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PARADIGMS
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UNIT 1: THE CONCEPTS OF COMMUNICATION, DEVELOPMENT
AND DEVELOPMENT COMMUNICATION

CONTENTS
1.0 Introduction
2.0 Objectives
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3.3 Development Communication
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
7.0 References/Further Readings

1.0 Introduction

The relevance of communication to development iseatablished paradigm in
development studies. It is borne out of the reatisathat development is human-
centred and thus requires communication for itsredlisation. FAO (1994:5) points
out that “communication is the key to human develept and the thread that binds
people together”. This corroborates Moemeka'’s (1984w that development efforts
cannot be successful without planned communicdierause its flow determines the
direction and pace of dynamic social development.sl the agglutination of
communication and development that birthed the wiadelopment communication.
It is to emphasize the kind of communication tisadeone for development purposes. It
Is also known as communication for development. &osctholars call it
communication in development, while others referitt@s "development support
communication”, that is, communication in suppartinenunication of development.
These nomenclatures establish that there is a cledationship between
communication and development.

2.0 Objectives
At the end of this unit, you should be able to

» Define communication
» Explain the process of communication
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» Define development

» Explain different dimensions of development

» Highlight the objectives of development

» Define development communication

» Establish a relationship between communicationdeelopment

3.0 Main Content

3.1 Communication

There exist various kinds of definition for commeetion, as there are different
disciplines. While some definitions are human whtothers are not. For example,
communication system may incorporate processioa tikmputers, as well as less
sophisticated reproducing devices such as photecpi A photocopier may see
communication as meaning different thing from thaywa marketer perceives it.
Similarly, a gospel preacher may think communigatis something, which is of

course different from what a journalist thoughisit

Therefore, there is no single definition of comnuaion agreed upon by scholars.
Psychologists, sociologists, medical practitiongrsilosophers and communication
specialists, all define communication based onrtbeentations and perspectives.
Psychologists define communication as "the prod®ssvhich an individual (the
communicator) transmits stimuli (usually verbal $pis) to modify the behaviour of
the other individuals (communicates).” This defontdescribes what many extension
workers and change agents hope to achieve. Sotdagee communications “as the
mechanism through which human relations exist ageldp.” Some people limit
their definitions of communication rather narrowkaying "communication is the
process whereby one person tells another somethinogigh the written or spoken
word." This definition, from a book written by aumalist, seems reasonable for those
in that field. So, there are definitions of comnuation as there are various
disciplines.

Communication is from a Latin wordcZOMMUNIS which meangommonor shared
understanding. Communication therefore is a purposeful effort éstablish
commonnesdetween a source and receiver (Schramm 1965). aWats being
shared could be associated with knowledge, expsFjetmhought, ideas, suggestion,
opinions, feelings etc. We will define communicatidiere as the process of
exchanging or sharing information, ideas and feel®tween the sender and the
receiver It involves not only the spoken and written word &lgo body language,
personal mannerisms, and style - anything that agelning to a message (Hybels &
Weaver Il, (2001). Baran (2003) has defined comwation as the process of creating
shared meaning. This is because the participantsoinmunication encounter are
interested in obtaining messages that are undeddan That is why they have to
negotiable, seek clarification and ask for explemato ensure that they have obtained
the meaning intended in the message.



Elements of Communication

Communication as a system means that it works gironterrelated set of elements.
We can identify about seven elements that are waebin communication process.
They are:

1. Stimulus: This is the impulse that triggers off the commeation exchange. It
takes place at the ideation stage of communicatidfe can also call it the
reason one has for communicating, which may beftrm, educate, entertain
etc.

2. Source This is the person who begins the communicatimtgss. He is the
one triggered by the stimulus and from him begimsdommunication activity.
He could be referred to as the initiator, encodesemder. He is the initiator
because he begins the communication process. Asnttwer, he packages the
message in a way that it can be communicated antieasender when he
passes across the message by himself.

3. Message This could be the idea, feelings, informationpught, opinion,
knowledge or experience etc. that the source/semaets to share.

4. Medium/Channel: Medium and channel are generally used interchelige
But here, a distinction is made between the twodiMia could be regarded as
the form adopted by the sender of the messaget ibtgethe receiver. It could
be oral or written form. The channel then is tl@hway, route or conduit
through which the message travels between the s@nd the receiver e.g. the
channel of radio, television, newspaper, telephetoeChannel provides a link
that enables the source and the receiver to conuamgnilt may also be seen in
term of the five physical senses- sight, sound¢chouaste and smell-through
which messages can be sent, received, understdethreted and acted upon.

5. Receiver This is the person to whom the message is $émtis the target
audience or the recipient of the message. All therce/sender effort to
communicate is to inform or affect the attitudetloé receiver. That is why
communication must be receiver-centred.

6. Feedback This is the response or reaction of the receiwvehe message sent.
Communication is incomplete without feedback. hfions that the message is
well received and understood. Feedback guidesdbecs in communication
process and helps him to know when to alter or figodis message if not
properly received. A feedback is positive whenhiows that the message has
been well received and understood and it coulddmative when it shows that
the intended effect has not been achieved

7. Noise Noise is interference that keeps a message freimybunderstood or
accurately interpreted. It is a potent barrieeti@ctive communication. Noise
may be in different form:

I. Physical Noise: This comes from the environment &eeps the
message from being heard or understood. It mayfrbe loud
conversations, side-talks at meetings, vehiculamds, sounds from
workmen'’s tools etc.

II. Psychological Noise: This comes from within as sutleof poor mental
attitude, depression, emotional stress or disgbilit
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lll. Physiological Noise: Results from interference fribra body in form of
body discomforts, feeling of hunger, tiredness etc

IV. Linguistic Noise: This is from the source’s inatyilio use the language
of communication accurately and appropriately. nhay be a
grammatical noise manifested in form of defectsh@ use of rules of
grammar of a language, and faulty sentence strictult may be
semantic as in the wrong use of words or use o&miifar words,
misspelling, etc. And it could also be phonologicahnifested in
incorrect pronunciation.

The Process of Communication

Communication is a process because it is dynamtirsive, on-going, continuous
and cyclical. There is no recognizable beginnind and, neither is there a rigid
sequence of interaction. But we may try to idgrtibw the process begins.

Stimulation: This is the point at which the source sees thednto
communicate. He receives stimulus that triggerstbicommunicate.
Encoding The source processes the message he want towuooate into
a form that will be understandable to the receiverkis may be a feeling,
opinion, experiment etc.

Transmission The message is passed across to the receivargtinra
chosen medium or channel.

Reception The receiver gets the message that is senttiierasource
Decoding The message is processed, understood and iresipby the
receiver.

Response This the reaction of the receiver to the messageived, in
form of feedback

The Osgood model of communication presented belmws that communication is
both a system and process.

Contexts of Communication

message
@

&
encoder
encodetr

T

message

Contexts here mean the different levels at whiammaonication occurs. It can also
be referred to as the kinds of communication thaaailable.

1.

Intra-personal Communication: This is essentially a neuro-physiological
activity which involves some mental interviews the purposes of information
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processing and decision making. The basic opematioh intrapersonal
communication are to convert raw data from envirentrto information; to
interpreter and give meaning to that informationl &m use such meaning. In
other words, it is communication that occurs withou. Because interpersonal
communication is cantered in the self, you areahly sender-receiver. The
message is made up of your thoughts and feelingstlaa channel is your
brain, which processes what you are thinking anelifg. There is also
feedback because you talk to yourself, you discanthin ideals and replace
them with others.

Interpersonal Communication: Is occurs when you communicate on a one-to-
one basis usually in an informal, unstructuredrsgtt It occurs mostly between
two people, though it may include more than twactEparticipant functions as

a sender-receiver; their messages consist of betivalr and non-verbal
symbols and the channels used mostly are sightsandd. It also offers the
greatest opportunity for feedback.

Group Communication This form of communication occurs among a small
number of people for the purpose of solving probl&éhe group must be small
enough so that each member has a chance to intertdctall the other
members. The communication process in group communicationmisre
complex than in interpersonal communication becdhsegroup members are
made up of several sender-receivers. As a resdtetare more chances for
confusion. Messages are also more structure inl gmalps because the group
IS meeting for a specific purposk.uses the same channels as are used in
interpersonal communication, and there is also@gteal of opportunity for
feedback. It also occurs in a more formal settihgnt in interpersonal
communication.

Public Communication: Here the (sender receiver) speaker sends a neessag
(the speech) to an audience. The speaker usugiiyets a highly structured
message, using the some channels as in interpérswnamall-group
communication. The channels here are more exaiggktlaan in interpersonal
communication. The voice is louder and the geste more expansive
because the audience is bigger. Additional visbhahaels, such as slides or the
computer programme Power Point might be used. @ppty for verbal
feedback is limited in most public communicatioheTsetting is also formal.

Mass Communication: Mass Communication is a means of disseminating
information or message to large, anonymous, andtesed heterogeneous
masses of receivers which may be far removed froen hessage sources
through the use of sophisticated equipment. Ithis sending of message
through a mass medium to a large number of people.



3.2 Development
Rogers (1976) sees development as a widely paatarp process of social change in
a society, intended to bring about social and netadvancement (including greater
equality, freedom, and other valued qualities) tfe majority of the people through
their gaining control over their environment. Ragestressed the endogenous
dimension of development. It must be through pésparticipation, exploiting their
own environment to improve their situation ratheart expecting development to “fall
from heaven" as it were. Inayatullah (cited in $0@003:13), for example, says
“development is change toward patterns of socikgat allow better realization of
human values, that allow a society greater corvelr its environment and over its
political destiny, and that enables its individuas gain increased control over
themselves”.
Moemeka (1991) observes that:
...the two definitions show that development isuttifaceted concept.
It generally means different things to differenbpke, ranging from
the psychologist's preoccupation with individual personality
variables as self reliance, achievement motivatiself worth and
self-actualization, to the communicator's concesn dcquisition of
new knowledge and skills, increased self confidecoatrol over
oneself and one's environment, greater equaligedom, ability to
understand one's potentials and limitations, antigness to work
hard enough to improve on existing conditions (p.4)
Todar and Smith (2003) stress that developmentwiegdoth the quality and quantity
of life. Quality of life refers to opportunities dmavailability of social, health and
educational concerns. Quantity of life involves #mount of economic and political
participation of the people. This definition shifte attention and aim of development
away from an economic to a more humanizing conediged one. In line with this,
Oladipo (1996:1) notes that development is:
a process of economic and social advancement whitdbles
people to realize their potentials, build self-idance and lead
lives of dignity and fulfilment. It is a processmad at freeing
people from evils of want, ignorance, social ingstand economic
exploitation.

Todar and Smith (2003) identifies three objectivedevelopment:

1. To increase the availability and widen the distiidiu of basic life sustaining
goods such as food, shelter, health and protection.

2. To raise levels of living in addition to higher oroes, the provision of more
jobs, better education, and greater attention ki@ and human values, all of
which will serve not only enhance material well+izgibut also to generate
greater individual and national self-esteem.

3. To expand the range of economic and social chawadable to individuals
and nations by freeing them from servitude and déeece, not only in
relation to other people and nation- states bui #isthe forces of ignorance
and human misery.



3.3 Development Communication

Development communication can be looked at from p@spectives in terms of the
use of communication channels. The narrower conckfdevelopment journalism”
refers to the use of mass communication (the masdianin the promotion of
development. Development communication on the dilaed is broader in shape and
makes use of all forms of communication in the dtgwaent process. In other words,
it employs not only the mass media, but also irtespnal channels, group or public
means of communication and the traditional chanoiet®mmunication.

Quebral (1975) cited in Anaeto & Anaeto (2010), ioes development
communication as the art and science of human conuation applied to the speedy
transformation of a country and the mass of itsppedrom a state of poverty to a
more dynamic state of economic growth which makesjiide greater social equality
and the larger fulfillment of the human potentidlsis observed that development
communication is a purposeful communication efigetired towards realisation of
human potentials and transformation from a badasdn to a good one. That is why
Moemeka (1991) defines development communicationthas application of the
process of communication to the development process

Coldevin (1987) notes that development communioatimobilises people to

participate in development activities. He definesealopment communication as "the
systematic utilisation of appropriate communicationannels and techniques to
increase people's participation in developmenttaridform, motivate, and train rural
populations, mainly at the grassroots level. Tlsisin line with Balifs (1988:13)

definition, which sees development communicationaasocial process aimed at
producing a common understanding or a consensusi@rtiee participants in a
development initiative.

Some definitions specifically emphasise on sociadnge. Okunna (2002) sees
development communication as the entire proceswimunication with a specific
group of people who require development (targetiema®), with the purpose of
achieving the social change that should change tiveis in a positive way, thus
giving them better living conditions. Similar powas emphasised by Middleton and
Wedeneyer (1985), describing development commubitats any series of planned
communication activities aimed at individual andciab change; and by Rogers
(1976:93) as the application of communication wigh view to promoting
socioeconomic development.

As for the expression "development communicatiagntyas apparently first used in

the Phillippines in the 1970 by Professor Nora Qakto designate the process for
transmitting and communicating new knowledge relate rural environments

(Srampickal, 2006). The fields of knowledge werentlextended to all those likely to
help improve the living conditions of the disad\aged people.



4.0 Conclusion

The concepts of communication and development eméral to our understanding of
development communication. In development commtioica the main reason of
communication is to bring about or expedite the cpss of development.
Communication is necessary for development becduselps to mobilise people's
participation. Communication is a common denominator development and
participation. It is for this reason that FAO sakat communication is the key to
human development and the thread that binds p¢ogéther (1994:5).

5.0 Summary
In this unit so far, you have learnt that:
» Communication involves an exchange of informatideas, feeling rather than
a mere transmission of information. It is a two-wmgcess between the sender
and the receiver of the information.
* Development is all about transformation from aestatanother that is better. It
Is human centered and ensures that human basis aeednet. It affects the
economic, social and mental improvement of humandition.
* Development communication has to do with the usecofmunication
methods, forms and channels in the process of dpnwent. Its purpose is to
bring about social change through people's padimp.

Self Assessment Exercise 1.1
Development is complex and interdisciplinary; dssuthis in line with your
understanding of development.

6.0  Tutorial Marked Assignment

1. How would you define development communicatioasdd on your own
understanding of what it is?

2. Moemeka (1991) said that development effortsnoarbe successful without
planned communication. Do you agree? Why?

3. Why do people need to participate in the devalaqt process meant for them?
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1.0Introduction

The paradigms of development communication havévedoalong the lines of shifts
in paradigms of communication and development. theio words, the initial
understanding of the ability of communication, espky the mass media and that of
development impacted greatly on the thinking of i@velopment communication
was and is now. As new knowledge emerged on theep@ivcommunication and
people have better understanding of what developrngnnew understanding of
development communication also emerged.

2.00bjectives
At the end of this unit, you should be able to:
» Explain the paradigm shift in communication
» Explain the paradigm shift in development
» List the elements of modernisation paradigm
» Highlight the components of self reliance
» Discuss the shift in paradigms of development comoation.

3.0Main Content

3.1 Communication Paradigms- From All-Powerful meda to Limited Effects
Perspective

The initial understanding of communication and thedia was that the media were
all-powerful. The mass media were seen as supregfédgtive and that all human
beings responded the same way to the powerful ania of the media (Baran
&Davis, 2003). The media were called the magic diulitransmission belt or
hypodermic needle as they convey external stinhdit ttan condition anyone to
behave in whatever way a master propagandist warRRedple were viewed as
powerless to consciously resist manipulation notenaheir level of education or
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social status. The rational mind was viewed as eerfegade, incapable of resisting
powerful media messages.

New knowledge, one of such foregrounded by Paulatedd, revealed that media
were not as powerful as it was earlier believed] #rat certain variables limit the
influence of the media. It was revealed that indinal differences, the social
categories that we belong to and the social relahips that we engage in impact and
limit the influence of the media on us (Baran, 20esides, people also possess
selective abilities by which they allow some medatent that are suitable for them
while others are discarded; this ability which Kdap calls selective process does not
allow the all-powerful influence of the media.

3.2 Development Paradigms- From Modernisation to Récipation

Modernisation Paradigm
In the 1960s, development meant a process of misa¢ion modelled on the
industrialised societies of the North. The measfr@rogress in this direction was
economic growth. Industrialization and cash cropicadfjure were the means to
achieve it. The concern then was to reduce thebgapeen the North and the South
and the answer to that was to go through the psooemodernisation. At the social
system, modernisation refers to the intense apmitaof scientific technology,
specialisation of labour, interdependence of matkiairge concentrations of capital
and rising levels of material well being (Ward dRdstow, 1964). At the individual
level, modernisation is informed contact with théside world, a sense of personal
efficacy, openness of opinion and readiness forabahange (Inkeles and Smith,
1974). Modernisation proposed some principlestha Third World countries to
move from their traditional level of developmentive modern stage:
* a high level of technical assistance is neededdgelopment;
* interaction between developed and developing ceam$hould be sustained to
bring about greater development;
» developing countries are to adopt the politicaltiitnsons of developed
countries; and
» developing countries should practice free and gmmomy where developed
countries can participate (Anaeto & Solomon-Ana2@i,0).

The dependency theory

In the 1960s, strong opposition to the modernisgpiaradigm led to the emergence of
an alternative theoretical model rooted in a pmditeconomic perspective: the
dependency theory. The proponents of this schoahaidight criticised some of the
core assumptions of the modernisation paradigm Iynbstause it implicitly put the
responsibility, and the blame, for the causes aentevelopment exclusively upon
the recipients, neglecting external social, his&lriand economic factors. They also
accused the modernisation paradigm of being veryst®¥vie-centric, refusing or
neglecting any alternative route to development frfodernisation paradigm did not
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lead to development and in fact the countries efSouth were sliding down further
and further into poverty, low salaries and pooinkvconditions.

This criticism, which was developed above all irtihgAmerica emphasised the link
between this situation and the situation of ecowodependence on the industrial
North: the countries in the North were conditiooal the underdevelopment of the
countries of the Third World, and the ‘centre’ deyed at the expense of the
‘periphery’. According to the dependency paradigninstacles to development come
first and foremost from external, not internal:ttlsato say, the international economic
system.

Participation Paradigm

When the promises of the modernisation paradigiedato materialise, and its
methods came increasingly under fire, and the digrery theorists failed to provide a
successful alternative model, a different approaciising on people’s participation
began to emerge. This participatory model is legsnted to the political-economic
dimension and more rooted in the cultural realibéslevelopment. The development
focus has shifted from economic growth to inclutieeo social dimensions needed to
ensure meaningful results in the long run—as irtdatdy the consensus built in the
definition of the Millennium Development Goals. $&ieability and people’s
participation became key elements of this new wises acknowledged also by the
World Bank (1994: 3): “Internationally, emphasisosing placed on the challenge of
sustainable development, and participation is esirgyly recognised as a necessary
part of sustainable development strategies.” Magulnparticipation cannot occur
without communication.

Participation paradigm is based on the assumpti@t the common people are
intelligent and can be active agents of change.eldgwnent efforts should then be
based on people’s capacity to contribute and ppatie actively in the task of
transforming their society. It emphasises the eedogs nature of development as
something that must evolve from the people as aapds ‘trickle-down’ belief. It
also emphasizes self reliant growth, stressingbaple have the ability to face their
problems with resources or ideas emanating frorhimvivithout relying of external
help. Self reliance thus has three components:
* The development of the consciousness in peopldhbatare in charge of their
destiny;
» That people can think or reason and achieve arghhby themselves; and
* That people can acquire the attitude for solvirmpfgms that confront them by
their own initiative and skills (Oso, 2002:10)

3.3 Development Communication Paradigms

3.3.1 Dominant Paradigm
The dominant development communication paradignk taoqueue from the all-
powerful media paradigm and modernisation paradigifhe mass media were
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overestimated and it was believed that they weteemely powerful in persuading
audiences to change attitudes and behaviours;thieusiass media were at the centre
of communication initiatives that relied heavily ¢ime traditional vertical one-way
model: Sender-Message-Channel-Receiver (SMCR). thinking was that if the
appropriate mass media strategies could be dewisediffuse pro-development
innovations to the far-flung, heterogeneous, predantly illiterate and tradition-
bound ‘natives’ of developing countries, the modgny influence of these
innovations would transform (modernise) their pptma and cause them to forgo
their latent productive skill (Soola 2003). Thsstbeen the model of reference for the
diffusion perspective, which has often been adoptednduce behaviour changes
through media-centric approaches and campaigns paiadigm was unilinear as
well as transportational. As expressed by Moemeka:

it assumed that communicating to or informing thieethe

well-to-do, the articulate and the educated wastladl impetus

needed to ensure communication effectiveness; that

“inevitable” benefits deriving from the responsdstoese highly

placed members of the communities to the commuoncat

would, of necessity, trickle down to the masses.

This paradigm has been criticised by several pefiplets reductionism. It did not
take sufficiently into account the different typedarget populations (e.g., prosperous
farmers who own land and are open to new technigaesis other farmers who are
illiterate, poor and exploited) (Mefalopulos, 200BR)also failed to take into account
the impact of the economic and political structuies the capacity to adopt
innovations. The same charge of blindness whergalsgaolitical and economic
factors are concerned also applies to innovatibas require a process of diffusion.
Finally, communication channels and sources weraemgdly used within the
framework of vertical, top-down communication. Theras never any mention of
horizontal communication between the groups in ¢bexmunities affected by the
problem that the innovation was meant to resoleerd was also a lack of vertical,
bottom-up communication, which would have madeosgible to bring the people's
problems to the attention of the decision makedstha experts.

Alternative paradigm

The alternative paradigm emphasises not only natelevelopment but also the
development of values and cultures. Where developos@mmunication interventions
are concerned, it emphasises the small media apgriat networks and the use of
grassroots communication approaches. According his paradigm, grassroots
participation reinforces the chances that commeswill adopt activities appropriate
for them.

One of the models attached to this paradigm igrtethodology of community media.
"Wherever carefully developed programs have fajlstites a UNESCO study, "this
approach, which consists in helping people to fdateutheir problems or to acquire
an awareness of new options, instead of imposinghem a plan that was formulated
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elsewhere, makes it possible to intervene morectffdy in the real space of the
individual or the group” (Berrigan 1981:13).

The concept of interactivity, with the small medmits operational instrument, makes
possible the endogenous acquisition of knowledgkskills within the framework of
a search for solutions and the communication pgCHSS is referred to as a recourse
to a methodology of community media, whose prinlogb@aments are:
- identification of needs by means of direct contaadth the groups;
« concretisation: examination of the problem ideatifby the groups in the light
of local conditions;
« selection of priority problems by the groups;
- formulation of a durable methodology for seekintusons;
« identification of the amount of information requdreand access to this
information;
- action: execution by the groups of the projecty tieve designed;
- expansion toward the outside to make known thetpahview of the groups
to other groups or to the authorities;
« liaison with the communication system to make kndiveir action (Berrigan
1981).
The diagram below shows how development commumwicgiaradigms evolved from
the paradigms of communication and development.

Development Communication
Paradigm Shift

Alternative
—— Para d_igm

Dominant
Paradigm

Limited
Effects
Paradigm

All-

Powerful Moderni-
Media zation
Paradigm Paradigm

Source— Author: Paradigm Shift in Development Commumication

4.0Conclusion
Here we highlight the factors responsible for théufe of dominant paradigm
which include:
« Emphasis on civilization at the expense of basiedseand poverty
alleviation
« Itis one way, top down, vertical information tramssion
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» Persuasion rather than cultivation of trust andualinderstanding
» lItis ethnocentric

* Religious bias

« Cultural imperialism

» Exaggerates the power of mass media

» Overlooked the importance of interpersonal commatioa
 Ignores ecological issue

» National-level programs rather than local-levelatt

The major reasons for the adoption of participaadtgrnative paradigm include:

More will be accomplished.

Services can be provided at a lower cost.

Participation has intrinsic values for participgntalleviating feeling of
alienation and powerlessness.

Participation is a catalyst for further developmeifiorts.

Participation leads to a sense of responsibilityttie project.

Participation guarantees that a felt need is inealv

Participation ensures that things are done thé vigly.

Participation ensures the use of indigenous knaydexhd expertise.
Participation brings freedom from dependence ofegsionals.

Participation brings about “conscientisation” itehelps people understand the
nature of the constraints which are hindering thegape from poverty.

5.0Summary
In this unit so far, you have learnt that:

Development communication paradigms are precigitate the paradigms of
communication and development.

The initial understanding of communication and thedia was that the media
were all-powerful and supremely effective, and tredk human beings
responded the same way to the powerful influence@fmedia. This thinking
was jettisoned when new knowledge revealed thaianedre not as powerful
as it was earlier believed; and that certain véemlimit the influence of the
media.

The earlier development paradigm was modernisatidrhird world countries,
an idea borrowed from the development experiencehef North. It was
however dropped for participation paradigm whichplasises social, human
and cultural realities of development.

The shifts in communication and development paradigqwariably led to shift
in development communication paradigms.

The dominant paradigm of development communicatias dropped due to its
unilinear, top-down approach; and a new paradignchvbtresses participation
in communication activities and relevance of cohtem the socio-cultural
context was embraced.
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Self Assessment Exercise 2.1

Against the backdrop of development and developneemimunication paradigms
vis-a-vis the development realities of Africa, wipabblem(s) can you identify as the
development bane of Africa and what developmentroamcation approach will you

recommend to solve the problems?

6.0Tutor-Marked Assignment
1. What are the elements of modernisation paradigndenfelopment and its
communication counterpart?
2. Discuss the factors responsible for the failuremafdernisation paradigm of
development and its communication counterpart
3. Provide justifications for the adoption of partiaipry/alternative paradigm of
development communication.
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UNIT 3: DEVELOPMENT JOURNALISM

CONTENTS
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4.0 Conclusion

5.0 Summary

6.0 Tutor-Marked Assignment
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1.0Introduction

Development journalism refers to the practice affj@lism concerned with gathering,
packaging and disseminating development-orientedsrend information (Adebayo,
1990: 45). The concept emanated from efforts bylsch from developing countries
to cut the ‘umbilical chord’ that had tied themwestern communication scholarship,
since it had been discovered that western modgtsuohalism and journalism related
scholarship were not in fact transferable to degwelp countries. The term
‘development journalism’ emerged around the midak96és a descriptive term for a
type of journalism which demands that news repgrtie constructive and geared
toward development ends. Development journalisnthiss a consequence of the
disillusionment created by dependency syndromeéngrisom Western dominance of
the international flow of information. It is an effoot of the New International
Information and Communication Order (NIICO). Thesaction was spearheaded by
developing countries which felt that their intesestere not being served by Western
news agencies. Such a departure was needed totheewicious circle of dependency
through ownership of the mass media. In additiodgyveloping countries’
governments found a ready tool in a tightly cong&iglctronic and, to a less extent the
print media to legitimate and perpetuate their faidheir people (Soola, 2003).

2.00bjectives
At the end of this unit, you should be able to:

» Define development journalism

* Explain the tenets of development journalism
» List the attributes of development journalism
» Discuss the roles of development journalism
» Explain the variant of development journalism
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» Differentiate development journalism from convenabjournalism
3.0 Main Content

3.1  What Development Journalism Is

Development journalism involves reporting on idepgogrammes, activities and
events, which are related to an improvement oflithieg standard of people. In other
words, the media ought to be committed to contmigutto the overall goal of
development, to promote cultural and informaticamaionomy, to support democracy
and solidarity with other developing nations(McQu#05). Basically, it is assumed
that journalism is able to influence the developtm@nocess by reporting on
development programmes and activities. Accordinglys the journalists’ duty to
‘critically examine and evaluate the relevance aleaelopment project to national
and local needs, the difference between a planngdtense and its actual
implementation, and the difference between its ithpan people as claimed by
government officials and as it actually is’ (Aggatev 1979: 181). This means that
news should not only be defined in terms of conflicneliness and unusualness, but
rather in terms of commitment and participationiffbk,1991:9).

Kunczik (in Wimmer & Wolf 2005) represents develogmh journalism as an
intellectual enterprise in which the journalist slibform a kind of free intelligence
and should critically examine the aims of natiodalelopment and the applicable
instruments in a rational discourse and solve thgmeasonable criteria free of social
constraints. Accordingly, development journalisns tiee following tasks:

(i) to motivate the audience to actively cooperatesvetbpment; and

(i) to defend the interests of those concerned.
The credibility of journalism is crucial for the aess of this project. Journalism thus
needs to be ‘decentrally and participatively stuetl to counteract the metropolis-
trend in the various social processes’ (in Wimmean&lf 2005: 2-3).

This view of a journalism that is socially and ifgetually engaged is supported by
Shah (1996: 146) who represents it as ‘emancipgtargnalism’, which he claims
offers a ‘more complete and complex’ perspectivett@nrelationship between mass
media and society in the context of the Third Wottds more complete because it
provides a theoretical link between citizen acdesmass media and social change
and because it articulates a specific mechanismhgh journalists can participate in
social change. It is more complex because it irm@fes principles of diversity and
fluidity in the process of building cultural idetiis and communities and because it
challenges journalistic practice by abandoningidiea of objectivity.

The foregoing notion of development journalism atituresonates with other forms
of journalism invoked in academic literature. Feample, one can readily detect the
notion of a subjective journalistic engagement hie €mergence of the so-called
‘public’ or ‘civic’ journalism movement in the egrl1990s. This was in response to
the widening gaps between government and citizzams between news organisations
and their audiences. Declines in voter participatio political elections, and in civic
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participation in local community affairs, were citeas evidence of widespread
withdrawal by citizens from democratic processdssE scholars and journalists who
were critical of news organisations’ horse-raceraggh to political campaigns saw
this trend as proving widespread public disaffectiwith mass-mediated political

discourse. In response, many news organisationanbeygexperiment with ways to

enhance civic commitment and participation in deratc processes and to think of
their audiences not as ‘consumers’ but as ‘citiz@tiaas & Steiner 2006: 238-239).

3.2  Tenets of Development Journalism
Drawing from development media theory, the tendtsdevelopment journalism
include:
1. Media must accept and carry out positive developgnesks in line with
nationally established policy.
2. Freedom of the media should be open to economiorifees and
development needs of the society
3. Media should give priority in their content to tmational culture and
language(s) priority of coverage to other developinceuntries.
4. Media should give priority in news and informatitm links with other
developing countries that are close geographicalliturally or politically.
5. Journalists and other media workers have respditisi as well as
freedoms in their information gathering and disseton tasks.
6. In the interest of development ends the state haghato intervene in, or
restrict, media operation; and devices of censprsbubsidy and direct
control can be justified.

3.3 Two Types of Development Journalism
Development journalism has not developed in a giitgacked direction. It has
developed into two basic types which may be charesed as:
1. Investigative development journalism or Liberal eeypment journalism
2. Benevolent-Authoritarian  development journalism  orConservative
development journalism (Folarin, 2005).

3.3.1 Investigative or Liberal development journalsm

This type of journalism focuses on critical quesing and evaluation of the
usefulness of development projects and the effogienf control by the authority
concerned. It ‘x-rays’ public complaints of misgovment and probes allegations of
corruption both of which may stand in the way ofelepment.

One will note that investigative development jolista respects some of the tenets of
outlined above, especially the one that obliges riezlia to accept and carry out
positive development tasks in line with nationakgtablished policy. It also
emphasizes the tenet that vaguely admits that @hista and other media workers
have freedoms as well as responsibilities; andedetine more authoritarian tenets
which seek to justify censorship, subsidy and dicentrol as means of ensuring press
compliance.

20



3.3.2 Benevolent-Authoritarian or Conservative devepment journalism

This type of journalism is espoused by scholarsdiengractitioners, leaders and
others who believe that selective handling of infation is justified in developing
countries, which are often ridden with crises. Timportant thing they hold is to
ensure that public welfare is kept in mind at alhds. Exponents of Benevolent-
Authoritarian or Conservative development jourmaliend to view democracy as an
unproductive luxury in developing countries. Holglion to the most authoritarian
tenets of development media theory, they are pegp#r assign to the national news
agencies the function of censorship in additionthteir normal function of news
distribution. The pervading, freedom inhibiting ditton of exaggerated respect for
national leaders is best exemplified in benevotartoritarian or conservative media
which, like erstwhile socialist media are subjectdemocratic centralism’ and self-
censorship. Running through such media and thedstdé scholarship is a common
belief that economic development cannot take piaageveloping countries without
the short term sacrifice of political liberty aneps freedom (Folarin, 2005).

