay Co. pp. 84 -99
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1.0 INTRODUCTION

Evaluation is forming an opinion about the valuealgy or worth of something. It is an assessmdnt o
how well a programme or enterprise is doing. In ¢decation system, evaluation is important. This is
because we need to know whether the goals and tegigecof teaching are being achieved. This
information is needed by all stakeholders in the@cation sector. Evaluation is used to monitor the
progress of children and hi well they have learnt or not. It is usually cadrut at the beginning, middle
and end of programme. Evaluation can be formahfwrmal. It can be done through test, examination
observation or all. It is for summative or formatipurposes. Tests are used mainly for formativpqaes
l.e. to find out how well learners are doing duriegching. Examinations are for summative purpose:s
They are given at the end of term, semester orranoge. In this unit, we will talk about evaluatiand
types of evaluation in a reading programme.

2.0 OBJECTIVES

At the end of this unit, you are expected to be &bi
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explain briefly the concept of evaluation iadeng

mention the major forms of reading evaluation

state the reasons for evaluating the readiagthrof children.
3.0 MAIN BODY

To carry out evaluation, teacher can use data fxdot of sources. Some sources for evaluatingimgad
progress in the primary schools are: (a) teachsgsasnent of children’s performance during instoug
and (b) observation of changes in appreciationtudds, interests and tastes. Each of these isistisd
below.

3.1 Teacher observation of changes in pupils’ readm

A skilful teacher can utilize observational techreg which will disclose those behaviour traits thia
considered important to the development of broad wholesome reading interests in the child. For
example, when you make reading materials availabtein abundance in your class, then you can obsen
and note the extent to which the children showr@stein reading. You can also observe each chike®

if there are changes in his attitude, interestsefa etc. as a result of what he has read. Youlgladso
observe and note any difficulties pupils encountenile reading aloud. For example, rate of
comprehension and accuracy of reading. You getnmdtion about these as it affects each pupil byngsk
relevant questions on the reading passage. Puksivers are indicators of difficulties encounteoed
otherwise, and the ratio of how well the childravé comprehended.

Using oral reading technique, you can evaluatelpugading ability in recognizing sight vocabulagd
using strategies of unlocking unfamiliar words. S'ikind of evaluation should be done more with
beginning readers. This is because it will affére teacher clues to areas of instructional needigiso be
an ego booster to beginning readers.

A competent teacher after working with a classdome months can identify the pupils who are higf
achievers. Every day numerous clues related toinggoerformance levels are given the teacher. Fo
example, in the upper classes when a child give®rah report or reads orally, the teacher has th
opportunity to observe reading skills through agkimal questions and leading discussions. The &ach
can check pupils’ achievement by seeking answeltsetge questions - a. does the pupil grasp the amain
supporting ideas of a selection? b. can the gafddw precise directions given in print? c. camrelate
ideas from various sources?, etc. When informaluatimn procedures are continuous, (i.e when ah&ac
makes it a point of duty to always observe his Isjippatterns of strengths and weaknesses become mc
obvious. Something can be learned each time thé amds aloud, use the workbook, reads silentlyafo
given purpose, etc. Though the information gathenedaily observation may not be easy to record, :
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certain amount of record keeping is desirable. Keépder for each pupil to file pupil’'s performanand
achievement. (Burns and Roe, 1980 )

Self Assessment Test

1. Observation is a means of evaluation. Olesgour pupils in primary 4 during a reading lesson.
Identify three pupils with reading difficulties. & their problems and explain how you would rgdtife
problems

3.2 Teacher Assessment of pupils during instrtion

During reading instruction, you can assess pupiisgress. This can be done by asking each chiidad

a sentence or paragraph in passages in basal sead€hen, the teacher asks questions the child
expected to answer. This will reveal whether or hetunderstands what he has read. At beginnin
instruction, you should assess learner's compretens/ posing oral questions to which pupils regpon
As children acquire more reading skills, writtenegtions should be used to appraise their level c
comprehension.

To evaluate a child’s reading, the teacher shdwdaware of the levels of reading comprehension &
which a child may be operating. According to B€11354), a child may be reading at a basal, instroat,
frustration or capacity level. These are explaibeldw:

a. Basal level: this means that a child is able sdreithout any assistance. He comprehends abo
90% of the selection read and is able to pronopnaetically every word in the selection.

b. Instructional level: In a reading selection, dalsean comprehend approximately 75% of it.

c. Frustration level: At this level, a child is natady to read. He reads slowly and is unable t
comprehend even one-half of the selection and tailsecognize words which he knows. He
displays tension and withdrawal tendencies.

d. The capacity level: This is the highest levelwdtich a child is able to get meaning from a
selection read to him. (Betts, 1954)

A knowledge of these levels makes it easier fortaeher to judge the reading growth and attainraent
each child. He can also identify the poor, ave@autgood readers.

Self Assessment Exercise
1. What are the ways you can evaluate the reagmgth of children?
4.0 CONCLUSION

5.0 For any undertaking to be a success, it needs tpebedically analysed and reviewed. In the
primary school system which is mainly concernechvdéealing with children, there is the need to
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5.0

evaluate programmes so as to ascertain whethgoaét and objectives are being met, gray area
detected and corrected with instructional method##nmals tailored to suit the class.

SUMMARY
In this unit, we have learnt that:

Evaluation is necessary in the educationalesydior determining the worth of programme as
well as detecting problems.

. There is formal and informal assessment.

To evaluate, a teacher can use observation itpehras well as assessment of pupils during
instruction.

. Observation technique of assessment allow teawdte difficulties, problems and progress pupils
make.

In beginning reading, oral questions can alsoaded to know pupils level of comprehension.

6.0 TUTOR-MARKED ASSIGNMENT

. List two kinds of evaluation you would use tettpupils’ progress in a Nigerian classroom.

. State two forms of informal assessment andagxgiow you would use them in assessing you
primary 2 pupils’ reading ability.
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