3.4  Attributes /characteristics of Development Jounalism
Development Journalism is characterized by:

» Purposefulness

* Pragmatism

* Relevance

* Mass-oriented

» Scientific outlook

» Technical subject matter oriented

» Participatory and

* Process- oriented.

a) Purposefulness Development Journalism is purposive and goalnbee. It is

a kind of journalism that is aimed at enhancing tostlering development in a
country or society. The writer consciously workswémds an objective
improvement in the socio-economic conditions of peeple. The development
journalist bears in mind that his writing must admite to development. The
development journalist does not merely report artdrpret the facts. He also
promotes them to help bring about positive sodmnge. Nwosu (2000: 72-
73) in apparent agreement states that developmenmglism has a definite
effort to help in improving the quality of life ithe rural areas by reporting and
commenting upon such issues as health, agriculedlecation or literacy,
culture, family planning, government, transportafiestivals and religions.
In writing the development journalist formulates eoror more specific
behavioural objectives explicitly or implicitly. Fexample, what do | want to
happen as a result of this writing? In what wayl deant the receiver to be
different after reading the story? The journalisiynwrite about a high yield
variety of cassava so that farmers will learn ab@utew way to get higher
yields.
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b) Pragmatism: Development Journalism is pragmatic, that is,isit result
oriented. It seeks to achieve tangible developrgeats. It also implies that the
media perform a role beyond that of conventionaurpalism. The
Development Journalist takes up issues and rela@s to happenings in the
society that will enhance development. The writeais1 is to elicit actions
from the target audience, government and otheehtzlers.

c) Relevance:Development Journalism focuses on things thatcattee people
and can help improve their conditions. Instead erisationalised reporting,
development journalism focuses on stories that mec#apeople’s lives,
particularly the poor. It reports on topics andiessas agriculture and industrial
growth, education, health and welfare services,mmamty development, social
welfare, public health and other ingredients ofioral life as they affect the
life of the people.

d) Mass-Oriented: Development Journalism is basically targeted o ritass of
people. It is concerned with the rural poor who @r@e in humber than the
urban dwellers. It seeks to serve them and theadsielt aims at addressing
common problems in society that affect majorityth# citizens.

e) Process-Oriented: Development Journalism endorses process reporting.
reports an event together with actions, thoughtk ativities that have led to
the build up. Process reporting points out eveahts,causes, the consequences
and the possible solutions to the problems. Thigniske conventional news
writing that is event-oriented. For example, ifrdh@és an epidemic outbreak,
the development journalist discovers and descridgsrocess. His writing
answers what led to the epidemic? What does it nbieadhe people and the
communities affected? What can be done now to rgnieel situation by the
people, government? How can future occurrenceyéeeml?

f) Scientific in Outlook: Development Journalism is not based on hunchesrbut
researches and facts. It makes use of social cigpls such as survey,
sampling to gather accurate and reliable data tedegudevelopment
programmes.

g) Technical subject Matter Oriented: Development Journalism deals largely
with information, knowledge and products generatey research and
development. It seeks to communicate them to theneon man in the simplest
possible way.

h) Participatory: Development Journalism is participatory. The depgient
journalist involves the people whom he is writirgg.fHe interacts, discusses
and plans with them to be able to affectionatelyore their situations and
suggest solutions. At times, community members b®&ynvolved in sourcing
news and information. This gives them a sense lohigang.

Okigbo (1991:9) itemized some of the roles that snasedia must perform in
development process. These include:
* Providing access to a wide variety of the people;
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» Determining the people’s needs for developmentrmé&iion and programming
for these needs;

» Supporting horizontal and vertical flows of infortias;

* Supporting cultural communication;

* Raising the people’s awareness and adoption of methods that promote
development.

Soola(2003) added to this list that the media shoul

 Provide a convergence between government and pgoplgenda for
development;

» Exploring and integrating the potentials of trawht@al and interpersonal
networks into mass media development and actiyities

* Mobilising resources for development programmes@ogects.

3.5 Development news defined

Shah, following his ‘emancipatory journalism’ pesspive, sees development

journalism as consisting in ‘news’ that:
should examine critically, evaluate and interpre¢ trelevance of
development plans, projects, policies, problems] #&@sues. It
should indicate the disparities between plans anciua
accomplishments, and include comparisons with heveldpment
Is progressing in other countries and regions. Isoashould
provide contextual and background information abotlte
development process, discuss the impact of plansjeqs,
policies, problems, and issues on people, and $pecabout the
future of development. And development news shetdd to the
needs of people, which may vary from country tantrguor from
region to region, but generally include primary dege such as
food, housing, employment; secondary needs such as
transportation, energy sources and electricity; dediary needs
such as cultural diversity, recognition and dignfiy Wimmer &
Wolf 2005: 3).

This hierarchical conceptualisation of ‘developmeetws’ by Shah seems to relegate
some societal needs to the ‘tertiary’ level, in tcadistinction to what is an
increasingly less econometric view of developmé&ial. example, Amatya Sen sees
the expansion of freedom both as the primary ewmdpsimary means of development.
He calls for ‘social development’ — enhanced litgraaccessible and affordable health
care, the empowerment of women, and the free flbunformation - as necessary
precursors of the kind of development most econtsnaige concerned about, namely:
increase in gross national product, rise in persam@mes, industrialisation, and
technological advance (Human Rights Watch 2006).

It can be argued, therefore, that development plism, following Sen’s observation,
should also focus on the extent to which ‘freedg@ conscience, expression,
assembly, media, etc.) is actualised in the livegitizens. This will clearly be a
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departure from the kind of development journalismigaged by postcolonial political
elites in the Third World. But it is a fuller exmson of development journalism. This
holistic approach to development seems consisteitth e ten proposals of
development journalism posited by Galtung and im¢a Gunaratne 1996: 7-8):

1.

Whenever there is a reference to development, #weldpment journalists
should try to make it concrete in terms of humamde They should report
people as subjects, actors and agents rather thabjacts or victims with
needs deficit.

Development journalism should focus on more thaonemics because all
other factors — military power, political power lttwal power, etc. — have to do
with development in some way or other.

Mere economic growth data will never do without @opanying dispersion
data. In other words: development journalists miogk at the income of the
bottom 50 percent or 10 percent, as well as ofdpgercent or 1 percent.
Development journalism should focus on both diffees and relations within
and between countries. For example, journalistsulshsubstantiate the
relationship between the rich and the poor. How, éwample, does a wage
freeze affect wage earners in relation to busipesple?

Development journalism should focus on the totadityconcrete life situations
— the rich, the middle class, the working class, gbor, the dirty poor, etc. In
other words, human life is rarely captured in blackl white; there are always
shades of gray.

Development journalism should dwell on the dimensiof democracy.
Investigative journalism, for example, can serve @s aspect of the
developmental role of the media.

Development journalism should sometimes engageanstructive’ criticism,
highlighting success stories, where necessary.

Development journalism should allow for peopledtkt A useful approach is
for journalists to sit down with people from highlow discussing the meaning
of development thereby generating an enormous rahgesions as well as
how-to insights.

Development journalism should sometimes let thepf@eanore or less, run the
media. This means giving people some media conbigl,perhaps, enabling
them to produce their own programmes.

10.Development journalism lets people run more of etyciand then reports on

what happens. In other words, development joursalghould report on
people’s movements and organisations, on peopleigyges to construct,
deconstruct and reconstruct social meanings foms$késes. In a sense,
development journalism becomes a recording of huerdstence, in all its
manifestations.
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3.7

3.6
Journalism

Differences between Development Journalism an@€onventional

Development Journalism

Conventional Journalism

Purposive; seeks to achieve spec
goals

ifidon purposive; concerned with me
information dissemination

Concerned with stories that are
direct relevance and usefulness to
public

daoncerned more with
thheusual occurrences.

new af

Concerned with follow up of eventLoncerned with one time reporting |of
and projects for policy action ancevents and projects.

immediate decisions.

Takes a prescriptive approagtVierely descriptive; tells the story of
proffers  solutions to  societahn event.

problems.

Reports social, economic and cultur&avours political, economic and

matters of relevance to the people.

entertainment reports.

(Source: Gunaratne cited in Anaeto and Solomon-&na2©10: 66)

Development Writing

Development writing is the purposeful sharing dbmation to bring about desirable
changes in the society. Development writing is eoned with how information can
enhance the well being of individuals, the commuaitd the country.

In writing, the development journalist considerg thotential effects of issues and
events and how they can contribute to developméammias explains that in
development writing, the journalist inquires indmalyses and reports on the problems
of people and society and seeks as well as promsotesons to them. The end goal of
development writing is that of social, economidjtpmal and cultural development.

Due to the unique nature and goal of developmentngism, the following
techniques are employed when writing:
I.  Translation: since the purpose of development mgits to provide information
to drive the development process, it is writtersimple style. Technical terms
and jargons are translated and simplified into legg more like ordinary
speech. The writer brings the story to the knowdetltiyel of the readers. He
explains facts or processes by putting them in $ethmt the readers know and
understand, for example; simile and metaphors eamskbd to achieve this.
Visualisation: in development writing , the writBelps words with visuals.
Drawings and illustrations are used to complembkattext of an article. This
includes the use of pictures, charts, diagramsjaoand others to illustrate the
text/ words. Readers are able to grasp the idesisreand faster with visuals

than just mere words.
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Jamias (n. d.) notes that graphics can be usdhlistrate materials difficult to
present in words, give information, focus attentmm crucial points, attract
attention, decorate, amuse and entertain.

Humanising: humanisation is translating material¢erms of people. Human
beings are involved in any story to be reportedetiver directly or indirectly.
They should be played up. Relate the story to tithemce either in terms of
how it affects them, what they are able to ber@fivhat they can do.

Localised and Personalised Approach: the developjoamalist is to present
information in a very personal way, in a way thats information will apply
to the locality. Localisation and personalised apph increase the immediacy
of such stories.

All facts surrounding a story should not be brought. Facts should not be
presented in isolation; they should be explainedemnms of the relationship
with other elements in life of the people. A bakd@icture of the story should
be presented. The good, the bad, the strengthsvaakihesses of development
programmes should be highlighted.

3.0Conclusion

Development journalism is a departure from everypaynalism. Its purpose is to
facilitate development. Thus, to be effective ie tkeveloping countries, it will have
to combine the elements of both the Investigativéiberal development journalism
and that of Benevolent-Authoritarian or Consenatievelopment journalism.

4.0Summary
In this unit so far, you have learnt that:

Development journalism refers to the practice afrpalism concerned with
gathering, packaging and disseminating developrogatited news and
information. It involves reporting on ideas, pragraes, activities and events,
which are related to an improvement of the livitenslard of people.

The attributes of development journalism includeppsefulness, pragmatism,
relevance, mass-oriented, scientific outlook, tézdnsubject matter oriented,
participatory and process- oriented.

Development journalism is of two types: Investigator Liberal development
journalism and Benevolent-Authoritarian or Conséwa development

journalism.

Development journalism is different from convenabjournalism.

Self Assessment Exercise 3.1
Assess the practice of development journalism byNigerian media? What
suggestions would you make to make it optimallyasiing?

5.0Tutor-Marked Assignment
1. What do you understand by development journalism#Hat ways is it

different from conventional journalism?

2. Discuss the tenets of development journalism

26



3. List and explain the attributes of development palism.

4. What roles is development journalism should perforrine process of
development in Africa?

5. Discuss the two variants of development journaligvhich of them will you
recommend for journalism practice in Africa and ®hy

6. What should be the focus of development news amdldement journalists in
the performance of their duties?

7. As a budding development journalist, what are $isees you will take into
consideration in your style of writing developmemiented stories?
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1.0Introduction

The idea of ‘participatory development communicatialraws attention to the
emphasis on two-way communication processes, armteparture from one-way
communication approaches that involve disseminatmgssages, transmitting
information, or persuading people to change theirdviour.

Participatory development communication gives peafee to horizontal approaches
that involve encouraging dialogue centred on pmoblenalysis and a search for
solutions, as well as bottom-up approaches thatairaise the awareness of decision-
makers. These approaches are based on a proaassmiunity communication.

2.00bjectives
At the end of this unit, you should be able to:
» Define participatory development communication
* ldentify the function of communication plannerparticipatory development
communication
» List the stages involved in participatory developineommunication
» Highlight the task involved establishing a relasbip with a local community
e Summarize the process involved in participatoryeffl@¥ment communication.

3.0Main Content

3.1 Meaning and Functions of Participatory developrant communication
Participatory development communication is a planaeivity, based on the one hand
on participatory processes, and on the other hamdmedia and interpersonal
communication, which facilitates a dialogue amorifecent stakeholders, around a
common development problem or goal, with the olyjectof developing and
implementing a set of activities to contribute te solution, or its realisation, and
which supports and accompanies this initiative.
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Functions of the Communication Planner in Participaory Development

Communication

In participatory development communication, the ommication planner assumes

different functions according to Bessette (2004:I®ese functions include

1. Facilitating dialogue and the exchange of ideas regndifferent groups and
specific individuals;

2. Encouraging thinking about local development protdend possible solutions or
about a common goal to achieve the desired result;

3. Supporting the identification and realisation ofcancrete set of actions for
experimenting or implementing the solutions ideetif for achieving specific
development goals; by facilitating the differenbigps involved in those actions to
share their views;

4. Supporting efforts at awareness-building, motivatiearning and implementing
the development action; by communication strateg@sopriate for each group
of participants;

5. Ensuring effective circulation of information amonlifferent participants, by
using communication tools and channels approptiatee groups involved,;

6. Supporting decision-making, by facilitating consenamong different categories
of players;

7. Developing local collaboration and partnerships dsyablishing alliances with
local resource persons and agencies and serviagcarsduit between the groups
and these partners;

8. Monitoring the development initiative, by ensurihgt actions taken are followed
and evaluated; and

9. Making sure that the authorities or resource agsnare in position to assist the
development action and are aware of local viewgaanid needs.

3.2 Steps in Planning and Implementation of partipatory development
communication:

Step 1: Establishing a relationship with a local cmmunity and understanding

the local setting

At the beginning, it refers to collecting prelimmganformation on the community and

its environment, entering the community, gettingnow the people and the resource

persons in the community, developing a more thdnazgjlection of information with
the participation of the local people and resoyreesons, and facilitating a dialogue
with them. But what it really means is building @lationship, developing
collaboration mechanisms, facilitating and nurtgrthe exchange of information and
knowledge, negotiating roles and responsibilitiaed most importantly, building
mutual trust.

The tasks involved here include:

1) Choosing a particular community to work with-Coresidg the agreement of a
community to work with a research or developmeittative and the link between
working with a specific local community and the gibdity of extending results
either to other communities, or to the policy eamiment.
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2) Consulting existing information by visiting resoarpersons knowledgeable of
the community setting or of the problem involvedosld complement and
supplement the secondary information at the posses$ development agents.

3) Before going to the field, researchers and praci#tis should develop a prior
understanding of the local setting before goinghtfield and conducting formal
meetings with a given community. Without such pkaowledge, it is often very
difficult to build a sound understanding of thetisgt, even by conducting
participatory rural appraisal activities.

4) Introducing the research or development initiatovéhe community

5) Attitudes should also be given proper attentiois ot the same thing to identify
three or four different field sites where a reshasam will work and establish a
working relationship with a certain number of conmties.

6) Conducting a visit to the authorities: In many isgl§, a visit to the authorities in
the community is part of what is required in ortierenter the community. It is
often important to visit both political authoritiesd traditional authorities, in
order to inform them of the research or initiatiask for their cooperation, and
understand their perspective on what is beingaitaéit. This should be done
modestly and respectfully and is often better asdewith the help of someone
from the community making the introductions.

7) Attitudes and perceptions: Community members massden as stakeholders in
the development process, not as beneficiaries.pmaching a community also
means involving people and thinking in terms oketelders' participation in the
different phases of the research process as a whole

8) Discussing agendas: The interests of communitesearchers and development
practitioners are not similar. Development pramtiéirs must fully explain and
discuss the scope and limitations of their mandatte community members.

9) Avoiding the danger of raising expectations: Itingportant for development
practitioners to make the community members undedstlearly their mandate..
They should discuss possible negative and positiveomes of what they will be
doing together, and to involve community memberaativity planning.

10) Finally, there is the issue of financial and mateaidvantages for participating in
research or development activities. Agreement shaldo be made to recognize
whenever compensation is justified and what formshibuld take. It is important
here for research teams and development practiidoebe clear on this issue in
order not to raise the financial expectations ahgwnity members.

11) Understanding culture of the community is crucial.

12) Using local languagd:anguage barriers are another difficulty. The usa ocal
interpreter can help, but a local moderator mag aks needed to facilitate group
discussions in the local language.

13) Taking time into consideration: Attitudes changel dhe need for community
members to develop confidence and skills that widlp them participate
meaningfully and effectively in research or devet@nt initiatives participation
demand time.

14) A general knowledge of the local setting: The failog questions will help to
understand the local setting:
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What is the history of that local community?

Who are the different groups composing it and wiaaée the main

characteristics of those groups and of the relatlmtween them?

What is its social, political and administrativeganisation?

How does this local community relate to the différerders of authority at the
local, regional and national level?

What are the major power relations and existinglabent conflicts in the

community?

What are the main socio-economic activities?

What about health and education?

What are the main development problems and the nisEwelopment

initiatives?

What are the main customs and beliefs regarding rédsearch team or
practitioner's topic of interest, etc.

15) Collecting information on communication issues
The following information will be very useful:

>

>

>

>

How could we identify and describe the differenbugss composing the local
community?

What are the main characteristics of these groungstlae state of the relations
between them?

What are the main customs and beliefs concerniagriinagement of land and
water (or other topic associated with the reseamh development
intervention)?

What are the effective interpersonal channels omroanication (views
expressed by opinion leaders or exchanged by peop@eecific places) and
the institutional channels (local associations mstiiutions which play an
important role in circulating information) that auvsed locally by people to
exchange information and points of views?

What modern and traditional media are utilisechen¢ommunity?

Developing collaboration and partnership, as welbailding trust is crucial for
successful development initiatives

Step 2: Involving the community in the identification of a problem, its potential

solutions, and the decision to carry out a concret@itiative

A second step consists of involving the communityhe identification of a problem
and potential solutions, and in making a decismrcdrry out a concrete initiative.
This means that as a facilitator of the participagarocess you will help community
and other stakeholders to:

Identify a specific development problem, discuss many dimensions, its
causes and potential solutio@R

A common goal that the community identifies foelfsand the prerequisites or
essential conditions to reach it;

Identify a concrete initiative or set of actionsaththe community wants to
experiment or realize;
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- Identify the necessary conditions in terms of kremige, partnership and
material conditions (assess the feasibility);
- Take a decision to carry out the initiative.

Step 3: Identifying the different community groups and other stakeholders
concerned with the identified problem (or goal) andnitiative

At this stage, the research team or the developpraatitioner needs to identify the
different community groups or categories of peameacerned with a given problem
or with a given development action, and to identiig best way of making contact
and establishing dialogue with each of them. Thenesaapplies to the other
stakeholders involved in the given problem andtsmiuto experiment.

It can be useful here to draw up a profile of egcbup as if we were trying to
describe the group to an outsider. This profileusthgpecify:

- Physical characteristics: age, sex, etc.

- Ethnic and geographic background.

- Language and habits of communication.

- Socio-economic characteristics: lifestyle, incoedcation, literacy, etc.

- Cultural characteristics: traditions, values, Hslietc.

- Knowledge, attitudes and behaviour with respedh&development problem

to be dealt with through communication.

Step 4: Identifying communication needs, objectiveand activities

Communication needs: Any given development prokdeich attempt to resolve it will

present needs relating to material resources aniheoconditions to acquire and
manage these. However, we will also find complermgnineeds which involve

communication: for sharing information, influenciqmplicies, mediating conflicts,

raising awareness, facilitating learning, suppgriiecision-making and collaborative
action etc.

Communication objectives: Communication objectivewe based on the
communication needs of each specific group concebyea specific problem or a set
of research activities. These objectives are ifledtiand then prioritised. The final
choice of objectives may be made on the basis e@ht#eds that are most urgent, or
those most susceptible to action. They are themet®fin terms of the action which
needs to occur for the objectives to be achievete@lly, the objectives are linked to
one or several of these communication functionssimg awareness, sharing
information, facilitating learning, supporting paipation, decision-making and
collaborative action, mediating conflicts, influeémg the policy environment.
Activities: It is on the basis of such strategic consideratitrat communication
activities are then identified and ranked by ormfgoriority.

Step 5: Identifying appropriate communication tools
Everyone is familiar with the notion of communicati “media”. Generally, we
distinguish between the mass media (newspaperm, radevision), the traditional
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media (storytelling, theatres, songs), “group” nag@ideo, photographs, posters), and
community media such as short-range rural radiadirasting.

The media, and the different forms of interpersosaimmunication, are our
communication tools. If we use the expression “camication tools” here, it is to
stress the instrumental nature of these mediar fh@ipose in this case is not to
disseminate information, but rather to support tpeocess of participatory
communication. In that perspective it is importémtchoose those communication
tools which will support two-way communication awtlich are in relation with what
we want to do and the people we want to work with.

Three essential criteria should be considered ihecseg the appropriate
communication tools:

1. Community use: We should adopt the communicatiatstalready in use in
the local community for exchanging information graints of view or the ones
they are most comfortable with.

2. Cost: Consider the cost of using the tools, theetineeded to prepare the
materials and the technical environment in whickythare to be used
(availability of electricity, appropriate premises;cessibility to participants,
etc.).

3. Kind of utilisation: Select communication tools ihe light of the different
kinds of utilisation.

Step 6: Preparing and pre-testing communication caent and materials

Before finalizing any communication content or malethat is to be produced, or
selecting existing materials, it is important tefest them. Pre-testing is a way of
improving ideas and prototypes for materials bynsiiing them to participating
group representatives and obtaining their feedtmetkre the final production stage
(or checking whether materials already producedapggopriate to the group). This
will allow us to gauge their reaction, to revisee thoncepts and communication
materials, or perhaps to amend our strategysié&ms unlikely to produce the desired
results.

We need to be able to tell whether the conceptsfgpuiard in the communication
materials are well understood by participants. lge aeed to know if the material is
suitable and if it evokes the expected types oftreas. After pre-testing, we may
want to produce more realistic illustrations, siarglexts or more explicit images. To
ensure that the communication concepts and maenalwell adapted to the different
groups of participants, we may ask five or six esentatives from each group to give
their opinion on aspects such as the following:
Content

- Understanding the content

- Accuracy of information presented

- Credibility of the people expressing themselvesulh the material

- The kind of reactions induced by the content
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Form
. Interest evoked
- Technical quality
Materials
- Reaction to formats used
- The technical environment necessary to use therialate
« The useful life of the material
Feedback
- Usefulness of the material for evoking reactiond arpression of viewpoints
from participants.

Step 7: Facilitating partnerships
We can identify five types of partnerships to bevedeped around participatory
development communication activities:
- with the community groups themselves,
- with local authorities,
- with local technical services and specialised agsngike NGOs working in
the area).

Step 8: Producing an implementation plan

Producing an implementation plan includes plannmgndertake specific activities,
identifying responsibilities and tasks, establighiihe time line for the communication
strategy and preparing the budget for each activity

Step 9: Monitoring and evaluating the communicationstrategy and documenting
the development or research process
Evaluation is a judgment based on the informatiotlected. There are two main
reasons for conducting an evaluation:
- To find out if we are on the right track or whetlhes need to adjust our course
during the execution of the activity.
- To find out if we have achieved our original objees, and if the results have
had an impact on the problem identified at the e&tuts

During the implementation period evaluation allaygsto:

- Determine whether we are on track toward achiethegnitial objectives.

- ldentify the major difficulties encountered and togrective actions required.
This evaluation is generally done at the same asienonitoring, which assesses the
progress and realisation of activities and theigpetion in the activities. Many
researchers and practitioners address the twoofetsnsiderations within the same
process, since they can be done at the same time.

At the end of the process evaluation allows us to:
- Determine whether we have achieved our objectimes@what extent.
- Assess the degree to which our activities havethaddesired impact on the
problem or the development initiative that we warteaddress.
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- Draw lessons from the experience, identify waysngbroving performance,

and make recommendations for future activities.
We may consider three levels of evaluation:

- The process: everything that was done from the etutplanning and
implementation of activities.

« The results of communication activities.

- The observable impact of activities on the problemon the development
initiative: do the results contribute to resolvitigg problem that was posed at
the outset, or to supporting the development imvisthat was identified?

Step 10: Planning the sharing and utilization of reults

At the end of the participatory research or develept cycle, community members,
researchers and practitioners assess togetheeghksrof their work. Sometimes, this
assessment will point to a redefinition of the peoi or solution identified at the
beginning of the cycle. Or it may lead them to resder some of the choices made
during the planning phase. When the interventios led to the desired results the
next step involves the sharing of this knowledgthwlifferent groups of stakeholders
as well as scaling efforts with other communitiesther groups of stakeholders.

Knowledge sharing refers to making information &de in different formats to
different groups of users and asking for their fisak. It is one step ahead of a simple
dissemination of information. Scaling efforts usydbcus on one of the following
activities of extension, outreach or advocacy: maiieg the process to other groups in
the community or to another community; replicatithg process at a larger scale,
involving a larger number of communities; using tkeowledge produced at the
community level to act on a policy level (influengi policymakers or networking
with organizations).

5.0 Summary

Participatory development communication is a planaeivity, based on the one hand
on participatory processes, and on the other hamdmedia and interpersonal
communication, which facilitates a dialogue amoiifecent stakeholders, around a
common development problem or goal, with the objectof developing and
implementing a set of activities to contribute te® solution, or its realization, and
which supports and accompanies this initiative.

Stakeholders comprise community members, activenmamity groups, local and
regional authorities, NGOs, government technicaivises or other institutions
working at the community level, policy makers whre ar should be involved with a
given development initiative.

This kind of communication means moving from a ®ofi informing and persuading
people to change their behaviour or attitudes, tocais on facilitating exchanges
between different stakeholders to address a conpnoblem. This could lead to a
common development initiative to experiment wittsgible solutions and to identify
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what is needed to support the initiative in ternispartnerships, knowledge and
material conditions.

Self Assessment Exercise 4.1

Think of a development idea for a named local comityu How would you use the
participatory development communication approadbethe development of the idea
in the community.

6.0 Tutor-Marked Assignment
1. What do you understand by participatory developnsentmunication?
2. What are the functions of the communication planngrarticipatory
development communication?
3. Briefly discuss the stages involved in participgtdevelopment
communication.
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1.0Introduction

An important aspect of development is the develograethe local community level.

This is against the belief that development shaolae from the people. "Community
development is a structured intervention that gis@smmunities greater control over
the conditions that affect their lives. This doed solve all the problems faced by a
local community, but it does build up confidence tackle such problems as
effectively as any local action can. Community @lepment works at the level of

local groups and organisations rather than witlividdals or families. The range of
local groups and organisations representing comimesrat local level constitutes the
community sector.

2.00bjectives
At the end of this unit, you should be able to:
» Define community development
» Explain what community development involves.
* ldentify and explain community development resosirce
» List the components of community capacity building
» List and discuss the process of community developme

3.0Main Content

3.1 Understanding Community development

Community development is a process whereby commumgmbers come together to
take collective action and generate solutions tmroon problems(Frank & Smith,

1999). Community development is a skilled procass part of its approach is the
belief that communities cannot be helped unlesy ttemselves agree to this
process. Community development has to look botlyswaot only at how the

community is working at the grass roots, but alsba@v responsive key institutions
are to the needs of local communities.

39



Community Development is crucially concerned wthik tssues of powerlessness
and disadvantage: as such it should involve all bemof society, and offers a
practice that is part of a process of social change

Community Development is about the active involvatna people in the issues
which affect their lives. It is a process basedtlom sharing of power, skills,
knowledge and experience.

Community Development takes place both in neighboods and within
communities of interest, as people identify whaeigsvant to them.

The Community Development process is collectivet, e experience of the
process enhances the integrity, skills, knowledgd experience, as well as
equality of power, for each individual who is invetl.

Community Development seeks to enable individuald eommunities to grow
and change according to their own needs and pesriand at their own pace,
provided this does not oppress other groups andmuorties, or damage the
environment.

Where Community Development takes place, therecar&in principles central

to it. The first priority of the Community Develo@mt process is the empowering
and enabling of those who are traditionally depdivé power and control over

their common affairs. It claims as important thdigbof people to act together to

influence the social, economic, political and eonmental issues which affect
them. Community Development aims to encourage mparand to create

structures which give genuine participation andingment.

Community Development is about developing the powkills, knowledge and
experience of people as individuals and in groupsis enabling them to
undertake initiatives of their own to combat saciatonomic, political and
environmental problems, and enabling them to fydlgrticipate in a truly
democratic process.

Community Development must take the lead in coningnthe attitudes of

individuals and the practices of institutions anotisty as a whole which

discriminates unfairly against black people, womeeople with disabilities and

different abilities, religious groups, elderly pémplesbians and gay men, and
other groups who are disadvantaged by societylsikh aust take a lead in

countering the destruction of the natural environimen which we all depend.

Community Development is well placed to involve pkeocequally on these issues
which affect all of us.
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9. Community Development should seek to develop sirest which enable the
active involvement of people from disadvantagedigsy and in particular people
from Black and Minority Ethnic groups.

Community

Often when we think of the term community, we thimkgeographic terms. Our
community is the location (i.e. city, town or viji@) where we live. When community
is defined through physical location, it can beied by precise boundaries that are
readily understood and accepted by others.

Defining communities in terms of geography, howevwionly one way of looking at

them. Communities can also be defined by commotur@ilheritage, language, and
beliefs or shared interests. These are sometinmlkesi cddommunities of interest. Even
when community does refer to a geographic locatibrdoes not always include

everyone within the area. For example, many Abnabcommunities are part of a
larger non-Aboriginal geography. In larger urbamtoes, communities are often
defined in terms of particular neighbourhoods. Maisus belong to more than one
community, whether we are aware of it or not. Barmaple, an individual can be part
of a neighbourhood community, a religious commumityd a community of shared
interests all at the same time. Relationships, drewvith people or the land, define a
community for each individual.

Development

The term development has been well discoursed énpifevious unit. It implies
change. The community development process takeggehaf the conditions and
factors that influence a community and changesqumity of life of its members.
Community development is a tool for managing chaage, therefore, is not: (1) a
quick fix or a short-term response to a specifisues within a community, (2) a
process that seeks to exclude community membera farticipating, or (3) an
initiative that occurs in isolation from other rigdd community activity. Community
development is about community building as suclth whe process as important as
the results. One of the primary challenges of comtyuwevelopment is to balance the
need for long-term solutions with the day-todaylites that require immediate
decision and short term action.

3.2 Community Development Resources
The term ‘resources’ is not limited money. In tlemtext of community development,
it includes natural, human, financial and infrasture resources. Natural resources
are all the things that nature provides. Part tdadive community development is to
be good stewards of the land and maintain a healiblance between the
environmental, economic and social undertakingh@ncommunity.
Natural resources include things such as:

* land, air and water;

* minerals and surface/subsurface metals and ores;

» oil, gas and petroleum;
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» trees and other plants;

* wildlife; and

» the standards, legislation and policies relatinthéoabove.
Human resources are about people. People are &etre of all community matters
and, as such, they are critical to success. Buthasing people involved is not
enough. In community development, it is importamthiave the right people in the
right jobs with the right skills, knowledge and lgl#s. Human resources include
things such as:

* healthy families and lifestyles;

 skills building, education and training;

» career planning and employment;

» effective and legal hiring practices;

» workers compensation and pensions; and

* human rights and labour laws.
The term financial ‘resources’ is well understodée know that it means money and
it often implies having the ability to acquire What gets complicated is how to locate
and successfully attract the type and amount dnftial resources to community
development initiatives. Financial resources ineltlings such as:

» fundraising and grant-seeking;

» banks and other financial institutions;

» community loan funds and lending circles;

» access to capital and investment funding;

» government loans and program funds;

» cooperatives and other forms of investment; and

* policies and guidelines related to finance lendind reporting.
Infrastructure is part of the resources needed &o elfifective in community
development and includes such obvious things as:

» physical buildings and structures;

» transportation and access;

e communication systems; and

» electrical, hydro, sewage, garbage and heating.
However, infrastructure also refers to the polltisgstems and leadership needed to
support a community, as well as the policies, sdaagl and laws established in the
community. Without infrastructure there would be ploysical community. When
considering resourcing a community developmeniaitivie it is important to consider
what infrastructure is required, what the relatlopsis to what currently exists and
whether or not there are policies or existing suppgstems to which contact or
adherence are required. A community developmenemaking often has its own
infrastructure, such as leadership or a physicddiog, but it should exist within a
healthy relationship to that which exists.

3.3  Community Capacity Building
All people and communities have a certain amountagacity. No one is without
capacity but often we need to develop it. Whatriportant to realize is that the heart
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of capacity building is people. Healthy communitaa® made up of healthy people
and families. The creation of healthy environmemitsencourage healthy economies
and sustainable development. It takes capacitytthid as well as good leadership, a
viable plan, motivation and the support of the camity.
Basically, it takes capacity to build capacity, dinékes a well-thought-out process to
start both capacity building and effective commyievelopment. Capacity is simply
the ways and means needed to do what has to be ltl@enuch broader than simply
skills, people and plans. It includes commitmeasources and all that is brought to
bear on a process to make it successful. Most oftgracity is referred to as including
the following components:

» people who are willing to be involved;

» skills, knowledge and abilities;

» wellness and community health;

» ability to identify and access opportunities;

* motivation and the wherewithal to carry out initias;

* infrastructure, supportive institutions and phykieaources;

» leadership and the structures needed for partioipat

» economic and financial resources; and

» enabling policies and systems.

3.4 Community Assets and Capacity Assessment
The following are assets in a community and shd@dssessed when considering a
community’s assets and capacity:

* human assets and liabilities;

* environmental resources;

* economic opportunities and limitations;

» cultural and recreational facilities, programs ardvices;

» financial, political and security systems;

» infrastructure in existence and needed; and

e communication processes.

3.5 Developing a Process of Community Development

As community development is dynamic, a fixed blusipfor the perfect community
development process is unrealistic. It is betteplan a framework that provides
guidance and adapt it as the situation evolves.

The following framework provides some broad-bas@éction and identifies key
process issues. This framework is based on thelifea¢xperience of community
development practitioners and communities themselVee main components of the
community development framework are outlined infibllowing four sections(Smith
& Frank 1999):

1. Building Support

2. Making A Plan

3. Implementing and Adjusting the Plan
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4. Maintaining Momentum

3.5.1 Building Support

Fundamental to community development are commuemifyancement and capacity
building. Both are processes that involve learnengd inclusion and, in most
instances, the process is as meaningful as thés.e$o begin with, all communities
have a history that it is important to understand &onour. For many of us, our
excitement and enthusiasm for community developmantmake us impulsive. We
want to rush into action and see results. It isydwer, better to take stock of what has
been done, acknowledge and recognize the conwitmif others, build on previous
community success, and involve a wide range of neesnénd interests.

The first step is to create awareness, understgratinl support for the community
development process. To build support for commuriigvelopment in your
community, you should know the answers to the failhg questions:

* Why do you believe a community development appradduld be initiated?

* What are the benefits that will result from thigegach?

*  What first steps need to be taken?

* Who are the key people and/or organizations thatlshbe taking a leadership

role?
* What are the longer-term implications of the initia?

Commitment to any long-term process or action ghoabt be made without

understanding what is to be done, why it is beinge] the anticipated benefits and
who will be involved. Community development is adx concept, so people may
have difficulty knowing where to start and whateispected of them. This is why
identifying the first steps in the process is vanportant. When interest is created,
you want an immediate way to turn this interesto iritirther exploration and

commitment. Building support for a community deyateent initiative is an on-going

task.

3.5.2 Making a Plan
Developing a community plan involves systematicallgessing alternatives and
making choices in the context of a defined comnywision. Planning is a process
that assists community members in translating kadge, concerns and hopes into
action. A community plan is a written document teedoy community members. It
outlines the following things:

» where you are now (community strengths, weaknesssgurces);

* where you want to be (the ideal future for youmoaunity);

» the general direction you want to take to closegte between where you are

now and where you want to be;
» the specific actions within each general directiequired to close the gap;
» the resource and capacity issues that need todressdd; and

» what success will look like, and how to tell whesuyhave been successful.
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Community development planning is useful for a nemtif different things, such as
bringing a community together and finding solutiofike plan and the process should
be:

* integrated,

* inclusive,

 realistic,

e appropriate,

* results-based,

e community-based and

» easy to understand.

The Benefits of a Community Plan
The benefits of a community plan are that it:
» creates a long-term framework for decision-making action;
» provides a holistic and comprehensive approaclomancunity development;
* enhances the community's ability to make informecigions about its
development;
» provides a valuable resource for communicatingowisind actions to
individuals inside and out of the community;
» identifies objectives and actions that can be nrealsover time; and
* integrates the perspectives of various communitgnbess

The Seven Steps in a Community Planning Process

The planning process involves the following sevieps.

1 Create a Community Vision— which will help create a picture of where you wan
to be. A community vision describes what is hopadaind valued by the community
by creating a picture of the ideal future. Choosgsaning process in which all ages
and abilities can participate, as the vision wililth support and ongoing interest.

2 Assess the Current Situation— which will tell you where you are now and
determine existing community capacity. Assessing turrent situation involves
factors outside the community as well as factorshiwi This process involves
identifying strengths, weaknesses, opportunitieb @rallenges. Build on past efforts
and strengths as the basis of the assessment.

3 Set Goals— which are broad directions for closing the gapwieen where you are
now and where you want to be. Goals outline thenmég which you will reach your
vision. If you think of the vision as a destinatidhe goals are the pathways to reach
the destination. They should be clear and easydenstand.

4 Establish Objectives— which are specifics that outline how goals wal keached.
Objectives are specific, measurable and intercdedestatements of the action
needed to achieve goals. Usually several objectaresnecessary to reach a goal.
When we consider goals as the pathway to reaclhiagvision, objectives are the
stepping stones used to create these pathways.
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5 Develop Action Plans— which are the who, what, when and how aroundothe.
Action plans provide the concrete steps requirefiffd each objective. They outline
the individuals who are responsible for the actitwe, time frame for implementation
and the resources that are required.

6 Implement Action Plansimplementation involves undertaking the commitments
and activities outlined within your action plans. glan is just a plan until it is
implemented — then it is community development.

7 Evaluate Progress and Results —which is a way to ensure you are on track and
reaching the goals. Evaluation is the assessmearbgfess and results which helps to
determine if you are moving toward your objectivgsals and vision. It is important
to think about what success will look like and wbatcomes are desired in advance
as well as during the activities.

T.Evaluate
Progress
Diagram illustrating community planning E:iuhs
process. [his process is not linear or static,
but a living and dvnamic one. 6. Implement
the Plan
5. Develop
Action Plans
4. Establish
Ohjectives
3. Set Goals

2. Assess the current
Simation

1. Create the Vision

Factors That Contribute to Successful Planning
The following are needed to ensure the successitidldpment of a community plan:

* ashared vision;

* long-term commitment;

» |eadership;

* resources — financial, physical and human;
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* support — community and political;

» arealistic appraisal of the current situation;

* adesire to build on the accomplishments and effoirthe past;

* an inclusive process and the ability to work agant; a strong commitment
and the discipline to take the time needed to wihrough the logic of a
planning process;

» a push beyond traditional approaches and that whicbmfortable in order to
identify innovative possibilities and options fansideration; and

e a commitment to use the plan as a tool and to maditl make adjustments as
needed.

3.5.3 Implementing and Adjusting the Plan
Creating an inclusive community development plam loa a time-consuming process.
The pay-off for investing this time and energy cenas you begin to implement the
plan. Implementation, however, has its own chakbsng he implementation process
must be well-planned and well-managed if it is ® duccessful. Implementation
challenges include:

* integrating and coordinating a variety of tasks aativities,

* being a good steward of resources,

» helping individuals keep focused on the big picture

* remaining positive and not getting discouragedhgyiunexpected or by the fact

that things may not be working out as envisioned,

* identifying and building on community capacity,

* making hard decisions when resources are limited,

» timing actions so they build upon rather than campeith the actions of

others,

* keeping community members motivated and connected,

* ensuring community ownership remains strong, and

e communicating and celebrating results.
Successfully managing the activities listed aboequires strong leadership and a
structure to support implementation. When you sththe community development
process, you may have found that there was a doredividuals who were very
active in almost all the activities being undertakéds a small group, informal
communication and organizational arrangements \pesbably all that were needed
to work together effectively. As you move to impkemation of the community
development plan, the level and the nature of yamtivities may no longer make this
casual approach possible. A structure or orgamzatat supports your efforts could
be necessary.
Failing to have a solid structure can lead to:

* burnout of your community leaders,

» wasted effort,

» confusion,

» conflict and/or

* loss of credibility and legitimacy.
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3.5.4 Maintaining Momentum
Creating a firm foundation for community developmand taking the first steps in a
long-term process is exciting. Equally excitingt more challenging, is building and
maintaining momentum. This section outlines sevey &reas that require careful
thought when developing an approach to maintaimognentum for your community
development efforts. These key areas are:

» |eadership,

» partnerships,

* building on community capacity,

» funding,

* reviewing and adapting the community developmea pl

e communication and

* using technical support and expertise.

Leadership
Consistent and skilled leadership is essentialeféective community development.
The role of the community development leader($9 isuild community capacity over
time that is open to change and adaptation. Thé @fothe leader is to encourage
empowerment of the community, not control oveltiis the leader who:
» effectively communicates the vision of the commuypnit
» focuses energy on results and inclusion,
* motivates individuals and organizations to act tbhgefor a common purpose,
and
» develops effective processes to work through isstiesncern and conflict.
As a community development leader, you must comstyobuild and maintain
relationships in the community. If community mensperceive that you represent a
particular set of interests or have a hidden agethas will not view your efforts as
legitimate. Openness is a key ingredient for comtyuwtevelopment leadership. To
be successful, you must not only communicate thkiegaof the community
development process, you must live them. For tlieges to work, you must "walk
the talk". To ensure your community developmentiative has strong leadership the
following should be considered:
» identify the leadership skills that you require aeek out individuals who have
these skills and abilities;
* ensure that those in leadership roles have a ciederstanding of what is
expected of them and what can be delegated tospther
 work to ensure that community expectations ardine with what can be
reasonably accomplished;
» support leaders with good processes, approprig@narational structures and
skill development — form sub-committees where appete;
* ensure the vision, goals and objectives of the conity development plan are
clear and well-understood,
» provide constructive feedback to those in leadersbies;
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» acknowledge successes and discuss what may notwuaked out and why;
» develop ongoing leadership capacity in your comnyyaind
» do not expect those in leadership roles to dd.it al

Lack of leadership or poor leadership can put thmlev community development
process into jeopardy and can occur for severabres such as:
* burn-out,
» lack of skills and abilities,
* lack of support,
» changing circumstance of the leader and/or the aamity)
* lack of clarity with respect to vision and goals,
* lack of continuity, and
» people volunteering or being selected for the wrogegsons (i.e. favouritism,
because the individual needs work, or the indiviches volunteered and no
one knows how to say no). Leaders must take caiteeafiselves.
Community development can be an intense processnarch is expected of the
leaders. To be effective, ensure that:
* expectations are realistic;
* you have the support and resources needed;
* you do not take personal ownership for the process, build community
ownership; and you develop potential leaders foe fature (Smith &
Frank2000).

4.0 Conclusion

Community development affords every member of aroamity to contribute to the
development effort of a community. It places peagléhe centre of development and
make them work out their own development. It thusvpes opportunity for
leadership, partnerships, building of communityamafy and communication.

5.0 Summary
In this unit so far, you have learnt that:

» Community development is a process whereby commuamémbers come
together to take collective action and generatetiswis to common problems

» Community Development is about the active involvetred people in the
issues which affect their lives.

* Community development needs to explore communggueces-natural,
human, financial and infrastructural in the prooceisdeveloping the
community.

* The heart of capacity building is people; so, pegptapacity need to be built
in order to develop the community.

* The main components of the community developmemhé&work include:
building Support, making a plan, implementing adpisting the plan and
maintaining momentum.

» Building support for a community development irtifa is an on-going task.
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» Successfully management of community developmearigtequires strong
leadership and a structure to support implememtatio

Self Assessment Exercise 5.1
As a member of a community who is in dire need @felopment, how would you
mobilise the members of the community to embarklevelopment initiative?

6.0 Tutor-Marked Assignment

1. What is community development? What does it entail?

2. What resources are required for community develaopthe

3. What are the components of capacity and what ignpertance of capacity

building in community development process.

4. Discuss the plans involved in community development

5. What are the elements of a community plan and sthaiilld characterize
such plan?
Itemize the benefit of community plan.
Explain the steps involved in community plan praces
What are the factors that will ensure that comnyuaévelopment initiative
has strong leadership?

N
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MODULE 2: ISSUES AND ROLES OF DEVELOPMENT COMMUNICA TION
Unit 1 Issues in development and communicatiordérelopment

Unit 2 Roles of communication in development

Unit 3 Key Facts and Appellations of developmenthownication

Unit 4 Understanding the Scope and Uses of Devetopi@ommunication

Unit 5 Advocacy journalism

UNIT 1 ISSUES IN DEVELOPMENT AND COMMUNICATION FOR
DEVELOPMENT

CONTENTS
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1.0Introduction

Development is complex and involves so many thiwgkile it is difficult to identify

all the issues that development entails, we wdhhght some of them and underscore
how they relate to development. However, the fdwere is to bring to the fore those
issues that development communication can be applie

2.00bjectives
At the end of this unit, you should be able to:
» |dentify development issues
» Establish how they are development communicatisues

3.0Main Content

3.1 The environment
The environmenand its relation to developmeptesent an enormous challenge. A
prime consideration is the proper use and congervaif natural resources. These
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resources are often degraded at the hands of impbed rural people who have no
immediate alternative for meeting their needs &mdl on which to grow food, and for
fuel-wood. Their abuse of forest areas, with thgatise consequences of soil erosion
and dwindling water resources, will only be haltdttough new schemes of
employment and income generation and through apgplgonservation techniques.
Such solutions, however, will have to be made aeatd@ to local people, many of
whom will need considerable encouragement and imginn new skills. The
provisions of Agenda 21, which emerged from the Wdnference on the
Environment and Development held in Rio de Jangi®92), will only become a
reality through large-scale changes in attitudeskshaviour in societies worldwide.

Environmental issues have political, sociologiemionomic, ethnic, public health and
even religious implications. On the global plaresues such as climate change and
ozone layer depletion have received attention. h&t local level, like in Nigeria,
problems like desert encroachment, flooding, busiming, dumping of toxic waste
by technologically advanced nations of the worlés dgflaring, improper refuse
disposal, motor vehicle and generating sets emmssib poisonous substances,
indiscriminate felling of trees, land reclamatioic @re in urgent need for solution.
Besides, the degeneration of environmental probletoscrises, as the case in Niger-
Delta of Nigeria, has underscored the environmerd development issues, and thus
needs to tackle using development communicati@tegjres approaches.

3.2 Population growth

Population growths exerting pressure on natural resources, on fpyoduction and
on the ability of governments to provide basic @y and employment opportunities.
Population growth depends on choices made by iddals. Helping people to make
more informed choices by raising their awarenesthefimplications of family size
and unwanted pregnancy, and of methods of conttiacepequires much more than
simply sending out messages. Instead it requiramileg, from people and their
leaders, how to make such issues socially acceptfd worthy of urgent action.
Insights into people's underlying attitudes aredeeebefore they can be helped to
change their views.

3.3 Poverty

Poverty continues to increase in many countries, accetgratrban migration and

creating intolerable economic and social problefle solution, of course, lies in the
development of rural areas. Most rural communiéiess characterised by reliance on
traditional knowledge and production systems, batedtly on what has worked for

survival in the past. This has led to a view thatk communities are resistant to
change, even though their traditional wisdom hanbd®ard-won and its reasoning is
sound. Planners need to take this into accounthasfirst step of any planning

exercise. For this, and for all rural developmectivities, communication between

local communities and national planners and pat@kers is of vital importance but,

unfortunately, in rural areas is at its weakest.
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3.4  Agriculture and Malnutrition

A local adage says “when the problem of hungeolgesl, then poverty problem is to
a large extent resolved. This shows the importaricagriculture as a development
issue. Putting food on the table on everyman isagormmission of any developing
country. A country that cannot feed itself is natrthy to be one.

Malnutrition is both a cause and a consequence of underdeveatbpRecent decades
have seen consistent reductions in the daily pputcaupply of calories in many
countries. The International Conference on Nutmnitfteld in December 1992 drew
attention to the fact that more than 780 milliole in the world suffer from chronic
malnutrition and that, each year, some 13 millibiidren below the age of five die
from infectious diseases that can be directly alirectly attributed to hunger or
malnutrition. Nutritional well-being is not just guestion of food availability and

economics among families; however, it also depemussufficient knowledge and
acceptance of appropriate diets. At the plannen&l] incorporating nutritional

concerns into development initiatives for agrictdtufood security, forestry, land use,
exports and so forth requires an increased awaseokesutritional priorities since

these are not spontaneously identified in suchplises.

3.5 Women in development

Women in developmenis another priority issue. Roberts (1997) noted time
masculine gender is socially valued more highlyrttiee female gender. This is very
true of African societies. Ejemibi also reportsttgander discrimination was found to
start right from birth. Since gender role has hmkichological and social implications
as it influences an individual’s relationship witkhers, gender, should therefore be
considered a development planning issue.

In many countries, women shoulder most of the workural areas. Women perform
both reproductive and productive roles but the @ssoof development, particularly in
developing countries, has marginalized women amativkd them of their control

over resources. UN statistics indicate that womernwb-thirds of the total hours of
work done in the world but receive only one tentthe world’s income and own only
one- hundredth of the property in the world (Bhd<$i82: 16).

Since women are the poorer, more vulnerable, alviagsworse suffers from any
social evil or economic constraints, women’s consgperspectives and visions are
necessary in development issues. Thus sustain@velapment has to be women
centred. Given the opportunity, women have shovemtelves again and again to be
highly responsive and responsible when helped tbillme themselves, build upon
available resources and produce sustainable reSMtimmen need to learn additional
technical and organisational skills and more wonaea needed at the centre of
decision-making. Specific challenges where commatiga is vital include helping
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women's groups to increase their self-determinatod to broaden the dialogue
between the sexes regarding rights, privilegesragigonsibilities.

3.6  Child rights

The issue of child rights has become a developmssue. Sustainable development is
defined in the 1987 report of the WCED as “develeptithat meets the need of the
present without compromising the ability of theui generations to meet their own
needs”. Thus sustainable development places engpbiaghe future which belongs to

children. It means that part of the goals of susilaie development is to empower the
future generations to meet their own needs. Thexefny development mission that
comprises the future generations’ needs was autcatigt

To emphasize this, UNICEF (2003) pointed out tling Millennium Development
Goals are about children. Its position is thatafiany eight MDGs can best be met at
the right of children to health, education, prawmttand quality, and that they will
only be sustained as the rights of every childraadized.

3.7 Health

HIV/AIDS, breastfeeding, family planning, polio,derculosis etc are all health issues
that have become centred on development spectrit® Y¥993) defines “health as a

state of complete physical, mental, and social Wweihg and not merely the absence
of disease or infirmity” (p.5).

This stresses the central role of health to devedy as a concept. It means that
health has physical, spiritual, financial and matetimensions. Besides, the position
confirms with the view of Moemeka (1998) on develmnt as a change at the group
or societal level, from one state to a more dekaratate, which is more compatible
with the goals and aspirations of society. In otiverds, the issue presupposes, in
health terms for instance, a minimum standard dividual, governmental or societal
commitment to assuring a quality of life where tiealare is a key indicator. This is a
society whose citizens are healthy that can agtuddivelop. Health is wealth;
ultimately wealth is health or should assure health

3.8 Economic Programmes

Economic programmes such as Green Revolutions. MBRISOFRI, BETTER life
for rural women, PAP, NAPEP and the current NEERSal development projects.
They directly impact on raising the standard ofnlgv of individual members of the
nation. Therefore, there is need for developmenhmanication strategy in the
implementation of the programme.

3.9  Education

Education is a fundamental human right: Every child is entitled to it. It is critical
to our development as individuals and as societies, and it helps pave the way
to a successful and productive future. When we ensure that children have
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access to a rights-based, quality education that is rooted in gender equality,
we create a ripple effect of opportunity that impacts generations to come.

Education enhances lives. It ends generational cycles of poverty and disease
and provides a foundation for sustainable development. A quality basic
education better equips girls and boys with the knowledge and
skills necessary to adopt healthy lifestyles, protect themselves from
HIV/AIDS and other sexually transmitted diseases, and take an active role in
social, economic and political decision-making as they transition to
adolescence and adulthood. Educated adults are more likely to have fewer
children, to be informed about appropriate child-rearing practices and to
ensure that their children start school on time and are ready to learn.

In addition, a rights-based approach to education can address some of
societies’ deeply rooted inequalities. These inequalities condemn millions of
children, particularly girls, to a life without quality education —and, therefore, to
a life of missed opportunities.

Too many of the world’s children are out of schawl receive spotty, sub-par
educations. Each one of these children has dreaais may never be fulfilled,
potential that may never be realized. By ensurivag évery child has access to quality
learning, we lay the foundation for growth, transfation, innovation, opportunity
and equality. Whether in times of crisis or pericafspeace, in cities or remote
villages, we are committed to realizing a fundaragnton-negotiable goal: quality
education for all.

3.10 Water and Development
Consider the following:
The 2006 United Nations Development Report: (segepab, 7, 35) notes the
following
« Some 1.1 billion people in developing countries enavadequate access to
water
» 2.6 billion people lack basic sanitation
» Lack of water is closely related to poverty-
o almost two in three people lacking access to cleater survive on less
than $2 a day, with one in three living on lessntfia a day.
o More than 660 million people without sanitationelien less than $2 a
day, and more than 385 million on less than $1ya da
* Some 1.8 million children die each year as a rexduliarrhea
» Access to piped water into the household averagesta5% for the wealthiest
20% of the population, compared with 25% for thenest 20%
» Close to half of all people in developing countises$fer at any given time from
a health problem caused by water and sanitatianitief
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The UNICEF State of the World’'s Children (2004)calsas it that 400 million
children (1 in 5 from the developing world) have aaxess to safe water. 1.4 million
children will die each year from lack of accessséde drinking water and adequate
sanitation.

Corporations own or operate water systems acrasgltbe that bring in about $200
billion a year. Yet they serve only about 7 peragthe world’s population, leaving a
potentially vast market untapped” (Tagliabue, 20@djeady some one third of the
world’s population is living in either water-scay@e water-short areas. It is predicted
that climate change and population growth will takés number to one half of
humanity. Yet, as Maude Barlow has commented,nbisnecessarily over-population
causing water shortages: “12 percent of the wogdgulation uses 85 percent of its
water, and these 12 percent do not live in thedMforld.” (Barlow 2001).

The foregoing shows that water has become a dritissue in the world’'s

development and in particular for the developingrntdes. Urgently resolving key
issues such as access to safe water, efficiensustdinable use will definitely involve
a number of actors, including governments, corpamai activists, and local people
who directly feel the implications of decisions madn such issue. Without
understanding or common goals towards the resolutd water crisis, the

environment, the lives of people and prospectsfloealthy future are at risk.

4.0 Conclusion

The development issues are not limited to the dngllighted above; other issues
such as energy, human rights, governance etc swecdtical areas of development.
Since development is not just one thing, all osthavill need to grow before we can
say that we have achieved development.

5.0 Summary

In this unit, you have seen the various issueswélbpment, which are also the issues
that development communication engages with. Wihiésse issues are not primarily
communication issues, communication plays some rotas of different dimensions
in bringing solutions to the problems.

Self Assessment Exercise 6
How do you think communication can help in envir@mtis sustainability?

6.0 Tutor-Marked Assignment
1. In what ways are environment, child rights and adioa development issues?
2. How can health affect national development?
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2.0 Objectives
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1.0 Introduction

The importance of communication to developmentasib out of the realisation that
development is human-centred and thus requires coneation for its full
realisation. FAO (1994:5) points out that “commuation is the key to human
development and the thread that binds people tegethhis corroborates Moemeka’s
(1991) view that development efforts cannot be essful without planned
communication because its flow determines the doeand pace of dynamic social
development. We thus examine the various rolesdbaimunication can play in the
process of development.

2.00bjectives
At the end of this unit, you should be able to:

* |dentify the two important themes in development
* Enumerate and explain the roles of communicatiatewvelopment
» Recall some cases of successful use of communicatidevelopment

3.0Main Content

The first common theme running through the develpinssues is the human factor.
For development to take place, people have tovmvad because they are actually at
the centre of meaningful development. Communicaisothe second common theme
in the issues outlined. For if development can éensas a fabric woven out of the
activities of millions of people, communication repents the essential thread that
binds them together.
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On the one hand, communication as dialogue andtel@eaurs spontaneously in any
time of social change. The increased freedom ofesgion in recent times has been
almost simultaneous with changes in the globattipali structure. On the other hand,
it is communication as a deliberate interventioraftect social and economic change
that holds the most interesting possibilities. Avalepment strategy that uses
communication approaches can reveal people's wymugrhttitudes and traditional
wisdom, help people to adapt their views and toumegnew knowledge and skills,
and spread new social messages to large audiences.

The planned use of communication techniques, desviand media gives people
powerful tools both to experience change and dgtual guide it. An intensified
exchange of ideas among all sectors of societyleahto the greater involvement of
people in a common cause. This is a fundamentalirEgent for appropriate and
sustainable development.

The following are the roles that communication playdevelopment:

3.1 Better planning and programme formulation

Any development programme that regards people as meipients, rather than as the
actual creators of change and progress, usually. f@ionsulting the people and
actively involving them in making the decisionstthall affect them virtually ensures
the programme's success.

In practical terms, effective planning must make#etiberateeffort to determine what

people want to do, can do and can continue to d sastainable way. To find this
out, communication techniques go far beyond the@kkmuestion-and-answer survey.
Meaningful discussion, generated by people trainechterpersonal communication
skills, and audiovisual tools, such as video oricadan help the community to
identify its true problems and priorities and whasecapabilities and needs lie. This
self-analysis can help a community to generateisteal proposals for new

development initiatives and stimulates tremendousrest to have these initiatives
succeed.

The views of rural people can also guide prospectiork plans, preventing them
from moving in the wrong direction. For exampleyiagitural research can be tied
directly to what farmers really want and are capabf using. A systematic
communication process brings researchers and fioaetis together.

A policy of communicating with people intensivelgfbre a development programme
Is even drafted, and taking into account their @egapabilities and needs as they see
them, is the best insurance a planner can have.

3.2  People's participation and community mobilisatin
The dynamic strategy behind people's participadioth community mobilisation is to -
release the energy of rural people by buildingrthenfidence to make decisions and
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carry them out - as a community in a self-reliaatywand to grove that they benefit
from such efforts.

Communication activities can help people, even éhivtem different social groups
within a community, to share information and exdw®ndeas in a positive and
productive fashion. This dialogue can be enrichgdrderstanding how development
issues affect them, discovering what others thmlother communities, and seeing
what other communities have achieved. These aeetefé methods to help people to
reach a consensus and find common grounds fomadiased on their own needs and
capabilities.

Dialogue can be initiated and guided by field statio have good interpersonal
communication skills. Discussion tools such aschigrts, audio-cassettes, slides and
even video, can be used to help people visualizerafiect upon their own reality.
Rural radio too can be a popular forum where Igeadple do most of the talking
about technical and cultural topics. These ac#isitan lead to a serious diagnosis of
problems and a search for solutions.

Gaining people's participation always requires mimte-to-face work within the
community in order to make a bridge of understagdi@ommunication skills and
media help people to visualize and cross that bridgre swiftly.

3.3 Changing life-styles

Rural populations and women in particular, findghitreasingly difficult to cope with
rapidly changing social conditions, which oftendda the development of unsettling
life-styles. For instance, in societies where nagei and childbearing no longer go
together, the social and economic cost of teenaggnancies weighs heavily on
people's, and the nation's, resources. In others] youth, often from fatherless
homes, increasingly rebels against parental povBrigssed by peers, teenagers often
drop out of school, fall for drugs, or end up ie thangs of city slums.

Communication can focus on the long and sensitneegss of changing behaviour
and life-styles. Quite recent communication reseanethodologies make it possible
to gain insight into the underlying reasons whygle@dopt a certain life-style.

Once this understanding is acquired, communica#ipproaches can respond in a
combination of ways. Mass media can raise awareaedspublic understanding of
the social implications of problems such as adeleséertility, AIDS or drug abuse.
Other communication activities can bring about infed processes of change among
the audiences they intend to reach. Interpersamainmunication techniques such as
peer counselling have the capacity to develop gppiechanisms, self-esteem and
images of a better future among teenagers, espedfakcombined with group
discussions and other tools which create a dialo§oeial communication activities
based, for example, on street and village theargl using truly participatory

60



methodologies, can pioneer attitudinal changese@tcommunity level and stimulate
nonthreatening environments in which teenagers tisbarn about life.

3.4  Improved training

Colourful, even dramatic, audiovisual tools briligeanew ideas and techniques; they
energise programmes of training and human resaleeelopment whenever they are
used. Audiovisual materials can be produced locallya reasonable cost. Then,
duplicated in quantity, they can help to train &rqumbers of people.

Audiovisuals have many additional advantages fersisTrainees - even if they are
illiterate - can see and discuss quite complex rtiegles and procedures before
practising them. This audiovisual training methoohproves mental retention

enormously: making it four or five times better nhast hearing a lecture, and nine
times better than merely reading the information.

In just one sitting a training group using audiowls can explore, for example,
improved agricultural practices from sowing to regp the problem of deforestation
and the solution of afforestation, or the symptahsnder-nutrition and how people
can obtain a better diet. Trainees can travel eutjn pictures - to places that are
otherwise too distant and expensive to visit. Lémdf time and space can be
overcome, thanks to the skillful use of communmatnedia.

The trainers and field staff themselves also béredm using audiovisual training

packages. The technical information presentedardstrdised and of high quality,

coming directly from technical specialists withoamy intervening distortion; the

presentations are attractive and interesting; aedraining packages guide dialogue
from beginning to end. Overall audiovisuals allowairters to be more confident and
professional.

3.5 Rapid spread of information

Often the news, as well as information on new tepes and issues of development
should be made known to people throughout a regican entire country. Used with
skill, the mass media can provide a powerful serwicspread this information far and
wide.

The use of radio, television, other electronic raednd newspapers has grown
considerably in many developing countries. The odaising these media to spread
information to large numbers of people can be IBar. example, studies have shown
that radio broadcasts are 2 000 to 3 500 timesdgpensive per contact hour than
extension workers are. Of course, extension worldsmuch more than pass
messages, but the cost-efficiency of the mass mmathabe indisputable for certain
purposes. One example comes from Turkey where direlrarge "public-service"

television time was given to air spots and progra&siran health and social themes
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such as teenage pregnancy. This resulted in repdawery person in the entire
country at the extraordinarily low cost.

3.6 Effective management and coordination

When a new development orientation is being intceduwithin a ministry, when

strengthened teamwork is needed, or when planmetpalicymakers need to keep
abreast of the field situation regarding the soaéfiect of their development

programmes, communication approaches are crucial.

Workshops that bring together different levels dficals can be the best way to
create common understanding and to obtain accepfanchange and a commitment
to work together.

Such workshops, if well run, can be a rewardingr@ge in communication skills.
Participants from various levels can explore protdeand opportunities in their
development work and look for solutions, in a brsiorming atmosphere. Informal
discussions allow centrally based managers to aleaut the field situation in ways
that are perhaps more meaningful than official repg often is. They can also enter
into the spirit of teamwork by helping to suggestvrapproaches and learning to work
in a participatory way among staff of all levelhig experience boosts morale and
commitment and provides insights into how partitopg planning can work in
practice.

Media materials, such as rural radio and video manognes, which feature rural
people themselves as a prime source of informatian,have an additional purpose
beyond their use in rural areas. They can providmagement with direct raw
information and a barometer of people's concerims;iwotherwise might not pass so
quickly through an administrative reporting process

Field staff, too, greatly appreciate the higher ligpaof information which
communication techniques can provide as a supplemeethe existing system of
reports, memoranda and directives. Regular, adiessnd credible communications
can narrow the gap between headquarters and tlde fleed for reporting purposes,
video, photographs, sound recordings and printedenads can bring the field
situation alive to managers who may not have thanmer the time to visit project
sites.

3.7 Generating the support of decision-makers

Decision-makers in government, technical agencres @onor countries should be
well informed about the progress and achievemehtseew programmes in order to
sustain, and even expand them when justified. Camration tools can be a dynamic
means to gain the attention and support of decisiakers.
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For presentations in meetings and displays at cenées, the use of video
programmes, photographs, audiovisual programmesoaachead projections helps
participants to visualize the otherwise dry staissand data typed in reports. Video
programmes are especially useful because they eagivien to decision-makers to
view individually at a convenient time, away frolmetpressures and distractions of
office hours.

Interesting programmes aired on national televisiod radio, and informative articles
newspapers are often noticed by decision makersaisigéers too, while primarily
intended for people within development programmedsp keep decision-makers
informed about achievements and needs.

3.8 Some Case Studies of Successful Role of Comnuaion in Development
3.8.1 Programme of Integrated Rural Development in the Tropical Wetlands in
Mexico
FAO (1994) reported on a Programme of IntegratedaRDevelopment in the
Tropical Wetlands. Planners in Mexico in 1975 camt&ating a large-scale integrated
rural development project wished to avoid the biggperience of a prior agro-
industrial project in the 1960s which drained 83 Otectares, built roads, bridges,
new villages, schools and medical centres, andngtwith serious resistance from
local residents, causing the massive effort toftallshort of its objectives. How could
a similar new project, budgeted at US$149 millio@.ensured of success?

The new project, the planners determined, shouldddmgned with the proposed
beneficiaries themselves, the rural communitieghe hope of securing their active
participation.

A communication process was initiated. Local pespkttitudes and needs were
elicited using video and audio recordings that wénen played back to the
communities themselves as a basis for discussieapl® began to articulate more
clearly the realities of their situation, their gmities and what they felt capable of
achieving.

A true dialogue between the rural communities alashrpers resulted in the birth of
the first phase of an extraordinary project in 1848 PRODERITH (Programme of
Integrated Rural Development in the Tropical Wedgn This development
programme went on to increase the income of 3 a@®ihg families in a 500 000-
hectare zone by 50 percent. It also trained 50Cldpwment professionals. Most
significantly, it developed a methodology for rudgvelopment which was applied in
a successive phase to a 1.2 million-hectare afeetimig 650 000 people.

Communication played a decisive role at every stafyghe project - planning,
increasing people's participation, training andl@ston. The World Bank, which
helped to finance PRODERITH, considered it to beomgnthe most successful
programmes they supported, attributing much ofuiscess to its rural communication
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system. This system had at absorbed only 1.2 peofetme total cost of the large
infrastructure project by the end of its first plas 1983. PRODERITH achieved an
internal rate of return, which measures the ecoonosuiccess of the venture, 7.2
percent higher than originally foreseen.

3.8.2 Communication for Improved Livestocksin Parakou, Benin

In Benin in early 1992 a government veterinariasited a village near the town of
Parakou with a number of good ideas to help thengonity improve its livestock
production. Sheep and goats, many sickly and twandered everywhere, stripping
the land bare. The veterinarian advised local exd&lto plant fast-growing fodder
crops, build enclosures in which to keep the siac# have the animals vaccinated.
The people, however, rejected his ideas immediaaty absolutely. They had trust
neither in the government official himself, norhis untraditional ideas.

Not one to give up, the veterinarian managed toehidne village - and himself -
included in a new communication project. Beforeglohe had been trained to use
better interpersonal communication skills and tpafgl the village was soon erupting
into lively discussions about his proposals alnew&try night.

Today in this village one sees large and healt®eghand goats. Almost every home
has an enclosure to keep the animals, and fodddega to feed them. Owners sell
the sheep for triple the price they obtained befdfany use the profits to buy
buffaloes to plough their fields for the first time

However, the main talk is not about new buffalaesploughs, or the labour saved or
even whatever happened to the veterinarian (whoethawn to another village);
instead it is about marketing, genetic improvemgéotk size and feed.

To an outsider, credit for all these improvements$iving standards might seem due
to the Veterinarian or perhaps to the "communicagoocess” itself. Residents would
probably disagree-they praise the sheep.

3.8.3 Communication helped stopped the scourge of locust

When a scourge of locusts invaded the Sahel in 1@&&vour all vegetation in sight
and threaten the very survival of humans and asitmbughout the area, a refusal to
stamp out the menace would have seemed inconceit@hah outsider.

However, such a refusal did occur in the importsalait region which formed the
frontline against desertification of the countrydamas the site of major agricultural
projects. There, local livestock owners were deteegh not to risk poisoning their
herds with insecticide. Also, because of the ongaionflict with a neighbouring
country, they strongly disliked any low-flying aiadt, such as were needed to spray
the insecticide, and so effectively blocked emecgeaction across 3 800 hectares,
endangering the entire region.
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Before it was too late, the Rural Radio Servic€bad was called upon to change the
herders' minds - somehow. Instead of commanding ttee cooperate by issuing
increasingly dire threats over the radio - a tao8ed by the government, which had
already failed - the rural radio producers knew hHowvrite a message which would
appeal to the sense of dignity and responsibifitiheir loyal listeners. The broadcast
made a simple proposition: to move the herds ownef zone for three days so that it
too could be treated with insecticide. Then it vibbé safe to re-enter that zone: and
vacate another so that it too could be treated.

Within 24 hours the herders across the large aaelanfet and agreed. The plane was
allowed to fly. The locusts were sprayed and dgstlo Good communication skills
had helped to overcome this scourge.

4.0Conclusion

The point has been well presented that communitatial people are the two most
crucial themes in development. Development mustvevisom the people, but take
communication to mobilise and engage people foeldg@ment purposes. The cases
cited emphasized what communication can do in rgetpeople’s attention and
participation for development.

5.0Summary
In this unit so far, you have learnt that
 Communication and people are central to development
 Communication helps in the planning, formulationdamxecution of
development programmes
» Communication works to create awareness, to chéifegtyles and manage
development programmes.

Self Assessment Exercise 7
What specific inputs can you infer that communmatcontributed to the success of
the projects cited in this unit?

6.0Tutor-Marked Assignment
1. In what ways are people and communication cengeéldbpment?
2. Enumerate the roles of communication in development
3. How does communication help to change people’stife?

7.0References/Further Readings
FAO (1994).Communication. A key to human developm@oime: FAO.

Moemeka, A. A. (1991). Perspectives on developneemhmunication.Module on
development communicatidNairobi: ACCE pp 15-30.
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UNIT 3 TEN KEY FACTS AND APPELLATIONS OF DEVELOPMENT
COMMUNICATION
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1.0Introduction

We presented here some facts about communicatspecelly when related to the
field of development. This is necessary to givepprounderstanding and avoid
misunderstandings which often lead to inconsistamd ineffective use of
communication concepts and practices. The appamisti will boast your

understanding of development communication as we die identifying name or title
that reveal what development communication reptsesen

2.00bjectives

At the end of this unit, you should be able to:

1.0Differentiate between development communication @her types of
communication.

2.0Describe the limit of the mass media in developncemimunication efforts.

3.0Enumerate and explain the appellations of developm@mmunication.

3.0 Main Content

3.1 Ten Key Facts about (Development) Communication

Mefalopulos (2008) identifies ten key points abdevelopment communicatioihe
first two points on this list are about communicatin general, while the others refer
to development communication in particular.

1. “Communications” and “communication” are not the ise thing.The plural form
refers mainly to activities and products, includimformation technologies, media
products, and services (the Internet, satellitesadicasts, and so forth). The singular
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form, on the other hand, usually refers to the @sscf communication, emphasizing
its dialogical and analytical functions rather thi&n informative nature and media
products. This distinction is significant at theednetical, methodological, and
operational levels.

2. There is a sharp difference between everyday congation and professional
communicationSuch a statement might seem obvious, but the twofraquently
equated, either overtly or more subtly, as in, ‘Gieshe communicates well; hence, he
or she is a good communicator.” A person who conioaies well is not necessarily a
person who can make effective and professionabéi®mmunication. Each human
being is a born communicator, but not everyonea@nmunicate strategically, using
the knowledge of principles and experience in pcati@applications. A professional
(development) communication specialist understaetis/ant theories and practices
and is capable of designing effective strategied tiraw from the full range of
communication approaches and methods to achiesedatl objectives.

3. There is a significant difference between developnsemmunication and other
types of communicatioBoth theoretically and practically, there are maliyerent
types of applications in the communication famitythis publication, we refer to four
main types of communication, which are represestgdificantly in the work of the
World Bank: advocacy communication, corporate comication, internal
communication, and development communication. Haad a different scope and
requires specific knowledge and skills to be penked effectively. Expertise in one
area of communication is not sufficient to ens@sutts if applied in another area.

4. The main scope and functions of development congation are not exclusively
about communicating information and messages, bay talso involve engaging
stakeholders and assessing the situat@ammunication is not only about “selling
ideas.” Such a conception could have been apptepria the past, when
communication was identified with mass media and limear Sender-Message-
Channel-Receiver model, whose purpose was to infardiences and persuade them
to change. Not surprisingly, the first systematiesearch on the effects of
communication was carried out soon after World Warwhen communication
activities were mostly associated with a controatrsconcept—propaganda.
Currently, the scope of development communicatias broadened to include an
analytical aspect as well as a dialogical one—ih¢ginto open public spaces where
perceptions, opinions, and knowledge of relevaakediolders can be aired and
assessed.

5. Development communication initiatives can neversbecessful unless proper
communication research is conducted before decidimg the strategy.A
communication professional should not design a camoation campaign or strategy
without having all the relevant data to inform brsher decision. If further research is
needed to obtain relevant data, to identify gap$p @alidate the project assumptions,
the communication specialist must not hesitate axarsuch a request to the project
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management. Even when a communication specialisalied in the middle of a
project whose objectives appear straightforward atelarly defined, specific
communication research should be carried out ifetlage gaps in the available data.
Assumptions based on the experts’ knowledge shal@dys be triangulated with
other sources to ensure their overall validity. é€aivits interdisciplinary and cross-
cutting nature, communication research should igdmd carried out at the inception
of any development initiative, regardless of thet@e or if a communication
component would be needed at a later stage.

6. To be effective in their work, development comnatinic specialists need to have a
specific and in-depth knowledge of the theory amactcal applications of the

discipline.In addition to being familiar with the relevanteliature about the various
communication theories, models, and applicationsyebpment communication

specialists should also be educated in the basiciples and practices of other
interrelated disciplines, such as anthropology, ketang, sociology, ethnography,
psychology, adult education, and social research.the current development
framework, it is particularly important that a s@dist be acquainted with

participatory research methods and techniques, torarg and evaluation tools, and
basics principles of strategy design. Additionally,good professional should also
have the right attitude toward people, being empadimd willing to listen and to

facilitate dialog in order to elicit and incorpagastakeholders’ perceptions and
opinions. Most of all, a professional developmeminmunication specialist needs to
be consistently issue-focused, rather than ingiittfiocused.

7. Development communication support can only be &@stefe as the project itself.
Even the most well-designed communication strateitjyfail if the overall objectives

of the project are not properly determined, if thtey not enjoy a broad consensus
from stakeholders, or if the activities are not iempented in a satisfactory manner.
Sometimes communication experts are called in ak@dto provide solutions to
problems that were not clearly investigated andnéeff or to support objectives that
are disconnected from the political and socialitgain the ground. In such cases, the
ideal solution is to carry out field research ocaanmunication-based assessment to
probe key issues, constraints, and feasible optidmght deadlines and budget
limitations, however, often induce managers to pugssure on communication
experts to produce quick fixes, trying to forcenthéo act as short-term damage-
control public relations or “spin doctors.” In suclases, the basic foundations of
development communication are neglected, and thdtseare usually disappointing,
especially over the long term.

8. Development communication is not exclusively abeliaviour changelhe areas

of intervention and the applications of developnm@thmunication extend beyond the
traditional notion of behaviour change to inclugamong other things, probing
socioeconomic and political factors, identifyingiqgpities, assessing risks and
opportunities, empowering people, strengtheningituteons, and promoting social
change within complex cultural and political envingents. That development
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communication is often associated with behaviouange could be ascribed to a
number of factors, such as its application in leptbgrams or its use in mass media
to persuade audiences to adopt certain practidesserl kinds of interventions are
among the most visible, relying heavily on commatimn campaigns to change
people’s behaviours and to eliminate or reducendi@al risks (for example, AIDS).
The reality of development, though, is complex afign requires broader changes
than specific individual behaviours. Module 2 expéathis in more detail.

9. Media and information technologies are not the lcle of development
communication.

As a matter of fact, the value-added of developno@amhmunication occurs before
media and information and communication techno®dI€Ts) are even considered.
Of course, media and information technologies arart pof development
communication, and they are important and usefuhmeeto support development.
Their application, however, comes at a later stagd,their impact is greatly affected
by the communication work done in the research @hBsoject managers should be
wary of “one-size-fits-all” solutions that appeardolve all problems by using media
products. Past experience indicates that unle$sisattuments are used in connection
with other approaches and based on proper resdhmhseldom deliver the intended
results.

10. Participatory approaches and participatory commution approaches are not
the same thing and should not be used interchangelaibt they can be used together,
as their functions are often complementary, espigc@during the research phase.
Even if there are some similarities between the tyoes of approaches, most
renowned participatory approaches, such as paatmip rural appraisal (PRA) or
participatory action research (PAR), do not usualsess the range and level of
people’s perceptions and attitudes on key issdestify communication entry points,
and map out the information and communication systéhat can be used later to
design and implement the communication strategsteld, these are all key activities
carried out in a participatory communication assesH.

3.2  Appellations of development communication

Loudspeaker. The concept of loudspeaker here is used as pardio receiving
apparatus that converts electric impulse into dadilsounds. Development
communication as loudspeaker is used to compeitaiteto something very crucial.
It involves adequate supply of information abouvelepment issues to the point of
saturation. Thus, development messages are madsvelrg redundant and highly
available to the target audience via the interpekand mass media.

Reformer: A reformation is about change. In essence, deweémt is all about
positive change in the living conditions of the pleo So development communication
plays the role of reformer in the society. It casrthe message of change in the right
direction. Sometimes, the messages could be fdnaage of attitude or canalised
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behaviour pattern considered to be primitive. Ateottimes, it could be mobilising
support for communal work that will better the ¢dtpeople. In some other situations,
it could be canvassing for the adoption of certdeas meant for self preservation. In
all, development communication helps to bring alpmgitive change in the society.

Accelerator: Development communication accelerates developnvénéen people get
to know the benefits of a given development prajleatugh interpersonal and/or mass
communication, they tend to show interest in theggmt. This interest, when sustained
can bring about greater participation in the progud by extension, accelerate the
speed of the project since more hand will be orkdec

Legitimiser: Development communication often helps to condgitimacy on certain
practices that ordinarily may have been consida®darbaric or old-fashion. Take
for example the campaign on exclusive breast fgedirom time immemorial,
African mothers are known for their ability and kigness to ensure that a new born
baby receives breast milk for a year or more. Buhwhe influence of western
civilization and the fact that many African womem aow becoming career women,
many of them hardly breast-feed their babies beymre month. But emphasis on at
least six months exclusive breast feeding, manyteroporary nursing mothers are
now adopting the new idea. By so doing, developrmenimunication has conferred a
reasonable degree of legitimacy on prolong breastlihg, which before now was
considered a primitive practice meant for primitwvemen.

Organiser: Effective development communication certainlyls&br greater sense of

organisation. The message of communication hasetcstategically woven and

delivered in an organised manner in order to a&hithe desired goal. Besides,
development communication when properly designedsesive as an organiser. This
is so because organised communication for developmseneeded by the change
agent to bring the target group together for theopse of healthy participation in the
desired development project. It is not enough #ogle to merely come tighter for
development efforts, people must be properly oggthbefore they can participate in
the development exercise. The organisation neeeéed tomes from development
communication.

Informer : Development communication ensures effective tcan of information
among different participants, by using communigatiools and channels appropriate
to the groups involved. The spread of informat®@am important part of development
communication activities.

Educator: Development communication as an educator imgautsviedge to people.

Acquisition of knowledge makes people to live atdrelife as they improve in their

way of doing things. For instance, through campaigeople have come to know
about the reality of HIV/AIDS, how people are inked and how to avoid it. It

generally includes educating masses about theip soeconomic environment, and
how they can explore it to better their living cadranhs.
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Equalizer

Development communication tries to equalize evergngent of the society. This
operates at several levels; at the level of knogéead trying to impact information on
development issues to those who were uninformettid$ to give information on

poverty reduction thus bridging the gap between ribk and the poor. It gives
information on good health practices thus makingarpthe lack of access to health
care facilities.

Enricher

Development communication enriches the people tir@ducation and information.
Through development communication people acquine behaviour and to work
together for local and national development. Cagmaion HIV/AIDS have made
people to be aware of the reality of the pandeamc, several have been able to take
precautions from being inflicted. Those alreadyinliv with the disease have also
known how to manage it and live a normal life thigbuhe use of retroviral drugs.
Campaigns on family planning, polio eradicationcraation, breast cancer awareness
etc, have made people knowledgeable and thus edrichlive better in the society.

Research

A major aspect of development communication is aede Research plays a role
from the planning stage of communication programimglping to have a better
planning through participatory research that elicfiormation on the needs and
communication behaviours of the target audience material development stage,
plays a role in developing relevant and appropriaemunication materials. At the
implementation stage, research helps to monitor gitegress of communication
programme for necessary adjustment to ensure eembmmunication programme.

Mobiliser

Development communication helps to gather and wevgdeople in development
programmes. It motivates, arouse interest and nesgeople’s consciousness to take
up responsibilities for their own future. Developtheommunication brings together
stakeholders, to ensure that all hands are on wec&rry out a development project.
Those who are hither to lackadaisical on a prageetencouraged to participate.

Advocate

Development communication serves as an advocatehlaynpioning a cause of
development. It ensures that the authorities couke® agencies are in position to
assist the development actors by making them awfalecal viewpoints and needs.
Through various channels of communication- bothititerpersonal and mass media
channels, government support is obtained by waappfopriate policies, funding and
endorsement for development programmes.

4.0Conclusion
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Having the right understanding of what developmenommunication means is
necessary in order to be well equipped for taskniuolves. The facts about
development communication and the appellationswak spelt out in order to the
right understanding.

5.0 Summary
In this unit so far, you have learnt that:
» there is a sharp difference between everyday conuation and professional
communication.
» there is a significant difference between develapinsemmunication and other
types of communication
» development communication initiatives can neveisbecessful unless proper
communication research is conducted before deculintpe strategy
» the development communication has different idgmigf names which give
understanding of development communication reptesen

Self Assessment Exercise 8
How is development communication different fromesttypes of communication?

6.0 Tutor-Marked Assignment

1. Differentiate between development communication @ther types of
communication.

2. In what ways does development communication sérdallowing: Loudspeaker,
Reformer, Accelerator, Legitimizer, Educator, Adate

7.0 References/Further Readings
Fraser, C., and Restrepo-Estrada, S. (1988nmunicating for Development: Human
Change for Survival.ondon: I. B. Tauris.

Mefalopulos, P. (2008)Development communication sourcebo@&padening the
boundariesof communicationWashington DC: The World Bank
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CONTENTS
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1.0Introduction

To fully understand the way development communacatan be effectively applied

In operations, it is necessary to have clearly indvhow its scope has broadened.
Even the media-centric MacBride report (1980) iatkd that the communication role
was not restricted to media and dissemination—ithgtiould also be concerned with
“involving people in the diagnosis of needs andhea design and implementation of
selected activities.”

2.0 Objectives
At the end of this unit, you should be able to:

* |dentify the two types of communication approachéspted in the unit.
» Explain the uses of the two typology of communimati
* Enumerate the misconception about development conuaution.

3.0 Main Content

To be effective in that task, and to be true to theerdisciplinary nature of
communication, a specialist in this field should b@miliar not only with
communication do’s and don’ts but should have braaalytical skills and be able to
use communication methods to assess the cultuigicpl, and social context.

A communication specialist, when called in to assisdevelopment projects and
programmes, should always ask why a certain issumccurring and what kind of
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communication is needed to address it effectividlycommunication mostly used to
inform and promote project activities and objed¥€r is it to engage stakeholders
in the investigation and assessment of prioritteschange, thus enhancing the design
of the initiative? Managers and decision makerstwammunication, but too often it
is the first kind of communication, referred torasnologic that they want, and they
tend to neglect the importance of the other typeashmunication, here referred to as
dialogic (Mefalopulos, 2008).

The typology adopted here divides development comacation into two basic
modes, or families of approaches: the “monologidde based on the classical one-
way communication model associated with diffusiang the “dialogic” mode, based
on the interactive two-way model, associated widntipipatory approaches. Being
familiar with these two modes helps one to bettalaustand which to apply under
what circumstances. They serve different purposes, they are not mutually
exclusive and can often be used in a complememntayy

3.1  Monologic Mode: One-Way Communication for Behawur Change
The monologic mode is linked to the development mamication perspective known
as “diffusion.” It is based on the one-way flow ioformation for the purpose of
disseminating information and messages to indueag Its main intentions can be
divided into two different types of applications:

1) Communication to inform and

2) Communication to persuade.

“Communication to inform” typically involves a liae transmission of information,

usually from a sender to many receivers. It is usdttn raising awareness or
providing knowledge on certain issues is consideneough to achieve the intended
goal (for example, informing a community about thetivities of a project or

informing the public about a reform coming into e=f). In other instances, the
dissemination of information is only a temporaragd to be reached in a longer
process aimed at achieving behaviour changes. odality can be labelled

“‘communication to persuade.”

Approaches in communication for behaviour change owethods and media to
persuade individuals to adopt specific practicebairaviours. These approaches are
frequently used in health initiatives. The Familyedith International Web site
(www.fhi.org) states that communication for behavichange aims to foster positive
behaviour; promote and sustain individual, commyniand societal behaviour
change; and maintain appropriate behaviour. Itsedyiehg assumption is that
individual attitudes and behaviours can be changeauntarily through
communication and persuasion techniques and th&telse of effective messages.
Since the approaches, methods, and media usetlisombdality rely mostly on the
one-way model, the mode of reference is monologmraunication.
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In many cases, approaches to persuade still relthernclassic notion of one-way
communication. The primary objective is for the d@nto be able to persuade the
receivers about the intended change. In this mtheefeedback is a sort of tune-up,
allowing the sender to refine its persuasive messagcommon approach closely
associated with this communication mode is strategmmunication, which is often

used in development initiatives to support managermbjectives.

3.2 Dialogic Mode: Two-Way Communication for Engagment and Discovery
On the other hand, the dialogic mode is associattid the emerging participatory
paradigm. It is based on the horizontal, two-waydel@f communication, creating a
constructive environment where stakeholders carticyzate in the definition of
problems and solutions. The main purposes of tlheslahcan be divided into two
broad types of applications:

1) Communication to assess; and

2) Communication to empower.

This categorisation helps one to understand theimaich the ultimate scope of the
communication interventions shapes the choice aommoanication approaches,
methods, and models of reference. Both of thesestyid applications take a radical
turn away from the common conception of communiegtsince they do not involve
any dissemination of information or messages. Evierthese two types of
communication cannot be easily positioned in a sege because their scope is often
closely intertwined, the use of dialogic communmat to ensure mutual
understanding and explore a situation often becothes best tool to facilitate
empowerment.

“Communication to assess” is used as a researchraalgtical tool that, (thanks to its
interdisciplinary and cross-cutting nature), canused effectively to investigate any
issue well beyond those strictly related to the mmmication dimension. The power
of dialogic communication is applied to engage skeders in exploring, uncovering,
and assessing key issues, opportunities, and ask®th a technical and political
nature.

As an illustration, take an initiative that at teerface does not appear in need of
communication, such as building a bridge to linlotareas and their communities
separated by the river. A communication-based asss® prior to the project would
probe the knowledge, perceptions, and positiorleaal stakeholders on the intended
initiative. Unless probed through two-way commutima the identified technical
course might neglect important aspects that coeddl to problems or conflicts, for
example by local fishermen who see their livelibeddangered.

This use of two-way communication engages experts lacal stakeholders in the
problem-analysis and problem-solving process legadon change. Active listening
becomes as important as talking. In a way, it cobll said that dialogic
communication is not used to inform but to trulyofemunicate”—that is, to share
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perceptions and create new knowledge. Dialogueldhmiunderstood not as a broad
form of chit-chat, but as a process where “paréiois come together in a safe space to
understand each other’s viewpoint in order to dmvehew options to address a
commonly identified problem.”

This assertion is put forth by Pruitt and Thoma80@ 20) in a publication on the
virtue of dialogue in development, commissionedntlgi by the Canadian

International Development Agency (CIDA), the Intational Institute for Democracy
and Electorate Assistance (IDEA), Organization ahekican States (OAS), and
United Nations Development Programme (UNDP). Thaesgublication states, “In

dialog, the intention is not to advocate but touing; not to argue but to explore; not
to convince but to discover.”

The same notion is also included in the other tygplof the dialogic mode, that is,
“‘communication to empower.” When used to facilitdkee active engagement of
stakeholders, the dialogic feature of communicagomances the capacities of all
groups, especially the most marginalized ones, aaltitesses the issue of poverty as
explained below.

Dialogic communication is not only effective as mlgem-solving tool, but it also
builds confidence, prevent conflicts, and addressesssue of poverty by engaging
the poorest and most marginal sectors in the psoo@scerning issues of relevance to
them. Sen (1999), a Nobel Prize winner in econophaghlights how the poverty
dimension goes beyond the notion of lacking sugfitincome to address basic needs.
Poverty is also about capabilities deprivation andial exclusion. By involving the
poor in the assessment of problems and solutignspngaging them, and not just the
experts, in the decision-making process, and byimgatke voices of the poor heard,
the dialogic mode can address and reduce one kagndion of poverty: social
exclusion.

The overall goal of the dialogic mode is to ensméual understanding and to make
the best use of all possible knowledge in assesbmgituation, building consensus,
and looking for appropriate solutions. By facilitef dialogue with key stakeholders,
this type of communication enhances the analysisramimizes risks. On the other
hand, the primary scope of the monologic mode eeseegpecially when information
needs to be packaged and disseminated to addressficspeeds and gap$able 4.1
provides a further clarification of the two apprbas by contrasting their scope, basic
functions, and main differences.

Development is about change and about people. BAthe communication types

presented in table 4.1 is a means to bring abcanigd Methods to achieve change,
however, may vary according to the perspectivelatiiin, and overall scope of the
initiative. Even if past experiences indicate tthet mere dissemination of information
seldom achieves the intended change, properly padkenessage dissemination may
be effective in a number of cases, such as theept®n of the spread of pandemic

76



illnesses or for explaining the benefits of a peibéform. On the other hand, two-way
communication is more indicated in achieving mutuwadlerstanding, building trust,
and uncovering and generating knowledge, leadirmptter results.

Table 4.1- Basic Features of Communication Modes

Monologic Mode Dialogic Mode
Compare | Communication Communication Communication Communication
and to inform to persuade to assess to empower
contrast
Main To raise To change To assess, To involve
purpose | awareness or | attitudes and | probe and stakeholders in
increase behaviours key| analyse the decisions over
knowledge of | audience situation key issues
key audience
Mode of | One-way mode| One-way mode| Two-way Two-way
reference | (monologic) (monologic) model model
(dialogic) (dialogic)
Preferred | Predominant | Predominant | Wide range of | Use of dialogue
methods | use of mass use of mass methods to to promote
and media) media media investigate participation
ISsues.

(Source: Mefalopulos, 2008)

3.3  Misconceptions about Development Communication

Attitudes of development managers and decision msaksvard communication were
studied in a survey commissioned by the Developn@rhmunication Division of
the World Bank (Fraser, Restrepo-Estrada, and M&X&/7). The findings indicated
that while many managers and decision-makers disedware of the importance of
communication in development programmes, most eimtluse it in a broad and at
times confused way. They usually conceive commuioicanostly in terms of public
relations, media production, information dissemorator corporate communication.
The study clearly indicates the need for positigremd clarifying the scope, body of
knowledge, and practical applications of the figldlevelopment communication.

Since the use of communication in development le@s lassociated historically with
information dissemination and one-way persuasibns inot surprising that many
managers and decision makers involved in developrfeaus primarily, or even

exclusively, on these aspects. This leads manyheitto seek communication
interventions only halfway through the project &yckather than as part of the
project’s initial conception when it is more stigiteand cost-effective.

When discussing persuasion, it should be noted ithaddition to the commonly
conceived one-way modality, which often carriesegative connotation, there is also
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a wider conception, where persuasion is used inviaw communication among two

or more parties who are exchanging opinions andvieage in order to uncover and

agree on the best option. Jacobson (2003), foanest refers to the philosopher
Jurgen Habermas’s concept of communicative acbcedtiress this issue at different
levels of scale. He claims that persuasion cantals® place in dialogic/participatory

communication as “large-scale political discoursguires mass media, whereas
interpersonal and small-group communication do Netwvertheless, the principles of
reciprocity, the equal distribution of opportungié contribute, and the freedom to
raise any proposals are common to participatorynsomcation at both levels” (108).

Distinguishing development communication from otlaeeas of communication is
essential—failure to do this leads to misconcegtiamd wrong expectations. Its
analytical focus and its embrace of a number afqgipies from other disciplines, such
as anthropology, sociology, adult education, andketang, are signature features.
The interdisciplinary nature of development commoation is defined by its

dialogical focus, which becomes a crucial featareexplore and uncover risks and
opportunities. It is important to remember that toacept of “dialogue,” when used
in the context of development communication refersmore than just engaging
people in a conversation or discussion. It is akibet professional facilitation of

dialogic methods among stakeholders to explore idedtify priorities and best

alternatives leading to change.

Another prevalent misconception in this contextags discussion with dialogue.
When engaged in a discussion, the goal is usualiygréve the superiority of one’s
point of view, and at the end, winners and losensrge. Alternatively, in a genuine
dialogue, nobody is trying to win. As Bohm (1996: states, “Everybody wins if
anybody wins. In genuine dialogue there is no giteéimgain points, or to make one’s
particular view prevail. Rather, whenever any nkistés discovered on the part of
anybody, everybody gains.” Conceived in this waglajue becomes instrumental in
setting the groundwork for any successful develagmaitiative. It becomes a
heuristic method, striving to seek and to sustaghest possible solution or change.
When all parties involved feel that their contribatis part of the solution, it is more
likely that everyone will put forth their best eff@o support the initiative.

A further misconception surrounds the qualificaidar development communication
work. Once the scope, range of functions, and fackted nature of a project are
fully understood, the depth of the communicatioscigline needed becomes apparent.
At this stage, it is difficult to support the argent that anyone who “communicates”
well can be considered a communication speciakghout specific studies or in-
depth expertise on the subject (an assertion shamplicitly and tacitly accepted too
often in development circles). To be applied effety, especially in the complex
development context, communication strategies gqioaches require a specialist’s
in-depth knowledge, at both the theoretical andiegipve levels.
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3.4 Two-Way Communication-Based Assessment. First t&p to Mutual
Understanding and Strategy Design

The first step in a communication intervention afwahould be based on empirical
research through the use of two-way communicatmestigative methods. In order
to assess and minimize risks, Development commtiorcatresses on-site research as
the basis of any communication intervention andseguently as the basis for the
success of any development intervention. Dependimthe scope of the intervention,
various communication approaches can be adopteddeess a given situation. Yet,
accurate measuring of the effectiveness of spectimmunication approaches can
vary considerably. Assessing if and how much tlellef awareness and knowledge
of a certain issue has increased is not a partlguiEfficult matter; the same applies
when measuring changes in attitudes and behavidiraluating the impact of
dialogue, empowerment, joint analysis, and consenkBaowever, is a much more
complex issue—one that some argue cannot be aeburmakeasured, at least in a
rigorous quantitative manner.

The question of whether such “preventive functionah be measured or accounted
for is not an easy one to answer. Maybe it shoelcatknowledged that, given the
complexity of the human dimension, not everythig de accurately measured. Or
perhaps measurements can be carried out in moagiverevays, such as assessing
projects that have failed because of the lack ahroanication intervention at the
initial stages. This would measure the costs of-canmmunication, which in many
cases are evident and easy to quantify.

Moreover, people’s participation has gradually lmeeoa pillar of the current
development conception, and a number of studiekjdmg some by the World Bank,
demonstrate the positive impact of participation davelopment projects. And
participation cannot occur without two-way commuation. There is a growing
international consensus considering participationanly as a means, but also as an
end in itself (Sen 1999). UNDP (1993: 21) assdras tParticipation, from the human
development perspective, is both a means and ah end

For the purposes at hand, participation is tregi@charily as a means, a valuable
element to meet development objectives. Commuiicati not only considered as a
necessary ingredient for meaningful stakeholderattigpation in development
initiatives, but it is often paired with the termtfategy.” An effective strategy based
on two-way communication increases a developmertjept's success and
sustainability. Communication strategies need to pbefessionally designed and
prepared to avoid some of the problems found mosquently in projects and
programs: inadequate diagnosis, flawed or ill-corex® design, or inappropriate
timing (Hornik 1988).

When designing a strategy, communication profesgsoshould be clear about the
specific objectives and the communication mode irequfor the intervention. The
temptation to jump into the design of messagesitor the production of audiovisual
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materials without carefully assessing what is yeateded or what the benchmark is
to assess the intervention should be resisted. & ceftective, a communication
strategy should always be based on the findingstafo-way assessment.

Whenever the term “communication strategy” is usadnagers’ attention almost
automatically goes to the search for a solution—wd@ we need to do or say to
achieve the intended change? The focus, instead)dbe first on the search for the
root of the problem, on what different stakeholgeyups think, and on what elements
impede the desired change. Since most of the caneassually created by or related
to people, communication is the best and perhapsthy tool to investigate them

comprehensively and effectively. There are a nunobenethods providing guidelines

to follow, usually starting from the causes of greblem to the outputs needed for
addressing the situation successfully.

4.0 Conclusion

The complex nature of development communicationnezessitated the use of
combination of approaches in development programiitass, no single medium is
adequate in achieving development communicatiods.en

5.0 Summary
In this unit so far, you have learnt that:
 monologic mode in development communication is rheaninform and
communication to persuade.
» dialogic mode or two-way communication is mearageess and empower.
 many managers and decision-makers are fully awéarthe importance of
communication in development programmes, but mbgtem use it in a broad
and at times confused way, conceiving it as pulgliations, media production,
information dissemination, or corporate communarati

Self Assessment Exercise 9
What are the differences between monologic modedaidgic mode of
communication?

6.0 Tutor-Marked Assignment
1. What ismonologic mode of communication in development whdt are its
purpose?
2. Explain “Communication to assess”
3. Highlight the misconceptions about development comication

7.0 References/Further Readings
Bohm, D. 19960n dialog.London: Routledge.

Fraser, C., S. Restrepo-Estrada, and L. Mazzei7,280gust 2. “What do they think?
Policy makers and the role of commmunication foralepment.”Glocal Times
7. http://www.glocaltimes.k3.mah.se/archive.aspx

80



Hornik, R. C. 1988.Development communication: Information, agricultur@nd
nutrition in the Third WorldLanham, MD: University Press of America.

Jacobson, T. L. (2003). Participatory communicatmmsocial change: The relevance
of the theory of communicative action. In Kalbflghs(ed.). Communication
Yearbook7, P, 87-124. Beverly Hills, CA: Sage Publications

Mefalopulos, P. (2008)Development communication sourcebo@opadening the
boundariesof communicationWashington DC: The World Bank

Pruitt, B. and P. Thomas. 200@emocratic dialog—A handbook for practitioners.
Stockholm, Sweden: CIDA, IDEA, OAS, and UNDP.

Sen, A. 1999Development as freedomew York: First Anchor Books Edition.

UNDP. 1993Human Development Repoktew York: Oxford University Press.

81



UNIT 5 ADVOCACY JOURNALISM
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1.0Introduction

One of the activities in development communicatisnadvocacy. Development
communication engages the stakeholders in ordgetttheir support in executing any
development programme. The media of mass commuoncare one of such
stakeholders instrumental to carrying out a sudokstevelopment project, their
special assignment in mobilising support for depaient has been seen as unique and
thus been recognised as advocacy journalism.

2.00Dbjectives
At the end of this unit, you should be able to:
1. Explain what advocacy journalism is
2. Enumerates the functions of advocacy journalism
3. List the factors that should guide advocacy joustsin their duty
4. Highlight how to use the media for advocacy

3.0 Main Content

3.1  Advocacy Journalism: What it means

The dictionary defines advocacy journalism as jalism in which the writer or
publication expresses a subjective view or promatgsarticular cause. This is the
most common view of advocacy journalism — the stihje coverage of an issue. The
definition expresses the most extreme view of adegcournalism and does not
acknowledge the more common values of good jowsmalie.g. fairness, accuracy,
balanced reporting). Jensen (n. d.) describestih@sise of journalism techniques to
promote a specific political or social cause. Ualiropaganda, advocacy journalism
is fact-based, but supports a specific point oiwa® an issue.
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Advocacy journalists might be expected to focusstories dealing with corporate
business practices, government policies, politcaruption, and social issues. It is
arguable that advocacy journalists serve the puinlierest in a way similar to

muckrakers or whistle-blowers. Most advocacy jolista reject the supposed
objectivity of the mainstream press as a practioglossibility, and some others take
the position that the economic censorship exeryecbpporate sponsors is no different
than political censorship.

Advocacy is the promotion of a position on an isswmecause in a single-minded
manner, or tackling an issue by highlighting reeost position in relation to it. It is
therefore, easy to see how the idea of advocaaygtism as the subjective coverage
of an issue came about. Advocacy, although promgatinertain position, does so with
the aim of achieving certain goals, usually inflcieg ‘public policy and resource
allocation decisions within political, economic,dasocial systems and institutions -
that directly affect people's lives’ (Advocacy linste, 2001). In many cases, the aim
is to provide a voice for those without one anchighlight certain issues to create
social change and bring about improvement to pé&oples.

Positive advocacy journalism abides by the valueggaod journalism- fairness,

balanced reporting, accuracy, and operating irpthsic’s interest. All the principles

and values seen by society as the ideal for joismalare in fact the values that drive
advocacy journalism. What usually sets advocacyn@iism apart is the fact that it is
undertaken for a cause, often one involved with dmumghts and social change. ‘A
journalist applies excellence of craft in fulfiljna societal mandate to tell the
community about significant issues so people cakemaportant decisions in their

lives - important decisions about their childresthooling, about their personal safety,
about the people they choose to hold office, alibet choices their government
makes, and on and on’ (Steele, 1996).

While mainstream journalism and journalists oftelaina to be unbiased and
independent of outside influence, the truth is Ugueery different. The decision to
cover a particular story, the prominence it is giver the choice of an angle
automatically results in bias. In this respect,ad¢y journalists are unlike traditional
journalists in their willingness to declare theosgiion on an issue and pursue it in
order to bring about change. By highlighting améss a responsible and fair manner,
advocacy journalists hope to bring about sociahgeaThey are often explicit in their
pursuit of an issue, and use the values of goonhg@ism to explore issues affecting
their community or audience.

It is vital for policy and societal change thatipplmakers and the public understand
the issues facing their communities today. This oaly be done through quality
information made available through the media whay@ powerful role in shaping
public dialogue. The aim of media advocacy and edey journalism is to increase
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the capacity of groups within society through irptiheand contextualized reporting,
and in doing so to bring about social change.

3.2 The Role of Advocacy Journalism
According to Advocacy Institute (2001), advocacyrjmalism in fulfilment of its task
performs the following functions:

Information : Advocacy journalists aim to inform their commuyndr audience about

the issues affecting it. This means informing thereuch a way that informed debate
can be facilitated in order to solve problems. ideo to inform community members
adequately, advocacy journalists have to understaddcommunicate the underlying
and often invisible systems behind the issue.

Alternative to the mainstream The mainstream media cannot always be trusted by
their audience and the community they serve, olienause of their commercial
interests. We've all heard stories about newspapenmmagazines wanting to run a
controversial story but being unable to becauspre$sure from advertisers, funders
or owners. This pressure, along with the mainstreaadia’s claims of objectivity,
means that audiences are becoming less trustimghaf they read and see. In some
countries, journalists have grown so close to theirernment and corporate sources
that their reporting resembles a conversation anpmvgerful ‘insiders’ more than an
effort to watch over government and business omlbelh citizens. This is less true of
advocacy media and journalists who openly pursussre and who are more honest
with their audience, bringing back an element afstr In addition, the fact that
community members are offered an alternative tonste@am media provides them
with more information and a different type of coage.

Media consumers are often overwhelmed by the amadininformation in the
mainstream media; information which, in many casasply assaults the senses but
does little else. Advocacy journalism goes beyomdviding a surface layer of
information, allowing audiences to debate and askligsues being raised.

Focus on audienceMany of the issues and causes pursued by advaoadya are
those which affect their audience and immediate manity. Advocacy journalists
have to have an ear to the ground at all timesderoto have a sense of the issues
being raised within their community so as to beeatnl address them. Advocacy
journalism does not play to an individual's needsservice one sector of the
community; instead it digs deeper into the needst®ofaudience and the issues
affecting the daily lives of its community. Advagajournalism highlights those
iIssues in order to stimulate debate and ultimdighg about change for the better.

Aim for change: As discussed above, the end-goal of most advocacypalism is to
bring about some kind of change for the better,thdresocial, policy, economic etc.
This is perhaps the most important role of advogaaynalism. By first highlighting
the issue at hand, and then creating an awareh&ssith major players (community
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members, policy makers, government members, obgiety), the media are able to
facilitate dialogue and debate in order to bringubpositive change. Journalists
should not simply report on the news; advocacyrjalists have an obligation towards
'improving the community’s capacity to act on thews, of caring for the quality of
public dialogue, of helping people engage in adedor solutions, of showing the
community how to grapple with — not only read abeuts problems’(Lichtenberg,
1999). Change within the mindset of community merakis one of the roles of
advocacy journalism, as is change in the situadloanvironment of that community
for the better. Another is policy change which pesly affects community members.

Celebrate Not all news is good news, but sometimes goodsniswgood for news.

Advocacy journalists are distinct from the mainatnetraditional journalists in their

willingness to cover the positive outcomes and geanwhich have occurred.
Community members who have followed a particulauésthrough a publication or
broadcaster will continue to follow its progresstie hope of a positive outcome.
They will continue to follow other stories afterathknowing that positive news does
get reported.

It follows then that advocacy journalism cannot $eparated from development
journalism. This involves gathering, packaging amidseminating development-
oriented news and information (Adebayo, 1990:5)e Tiriting, packaging and
disseminating information on development issug¢kasefore an advocacy duty.

3.1  Guidelines for Advocacy Journalists

In an April 2000 address to the Canadian Association of Journalists, Sue
Careless gave the following commentary and advice to advocacy journalists,
which seeks to establish a common view of what journalistic standards the
genre should follow:

- Acknowledge your perspective up front.

- Be truthful, accurate, and credible. Don't spreaxpaganda, don't take quotes
or facts out of context, "don't fabricate or fajsjfand "don't fudge or suppress
vital facts or present half-truths"

- Don't give your opponents equal time, but don'orgrthem, either.

- Explore arguments that challenge your perspectwe, report embarrassing
facts that support the opposition. Ask critical spfiens of people who agree
with you.

- Avoid slogans, ranting, and polemics. Instead,icaldte complex issues
clearly and carefully.”

- Be fair and thorough.

- Make use of neutral sources to establish facts.

3.4  Ways of Using the Media for Advocacy

There are many different ways you can use the medidvocacy. You can hold news
conferences, write letters to the editor, give vieavs or arrange editorial board
meetings. The method you choose should be the drestto promote your issue.
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American Public Health Association (n. d.) preses the following means of using
the media for advocacy:

News Release

Many reporters gather information for upcoming i®ifrom news releases. The news
release tells the reporter the who, what, when,revle@d why of a news story. This
information helps the reporter determine whethewrite an article or otherwise cover
your “news.” But remember, reporters receive maeywsireleases over the week, so
in order to get yours noticed, your release shquidkly grab the reporter or editor’'s
attention and the rest should convince him or Hethe issue’s news value. News
releases generally follow a standard format. Then&b is designed to give the
reporter or editor all the information he or shed quickly. By following the same
format, all pertinent information, such as coniatdrmation, is in the same place and
easy for the reporter to find.

Letter to the Editor

A letter to the editor is the simplest way to conmicate an opinion to the general
public. The chances of having the letter printedatly increases at smaller or less
prominent newspapers or magazines. On average, loealypapers publish up to 80

percent of the letters they receive. The most itgmbrcaveat is to write a letter no
longer than what the target newspaper tends tagbubA much longer letter is more

likely to be discarded, and if it is not discardéds the editor who will decide what

information will be cut in order to fit the lengtequirements. Short, pithy pieces are
best.

Op-ed

Another way of contacting the media is by writing @pinion piece to be run on a
newspaper’'s opinion-editorial page. Writing an agmnarticle offers an opportunity to
present an extended argument. They run on the pagesite the newspaper’s
editorials and are typically local and timely. Wwieditorials, op-eds are written by
members of the community rather than by journaliBist like editorials, an op-ed
often carries more weight than a letter to thecedit presents a point of view with
much greater detail and persuasion than a shoet Etows.

Careful planning will increase your chances of plgcan op-ed. In addition to
submitting an article, mount a campaign to getublighed. Be sure to follow up
within a week after submitting an article to enstlvat it was received and to answer
guestions the editor might have.

Editorial Board Meeting

The most powerful way to win support for your issoereach your member of
Congress or local official through the media isgan the editorial support of your
newspaper. Arranging an editorial board meeting take more time than writing a
letter to the editor, but the results are wortheffert. This will give you the chance to
persuade the editor why the newspaper’s readerkivibeuinterested in your story and
this could increase the likelihood of more coverbgéhe newspaper of your issue.
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Interview

Another way of working with the media is to givetarviews. There are many
television and radio stations nationwide, each wptieducers constantly on the
lookout for story ideas and guests to have on steaws. Local talk shows have also
become a significant force in national politics. Aslevelopment agent, you know
more about

The development project that you are undertakingntimost people in your

community and can credibly share your concern arovMedge on a local talk show.

Media Event
In some cases, you may want to consider holdingedianevent to disseminate your
information. The two most common media events aeefdress briefing and news
conference.

A press briefing is held to provide journalists lwibackground information on an

issue. A briefing is a good way to provide joursti with an update of key

developments and issues, as well as your orgamizatwork and policy, on a certain

topic. These meetings can be informal and are a gy to make contacts with the
media. A news conference is held to announce arrsgoy — such as the release of
a report, a new policy that has been developedoar grganization is taking a new

major initiative on an issue.

Press briefings and news conferences are majortakdeys and require a lot of work
and preparation. But they can be very valuable wieenhave important information
to release, a critical situation has developed,important speaker has become
available or you have a dramatic point of presemab make on an important issue.
Most often, contacting reporters individually oddiag a briefing for a small group is
a better use of time and resources. But on occagmun may need to hold a news
conference to draw attention to a particular pubéalth issue.

4.0 Conclusion

Advocacy journalism entails media efforts in promgta particular cause. But you
will also realise from the above that the mediadnteebe engaged before they can do
this task.

5.0 Summary

In this unit so far, you have learnt that advocasyone of the activities in
development communication is advocacy. It is jolisna techniques to promote a
specific political or social cause. It aims at gy about change and as such may
sacrifice the journalism principle of objectivity ¢he alter of achieving its goals.

Self Assessment Exercise 6
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As a development communicator, how would you usentledia for advocacy for a
stated development task?

6.0 Tutor-Marked Assignment
1. Explain as much as you can what advocacy journatistails.
2. Enumerate the functions of advocacy journalism
3. What factors should guide advocacy journalisthairtduty?

7.0 References/Further Readings
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1405131995 chunk_g97814051319956_ss29-1&authstates202
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MODULE 3: MEDIA FOR DEVELOPMENT COMMUNICATION

Unit 1 The use of interpersonal channels for dgualent communication
Unit 2 The use of print media for development comioation

Unit 3 The use of radio for development communarati

Unit 4 The use of television and video for devel@mmcommunication
Unit 5 The use of folk-media media for developmeminmunication

Unit 6 The use of New media technologies for dgmelent communication
Unit 7 Community Media in Development Communication

UNIT 1: THE USE OF INTERPERSONAL CHANNELS FOR
DEVELOPMENT COMMUNICATION

CONTENTS
1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 Interpersonal communication
3.2 Group Media- Flipcharts and Picture Codes
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
7.0References/Further Readings

1.0 Introduction

Interpersonal channels operate on a one-to-ones basd in group situations.

Interpersonal communication occurs when you comoaiai on a one-to-one basis
usually in an informal, unstructured setting. ticors mostly between two people,
though it may include more than two. Each partictfanctions as a sender-receiver;
their messages consist of both verbal and non-Vegmabols and the channels used
mostly are sight and sound. It also offers the tgstaopportunity for feedback

(DeVito, 1998). Flipcharts and picture codes iaterpersonal tools mostly used in
group setting (also referred to as group media) éinhance face-to-face discussion
thus facilitating the investigation of critical isss and the exchange of knowledge.

2.0 Objectives
At the end of this unit, you should be able to:
 Enumerate the strengths of interpersonal commuaitato development
communication.
» List the characteristics of effective interpersoc@nmunication
» Discuss the skills for engaging in interpersonahownication.
» Highlight the benefits of flipcharts to developmentmmunication.
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3.0 Main Content

3.1 Interpersonal communication

Interpersonal communication may be described asti@face communication. It may

occur between two people or in a group in whichgéeple involved have eye-to-eye

contact with each other. Interpersonal communioasiettings involve people relating

in close proximity. The people involved maintaineegontact, hear each other,
observe and respond to each other’s non-verbatioeacand exchange ideas, views
and experiences at quite a deep level (Hybels, &awwdl, 2001).. The interactive

nature of interpersonal communication gives it madyantages.

3.1.1 Strengths of interpersonal communication
Interpersonal communication is strong in supportirggbehaviour change process. In
particular, it is strong in:
» Explaining in detail, responding to questions armllids, persuading and
convincing target audiences about the value optbposed behaviour.
» Legitimising programme ideas.
» Building consensus, bringing about behaviour chazage providing support
for continuation of the new behaviour.
* Addressing rumours and dealing with counter-rumearapaigns.
* Responding to issues, problems and questions efsapal nature.

3.1.2 Opportunities for interpersonal communication in development
programmes
Interpersonal communication occurs in almost adlaarof development programme,
but is particularly important:
* During advocacy efforts (e.g. between developmeiagers and senior
policy makers).
* Between development managers and partners.
* Between development workers providing services ageénts bringing in
people for help like children receiving immunizatio
» Between motivators and caretakers.

3.1.3 Characteristics of effective interpersonal gamunication
According to the Quality Assurance Project of USAIRN interpersonal
communication encounter in healthcare is effectrhen:
I. the patient discloses enough information aboutednto lead to accurate
diagnosis;
ii. the provider, in consultation with the client, s#éea medically appropriate
treatment acceptable to the client;
iii.  the client understands his or her condition ancptiescribed treatment regime;
iv. the provider and the client establish a positiyepoat;
v. the client and provider are both committed to fiutig their responsibilities
during treatment and follow-up care.
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3.1.4 Skills for engaging in effective interpersorlaommunication
Skills for engaging in effective interpersonal coomitation may be divided into
three categories according to UNICEF (2000):

» Skills for caring communication

» Skills for problem-solving

» Skills for counselling

[.  Skills for caring communication
This refers to skills needed to make the client feelcome and appreciated. They
include skills for:

* Welcoming the client Welcoming skills include the capacity to greeatliant
warmly, offer her/him a seat and carry out othezliprinaries as the culture
may demand. These preliminaries are important, ceglhe at the health
facility, and are helpful in establishing a relastip and making the client feel
at home.

» Empathising with the client Empathising with the client: Empathy refers to
the ability to step into the shoes of the othesperin order to see issues from
his/her perspective. When you see issues from tiiner gperson’s perspective,
you are able to understand the other person batigrshow more sympathy
towards his/her views.

» Praising and encouraging the client:Caretakers need to be praised for the
little they know and the efforts they make to keepmunisation cards and
bring in children for immunisation. Praise and amegement increase
caretakers’ resolve to continue the practice.

[I.  Skills for problem-solving
Apart from making clients feel at home and appitecdahealth workers carrying out
inter-personal communication need to effectively thee skills of asking and listening.
The two skills will not only lead to understandiofients better, but they will also
facilitate identification and solution of issuesthmay hinder positive response to the
recommended health behaviour.

» Asking: Asking skills help individuals engaged in a corsation to verify
information, observations and impressions. Askikiljssalso help people to
find out how much has been understood and appeecat rejected during a
conversation. By asking, the communicator getsrowk the difficulties the
target audiences may be having with the messagéshanhelp that may be
needed to act positively on them.

» Listening: Listening is a crucial skill in a conversationraBtice active
listening to encourage the person you are commtngavith to volunteer
more information. In active listening, the peoplegaged in a conversation
give gestures that show that they are listeningaedollowing what is being
said. These include hand or head movements andksmsach as “yes,” “I am
listening” and “good.”

91



Skills for counselling

Counselling skills include the following:

Vi.

Vil.

viii.

Speaking simply and directly: It's important to &p things in a simple, clear
and direct manner. Use familiar words and imagésk checking questions
and repeat the explanation if the other persordtiisulties understanding.
Explaining logically and systematically: People arstand things better when
they are explained in a logical and systematic wéggical explanations
confuse people and make understanding difficult.
Exploring clients’ beliefs: Beliefs stand in the yvaf acceptance of a message
and positive action. It is, therefore, importantuederstand what the client
believes about the message. When his/her belief&reown, they can then be
discussed with a view to leading the client to aiglen. The client’s beliefs
may be known through careful use of the skill iag.
Correcting misconceptions: A client may refuse tindp his/her child for
Immunization because he/she believed that vacapesin family planning
substances. The health worker should establishomigptions such as these
and find a skillful way of correcting them. Goodténing and asking skills
should help the communicator to become aware df susconceptions.
Using visual aids: Health workers should learn htmwvuse teaching aids
effectively in order to improve communication withents (see Chapter Four
for the benefits of teaching aids).
Motivating clients and discussing concrete behaviclange: The ultimate
purpose of communication for development is todpabout behaviour change.
A caretaker will
* need to be convinced that immunisation is goodhigther child and
» take a decision to take his/her child for immunaabefore taking the step
of
« taking the child for immunisation. During conveieas, health workers
and other motivators should, therefore, motivateetekers to take a
definite decision to act (e.g. take the child fog hext immunization).
Summarising key information: Summarising skillsghel person engaged in a
conversation to find out if he/she understood wteg other person said.
Summarising also helps people engaged in a cortia@rda check and confirm
areas of agreement and disagreement.
Checking for understanding: It is important to dhéom time to time to find
out if the person you are in a conversation withunslerstanding you or not.
From time to time, ask questions such as: Do yodetstand what | am
saying?
Giving clients a chance to ask questions: At appatp moments in the
conversation, give the client an opportunity to asly questions he/she may
have so that you can respond and help the cliamderstand better.
Confirming follow-up steps: State and explain tlextrsteps, what needs to be
done and when. It could be helpful to give thertli@ memory aid with simple
and easy-to-understand instructions. Memory aitl figlures and images could
be developed for illiterate clients.
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3.2 Group Media- Flipcharts and Picture Codes

3.2.1 Cloth Flipcharts: stimulating discussion

Flipcharts are one of the best interpersonal conication tools for creating dialogue
and rapport between development workers and targiéence. They are effective in
remote areas with groups large and small, andvatsk well in schools, clinics, and
markets and staff meetings (Mefalopulos & Kamloag@004).

Benefits of flipcharts

- The large pictures attract attention stimulatingractive discussion.

- llliterate people clearly see important ideas fiscdssion.

- Discussions are relevant because the pictures sbhoal people and their
situations, etc.

- Both problems and solutions are seen.

- Problems can be further discussed, probed and soeseéven solved.

- Peoples’ values of a particular subject can besdalsecause positive benefits
are seen.

- Technical details can be examined.

- Technical information is consistent.

- The presenter can easily check to see whethertahaanteraction group has
understood each point.

- Feedback is immediate as questions can be raiskdreswered on the spot.

- A whole story (or series of linked events) can éerspicture by picture in one
short session.

- The story can be adapted to examine local situsitioncreate consensus for
action.

- Pictures of the problems stimulate a search fartswis.

- Field staff and rural people gain confidence tohexge ideas.

« Interaction between field-staff and the benefi@ariis immediate and
guaranteed.

On the practical side, clothe flipcharts...

- Keep information in the correct step-by step segeeto aid the presenter;

- Allow the presenter to select certain picturessioforce a point of view;

- Are durable for field conditions and resistantdaring, heat, dust and rain;

- Are washable for use over many years;

- Are portable, lightweight and do not break downlgas

- Unlike projectors, they do not need a darkened roomglectricity;

- Can be printed in sufficient quantities so thatfigld staff and key people in
the community may have copies to use.

3.2.2 Flipcharts user's guide: Enhancing practicacommunication skills

For field staff, teachers and other community mséik, a guide booklet tells how to
turn a simple flipchart into a dynamic discussioalt It interprets the meaning of the
pictures, explains the story line possibilities amsliggests interpersonal
communication techniques.
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The guide describes how to:

plan and conduct productive meetings with ruralgbeo

set up the meeting place;

tell the flipchart stories, stressing importanoimhation;

adapt the flipchart messages to local needs;

ask leading questions;

encourage the interaction group to join in with gjiens, answers and points of
view;

identify problems or obstacles;

steer the discussions toward positive decisions;

assist rural communities to make practical plamas #ll support development
objectives.

On the practical side,the booklet is printed in sufficient quantity sathield staff
and others can use it as a general communicatiole gu

The guidelines presented here are necessary iranmgpflipcharts. Remember to
sketch the entire group of flipcharts, before drayiull sized versions. This shows
planners that all main themes are covered. In suspnrgau should observe the
following:

Visualise for the interaction group. Imagine each picture revealing the story
in a step-by-step sequence so that the interagiionp has no doubt about
what is happening.

Sequence. Good sequence is achieved when the interactiorupgrs
comfortable looking at the next picture, and natodiented, asking, “What
happened?”

One picture for one thought. Assign a new picture to show each new action,
thought or technical theme. If a message has nhiltgpics, split it up into
separate pictures.

Number of pictures. Plan a minimum of three pictures and maximum ghei
pictures per story.

“Write pictures” or “draw sentences”. Let the subject be revealed in
pictures, one after another. The pictures shoulddieexplanatory. Draw as
you are narrating a story, keeping in mind topigalestions to help the
interaction group explore the content of the piesumore deeply.

Keep it brief. Avoid writing long technical descriptions in therraive (the
pictures should be self-explanatory). The styleutthde conversational to
stimulate discussion. Avoid a lecture.

Make it worthwhile. Let the interaction group know from the very fipstture
that it is worthwhile to see more. This is accomsipéid by showing people like
themselves involved in the story, familiar scenksrmployment or leisure, or
relevant concerns and interests.

For the end of the story prepare questions that tied interaction group to discuss
and to give their views on what happened and wbaldcbe done. Often individual
pictures are viewed again for this discussion (Nbgfalos & Kamlongera, 2004).
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3.2.3 Picture Codes: stimulating discussion

Picture codes are drawings, used in a similar nraasefor flipcharts. They differ
from flipcharts in that they do not portray a seré events but rather a single act and
that they are usually on paper. Quite often onsde of the picture code there is the
drawing and on the other side there are the suggiegtestions to go with it. Benefits
and uses of picture codes are the same as thoipébarts.

4.0 Conclusion

The greatest asset of interpersonal communicatont icapacity to bring about
behaviour change and provide support for contionatof the new behaviour.
Flipcharts and picture codes are veritable intesqeal/group communication tools.
They are very useful in community engagement, diadoand mobilisation.

Self Assessment Exercise 1.1
Identify and discuss the skills for engaging irenpeersonal communication.

5.0 Summary
In this unit so far, you have learnt that:
* Interpersonal communication occurs between two lgempin a group and it is
useful for behavioural change and modification.
» Effective interpersonal communication skills inatudskills for caring
communication, problem-solving and counsellinglskil
* Flipcharts are interpersonal communication tools doeating dialogue and
rapport between development workers and targetauadi

6.0 Tutor-Marked Assignment
* What are the strengths of interpersonal commumicatio development
communication?

* Enumerate the characteristics of effective intespeal communication.
» Highlight the benefits of flipcharts to developmentmmunication.

7.0References/Further Readings
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1.0Introduction

The print media consist of a variety of publicatitvat range from daily newspaper,
magazines, books, pamphlets and newsletters todgublic letters. They are
relatively cheap, simple and easy to produce andbeataken home, consulted, and
kept as a permanent reminder. Print materials nigatéxt, or visuals or a combination
of the two, are widely used in development to memmunication effective. Print
materials assist facilitators in interpersonal cammation during training sessions or
demonstrations. Sometimes they can be used asemetermaterials. Overhead
transparencies, posters, and other visual aidsbeansed to illustrate points during
learning. Handouts that are used by trainees tHees® remember important points
are normally illustrated — it should be noted tlatds are images too. Print materials
are also produced to provide a set of instructiorhow to do something, including
how to use communication materials. Posters aré estnsively where one wants to
draw the attention of people to specific issues.

2.00Dbjectives
At the end of this unit, you should be able to:
* ldentify the printed materials that are useful @avelopment communication
* Enumerate the usefulness of newspapers, postetsaiets and adult
literacy/school books to development communication.
» List the elements of print material production
» Discuss the process of printing production.

3.0 Main Content
3.1 Uses and Rationale of Print Materials
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Words and images constitute the two basic elem@ntise print medium. Words are
particularly critical where you want to provide acate understanding of concepts,
instructions and procedures. However, they can &alsotedious and difficult to
understand at times. In many instances, they a&ipally useless, as the majority of
people in the developing world are illiterate. Irmagon the other hand, have an easier
and more direct appeal, as pictures almost nayuastitact the attention of the human
eye. To understand a picture (provided it is coibpatvith the cultural environment)
you do not need to have done any particular study.

The rationale for using print materials should berswithin the larger context of the
situation in the area of interest. Print matercaa be relatively cheap when you want
a simple product; for example, when you use cheafemals or you use two colours
only. They can be quite expensive if you want ahsigated product (e.g. high
material quality, full colour, etc.). Deciding whea use what and at which level,
depends on a number of factors such as the chas#icte of the interaction group/s
(especially their literacy level), their number,eith distribution (to produce 20
booklets for the 20 teachers of a district hasveeloper/head cost than producing a
radio programme. If, however, you had to reach @#@€hers in the province, radio
might be cheaper. Your budget and objectives deternvhat you are going to do in
the final analysis.

Materials using text are very useful when you waninform people about events as
well as provide them with technical knowledge oreafic issues. Print visual

materials are on the other hand, particularly d¢iffec when used to stimulate
discussion (an image appeals to everybody and @aning can be interpreted by
anybody in a variety of ways) or to draw attentiona specific subject, either by
appealing to their curiosity, desires or fears.eHamint materials are divided into four
groups namely; text, visual materials, combinedtpmaterials and visual discussion
tools. The latter is widely used in a number of cmmication strategic approaches
because it encourages peoples' participation thrdiagogue.

- Text: Any material based exclusively or mainly on wortdsncludes books,
leaflets, brochures, guides, etc.

- Visual Materials: These are drawings, pictures or photographs ceyrg
message or drawing the attention on one issue witth@ use of words. They
include posters, stickers, murals, etc.

- Combined Print Materials: These are materials, which combine the visual
element with text. Newspapers, magazines, somefsofdll in this group as
well as a number of brochures and guides illustgabr explaining a set of
instructions.

« Visual Discussion ToolsUsually referred to as discussion tools. As thiente
implies these are visual materials aimed at geingratiscussions rather than
passing a message. They can be standing alonesiagla drawing (picture
codes) or they can present a full story (flipchagiddressing a specific issue.
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Since they are mostly used in group setting, tlieydascussed in Unit 2 of this
Module.

Posters and Leaflets
Very often these utilise or adapt the flipchart gas. Posters raise awareness and the
value of the important “new ideas” discussed in fhgcharts. Leaflets provide
reminders about the “ideas” and key technical gaiaised in the flipcharts.
With posters and leaflets:
« the project is more visible, dynamic and important;
- mass awareness of the “new idea” is achieved;
- vital technical information is widely distributed a consistent form;
« various communities are informed through the ustcdl language versions;
and
. field staff has attractive and colourful gifts tivegto influential individuals and
offices.
On the practical side, posters and leaflets anetqatiin large quantities and in local
language versions without much additional expense.

Adult Literacy and School Booklets: These are often used for teaching farmers and
their families. These booklets, that usually iné@number of drawings and pictures,
are an excellent way to encourage interaction growevelopment workers and
students to learn more about the intended issuekiBts are usually in high demand
among literacy programmes and individuals that da have enough reading
materials. For many individuals these serve asastirs point or reference for
discussion. They can also be reused many times.

Adult literacy and school booklets serve the follogvpurposes:
- remind people of the story discussed in the flipgha
- provide opportunities for discussing and studyirigltechnical information;
- help people to learn the requirements of the pt@ad how individuals may
participate in it;
- are accessible to various communities becauseugejocal languages; and
- provide an opportunity to the project to give samag to key individuals and
groups, schools, etc.
Large quantities of adult literacy and school betklare usually distributed to rural
communities in target areas where an extra eftomform people and to ensure their
participation is needed. In such circumstanced lacguage versions should be made
available for each relevant community.

Newspapers and Magazines

Newspaper is a print medium used in the spreachfairmation and other values
needed to be known by the learned members of thetgo Various genres of
newspaper that can be adapted for development gesssaclude: straight news,
features, picture news, comments, editorial antboas.

Newspaper is useful for the following purposes:
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Vi.

Information dissemination: The print media are ubkefistrument in setting
agenda for development. They can provide utilitariaformation for both
policy makers and general public.

Correlation: African countries are made up of hmgjeneous communities
which are distinct from each other in some idealtife and significant respects.
They have different cultural and ethnic groups imititheir fortuitous and
arbitrarily drawn national boundaries. The differes are not only in terms of
religion and language but also in economic andcaljural preoccupations,
technological advancements and world views. Thetpriedia is necessary in
correlating the different sections of the socidtlyis will ensure each section is
informed of developments in other sections, gereaad maintain feelings of
belonging as well as loyalty necessary for moldilisaand maximisation of
development capacity of the whole people.

Sensitisation and Conscientisation: Developmentbielr entails persuasion
to a particular point of view. This is precededabgew value orientation which
incorporates the right kind of attitude to the fmatar development subject.
The print media have to serve as a channel fohiegahe people to adopt
social values which promote change and development.

Persuasion: The print media can persuade throudhilete treatment of
relevant development issues. They can also denad@dinrough illustrations
and graphic displays. They can adopt a chronadbgipproach that relates the
step-by-step process of social development or #ferb-and-after results of
particular development programmes.

Learning: Using the print media to foster developtm@mount to conducting
adult education programmes aimed at achieving manning, and ultimately
affecting behaviour of a particular kind. Unlike ademic learning where
content is translated to curricula and courses itldss sessions per term, adult
education via the print media does not have to trectsired as school
programmes. This however does not make it lessgoggla Print media can be
applied at the three common structures of aduihleg- Informal, non-formal
and formal learning.

Motivation: Positive coverage of stories that dealth achievement,
recognition and work itself can motivate othersréad development path.

3.2 Basic Elements of Print Materials Production

Printed materials include mass media such as neespaposters, pamphlets,
banners, stickers, billboards, booklets, etc. andg media such as flipcharts, picture
codes. The former usually intend to pass on inftionaor messages to people while
the latter enhances face-to-face discussion truiltdéing the investigation of critical
issues and the exchange of knowledge. As for ottestia, when considering aspects
related to the production process, you should as$essituation to be addressed by
the communication strategy. There are a few elesngoi should be aware of when
preparing for the production of print materials.

Culture: Printed materials have to, of necessity, be cailty relevant and
appropriate. From culture to culture, images or aplebrs that might be
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visually represented could mean different thinghjc are acceptable or not
acceptable. Similarly, you should look at the &ty level of the interaction
group critically when considering the written worthere are some literacy
requirements for the visual component. People teeelate to images in order
to appreciate them fully and understand the messye is made possible if
images are culturally sensitive and appropriate.

Educational Level lllustrated print materials can also have texd.mentioned
above before the use of text, it is important t@wrwhether the interaction
group for which the materials are meant, are ligera

Content: The content, that is what is presented by the pnaterials, should
always be relevant and appropriate to the congaxbject matter, age, gender,
and preferences for colour, appeals, and perceptioin the community
determine the context, closely related to the caltalement. If you deal with
visual materials you are strongly advised, whergassible, to work with an
artist from the community. This will ensure the epiateness of the
materials, encourage the community to bring outrtfagerials associated with
the topic and assist actively in the productiorcpss.

Language: Communication becomes a two-way understandingpaf gpoken
and written language and that of visualisatiorsgeken and fully understood
by the interaction group. Language is the firstdew to a people's culture.
Unless one prints materials using the people's uageg, it might not be
possible to access the people's culture.

Application/Technical Use: Materials for discussion, education, information
or training should be pertinent to the application,technical use for which
they are meant. Indigenous technical knowledgerdaga the matter should
also have been known from the participatory researc

3.3 How to Draw for Rural People

As mentioned above, because of their level of foretucation, relative isolation
from the media and other printed matter, rural peapay have limited skills to
interpret drawings. Just like reading a book, cahpnding a drawing is an acquired
skill, called “visual literacy”. To help such viewge make illustrations that can be
understood easily, possibly without any writterverbal explanation. The followings
are some tips that can assist you when drawingufat people:

Make drawings simple and bold, and put the maiictapthe centre as large as
possible;

Show only one topic (or idea) at a time;

Take out unnecessary details, which do not haverpoge, as they distract
people and make the main subject to become lost;

Since perspective may confuse viewers, avoid dgwhjects that are small in
the background;

Draw everything in the picture in scale to eachtegth

Show whole objects, even if there are several. tPet objects in the
foreground;

Avoid overlapping or cutting off parts of objects;
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- Show “detail enlargement” of a part only after Wigole object is seen;

- Avoid symbols that are generally abstract;

- Help people identify with the pictures, make tharatters, clothes, buildings,
animals, crops, tools, and environment as simsgap@ssible to the interaction
groups;

- Use colours realistically;

- In a picture sequence present a new picture fon @eagv action, thought or
theme. This is called step-by-step sequence;

- Keep the figures and environment in the story iast (characters, gender,
age, clothing, hairstyle, animals, crops, buildirggsasons, colours, etc.).

- Use appropriate clothing for the person's socialtust age, gender and
activities; and

- Use the right facial and body gestures for eaclasan in the story.

To create effective visual materials that will mgetr objectives, it is necessary to
identify the various themes and ways of telling tiery, as people from the
community would describe it. These will be transfed into ideas, which will
provide the basis for pictures and text. To be o#ffe, ideas must be clarified.
Incomplete and vague ideas will waste the time affdrt of artists, writers,
technicians and even the intended interaction grblge the storyboard technique to
put all ideas in a sound written and visual form.

What is a storyboard? It is a way of assisting yowrganise the various aspects
involved in the production of visual print matesalt allows you to match images
with the text or questions accompanying them. Ay$toard is made this way:
- Small rough sketches of the proposed picturesnensale of the paper;
- Simple text explaining the graphic details of eaatiure, on the other side of
the paper, next to the related sketches; and
- Text that narrates the main story, in outline fobat includes key questions
for the interaction group.

The storyboard is the key creative planning toblenables easy alteration, which
ensures that ideas are clear and the story sequarttdechnical information are
complete. At this stage all concerned with the camication effort can review and
suggest improvements. In production of posters aoklets, pay attention to the
suggestions below:

- For posters-making the pictures bold, attentiorbgrag and self-explanatory
with equally simple and large headlines. The ilasbns may be adapted from
the flipcharts; and

- For booklets the narrative should be written sintplye read aloud easily, not
like a technical document. The illustrations mayadapted from the flipcharts.

3.4 Production Criteria in Print Materials
The design and production process must be part@mipaThis means that at every
stage of the design process the interaction grasptd be involved in terms of ideas
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and, if there is a local artist, in terms of dragvithe illustrations. By so doing, the
community perception of visual literacy is demystif The community is empowered
by virtue of being engaged from the brainstormitg,the creation of learning,
discussion materials.

During the participatory research, video footagegtpgraphs and samples of
songs, colours and so on are collected. This dalleds important in the
material production process particularly when usgirgraphic artist not familiar
with the area. Aspects of culture need to be inm@ied in visual materials to
be relevant to the interaction group. A picture Siidanese adult nomads
wearing traditional robes was shown to Zimbabweanmérs and the
Zimbabwean farmers interpreted the illustrationtl@at of children looking
after cattle. Findings of the participatory resbamgill also assist you in
choosing the appropriate media.

Remember that the idea of print materials is toaeck communication in a
face-to-face dialogue. It is not only the compredi@m of the visual materials
that is important but also the acceptability. Whsrene community in a
sanitation campaign can accept an illustration omeone in the bush
answering the call of nature using the cat methodther community might be
offended by that illustration. Cultural sensitivig/a cardinal rule in producing
visual materials. The communication team and gapaintist must be good
observers of non-verbal cues and listeners ofritezaction group's concerns in
order to achieve this.

Establish whether the purpose of the visual mdseriaith regards to the
communication approach, is problem solving, to etlkeicto dialogue, or to
train. A particular approach will have an impacttbe type of illustration one
Is using. For example, an illustration informingcammunity about mixed
cropping is different from an illustration thatirdended to create dialogue on
problems encountered in mixed cropping. Discusgiools will naturally
always seek to promote face-to-face discussion.

As you will see later, pre-testing is a fundamermalt of the production
process. It serves to ensure that the community séat you think you are
drawing. Sometimes you can have a very talenteghgraartist but with no
experience of the rural world. Pre-testing ensuhed such an artist moves
closer to the rural setting and thus avoids crgatmaterial that is meaningless
or misleading to the interaction group. Drawingsudt be seen as evaluated
by the eyes of the people they are intended forfiooh those of technical
panel on drawings. Remember that reality is whaipfes' eyes perceive
regardless of how well or how accurately the ah#s drawn something.
Communities appreciate artistically profound ilhasions — profound in the
sense of appealing. Banal, dull, unimaginativestiations are likely to alienate
the communities' interest in learning. There aféedint appeals that can be
used in illustrating materials. As discussed inptéatwo these appeals can
also be adapted for radio, theatre, video, telemigind other media.

3.5 The Printing Production Process
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The communication strategy describes the contemt @dinection messages and
discussion themes should take. Therefore, wherridegg the production process you
should start from the research. Also rememberlibfire authorising mass production
of the materials it is always advisable to havea@qtype produced. You can follow
these basic steps in the production of print maleija similar process applicable to
media production in general is presented in thieskastion of this chapter):

Step 1: Researchldentify objectives, messages/exchange themeobgulting field
staff and interaction groups. Take photographsetp the illustrator.

Step 2: Storyboard and writing/drawing: With interaction groups, use participatory
approaches to sketch individual images, and draftompanying texts. Check
materials with technical specialists. Produce itatsons, lettering and complete texts.
Step 3: Field-testing and approval Show materials to assess effectiveness with the
interaction groups, field staff and technical spbsis. After field-testing, improve
message content, illustrations and text. Obtaial @pproval.

Step 4: Preparing to print. Obtain competitive quotations, choose a pringerd
produce final illustrations, typeset text and pagiecamera-ready artwork for
printing. Wherever possible produce a prototypst fir

Step 5: Budgeting and printing Deliver camera-ready artwork to printer. Confirm
final budget. Approve first printed samples priorauthorising full printing job. The
next section deals with budgeting aspects in detail

Step 6 Training and distribution: Train field staff to use materials at communicati
training workshop - do not distribute materialsfield staff unless they have been
trained to use them. Detail the distribution plarthwfield staff co-ordinators to
coincide with communication activities.

3.6 Budgeting for the Production of Print Materials
Budgeting for discussion materials that usually lzased on visual aids may present
some differences from the one involved in print enals using text. The process
however is similar, and in this section we look theé former. The budget for
producing print materials, and in particular, dssion tools, can be a major cost of
the communication activities. It is important to &lgle to make an accurate estimate
by being familiar with all factors involving costBhese include:

« cost of work by production team;

. pilot-testing (transport, accommodation, allowanets.);

- modification related work;

« printing;

. training field staff to use the materials; and

. distribution and use.
When you start planning the production of print en@ls you should make sure to
have all the necessary expertise on board. TheuBtiod team usually consists of a
team leader, a scriptwriter, an illustrator (frone fproject area), technical adviser or
subject specialist (from the project). The actestithis team will be involved in may
include:

- Planning production steps and budget;
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Establishing printing specifications and costs;

Writing the texts for all materials;

Collecting visual reference: taking and collectpiptographs;

Drawing all illustrations;

Visualising and presenting storyboards for applaisa

Pilot-testing draft illustrations, text and thenodégprototype materials;
Modifying prototype materials after pilot-testingcaseeking final approval;
Preparing camera-ready artwork (including text tgp#ing) for printing;
Liasing with selected printers and quality contsbtheir work;

Drawing guidelines for training field staff to upgnted materials; and
Developing the printed material distribution plan;

Once the process has reached the stage of productou should define the
specifications needed to accomplish this task. derthine costs printers must know
specifications, which include:

printing process - silk-screen or offset litho;

page size and number of pages;

guality of paper or cloth;

cover material,

type of binding (finishing);

number of colours for printing;

state of the camera ready artwork (drawings & text)
guantities;

delivery time; and

finalise specifications after field-testing.

Determine Quantities By:

distribution points;

number of users;

number of language versions; and

minimum quantities for cost-effective printing

Finally you have to determine the quantity considgthe following factors:

Distribution points. Determine all likely users from field staff to kpgople in
local communities and distribution points using astfibution Quantity
Worksheet (a list specifying places and quantitiegy particularly important
areas, a more intensive distribution and use oérre$ might be needed.
Number of users You need to know how many people are going tothese
materials in order to estimate cost and inputs eeed

Number of language versionslf applicable, plan to print important materials
in local language versions. The printer, at lildditional cost per copy, can
produce different language versions of the sametepodeaflet, etc., if
sufficient copies are printed.

Minimum quantity for cost-effective printing. Take into account minimum
printing quantities. Bear in mind that the majoistsoof printing are in the
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preparation stages of the first batch. Additionalpies are relatively
inexpensive.

3.7 Pre-Testing Print Materials: Field-testing to Ehsure Effectiveness

The process of pre-testing is similar for all miater In this section, however, our
focus is on discussion tools. People interpret drgsvand the message behind them
on the basis of what they already know and whay thelieve in. Their “Visual
Perception” is particular to their culture, educatand extent of exposure to media. It
is therefore essential to test all draft media mmlte with the intended interaction
group and users before you print, or distribute eveh use them.

Testing will save money, time and effort

Field testing, or pre-testing, puts the producteam in direct contact with the people
that are important, i.e., the project beneficiaribsiring and after field-testing the
team can modify the materials to ensure effectigene

The viewers

Rural people often see illustrations in ways that \gery different from people who
live in towns. They may even interpret a drawingrtean the exact opposite of what
you intended it to mean. With the illustrator, shole pictures to the intended
interaction group and ask what they see. If they sEmething different from what
you intend, ask their advice on how to make theupicbetter if it is to reflect what
you intend it to do. The illustrator should re-sikethe subject on the spot and try it
again. In just a short time you will have pictutbat rural people understand and
enjoy. These new sketches can be finalised batleadquarters. But if there is any
doubt about rural people's comprehension of thesal imaterials (in terms of
concepts, colours, rearrangement, etc.) the migesiaould be field-tested again
before printing. Remember you are also testingtlier acceptability of the idea and
not just for the comprehension of the individuaitpres.

Test the materials, not the people

When field-testing materials, remember that theemals are being tested, not the
people who are asked to comment and make suggesildrere are no “right” or
“wrong” comments. A farmer is not “wrong” if he ehe identifies a drawing of a cow
as a dog! The drawing is “wrong”. The illustrat@edls to redraw it to fit the farmer's
image of a cow. Do not be embarrassed if the dadfteedia materials “do” poorly.
The challenge is to adapt these materials in of@erommunicate effectively with
rural people.

With whom and how many people should you pre-test ith?

To get a balanced view with the intended interactpoup, show the drawings to
different individuals across the social scale agg@ender. Keep testing until you find
a trend that gives you an idea of what the problaras Consistent answers from 20 to
30 people are enough to indicate if the materiagkwor require changes.

Test for the meaning of the text

Get people to read aloud any text that is interfdedhem, for example slogans on a
series of posters. If they cannot read, read théon. Do they understand the meaning
of the slogan? Can they suggest a slogan to caheeyeaning better?
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3.0Conclusion

Naturally, if the whole production process has taldace in the community, with
local artists, the effectiveness of pre-testing gieatly diminished as people's
perceptions and suggestions will already have b&eady reflected in the materials.

4.0Summary
In this unit so far, you have learnt:

* The print media consist of a variety of publicatidmt range from daily
newspaper, magazines, books, pamphlets and neswsldti period public
letters.

» Materials using text are very useful when you weninform people about
events as well as provide them with technical kealgk on specific issues.
Print visual materials are on the other hand, paldrly effective when used to
stimulate discussion (an image appeals to everylaodlyits meaning can be
interpreted by anybody in a variety of ways) odtaw attention to a specific
subject.

* Newspaper in particular is useful for informatiorss&mination, correlation,
sensitization and conscientisation, persuasionnileg and motivation.

* Print materials must be tested after developmeansure their effectiveness.

Self Assessment Exercise 2.1
Discuss how you will test a print material that ybave produced for a given
development campaign.

5.0Tutor-Marked Assignments
1. Identify two print materials and discuss their ukesdevelopment
communication.
2. What factors should be taken into consideratiotiéproduction of effective
print material for development communication?
3. What process would you follow in producing a postala given development
message?

6.0References/Further Readings

106



Ansah, P. (1991). Broadcasting and National devetyg. Module on Development
Communication 2 Nairobi: African Council for Communication
Education.pp33-44

Mefalopulos, P and Kamlongera, C. (20(articipatory communication strategy
design. Rome: FAO. Retrieved December 23, 2010
http://www.fao.org/docrep/008/y5794e/y5794e00.htm

Okigbo, C. (1991). Print media and national depmient in Africa. Module on
Development Communication Rairobi: African Council for Communication
Education.ppl-11.

UNIT 3: THE USE OF RADIO FOR DEVELOPMENT COMMUNICAT ION

CONTENTS

1.0 Introduction

2.0 Objectives

3.0 Main Content
3.1 Nature and Purpose of Radio for Development
3.2 Basic Radio Approaches
3.3 Common Radio Formats
3.4 Basic Elements of Radio Production
3.5 Basic Principles of Radio Scripting
3.6 How to Evaluate a Radio Programme

4.0 Conclusion

5.0 Summary

6.0 Tutor-Marked Assignment

7.0 References/Further Readings

1.0 Introduction
Radio is a medium widely used in development. it caver wide areas reaching a
large number of people at a relatively low costthils section the term radio includes:
1. the common notion of radio broadcasting, from atreérstation to a certain
area. In the development context it is often reféto as rural radio;
2. community radio, audio programmes produced loaallipy another centre and
broadcast to the whole community through loudspesaget in the village; and
3. the use of audiocassettes, both for use in the aomtynor for producing and
recording local programs on crucial issues, both iftside and outside
purposes.

2.0 Objectives
At the end of this unit, you should be able to:
» Enumerate the function that radio can perform wettgpment.
» Discuss the approaches for using radio for devedm
» Describe the various radio formats suitable foredl@yment communication.
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* Outline the principle for radio scripting.
» Explain how to evaluate radio programme.

3.0 Main Content

3.1 Nature and Purpose of Radio for Development

The nature of radio is such that it can be useillyeas., listened to, while doing other

things. Even the poorest countries can afford tab#ish radio stations and produce
radio programmes. Radio receivers are also quideland can be afforded by many
people. Batteries sometimes can be a problem as rthight be expensive and/or

difficult to find in certain areas. With the progsive introduction and improvement
of the wind-up radio technology, this problem sliooé greatly reduced.

The role of radio is generally defined as to inforeducate and entertain. In
development, however, radio can be multi-facetecia®ng other things, it can serve
to pass messages, improve the capability of callipgn and organising groups and
organisations, enlarge the forum for social dialgprovide effective capacity
building of the community, raise awareness and kedge of community issues,
bring the people's voice to the higher level ofrtpelitical structure and mobilise the
community to tackle issues of collective interé&dio production requirements and
formats can be adapted to specific use and obgctiv

Radio can fulfill a number of versatile functionscarding to FAO (1998: 11). Radio
Is:
e an important mechanism for rapid diffusion of deyshent information in a
diversity of language and to widespread, often tengeographical areas,
e a channel for interactive communication, for dialegand debate on the major
issues of rural development,
e a platform for democratic and pluralistic expreastd the opinions, needs and
aspirations of rural communities,
e a tool for cultural expression and entertainment] a means of collecting,
preserving and enhancing the oral and musicaldwgriof rural communities;
e a medium to collect local information on socialuss, which is essential for
defining, planning and implementing developmenoesf;
a means of raising public awareness and motiva#iod;
a tool which, combined with other media, can bedue training and the
transfer and exchange of knowledge and technologies

3.2 Basic Radio Approaches
Radio in the development context can be broadliddivinto three categories, each of
which requires a different approach:

- Educational Radio;

« Documentary and Cultural Radio; and

- Participatory Radio.
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Educational Radio scope is that of providing knowledge and instautdi on
specific issues. It can be used for formal eduoates in Nicaragua where
UNESCO assisted to establish a radio network tohteaathematics to pupils
in primary schools, or to provide informal insthocts for practical purposes,
as used in a number of countries, especially inatpecultural field. These
kinds of programmes are usually written and prepdrg subject specialists
after having investigated and assessed the issyigesstion. Distance education
is another area where radio has played an importdet It has provided the
possibility of progressing with the studies to peoip remote areas, reducing
limiting factors such as the time (programmes aally broadcast more than
once, and can be recorded) and the place (youisi@m lto them from your
house or any other place provided you have a nadtead of going to school).
Radio can also be used effectively as a supportiumedn educational
campaigns on issues of collective relevance.

Documentary and Cultural Radio intends to report and provide testimonials
on aspects of community life. This is done to drdwe attention of the
community to specific issues, problems and theilutsams. Journalistic
investigations also fall in this approach. Joustali social researchers and
communication practitioners are the ones that hsyabduce this type of
programme, often adopting a participant observaagproach in order to
document the issues accurately and objectively.s&hprograms can be
addressed to other communities having similar gmois, as well as to the
management of development organisations or to ypotakers.

Participatory Radio implies the use of radio for the people and bygeeple.
Even if in the previous two instances some degfgeeople's involvement is
required, it is only with this kind of radio, alssometimes known as
community radio, that full participation is experomd. The issues to be
discussed and presented in the programme are deaydthe community with
the assistance of a radio producer. Zimbabwe, sif8&3, has witnessed a
uniqgue media project that emphasises the two-wayhoanication potential of
radio as opposed to its traditional mass mediunmcgmh of addressing passive
listeners. The Federation of Africa Media Women imBEabwe Chapter,
conceived the Radio Listening Clubs (RLC) Experenthe project aims at
providing the rural population of Zimbabwe accessadio and cross sharing
of views and ideas on varied issues. People incbmmunity have the
opportunity to set the agenda and contribute tgtbgramme expressing their
needs, concerns and priority interests. With th&€€Rhe flow of information
can be either horizontal, from a community to otbemmunities, or bottom
up, from the community to policy and decision-makerhis project operates
by providing a voice to the community. A co-ordimatservices the RLC
regularly. RCLs are formed entirely by membershef tommunity, and the co-
ordinator assists in the recording of the intendsdes (even though very often
the recordings are done in the absence of the dioaior). Having collected
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the recorded cassettes, the co-ordinator seekddekdfrom the relevant
authorities or organisations and records the resgmnNext, the co-ordinator
links the original community recording with the €dmack provided by the
person responsible and puts the programme onnaihid way the information

Is shared not only in the community that produdeel iitial recording, but

with other communities as well. Members of the Ragree that listening to
radio programmes on their personal receivers isapaffective as listening to
the same programme on their RLC receiver. This isexause after listening to
the programme on their RLC receiver they discush sirare their ideas. An
evaluation of this project, carried out in 1993aded that:

- The RLC project has provided an alternative andemrefficient vehicle for
direct two-way communication between the commusiied the mainstream
resource providers;

- The project has provided an effective mechanismtifier RLCs and their
communities to access resources necessary forngolieir most pressing
issues and concerns; and

- RLCs have provided a network for the effective exade of information,
expertise and resources among their members and ¢benmunities in
general.

Participatory radio's purpose is that of providieuwg open forum where people can
express their views, opinions, and concerns anddamg so providing the
opportunities to improve their livelihoods. It als@es to change the common flow of
information, traditionally top down, into a bottoap or horizontal flow of
information that brings “communication” to its oim@l meaning of sharing and
exchanging ideas, opinions, solutions from diffé@erspectives.

Each of the above mentioned approaches could alaifferent radio format. The
following are the most common and frequently usedhts.

3.3 Common Radio Formats
i. Lecture or Straight Talk. This is used for presentation of something or
passing on knowledge on certain issues. It shoaldded only for a short time
(max. 15 minutes), as it can be quite boring aad fl

i. Interviews/Discussions This is different from the previous one. Thisnat
requires more than a single person and opinionetoaiped. It can be an
interview with a member of the community as welklas recording of a group
discussion about an issue of concern. The factithavolves more than one
person already makes it more interesting to folléw.seen previously, this
approach can be used to generate a two-way flownfairmation as in
participatory radio.

i. ~Drama. This can be the simple translation of existingnda into a radio format
or the more creative dramatisation of issues ifledtiby the community.
Drama can generate a high degree of interest agd Hee attention of the
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listeners alive for a long time. ‘One day at a tinge an example of this
programme.

iv.  Music. This format is particularly effective in commuag with a tradition of
popular music, dancing and singing. The themesonfs are usually used to
raise certain issues or promote certain practices.

v. Jingles/SlogansThese are usually part of a bigger programme. évew they
can be used as an approach in itself. Learn fromertidement where
sometimes a simple slogan or a jingle is flashegbatjust to remind you of a
certain product. The same can be done in the dewedot context.

vi. Feature. It is a programme on a specific topic. It can asstraight talk or a
mix of talking and music. It is, however, focusseda single issue.

vi. Magazine This is a radio format usually containing a numbg issues or
mini-programs within its time. It can be shapedaagews report or it can have
a number of different elements, such as interviewmssic and straight talk. Its
aim is to inform the listeners on a number of défd issues.

vii.  Infotainment. This format is a combination of information andertainment.
It can be a dramatisation of an event or a radapsopera treating priority
issues. In the 1950s in Great Britain, there wasaessful drama series aimed
at providing education through entertainment. Iswatitled “The Archers - an
everyday story of country folks”. This programmeswhought and set out to
include material of an informational and educatlareture while providing an
entertaining story that the audience could ideniih. Its success was due to a
careful mix of elements that combined cognitiveoties and the creative
factors successfully used in radio fiction. Eachrelster in the series reflected
a portrait of a specific group of people identifiad the learning target.
Negative characters (e.g. irritant, arrogant, et@je usually associated with
attitudes and practices that were intended to baishied while positive
characters (e.g. friendly, dynamic, successful)enessociated with messages
and behaviour that the producers wanted to pronidte.main reason for the
programme's success probably was due to the fatttiie educational and
informational content of the series was entert@gini@ven including a comic
element). There is no rule saying that informatioust always be treated in a
serious, and often boring, way. Radio can also Beducreatively for
development purposes (Ansah, 1991)

3.4 Basic Elements of Radio Production
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You have seen the different types of formats tteat be used when you want to
present an issue of concern. Now, let us turn ¢tofa that should be considered if
you want to present the issues effectively. Acaaydb Mefalopulos and Kamlongera
(2004), these can be divided into three categatéesinical, content and presenters.

Technical factors are:

Sound quality. Is the audio recording clear? Aresimilevels balanced? Etc.;
Special sound effectsYou might need the sound of rain, or wind, etcthes
relate to the issue of the programme's focus; and

Accents. You make sure that certain passages are emphagiselly by a
higher level of volume).

Content and its organisation includes a number ofdctors such as:

Vi.

Vil.

Opening and closing.The way you introduce a programme is very impdytan
as it will provide the basis upon which a listengy decide to go on listening
or not. Similarly the end of the programme is siggabto provide a punch line
that will make the listeners reflect upon or rememthe main message or
ISsue;

Slogans-themes-logosRadio programmes can include certain slogans or
recurrent themes as a distinctive mark, as peogelilely to associate the
slogans with the programme. Similarly these mag aks used to promote and
reinforce a certain idea/message. You can sealtime very effectively in the
advertising world. If you are not sure about istjturn on your radio or your
television!

Jingles. These are similar to the ones above, only that éine usually musical
slogans that can be easily sung by everybody.ebrggrve to identify a certain
programme, message, product to promote and remfarccertain idea or
message;

Humour. According to the format you have selected humaam play an
important part. But you should not abuse it, as dwmnin certain instances may
be offensive to people and counterproductive to tigectives of the
programme;

Simplicity of presentation. This is especially true in the development context
Avoid jargon and complicated treatment of concegptd messages. Always
keep in mind the KISS formulakeeplt Simple andStraight forward;

Accuracy. Make sure that the content you are presentingccurate, and
simple to understand. Once broadcast, any inadgquey have a negative
impact on many aspects of the programme;

Repetitions and summarieslt is usually a good practice to repeat more than
once the crucial points your programme wants toagedss. Try to repeat the
same points without duplicating them. That is, tttba point in different ways
so that the listeners are exposed to the messagethan once but in different
ways. At the end of the programme you might alsatvwa summarise the main
point/s. Remember to do it in a concise and effectiay;
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vii.  Pacing. This has to do with the speed of the radio prddats presentation and
the way you order and balance the different partsegments. A well-paced
programme should be neither too fast nor too slad laave all the different
segments ordered in a logical and balanced waysiRgis also part of pacing,
as pauses are an important factor and can be atisbewp either through
music, jingles, slogans or even silence; and

ix. Interactive capability. Programmes using a participatory approach must
provide an interactive capability, as seen foranse in the case of the Radio
Listening Clubs in Zimbabwe. Phoning, where it &i€an be another way of
providing interactivity to a radio programme. Thgeans that you must take
into account this factor not only when discussing aresenting the issue but
also where there is the possibility for immediagedback.

Presenters and their style of deliverycan be another crucial element determining the
success of a programme. Factors associated wilemiiaion include:

- Clarity of speech.Do not assume every person, just because he dinsives
how to talk, can be equally good as a radio preserit presenter needs to
articulate his talk well and in an understandabkywHe/she also needs to
follow, or guide, the pace of the programme, usiigjher voice to emphasise
crucial points;

Source credibility. If the presenter of the programme has a high bildgli
rate among listeners, this will certainly help thessage to be accepted more
easily. Consideration should also be given to tiesgnter's background (do the
listeners consider him/her an insider or an outsit@®. Gender is another
factor to consider (for instance a woman is moiely to give higher
credibility to another woman talking about breastding practices than to a
man); and

Role models.Closely related to the above point is the questiorole models.

If your presenter is somebody people would wanbdoassociated with, or a
popular figure that is highly respected, the messagthe radio programme
will be regarded highly. Again to see how populapple can effectively give
prestige and credibility to a product, look at thay the advertisement world
uses sports champions as testimonials which assaditiam to products that
often do not have anything to do with their fiefdeapertise.

3.5 Basic Principles of Radio Scripting
Finally, another significant element of radio protion that should be noted is
scripting. When you are ready to work on the ramtiopt before anything else, define
the subject, the purpose, the primary audiencethadntended duration. Then go
through the material you have researched and redardthe field. Ideally in a good
number of cases this process should be done icotmenunity, with the community.
Here are some tips when you engage in, or supetheseriting, of a radio script:
Write for the ear, not for reading. Spoken language and written language can
differ greatly and this needs to be borne in milhdh& time. Each word on the
script should therefore sound right not necessagify right. Avoid the use of
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big and complicated words, too many adjectives, ang word that may be
unfamiliar to your audience;

- Use imagery.While trying to keep your language simple andigtiaforward,
try also to be creative and allow your audienceisoalise what you are talking
about;

- Use relevant facts.Facts, especially if listeners can relate to théaelp in
drawing attention to the message. Facts can bdaimédiar, something the
listeners have experienced directly, or memoratnesomething extraordinary
or known to everybody;

- Speak your word as you write themAs mentioned earlier on, you are writing
for the ear. It is good practice therefore to spiskwords as you are writing
them on paper. The suggestion here is “Think 1y, i§aNrite it!”

- Get straight to the point. Do not cram information and when needed do not be
afraid to repeat the information using differentyaaMost likely the audience
will listen to the programme only once, therefomiyneed to make sure that
they will get the main point/s; and

- Be informal. It usually helps to keep the programme, persquetson, talking
to him/her as you would talk in a normal convematiSay it the way people
say it!

3.6 How to Evaluate a Radio Programme
By now you have seen some of the basic charadtsrizssociated with a good radio
programme. On page 63 you will find a prototype-tess Checklist Sheet for the
audio production that should give you an idea oato look for when producing a
radio programme. Criteria upon which a good progr@mis evaluated are: the
relevance and the accuracy of the content; theresiteit generates; the way
information or points are treated and transmittethe listeners, the technical quality
and, most of all, how it has achieved the intendbpctives. Evaluation, based on
these criteria, should be done systematically. ustmbegin with the script, since it
affects a number of factors such as the conteriracg and relevance, pace and
message treatment. Once the script has been witigbould be read aloud and timed.
Whenever possible you should pre-test the progratonneake sure it is accurate and
easy to understand. The questions below are indetadprovide you with a guide for
revising and pre-testing a script.

« Is the main point/message coming out loud and ¢tear the programme?

- Have | done justice to the issue?

- Is the information accurate?

- Have | a strong introduction and a strong ending?

- Have | chosen the right words and the right langué&gr the ear)?

- Could I have used fewer words and say it more aiiely?

- Isit easy to follow?

« Is it interesting to follow throughout the entirmgramme?

- Does it have a good pace?

- What response do | expect?
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Do the listeners get what | intended to?
What response do | expect? and,
Did | use effective slogans/jingles?

4.0 Conclusion

The strengths of radio have made it a potent meditidevelopment communication
especially for the developing countriddowever, radio is weak as a medium for
training and education since it is audio only.

5.0 Summary
In this unit, you have learnt that:
* Radio plays multi-faceted roles in development camization
» Approaches for using radio can be educationalucailand
participatory
» Various radio formats can be adapted to carry dgveént messages
» Scripting and evaluation are significant in radiogramming for
development

Self Assessment Exercise 3.1

Identify a development-oriented programme on anyNaferian radio stations and
discuss its format and theme. What is your assessmok the usefulness and
effectiveness of the programme on the subjectsttisabeen used to project?

6.0 Tutor-Marked Assignment
1. What are the strengths of radio that give it preoee over other media?
2. In what ways can radio function in communicationdevelopment?
3. List and explain the format of radio that can bedu$or development
purposes.

7.0 References/Further Readings

Ansah, P. (1991). Broadcasting and National devetop. Module on Development
Communication 2 Nairobi: African Council for Communication
Education.pp33-44

FAO (1998). Knowledge and information for food sefguin Africa: From traditional
media to Internet. Rome: FAO.

Mefalopulos, P and Kamlongera, C. (20(articipatory communication strategy
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http://www.fao.org/docrep/008/y5794e/y5794e00.htm
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UNIT 4: THE USE OF TELEVISION AND VIDEO FOR DEVELOP MENT
COMMUNICATION

CONTENTS
1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 Television for Development
3.2 Video for Development
3.3 Slides sets /Filmstrips for Development
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
7.0 References/Further Readings

1.0Introduction

In this unit, we examine the use of television,eddand slides sets /filmstrips for
development. We will look at their strengths andalreesses in their use for their
development.

2.0Objectives
At the end of this unit, you should be able to:
« Identify the television programme formats that ¢enused for development
communication.
* Discuss the main uses of video for development comcation.
« Enumerate the strengths and weaknesses of videoddwelopment
communication.
* Outline the strengths and weaknesses of slideg/fdaistrips in development
communication.

3.0 Main Content

3.1 Television for Development

Television as a tool for development has a distaustantage over radio because of its
combination of sight and sound. Television has deand to be effective in situations
where radio is limited, like in cases where dem@tisin is necessary to show a way
of doing things such as mixing of fertiliser or lor@hydration therapy (Ansah, 1991).
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Television Programme Format
I. Documentary. A TV programme that documents real life events.

ii.  Cartoon: A programme that features animated characters.

iii. Drama: A fictional TV story, featuring actors. Drama cgenerate a high
degree of interest and keep the attention of #terlers alive for a long time.

iv. Makeover: A show that helps people change their imagefestlle. It can be
used to address such issues as family planning etc.

v. News A show that reports world events as they unfold.

vi. Cookery: A programme hosted by famous chefs, who teaclplpeloow to
cook. This is useful in teaching people about priegdow cost dishes that are
beneficial to their health.

vii..  Talk Show or Chat Show Programmes hosted by a TV personality, (or host)
featuring guests who talk about their lives andidalpdevelopment issues.
Experts are invited to share their experiences thighviewers.

viii. ~ Music: A TV show featuring live or recorded music. Thernes of songs are
usually used to raise certain issues or promotaiogpractices.

ix. Lifestyle: A television show featuring topics such as fashidiet, exercise,
health and leisure pursuits.

X. Infomercials are long-format television commercials, typicdliye minutes or
longer. Infomercials are also known as paid prognarg. They carry
development messages on any issue. An example igithUp campaign on
some Nigerian television stations.

xi.  DIY: TV programmes showing people how to do or rephirggs. Also known
as "Do It Yourself" Programmes. It can be usectaxh entrepreneurial skills.

xii.  Magazine This is a TV format usually containing a numbé&issues or mini-
programmes within its time. It can be shaped asvesireport or it can have a
number of different elements, such as interviewssimand straight talk. Its
aim is to inform the viewers on a number of diffarssues.

xiii. ~ Comedy Show An amusing TV show where a comedian speaks tertir

the viewers. This phenomenon is becoming populaNigerian TV stations
and can be used to relate development messages.
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xiv. Soap Also known as a Soap Opera. A fictional dramaualqmeople's daily
lives. The soap opera has great potential, providedain conditions are
respected.

. The audience maybe led to imitate the behaviour presented by a
model if they can see the rewards of the behaviour.

. The audience may be led to avoid the behaviour presented by a
model if they see the negative consequences of the behaviour.

. The model should be presented in a real situation so that the
audience can relate the behaviour to everyday life.

. When the model adopts a behaviour, the consequences must be
clearly seen; if the behaviour is nutrition-enhancing, it should have
positive consequences; if it is reprehensible the consequences
should be negative.

. If the audience is to identify with the models, the latter must have
characteristics approaching those of the target.

. These models, however, should be a little superior to the target
population (in beauty, intelligence, wealth) so that the target will
want to strive to identify with them.

. If a verbal description of what is happening is added to the
presentation (for example, a conclusion) the effect on the target
audience will be magnified.

The strengths of television for development comrmatnon is clear because it is
prestigious, persuasive and it combines audio wighal. However, television tends
to be monopolised by powerful interests becausétsoprestige. It is not always
available in all rural areas and it is expensiverda in terms of its production/
reception.

3.2 Video for Development

Video is the use of semi-professional or professiemeotaping for specific purposes
made for narrow audiences, with specific charasties and interests. It can be
produced and shown either in a raw form or in ateddashion (meaning working on
the video material that has been shot, cut it andifptogether into an effective
format). Sometimes video programmes can also bé asd broadcast on television.
You should keep in mind that video production cobtla complex and expensive
task. The main danger with video is that it caemfbe regarded as the most important
aspect of a communication strategy, running ineodanger highlighted by Mc Luhan,
when he stated that the medium is the message Idpetas & Kamlongera, 2004).
Viewers, especially in rural areas, can become egpjted with video, but will they
be equally excited and alert to the content videsupposed to communicate?

3.2.1 Purpose and Rationale for Using Video

Video is a medium that could be used for a numlbgruoposes. The most common
use is the one-way mass communication functionrevkiee message, or a series of
messages are passed on to a passive audiencestiognsif viewers who cannot
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provide any direct feedback to what has been predlugideo, however, could also be
used in a more participatory and interpersonal regras it has been extensively done
by FAO in a number of countries in Latin Ameri@ad by other organisations in
different parts of the world (India is another ctyrwhere participatory video has
been used successfully). People in the community usee video to document and
reflect upon issues and activities of collectivierast. It can also be used to generate
discussion on critical issues.

Before using video you should however closely abeisihe costs and implications
associated with this choice. Bear in mind that @itlas a language in itself and before
thinking how to go about it, you should try to urgtand the level of visual literacy of
the community. By visual literacy it is meant theople's understanding of the
technology and of symbols and images, which mapde of the video. You should
therefore avoid using video just for the sake ofag it frequently happens. Video
should be used carefully and only after having diettithe benefits expected and the
full implications of using it.

3.2.2 Main Uses of Video
Video in development can be used effectively farouss purposes namely:
documentation;
monitoring;
encouraging participation;
generating discussion; and
facilitating the learning process.

Documentation usually implies a series of tasks ¢tha be accomplished effectively
only by somebody with a good deal of experiencedieo. Documenting a process or
an activity requires accurate planning before theosng, in order to highlight
effectively the intended content/message. This melat before going into the field
to document a project and community activities y@ed to sit down and prepare a
basic plan for your video shooting. You have atsmbke sure that the video planning
iIs compatible and feasible with the project worlarpland the community's daily
activities. Once you have done your video planniog must inform all stakeholders
about it. When the actual shooting of the videoim®ghe person operating the video
equipment needs to be familiar with a number olfinézal issues e.g., how to frame a
shot properly, lighting requirements, proper aucdkeording, etc. This ensures the
guality of the final product, which usually needse of high standard in order for the
result to impress project management, policy makendernational donors,
governmental institutions, etc. Finally, after thleooting in the field, the material
should be edited into an attractive and interesfiommat. The production of this kind
of video can be very expensive. You therefore rieedentify funds before beginning
the production process.

On the other hand, video can be used in a lessmingg but equally constructive
way, by shifting the production process from theests to the community. The
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purpose of video here is not to impress somebodydther to encourage people's
participation, and to generate discussion on ctusges or facilitate the learning
process (concerning new skills or required knowégddn Latin America FAO has
introduced an innovative methodology known as Audsual Pedagogy that is based
on the principle that the best form of learningthat achieved by doing. Relevant
problems are assessed in the field jointly by tkteresionists and the farmers. Out of
this interaction a pedagogical package, which éostiearning issues decided jointly
by the extensionist with the farmers, is develop&th video at its centre. Problems
are discussed and addressed with the support edviche old model sender-medium-
receiver has been changed into interlocutor-mediiarocutor, (very similar to the
model used by the Southern African Development Camty- Centre of
Communication for Development - SADC-CCD). Videotl®en planned, produced
and played back by the community for the communi¥fen used in this interactive
and participatory fashion, video can be a very afle asset both for the community
and for any development project or programme.

There are other instances where video can be used participatory way. When
discussing an issue for instance the debate cardoeded and then shown to other
people (with or without editing). Very often that @nough to stir a lively discussion
and raise people's awareness on what is beingsdisduVideo can act as a filter to
express people's opinions, thus making them mopeinsonal and less sensitive to
personal criticism. On the other hand, some pemalg feel shy or too intimidated to
talk in front of a video camera. Such is the powérvideo that it can also be
effectively used to revert the traditional mass meédp down approach into a bottom
up one.

Video can therefore be effectively used for advgcac order to allow the
community's voice to be heard. Video has a verygréw effect that can be easily
and rapidly multiplied by showing it to a numberp#ople or organisations. In such
an instance video does not need to have extenseagations or post-production
activities. The poor technical conditions in whithe message is presented can
actually reinforce the immediacy and the impaatvb&t has been said.

Finally video can also be used effectively for mionng and evaluation. This aspect
could either be done by the community or by videpeegts. The preparations for this
should be however done in a participatory manmetichtors and checkpoints to be
monitored and videotaped should be decided jowith the community. Usually if
properly done this material can be used to pro@dueieleo on the whole process, thus
documenting, informing and even promoting the mgjeachievements.

Video is a flexible enough instrument to be usedafmumber of purposes as long as
you are clear in your mind what it is for. The eg and most common, mistake you
can make is that of videotaping everything justaose you have available the
necessary equipment. In this case you are verjylikeend up with a mountain of

videotapes of very little value. To avoid this, yshiould plan in advance what you
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intend to record. You may not need a full treatmehithe video you intend to
produce, but at least, you should have some guaekelio direct your video recording.

3.2.3 Strengths and Limitations of Video

While video can be a very appealing medium with ynsinengths, it also has a few
limitations and constraints. Among the major adaget of using video is the high

interest it generates and the fact that electronages can be played back and forth
and be discussed immediately (if the necessarypamnt is provided). Among the

most frequently quoted disadvantages are; theivelgthigh costs and the technical

know-how required to properly operate, maintain gugipment and produce good
quality products.

The main advantages of using video are:

- Itis a prestigious and persuasive medium. The Igirfget of using it often is
sufficient to draw people's attention;

- It can be highly persuasive, as it usually enjagé lcredibility;

- ltis a very effective mass medium and as suctartreach a great number of
people at the same time;

« It can be of immediate use. Pictures and soundsem@ded simultaneously
and can be played back on the spot if a moniter ¥ER is available;

- Once the equipment is purchased and well maintainkeds minimal running
costs;

- It can provide immediate feedback and argumentsetiucational or raising
awareness discussions;

- When post-production is required, video allows ayveffective content
manipulation to reinforce the intended messageheme and make it more
appealing;

- Modern video technology has made the operationd&Eovtechnology a simple
task, within everyone's reach; and

- It is an effective medium for documenting and momitg community
activities. It can also be used effectively in gmstion of the community
viewpoints to policy makers and decision makers.

On the other hand video has the following disacsges.

« It has high initial expenses.

- Video equipment is quite delicate, must be storedn appropriate place and
handled with care. It usually requires proper nemance in order to function
properly over a period of time.

- As powerful as it is as a medium, it can also likeraself-absorbing, diverting
people's attention from the intended content aheovideo itself.

-« When used at community level, it tends to be mohspd by powerful
interests because of its prestige.

- Loses its mass media connotations in rural areasevhV penetration is low
and quite often even when electricity may be lagkin
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- When used for informational purposes, it requir@®olex preparation in terms
of content (what should be presented) and formav (it should be presented
and shot). Hence it also requires specific know-ls@ldom available in rural
communities.

- When used for informational purposes video can beesy expensive
instrument, since on top of the time and costsireduor the preparations, you
need time and costs for post-production activitefalopulos & Kamlongera,
2004, Andrien, 1994).

3.3  Slides sets /Filmstrips for Development

Many development workers have used slides for g tome both for health education.
The slide is often used as a visual aid in a lectlihere are, however, other uses.
Slides can be a tool for mobilizing trainees. lalgles each person to go through the
process of behaviour chan(feAO 1998). The trainee becomes aware of the nuriti
related problem, gains interest in the problem aeighs the consequences of
relevant behaviours. He can then try the behavimake an evaluation and decide
whether or not to adopt the behaviour. He alsod#scon the most convenient way of
doing this.

Strengths
» Slide-sets quite simple to produce.
* Low-cost equipment for production and projection.
* Very good colour/visual quality.
» Filmstrips made of robust material and are smalyeo transport.
» Excellent training medium for all subjects excdpige few for which showing
movement is an absolute essential.

Weaknesses
* Production requires laboratory process.
» Cannot be used in daylight without a special reajeation screen.
» Lacks the appeal of video (which relates to TV imstrminds).
* Turning slides into filmstrips requires laboratgmocess, which is not always
available in developing countries.

4.0 Conclusion

Television is an excellent medium for modifying attitudes and bringing about
improvement in knowledge and skill. It can also be put into good use for
enabling the audience to acquire new skills. When video is used directly in
animation for the public, its potential effectiveness is even greater than that of
television. Why is this so? This is because in addition to sound and moving
images, there is the added dimension of interaction between the presenter
and his public. It allows for feedback, and consequent adaptation of the
message.

5.0 Summary
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In this unit so far, you have learnt that:
» Television as a tool for development has a distiadvantage over radio
because of its combination of sight and sound.
* Video serves a one-way mass communication funemhcan as well be used
iIn a more participatory and interpersonal manner.

* Video in development can be used for documentatimnitoring, encouraging
participation, generating discussion and facilitgtihe learning process.

» Slides sets /filmstripsan be used for mobilizing trainees and they enaatd
person to go through the process of behaviour ahang

Self Assessment Exercise 4.1
Highlight the advantages and disadvantages of usiitpo for development
communication purposes.

6.0 Tutor-Marked Assignment

1. What are the television programme formats thatgamuadapt for development
communication?

2. Discuss the main uses of video for development comcation.

3. What advantages do television and video have osdioras a tool for
development communication?

4. Enumerate the strengths and weaknesses of slidiss /8knstrips in
development communication.
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1.0Introduction

Folk media consists of theatre, stories, songsgeaohants, town-crier, folktales etc.
They are rooted in the culture, norms and valuegassroots populations and are still
in existence despite the pervasiveness of modemmumication media (Soola, 2003).
They are widely available, readily accessible aidtively inexpensive in virtually all
cultures. They provide a rich repertoire both innfoand theme. They are also
sustainable because the cultural imperatives afsgoats communities are honoured
in context and presentations. Most importantly,yttee a veritable means of
conveying development messages.

2.0 Objectives
At the end of this unit, you should be able to:
1. Identify and briefly describe types of folk medippéicable for development
communication.
2. Discuss the usefulness of theatre in developmentamication.
3. Explainthe process of using theatre for development conatian.
4. Enumerate the strengths and weaknesses of folk amixti development
communication.

3.0 Main Content
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3.1  Popular Theatre in Communication for Developmen

Theatre for Development is used as one way of hglfhe masses in the developing
world to come to terms with their environment ahd bnus of improving their lot
culturally, educationally, politically, economicglénd socially. It can be used to pass
and reinforce certain messages or to uncover argiigate issues.

Various terms are used for Theatre for Developmimtexample: popular theatre,

propaganda theatre, case drama, development tlagsemetimes, political theatre.

Each of these terms indicates to some extent wheaffe for Development is about,

but not fully. In this section you will be introded to the way theatre can be used
effectively as a communication technique and medium

3.1.1 Background and Rationale

Politics and intellectual nationalism today arepmssible for the view that performing
arts have always been fulfilling a utilitarian rola the community and that
encouraging this serves to forestall a people'gdger. Some politicians claim that:
There are many reasons why our forefathers chosesdosongs, dance, drums and
masks to educate their young, to comment on th@-mditical conditions in their
societies and to preserve their historical legerfdise of the reasons is that our
forefathers realised that one of the most effectinethods of education is through
audio-visual aids of what was familiar. In otherrd® our forefathers subscribed to
the modern education axiom that if he sees andshkarremembers. They also
realised that by presenting ideas through a vamétynedia such as songs, dance,
mime, poetic recitals, ordinary narrative and masgdes one is able to capture the
imagination of the people. It was the function af ¢raditional theatre, not merely to
entertain, but also to instruct (Mefalopulos & Kamgera, 2004).

In this vein, theatre for development has been @raged as a positive effort building
on a people's cultural heritage, using traditiate@lnnels and knowledge. Theatre has
always been used to exchange or advance knowledgyes and information among
peoples of the world from time immemorial. This diof theatre has existed within
festivals or ceremonies of one kind or another. see the knowledge, views or
information invested in this theatre, one has tdeustand the occasion when it takes
place, the manner in which it is done and, the wand language that form its stories.
Current use of theatre in development activitiesnst from recognition of this fact.
However, there are practitioners, with more radicews, who believe that the
entertainment function of theatre is a deliberaité eonvenient move to suppress the
potential of theatre as a tool for raising the cimssness of the people.

The sudden resurgence of theatre for developmethiithird world today, highlights
the potential of this medium for being a democrat@dium, in which the people, i.e.,
the audience, can play an active part in the maddrige content and issues presented.
In this way they can relate directly to those issaad fully enjoy the integration of
popular and traditional elements with the createenponent of theatre. Theatre can
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assist in the search for ways of supplementingntfass media, which have been
shown to be incapable of effecting change on tbein without some intermediary
process especially in rural areas. This view iglypaupported by some people who
state that popular theatre is being encouraged@as éor adult education. This is due
to deficiencies in the existing educational ingittns and communication media that
stem from elitism of colonial education and itslevance to the goals of national
development to non-formal education.

One of the burning issues in theatre for developnsetine role and importance of the
artistry. One school of thought believes that whatehe theatre producers do with
their people should be well done, polished andgssibnal. Other practitioners tend
to de-emphasise this aspect. The message is glrélaly care about. This position
seems to be more prevalent in most developing cesntnow. The artist is

encouraged to identify with the masses. The atigdrk must be committed to the
needs of his society. Aesthetics are not of primamyortance to the people. Survival
is the thing. Whether it is political or physicdljs survival and artists must commit
themselves to that end. This is an urgent matterltoother words, artists must also
understand that their art should be an “instakage in an "easy to carry' wrapper.

The result of these two parallel demands on thetdras also given rise to "Theatre
for Development' or as some say popular thediles is a theatre that combines use
of the theatre as a medium for propagating ideak emtertainment. Theatre for

development is also being used as a way of exgghoblems, views on them and

solutions amongst the people. In this regard iussd as precursor to community
mobilisation campaigns.

3.1.2 The Nature of Theatre for Development

Areas that come under this theatre vary from dttadrama to songs that are
employed in any way as media for communicating sdedated to rural development.
Let us isolate a few elements of this theatre d@eoto illustrate how it is created.

* Songs
Usually these are campaign songs composed and lsprtgams of development
workers either alone or together with the peopl®mgst whom they work. In some
cases the songs are recorded on tapes/CDs anibudistr all over the country for
playing through the radio or portable tape recadhriring working sessions. Where
the latter is the case the help of properly traimesicians is sought. This is the case
in Sierra Leone's project LEARN whose theme wasgyshy Big Fayia and the
Military Jazz Band.
The songs are sung in vernacular languages andlyusiugr tunes are well known
adaptations of popular music styles. The guidirigggples in composing such songs
are:

a. simple catchy tune,

b. simple words and lots of repetition,

c. clear message.
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» Dance

Dances employed in this theatre are those that@rgossess within themselves
abundant mimetic potential, for what actually tagksce here is what should properly
be termed dance-drama. Although it is danced toattemmpaniment of songs, the
dominant part of the music comes from drums, wissind gourds that are specially
designed to play like some form of trumpet. To Itleat of such instruments, dancers
mime several scenes in which they depict whatewssage they choose to show. In
theatre for development these messages fall wilt@riotal intentions of the project.

* Puppetry

A doll or figure representing a person or animaitis moved using the hands inside
the figure or by moving rods, strings, or wireselted to it This usually forms part of
mobile information campaigns. It has been usecvesal places to give development
information especially on agriculture. In spiteitsf popularity amongst practitioners
puppetry is losing its grip on its adult audiendéss found to be too childish in some
cases, whereas in some places it is found to lberally not admissible.

The puppet show takes on a simple story line thataludience is supposed to follow
without problems. Usually it builds on stock chdeas that can easily be identified.
Most campaigns using puppetry employ popular ressbntiusic to go with the show.
Very often the show is interspersed with such masid commentary other than the
puppets' own dialogue.

The problems these shows try to tackle are us@attgmmon phenomenon amongst
the audience, so that no questions about the clafrithe message arise. The setting
too, is always a direct take-off of everyday lifedhe drama in these is almost always
sustained by quarrels between characters that svamghposing points of view in the
story. The stories are mostly built around imadesyn local folklore sources.

* Drama
This is the most extensively used of the art foohthe lot considered under Theatre
for Development. The work in drama varies from plgperformed for villagers by
outside groups to plays created and performed byvillagers themselves. As the
Sierra Leone experience shows:

These dramas feature the adventure of a typicédgel farm family. In

each story a situation is presented that a Villageght encounter. Some of

the dramas show ways that the problem might besdplvhile others are

left unresolved to encourage the listeners or aucketo work out their

own solutions. Each drama is in the vernacular laages of the people in

which the project is presently being implemented.

3.3 The Process of Theatre for Development
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Theatre can be divided in two basic categories rdatg to the way it is used:
Theatre-in-Development and Theatre-for-Developmdime former is made up of
three types:

a. scripted plays written by some specialists, comagininformation on a
particular subject as understood by the writer padormed by a group of
actors in the conventional theatre format;

b. unscripted plays co-created by a director and aigrof actors, on a pre-
selected topic and presented formally as convealtibeatre; and

c. scripted plays on a chosen topic but later transéor by the actors before
villagers and involving them in the refinement bétfinal play. This kind of
theatre requires its audience to come to a speerale selected by the theatre
group. It allows for very limited participation tfe audience in the creation of
the play and its performance.

Theatre-for-Development on the other hand coulddie to be of two types:
a. that which is created out of researching in the roomity but performed by the
outside artists; and
b. that which is investigated and created with the mmmity and performed
jointly by the artists and members of the community both cases the
presentations take place in the community itsetil @ahe venue does not
necessarily need to have special requirements.

Very often this theatre is a composite of musicant, dance, masquerade and
puppetry found within the community. It can be usedh to investigate and probe
specific issues as well as to stimulate discussionissues of interest to the

community, thus it can also be used to identify afidcuss problem-solving

approaches.

Even though the process of Theatre for Developmanes according to its purpose
the following stages can be adopted in most casssarch, reporting back, creating
the story, sketching the story, rehearsing the ,pt@rforming the play and after

performance.

(a) Research:The process of Theatre for Development starts vasiearch. This is
‘informal’ research in that it is not set up. Theearch involves living in and with
the community in order to know and learn about tifie' of the people there in. This
involves participating in their happiness, sorroasgbrations as well as their work.
In this way one is able to drink in the socio-eaoimmand cultural aspects of the
community. Material and information learnt or ga#ite during such research
provides:

a. Fodder for the play that will be created,;

b. The way the play will be performed;

c. The venue which the community actually would chdoseerformance; and

d. Issues that the community feels most strongly about
When a ‘theatre' team goes into a community, ituskhdoecome a part of that
community. That is why it is important to dress @qgpiately i.e., in a manner that is
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in line with the communities. The team must enghet they are not over-dressed or
outrageous in their appearance. It is also adws@blvork in pairs when going around
the village rather than in one large group. In thi&éy the community members being
observed and studied do not become overwhelmed.

(b) Reporting Back: After living in and sharing life with the communithe team
must come back together to report on what they heamat of the community. Such
reports highlight, issues closest to the hearts\@mbers of the community; cultural
life of the community; stories of happenings/evearid anecdotes or jokes common
in the community. Information gathered should idgithe community's perception
of whatever is the subject of concern. Such mdtgravides good stuff for
dramatisation.

(c) Creating the story: Material gathered during research should give aaitl
picture of what the position of the “issue' of cemmcis like in the village. It should
include stories of individuals, families or secsowf the community showing
concrete testimonies of how they relate to theassinstead of, for instance, saying
the people of such and such village do not buildies although they are aware of
it, you should actually have a real person whort@shad a latrine and who has had
concrete reasons for not having one. This takes bgyond awareness to actual
experience of not having a latrine and its consece®

From such personal testimonies or experiences addiduals, characters for the

story and the story itself may be drawn and dewetlojnstead of speaking in "general
terms and about issues', an individual or speqgople are made to live and
demonstrate the experience of living with the isdoeing looked at.

The story so created is fiction. But it is built actual lived experiences, that the
community for whom (later with whom) the drama &y developed will recognise

and sometimes even identify with it, depending ow kwell the dramatisation is done.

(d) Sketching the play

Having created a story from findings gathered m fileld, the next step is sketching
the play. The goal here is not to create a plapisdut an outline of the play scene by
scene.

(e) Rehearsing (developing) the playsing actual stories of happenings gathered
during the research, characters could be identdied re-lived before everybody in
the team. Here the whole team agrees on whethse tlacting' out these happenings
as put together into scenes of the sketch are lritigful. They can also select those
individuals who seem best suited for what scenbi i preparation of the play that
is referred to as the rehearsal. The process @efarshl uses other material gathered
during the research. These are the songs, dancetuals that people do in the
village. During the research the team will haveesbed how people relate to each
other, how they walk or talk. From such observajandividuals selected to play
particular roles might build their characters.
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The idea here is that when the people of the éllegme to see the play, they should
recognise themselves (as a village) in the playeResals therefore aim at achieving
this, quite apart from dramatising and developheygtory created earlier on.

(f) Performing the Play: Once the play has been rehearsed and the teanisisesa
that it is ready for presentation, they must chomseenue that is accessible to the
people in the village. The period of research sthoeleal which places are used for
public celebration in the village. The period shibalso reveal which time of the day
is the best for holding the performance.

Efforts to involve the village community in presigt or even participating in dances
from the village should be made. The idea here imake it as much of the people's
own occasion as possible, than that of the teaminBuhe performance, the acting
should deliberately offer opportunities for the i@nde to answer questions or even
comment on what is happening in the play. Thesenoemts can be repeated and
passed on to other members of the audience arggnds being depicted in the play.
The actors should always take the story back filmsidialogue and move it towards
the end.

(9) After the performance

The team should get back together to go througlerspces of the performance, to
examine their own performance and the commentsiiegbeople were making as the
play was unfolding. This discussion should reveakanal for further action either

theatrically or on issues under discussion.

Sometimes the people want further discussion omegsin the play, such an
opportunity should be provided to them. There miglsto be need for follow-up

action. This has to be taken care of, and whenpussible fulfilled, by the subject

specialist/extensionist.

3.2 Other folk media
Other folk media useful in development communicaticclude
1. Town Crier: somebody who makes public announcementssomebody
employed by a town, especially formerly, to makélmuannouncements in the
streets.
2. Folktales: traditional story: a story or legend that is passed down orally from
one generation to the next and becomes part ofmrancmity’s tradition
3. Oral Poetry: are chants of different types used for various pseg in
different occasions by different cultural groups.

Advantages of Folk media
1. Does not require capital investment.
2. Does not depend on technology that is liable talkdown.
3. Intrinsically adapted to local cultural scene.
4. May be highly credible and persuasive where folklimdas a strong tradition.

130



Disadvantages of Folk media
1. Requires skilled crafting of development messagés the fabric of the folk
media.
2. May lack prestige vis-a-vis more modern media ims®ocieties.
3. May be difficult to organize, and calls for closenking relationship between
development workers and folk media artists.

4.0 Conclusion

Creative use of folk media-- in cultures wheresipopular and well entrenched-- can

be a subtle and effective way of introducing depeient ideas and messages. Care
required to ensure that the mix of entertainmernt @evelopment is appropriate, so

furthering the latter without damaging the former.

5.0 Summary
In this unit thus far, you have learnt that:

Self Assessment Exercise 5.1
What is the importance of research in preparingttieefor development?
6.0 Tutor-Marked Assignment
1. Identify and briefly describe types of folk medippsicable for development
communication.
2. Discuss the usefulness of theatre in developmantramication.
3. Explainthe process of using theatre for development conatian.
4. What are the strengths and weaknesses of folk mextiadevelopment
communication?
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UNIT 6 THE USE OF NEW MEDIA TECHNOLOGIES FOR
DEVELOPMENT COMMUNICATION

CONTENTS
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3.1 Understanding the New Media Technologies
3.2 Potentials of New Media Technologies for Depeatent
3.3  Criticisms against New Media Technologies

4.0 Conclusion

5.0 Summary

6.0 Tutor-Marked Assignment

7.0 References/Further Readings

1.0 Introduction

New media technology is the application of digite@bmputer) technology to mass
communication. They are thus synonymous with inftfon and communication

technologies (Wilson Ill, 1998). They include theeuof satellite communication,
global system of mobile communication (GSM), Intrand its facilities in form of e-

mail and the World Wide Web, as well as computet @re various component such
as compact disc, flash drive etc. We shall lookhatpotentials of these facilities for
development and the criticism against them.

2.0 Objectives

At the end of this unit, you should be able to:
1. Identify the various components that make up tive media.
2. Enumerate the potentials of new media technoldgiedevelopment.
3. Discuss the criticism against the new media forettgsment in Africa.

3.0 Main Content

3.1 Understanding the New Media Technologies

The current changes are the third major transfoomat mass media technologies in
modern times (Hoggatt 1999). The first took plate¢he middle of the 19th century,
with the introduction of steam-powered printing gses and cheap pulp paper. The
result was the first true mass media; the “penrgsgr newspapers and large-scale
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book and magazine publishing industries. The set@m$formation occurred earlier
in the last century with the introduction of oveetair broadcasting; radio in 1920
and television in 1939. The third mass media ti@msation - the one we are now in -
involves a transition to computer based productistorage and distribution of
information and entertainment (Dizard 1997).

This new media pattern is qualitatively differendrh earlier ones in several ways.
Computerization is now the module for all formsifiormation production: sound,

video and print. As a result, computers are foranmassive restructuring of older
media services and at the same time, creating a setwof competing services.
Traditional lines between one medium and anothedeewhen they share a common
computer module. Fax machines are newspapers. @brdisks are books; satellites
are television transmitters. So the new media oelthe fax, satellite, cable data
transmission, computer, compact disk and Internet.

As noted by Wilson IIl (1998), references to théormation revolution reflect the

rapid advance in the power and speed of computerdigitalization of information

and the convergence of one separate industry inteva amalgam of production,
distribution and consumption activities made pdssitly the shift from analog to
digital technologies (a shift toward messages eedod a series of o’'s and 1's),
convergence merges computers, telecommunicatielesjigion broadcasting and the
internet into a single environment.

With the idea of “information world”, it is beliedethat no meaningful development
can take place without the application of the needia technologies to development
process. The World Bank, (cited in FAO 1998:16&eats:

the information revolution offers Africa a dramatipportunity to

leap frog into the future, breaking out of decadéstagnation and

decline. Africa must seize this opportunity quicklly African

countries cannot take the advantage of the infoinatevolution

and surf this great wave of technological chandeyt may be

crushed by it. In that case, they are likely to &een more

marginalized and economically stagnant in the fattian they are

today.
Development in Africa is then hinged on the adaptmd the use of the new media
technologies. The idea is that they will enablei&sfrto leapfrog into the future of
buoyancy and progress in every dimension.

3.2 Potentials of New Media Technologies for Devglment

The enormous benefits derived from them have aticcamtinue to bring them to the
fore in nearly every facet of life’s activities. &lexperiences of the developed and fast
developing countries demonstrate clearly that mfton and communication
technologies (ICTs) can be exploited to improvdaowes aspects of human life. Some
of these areas identified by Tiamiyu (2003) inctude
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Vi.

Vil.

viii.

Xi.

poverty alleviation through creation of a more Igkilwork force and building
capacity through the use of ICTs in literary impgoent, in mass information
dissemination, in long distance education, and iwitformal educational
systems.

Stimulation of local economies, small/medium entegs (SMEs) and
employment opportunities through value added ICTs.

Improvement of quality of health care through tise of ICT-based diagnostic
and health status monitoring instruments in hoklpéad health centres.
Provision of educational opportunities, particulddng distance education for
people who would otherwise have been excludedrbydd opportunities.
Improvement in agricultural productivity and comierby using ICTs to
better predict and report weather conditions, tocess agricultural research
data, to disseminate agricultural productivity amdrketing information to
rural communities, and to enable direct commumicatbetween farming
communities and produce markets or stage centres.

Provision of unlimited access to academic resourcaebne books, journals,
research findings, CDs, e-books and participatioe-conferencing or video-
conferencing, joining Usenet groups etc.

Access to significant individuals from across théobg for research
collaboration, thus leading to production of knadge globally and spread of
knowledge on an interpersonal scale.

Creation of more dynamic family relations by brewmkihe barrier of distance
and time, thus meeting the people’s social andhpdggical needs. The use of
social networks like Facebook, My Space, Twitter s been very successful
In connecting people and improving social relations

Improving public administrations by making easieo®omic planning through
faster intra- and inter agency communication arataioation.

Enhancing participatory governance: (the idea dilipusphere) by deploying
ICTs to provide information channels (e.g. websiteslio or TV, phone in
programmes) for governments, legislative houseshiap leaders, and by
using ICTs to facilitate timely access by citizénsgovernment information,
etc.

Enhancing anti-corruption efforts by providing agseto information on
government earnings and expenditure, thus makinggrgment accountable
for the nation’s expenses.

These, among others, are the benefits offered dydéww media technologies. Studies
in Uganda, Kenya and Senegal show that the ICTe ln®d great impacts in the
transformation of these societies for the better.

3.3

Criticisms against New Media Technologies

One notable characteristic of the contemporary production of information and

communication is its capitalist nature (Scholte 2000). Contemporary production of

information and communication has extended the reach of commodification in four

major respects: hardware, software, servicing and content. Hardware refers to the

134



operating equipment through which information and communications are processed.
The production of telephones, computers, satellites, television sets and the like, has
entailed a major expansion of factory-centred industrial capital in the second half of
the twentieth century. Companies, government, universities and households have
spent huge sums to enhance their data processing capacities. The 300,000 ‘desktop’
computer sales in the U.S in 1980 increased by 500% the following year and doubled
again a year later. Today, despite the high-tech meltdown of the late 1990’s,
computer sales grow about 10% per year and more than 130 million computers are
being sold each year around the world. By the end of 2002, one billion PCs had been
sold worldwide (Collins 2004.) In 2004 alone, global sales growth of semi conductors
hit $213 billion (Reuters 2004).

Much surplus accumulation has also been pursued through the production of
software, that is, the thousands of digital programmes that process information and
communications through the hardware. Software producers have included corporate
grants such as Microsoft and Cisco systems, but also hundreds of smaller suppliers.
Programmes to effect Internet communications alone granted sales that run into
billion dollars. Servicing of the hardware and software has also become a large and
profitable industry. Computer technology in particular has required major support.
Specialized companies have deployed tens of thousands of employees across the
world and generated multiple billions of dollars in annual revenue.

Besides, information and communication industries/en widened the scope of
capitalisation with large-scale commodification tbe content that passes through
electronic processing systems. In other words, ¢bavergence of data, ideas,
messages and images through supraterritorial dpasdecome a highly profitable
business. Not only have information and commurocesti become important to
capitalism as facilitations of other processes afuaulation but also as a major
object of accumulation themselves.

Unfortunately, the third world countries like Nigerare at the receiving end of
development in ICTs. While the developed worlds enall the gains, our heavy
dependence on these infrastructures has left ysmatgreat extent, of its maximum
gains. We entirely depend on the North for the wareé, software and content of
ICTs and as a result large amount of capital flighthe North in exchange for the
technologies.
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Thus the huge amount required to get these techiesidave led to ‘digital divide’
because the weak state of our economy means resaane not always available or be
speedily released for the relevant new or exispnggrammes of action. In other
words, the current deep levels of poverty mean ttiatgoals of universal access and
utilization of ICTs for development are greatly h@ared by inability to pay for them.

Displacement of our culture is another criticismtloé new media technologies. The
content of the softwares of these technologieswarstern-based, we are thus daily
bombarded with cultures that are not consistenh wiir customs and norms. A
situation that is causing gradual erosion of oumawlture and thus bring about
cultural homogenization.

It has also been argued that the idea of informatarciety paradigm for development
iIs a resurrection of the extant modernisation thedn the modernisation era,

development was measured in terms of possessionaifcess to media technologies;
telephone, radio, newspapers, magazines and televifhe argument is that if the

modernization philosophy could not deliver the estpd development for the African

countries, consequently, the information societprapch would not (Roach 1996;

Salawu, 2005).

4.0 Conclusion

New media technology and information portals redctigough telecommunication
networks provide a modern way for people to accessgemand, a wide array of
information including establishing direct contactthwdistant expert sources and
government officials. They will deliver the expettbenefits with proper utilization
and management for development purposes.

5.0 Summary
In this unit so far, you have learnt that:

« The new media include the fax, satellite, cableadainsmission, computer,
compact disk, Internet etc.

« Development in Africa is hinged on the adoption #meluse of the new media
technologies.

« The new media technologies will enhance developmentareas such
governance, business, agricultural productivityltme family relations, etc.

- The new media technologies have been criticized emng capitalist,
expensive, elitist and expanding the gap betweenrttormation poor and the
information rich.

Self Assessment Exercise 6.1
Identify the various components that make up tive media.

6.0 Tutor-Marked Assignment
1. What are the potentials of new media technologeslévelopment?
2. In what ways can the new media hinder developmenffrica and what
solutions will you suggest to resolving them?
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UNIT 7: COMMUNITY MEDIA IN DEVELOPMENT COMMUNICATIO N

CONTENTS
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1.0Introduction

The role of communication and media in developmamicess has been stressed.
However, attention has been drawn to the significale of local media in enhancing
development at local level, rural communities eggc This is against the failure of
the urban media in meeting development informatieads of the rural/communities.
The urban media have been criticised to be toostlitvestern-oriented and to
commercial and as a result ‘excommunicating’ thealrgpeople. In this unit, we
discuss the nature of community media and thegmgatls for development.

2.0Objectives
At the end of this unit, you should be able to:
1. Define community media
2. Enumerate the characteristics of community media
3. ldentify the different types of community media
4. Discuss the role that community media can playewetbpment

3.0 Main Content
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3.1  What is Community?

The concept of community in communications disceuras tended to be a construct
of spatial or social parameters, or both. In thet tase, community refers to a specific
geographical territory of or within or under a pautar political entity. This may be
defined as such to include a population under &iqodar political administration,
traditional or otherwise, but certainly constitggionly a small portion of the whole of
the jurisdiction of the state of a country. Thetgdalefinition is often interchanged
with the expression ‘local’.

The social conception sees community in terms dfafed interests, tastes and
values,” and even in “demographic or psychograpdins”. This would mean that
groups of people who identify themselves with gaitr social, economic, cultural or
political-ideological interests, views and orierdas, might constitute a community.
They may or may not all reside in a particular gapgical area such as a city, a
county, or a district under a common political adistrative jurisdiction. In this case,
the members of the community so defined could bendoin different spatial
locations, contiguous to each other or not.

Developments in public and ‘local’ radio systemdicate that definitions of
community in mass communication discourse are tatics They seem to be
influenced more by the purposes, or specifically tharacter, of the audiences for
whom the media are intended. It could be a commuait people residing in a
particular geographic locality, or a populationréfigaa particular social, economic,
cultural or political interest, vision or aspiraticAMARC (the World Association of
Community Radio Broadcasters), with members on @weatinents, put a stamp of
acceptability to this dual character of communityl &ndorsed the definition that the
term could mean “a geographically based group ofqe and/or a social group or
sector of the public who have common or specifierests (AMARC Africa and
Panos Southern Africa, 1998).

3.2  The Nature Community Media
Howley (2005:2) defines community media as:
Grassroots or locally oriented media access inivia$ predicated on a
profound sense of dissatisfaction with mainstreasdien form and
content, dedicated to the principles of free exgms and
participatory democracy, and committed to enhanco@mmunity
relations and promoting community solidarity.
Community media are those media which are develapetl managed by people
sharing common values and aspirations in a smalyrgghically defined area which
promote access and participation for developmemes@ are media, be it newspaper,
radio or television which have been adapted for atsthe community level for the
purpose of development.

Kasoma (1991), in explaining what a rural/communigyvspaper is says it is:
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a regular publication which carries news storidsatures, editorials,
illustrations and/or pictures as well as advertists for rural people. It
is put together and published by rural folk in thewn place.... To
qualify as a rural/community newspaper, theref@gublication should
not only be published in rural areas but shouldoals compiled and
published by villagers themselves.

That explanation emphasizes the geographical comynunterms of locality and the
the audience. It stresses the participation ofmigsnbers in almost all aspects of the
process of mass communication: from ownership atabéshment of the means of
communication to management and production. Otwerdd also equate this system
with the concept of ‘alternative’ media. Masilel@ited in Karikari, 2000:46), for
example sees no distinction between alternative ianethd community media.
According to him:

Alternative media are distinguished by their owhgsand management
structures, their financing, their regulation, th@rogramming and their
policy stances on issues of access and participatio terms of their
ownership and management, alternative media arenoamty-owned

and managed through duly elected representativesdioect and

voluntary community participation. In terms of thgrogramming,

alternative media carry community-oriented prograimgnproduced by
community members for community members. In tefniBedr policy

stances on issues of access and participationfredteve media are
highly responsive to highly targeted audiences arsd# interactive
methods as much as possible

The characteristics of community media include:

I.
il.
ili.
V.
V.
Vi.
Vii.

Local/community ownership and management.
Localised contents and programming;
Decentralised and democratisation of the media;
Participatory and interactive;

Non-profit oriented;

Limited coverage or reach; and

Utilise appropriate, indigenous material and resesir

The need for a separate rural/community media leas Istressed for the following
reasons:

Africa’s rural population has remained a voicelessjority for a long time.
They have been marginalized in the scheme of thamgktheir interests, as it
were, subsumed by the urban interests. This néatsssian alternative media
that will provide a voice for this neglected majgrand bring their interest to
the fore.

Town-based politicians who represent the rural sale@ve not done much to
inspire genuine development at the local level. pbkticians only remember
these communities, especially the rural ones dueilegtion campaign while
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3.3

canvassing for votes; but once the election is oty are forgotten. Local
media will be in a position to represent the lggapulace by reminding these
politicians of their promises and projecting thed® of the communities.
Rural/community media can be a potent tool of comication between the
community and their kin as well as the outside d.oflhe local media inform
community of recent development and opportunitiest tan be explored for
their development. It brings to the attention af thutside world development
problems confronting the local communities with s of attracting external
aid for their assistance.

Imbalance of information flow exists between theatuareas and the urban
centres. The rural areas are grossly under repdayethe urban media, and
where they are reported, it is from the point afwiof town dwellers by the
urban media. Thus, the presence of local mediammake up for this imbalance
and ensure that the rural communities are propsetty adequately covered in
the media (0s0,1990).

Different kinds of community media

Here we look at the various media applicable atdbkel level. You will observe that
we have discussed these media in the previous .UHRitsvever, their use at
rural/community level is the focus here.

Community Radio: The freeing of the airwaves makes access to @dioong
reality. Radio has enormous advantages for commwsée. The technology
offers wide choices to suit different spatial reqments for transmission.
Current technology is conducive to participatorgggamme production and/or
presentation. It affords easy collection, recordamgl playback of events and
issues. Radio can also cover several villages aitesed communities at no
extra cost. The low literacy rates also make il ghie most efficient and
accessible mass medium.

Community Newspaper The generally high illiteracy rate, especiallyrural
and poor communities, makes print media an ambigyoaposition. Literacy
rates are even lower in indigenous languages. Hexvexperience shows that
they can be used effectively for mobilisation foevdlopment, through
organised reading clubs and meetings. Their useueages interest in literacy
among the non-literate. With the absence of reathagerial, community print
materials offer the literate a resource for impngviheir reading skills. For
print media to be most relevant, they must be ghblil in the local languages.

Video: Video as a medium for communities has severetdimns. Without

broadcasting and production on television throughdmitters that reach larger
audiences, video is usually limited to small groaps time. This means that
many units would be required to meet the needsasfyncommunities, or even
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groups in individual communities at a higher cd3te main consumable, the
tapes, is also costly. Maintenance also makes reettegs demands. However,
being audio-visual, video has qualities of effeetigss in imparting knowledge
and skills that other media do not have. It faaiés recording current events
and group activities for recall better than do othand it is thus a medium
with greater potential for credibility for non-litete people. Video is

recommended strongly to support training, educatioand development

programmes.

IV. Audio tapes Using audio tapes for community projects haspbtential for
reaching audiences as groups or as individualsir Tise for group listening,
feedback and production is the preferred appro&bls. creates an atmosphere
for dialogue, discussion, and the promotion of usi@ading and a culture of
healthy debate. Audio tapes can be an effectivéitjalor education in a range
of issues from health, agriculture, voter or elatsi awareness to community
management. This medium, however, raises some sisg@taining to
production and resources. As the community’s néectease, production on a
corresponding scale would require appropriate ifees| e.g. a studio with
more sophisticated equipment.

V. Music, drama, and puppets: Most villages in the region have informal or
formal groups of performing artists. Religious gseusuch as churches have
choirs and some schools have drama clubs. Dramapgrgerforming
professionally from village to village exist in madistricts as well. What are
not so widely organised are puppeteers. These fofmsedia can be popular
and facilitate educational programmes of awarenessing, influence
behaviour formation and contribute to perceptioarnde. But they are most
beneficial as complementary or supplementary elésneifhough live
performances are limited to one audience at a tilmey are effective and
encourage interpersonal encounters and participafibese forms also unearth
creative talents. But they can become more widetessible if performances
are produced and broadcast through other mediaasicidio, video and audio
tapes.

3.4 Potentials of community media for development
Karikari(2000) identified the roles that communityedia can play in development
thus:

1. Peace-building and developmentThe countries are going through, have come
out of, or harbour potential sources of violensimtegrative conflicts. Concerted
and consistent education by mass media in peaamaruights, democratic
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governance and tolerance is very much needed.d@afliet reconstruction also
requires strong media close to and accessiblect tmmmunities.
Socio-economic developmentThe persistence and indeed intensification of
poverty and deprivation calls for renewed interagihe use of media to support
development. Its use for creating general awarenggsarting skills and new
technology utilisation is an objective that communnedia ought to pursue to
support local initiatives and efforts. Potentialigble small enterprises and other
initiatives flounder because of poor managementm@anity media can address
these through direct educational programming.

Literacy and numeracy. This is an area that governments have spent
considerable energy and finances on since indepeedd&oth print media and
radio have been mobilised to promote these obgstiWhatever the results,
declining rates of literacy require that commusitiend opportunities to address
the problem. Mass media in the communities mugpaumr initiate such efforts.
Urban social questions In the recent past, there has been tremendownsxm
in urban populations in the regions of Africa. TéiBes have expanded through
massive rural out-migrations driven by economictdex and civil strife. There
has been no corresponding socio-economic develdpmérnch has resulted in
large numbers of unemployed youths and social problof all sorts have been
aggravated. Crime, prostitution, homelessnesscantlicts have increased. Thus
the cities also need community media for urban ly@uwthich could address the
issues of jobs and projects such as co-operatinaukes to build on the creative
initiatives of the youths themselves. Such medialldgrovide counselling in
health, teenage parenting and social relationsy Mieuld address issues of
solidarity and mutual help, and respond to soméhefchallenges arising from
increasing atomisation and alienation in rapidigvgng cities.

Culture and development The cultural dimensions of freedom in Africa are
enormous. Central to this question is language.Hrgish-speaking countries of
West Africa exemplify the African problem of usirg foreign language for
governance, mass media communication and the educat its young. The
people use their own languages in everyday lifd. tBe laws, constitutions and
institutions of daily governance are all in a fgreilanguage. An essential
characteristic of community media is that they camioate in the people’s own
languages. Community media are critical in respogdo the language question
for the reason that much of indigenous wisdom, Kedge, philosophy and
science, being unwritten, is embedded in the laggud the people. Development
of the languages could open up a new treasureief@e and technology. The
second important reason is that community media &ssist in introducing
minority, remote or marginalised languages into phblic domain. They can
assist in their development and growth which enbatie dignity and self-
confidence of the speakers.

Cultural creativity : Because the creative activities of the peopleusic, poetry
and the arts are in their languages, much of thes®in unrecorded. Media
actually reproducing the people’s creations andeggpces would halt the slow
death of their cultural heritage.
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7. Democracy and good governancelhe one guarantee for political stability and
democratic governance is the involvement of popwuacial classes in the
democratic processes beyond the formal periodes mif voting. Long term and
systematic education in the principles and valuedeonocratic culture, and the
consistent involvement of the people in enforcingcoantability, and in
discussions of public affairs also help in streegihg democracy and good
governance. One condition of this is media thatam@untable and responsive to
popular sentiments. It requires media that conistaptovide voices for the
community to question the prevailing assumptionthefvoice of authority.

4.0 Conclusion

The idea of community media is to enhance developraethe local level, since the
urban based media have failed to achieve this gerp@ommunity media can create
conditions for marginalised communities to haveirtlmavn voices. They have the

potentials to enhance the opportunities for theewiénjoyment of freedom of

expression and enrich and make real the realisafiomedia pluralism.

5.0 Summary
In this unit so far, you have learnt that:
e Community media are meant for development at |sa|
» They are managed by the people, accessible and $er\people’'s
development needs.
* They are instrument of dialogue, peace-buildingication and mobilisation of
people for development purposes.

Self Assessment Exercise
Discuss the role that community media can playewvetbpment.

6.0 Tutor-Marked Assignment 7.1
1. What is community media?
2. What are the characteristics of community media?
3. Are the local media necessary for development
4. Identify and describe different types of commumitgdia that you know
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MODULE 4: THEORIES AND MODELS OF DEVELOPMENT
COMMUNICATION

Unit 1 Development communication related theories

Unit 2 Diffusion of innovation theory
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UNIT 1: DEVELOPMENT COMMUNICATION RELATED THEORIES

CONTENTS
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3.2  Health Belief Model
3.3 Theory of Reasoned Action/Theory of Planneds&eur
3.4  Social Cognitive Theory
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5.0 Summary
6.0 Tutor-Marked Assignment
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1.0Introduction

A theory presents a systematic way of understanelegts or situations. It is a set of
concepts, definitions, and propositions that explar predict these events or
situations by illustrating the relationships betweeariables. Theories must be
applicable to a broad variety of situations. Theg, &y nature, abstract, and don’t
have a specified content or topic area. Like engatiyee cups, theories have shapes
and boundaries, but nothing inside. They becoméuuséhen filled with practical
topics, goals, and problems.

Theory gives planners tools for moving beyond tidui to design and evaluate health
behaviour and health promotion interventions basednderstanding of behaviour. It
helps them to step back and consider the largéurpi¢Glanz, Lewis & Rimer, 1997).
Like an artist, a program planner who grounds heilterventions in theory creates
innovative ways to address specific circumstanklesor she does not depend on a
“paint-bynumbers” approach, re-hashing stale idbas,uses a palette of behaviour
theories, skillfully applying them to develop ungjuailored solutions to problems.

In order to change behaviour, campaign designeesl ne understand why people
behave the way they do. Just as theory is imporfi@nicampaign strategy, it is
important for campaign evaluation. Providing thenpaign with a theoretical base
can both support its development and serve as ia b&asits implementation and
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evaluation. While a number of theories are relevardevelopment communication,
we only examine four of them in this unit.

2.00bjectives

At the end of this unit, you should be able to:
» ldentify the theories that are application to depehent communication.
» Explain the core assumptions of those theories.
» Describe the application of those theories to dgu®lent communication.

3.0 Main Content

3.1  AGENDA-SETTING THEORY

Agenda setting refers to the operation of the mediah results in prioritisation of
the issues that arise and engage the attentidre@dciety. Thereby the issues focused
upon by the media become the issues that the patdiepts as important for attention
and discussion (McQuail, 2005:512). In other woritlss the process whereby the
news media lead the public in assigning relativpdrtance to various public issues
(Zhu and Blood, 1997). The media agenda influenmésic agenda not by saying
‘this issue is important’ in an overt way but byigg more space and time to that
issue and by giving it more prominent space ané.tim

Cohen’s (1963:13) study of foreign policy has baestimulant of the agenda setting
research. Cohen notes that the press:

may not be successful much of the time in telliegpfe what to

think, but it is stunningly successful in tellirtg readers what to

think about. And it follows from this that the wblboks different to

different people, depending not only on their peeddonterests, but

also on the map that is drawn for them by the wsiteditors and

publishers of the papers they read.

McCombs and Shaw’s (1972) investigation lends gteadence to the agenda setting
hypothesis. They did a content analysis of newssaged television coverage of the
1968 American presidential election. The analysisastdered the time and space
accorded to various issues and served as a repaggerof media agenda. McCombs
and Shaw then interviewed 100 undecided votertenCGhapel Hill, North Carolina
area and asked them what issues they believed mest important. This public
opinion polling served as representation of thelipuagenda. In looking at the
relationships between the two variables (that isdian agenda and public agenda),
McCombs and Shaw found an incredible correlatidre public agenda was a virtual
reflection of the media agenda.

Severin and Tankard (1997) define this agendangetfirocess as the media’s
capability, through repeated news coverage, ofngithe importance of an issue in
the public’'s mind. It is a causal hypothesis sugggsthat media content has an
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influence on the public perception of the impor&amd issues. They argue that the
media can be used to influence policies and thepeayple think. Moreover, since the

treatment of the children’s rights by individualisdes heavily on their attitudes and

behaviour, the media, through the agenda settingass, can immensely change them
into positive attributes towards the children’shtig

As contained in Folarin (2005), the elements inedlin agenda setting include:
» The quantity or frequency of reporting by the media
* Prominence given to the reporting.
» The degree of the conflict generated in the reports
* Cumulative media-specific effects over time.

Lang and Lang (1983) expanded further on agendmgdby introducing agenda
building which they break into six steps:

1. The press highlights some events or activitiesraakles them stand out.

2. Different kinds of issues require different kindelaamounts of news coverage
to gain attention.

3. The events and activities in the focus of attentiarst be ‘framed’, or given a
field of meanings within which they can be undeosto

4. The language used by the media can affect pereepfithe importance of an
issue.

5. The media link the activities or events that hagedme the focus of attention
to secondary symbols whose location on the politleadscape is easily
recognised.

6. Agenda building is accelerated when well-known amddible individuals
begin to speak out on an issue.

The concept of agenda building introduced here esigghat the process of putting an
issue on the public’s agenda takes time and ggesigh several stages. It suggests
that the media frame an issue and the code wosdube to describe it can have an
impact; and that the role of well-known individualsmmenting on the issue can be
an important one. Agenda setting concept thus saiseportant questions of
responsibility for the journalists. The labels tf@irnalists apply to events can have
an important influence on whether the public patgendion to the issues connected
with the event (Severin and Tankard, 1997).

The agenda setting theory thus provides the basigXamining how the press has
been able to set agenda for development issuesdigning relative importance to
them through frequency of reporting, the prominegoen to such reports and the
conflict generated in them.

3.2  Health Belief Model
The Health Belief Model (HBM) is a psychological d& that attempts to explain and
predict health behaviors. This is done by focusomgthe attitudes and beliefs of
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individuals. The HBM was first developed in the 085by social psychologists
Hochbaum, Rosenstock and Kegels working in the Buhlic Health Services. The
model was developed in response to the failure &fea tuberculosis (TB) health
screening program. Since then, the HBM has beeptedao explore a variety of
long- and short-term health behaviors, includingusé risk behaviors and the
transmission of HIV/AIDS.

The HBM is based on the understanding that a pessibtake a health-related action

(i.e., use condoms) if that person:

1. feels that a negative health condition (i.e., Hteh be avoided,

2. has a positive expectation that by taking a recont®eé action, he/she will avc
a negative health condition (i.e., usingndoms will be effective at preventi
HIV), and

3. believes that he/she can successfully take a reemued health action (.
he/she can use condoms comfortably and with concigle

The HBM was spelled out in terms of four construefzresenting the perceived threat
and net benefits: perceivetisceptibility,perceivedseverity,perceivedbenefits,and
perceivedoarriers.

Concept Definition Application
Perceived Susceptibility | One's opinion of chance®efine population(s) at
of getting a condition risk, risk levels;

personalize risk based on a
person's features or
behaviour; heighte
perceived susceptibility i
too low

—_n )

Perceived Severity One's opinion of howSpecify consequences pf
serious a condition and itghe risk and the condition
consequences are

Perceived Benefits One's belief in the efficacyDefine action to take; how

of the advised action towhere, when; clarify the
reduce risk or seriousnespositive effects to be
of impact expected.

Perceived Barriers One's opinion of theldentify and reduce
tangible and psychologicabarriers through
costs of the advised actionreassurance, incentives,

assistance

Cues to Action Strategies to  activateProvide how-tg
"readiness” information, promote

awareness, reminders.

Self-Efficacy Confidence in one's abilityProvide training, guidance
to take action in performing action.
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SOURCE: (Glanz, Lewis, & Rimer, 1997)

These concepts were proposed as accounting fotgxedpeadiness to act." An added
conceptcues to actionwould activate that readiness and stimulate dwelmviour. A
recent addition to the HBM is the conceptself-efficacyor one's confidence in the
ability to successfully perform an action. This cept was added by Rosenstock and
others in 1988 to help the HBM better fit the cbafies of changing habitual
unhealthy behaviours, such as being sedentary,ismakr overeating.

The Health Belief Model has been applied to a bn@adyje of health behaviors and
subject populations. Three broad areas can beifiéenConner & Norman, 1996): 1)
Preventive health behaviors, which include heattmmwting (e.g. diet, exercise) and
health-risk (e.g. smoking) behaviors as well ascwation and contraceptive
practices. 2) Sick role behaviors, which refer mmpliance with recommended
medical regimens, usually following professionagfosis of illness. 3) Clinic use,
which includes physician visits for a variety oasens.

3.3 Theory of Reasoned Action/Theory of Planned Bakiour

This theory provides a framework to study attituttegard behaviors. It suggests that
performance of a given behaviour is primarily detieed by the intention to perform
that behavior. In other words, the most importaetetminant of a person's behaviour
is behaviour intent. The individual's intentitmperform a behaviour is a combination
of attitudetoward performing the behaviour and subjective nofime individual's
attitudetoward the behaviour includes; Behavioural beksfluations of behavioural
outcome, subjective norm, normative beliefs, amdrtiotivation to comply.

If a person perceives that the outcome from perfognbehaviour is positive, she/he
will have a positive attitude forward performingtibehaviour. The opposite can also
be stated if the behaviour is thought to be negalivrelevant others see performing
the behaviour as positive and the individual isivadéd to meet the exceptions of
relevant others, then a positive subjective n@mxpected. If relevant others see the
behaviour as negative and the individual wants &etthe expectations of these
"others", then the experience is likely to be aateg subjective norm for the
individual. Attitudesand subjective norrare measured on scales (as an example the
Likert Scale) using phrases or terms such as lité#k, good/bad, and agree/disagree.
The intent to perform a behaviour depends uponpiteeluct of the measures of
attitude and subjective norm. A positive produdtigates behavioural intent (Glanz,
Lewis, & Rimer, 1997).

TRA works most successfully when applied to behavidbes are under a person's
volitional control. If behaviours are not fully uaxdvolitional control, even though a
person may be highly motivated by her own attituded subjective norm, she may
not actually perform the behaviour due to intermgnénvironmental conditions. The
Theory of Planned Behaviour (TPB) was developegrtalict behaviours in which

individuals have incomplete volitional control.
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The major difference between TR#d TPBis the addition of a third determinant of
behavioural intention, perceived behavioural cdntPerceived Behavioural contrial
determined by two factors: Control Beliefs and Rered Power. (Madden, Ellen
&Ajzen,1992). Perceived behavioural control indesathat a person's motivation is
influenced by how difficult the behaviours are maved to be, as well as the
perception of how successfully the individual cangcannot, perform the activity. If a
person holds strong control beliefs about the erist of factors that will facilitate a
behaviour, then the individual will have high peveel control over a behaviour.
Conversely, the person will have a low perceptiédncantrol if she holds strong
control beliefs that impede the behaviour. Thixpption can reflect past experiences,
anticipation of upcoming circumstances, and thieudats of the influential norms that
surround the individual.

Behavioural Beliefs Attitude towards the Behavior
The person’s beliefs that The judgment that performing the
the behaviour leads to 2| behavioris good or bad

certain outcomes and his
evaluations of those
outcomes

Behavioral intention

A person’sintention to
perform or not to perform
the behavior

Behaviour

Normative Beliefs

The person’s belief that
people who are important
to him think he should or
should not perform the
behaviour and his
motivation to comply

Subjective Norms

The judgment that people who
are importantto him feel he
should or should not perform the
behavior

3.4  Social Cognitive Theory (SCT)

Social Cognitive Theory (SCT) describes a dynanoiegoing process in which
personal factors, environmental factors, and huimaimaviour exert influence upon
each other.

According to SCT, three main factors affect thelitkood that a person will change a

health behaviour: (1) self-efficacy, (2) goals, a(®) outcome expectancies. If

individuals have a sense of personal agency ore$ithacy, they can change

behaviours even when faced with obstacles. If theyot feel that they can exercise

control over their health behaviour, they are notivated to act, or to persist through
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challengesAs a person adopts new behaviours, this causesgebkam both the
environment and in the person. Behaviour is nopkima product of the environment
and the person, and environment is not simply duyrbof the person and behaviour.

SCT evolved from research on Social Learning Thg@yT), which asserts that
people learn not only from their own experiencas, oy observing the actions of
others and the benefits of those actions. Bandpdated SLT, adding the construct of
self-efficacy and renaming it SCT. (Though SCThe tlominant version in current
practice, it is still sometimes called SLT.) SCTengrates concepts and processes from
cognitive, behaviourist, and emotional models oh&wour change, so it includes
many constructs. It has been used successfullyeasrtderlying theory for behaviour
change in areas ranging from dietary change to quitrol.

Reciprocal determinisndescribes interactions between behaviour, persi@uibrs,
and environment, where each influences the others.

Behavioural capabilitystates that, to perform a behaviour, a person knsiv what
to do and how to do itExpectationsare the results an individual anticipates from
taking action. Bandura considesslf-efficacythe most important personal factor in
behaviour change, and it is a nearly ubiquitousstract in health behaviour theories.
Strategies for increasing self-efficacy include:ttisg incremental goals (e.qg.,
exercising for 10 minutes each day); behaviouratracting (a formal contract, with
specified goals and rewards); and monitoring amtfeecement (feedback from self-
monitoring or record keepingObservational learningor modeling refers to the
process whereby people learn through the expeseoteredible others, rather than
through their own experience.

Reinforcementare responses to behaviour that affect whetheotoome will repeat it.
Positive reinforcements (rewards) increase a pé&slikelihood of repeating the
behaviour. Negative reinforcements may make redeb&haviour more likely by
motivating the person to eliminate a negative shirme.g., when drivers put the key
in the car’s ignition, the beeping alarm remindenthto fasten their seatbelt).
Reinforcements can katernal or external Internal rewards are things people do to
reward themselves. External rewards (e.g., tokeentives) encourage continued
participation in multiple-session programs, but eyafly are not effective for
sustaining long-term change because they do nattdvod person’s own desire or
commitment to change.

4.0 Conclusion

The agenda setting theory is majorly for creatibawareness on development issues
through the mass medidhe Health Belief Model (HBMgddresses the individual’s
perceptions of the threat posed by a health prollemsceptibility, severity), the
benefits of avoiding the threat, and factors inficiag the decision to act (barriers,
cues to action, and self-efficacyjhe Theory of Planned Behaviour (TR&jamines
the relations between an individual's beliefs, tattes, intentions, behaviour, and
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perceived control over that behaviour. Social CowgaiTheory (SCT) describes a
dynamic, ongoing process in which personal factersyironmental factors, and
human behaviour exert influence upon each other.

5.0Summary
In this unit so far you have learnt that:
* Agenda setting involves the process whereby thesmaedia lead the public in
assigning relative importance to various publiciess
* The health belief model emphasized the influenceexdple’s belief on the
behaviour they show on a given health issue.
» Theory of reasoned action says that the most irapbrteterminant of a
person's behaviour is behaviour intent which isarmably influenced by
combination of attitudéoward performing the behaviour and subjective norm

Self Assessment Exercise 4.1
Discuss the factors that influence behavioural gkaaccording to social cognitive
theory.

6.0 Tutor-Marked Assignment

Define agenda setting of the mass media.

What are the elements of agenda setting?

What components make up agenda building by theafledi

What are the core assumptions of health belief t?ode

What is the major difference between theory of sead actionand theory of
planned behaviour?

arwbdPE
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1.0Introduction

This theory deals with the spread of social chatigdescribes the process by which
social change is effected in the society and thewsa factors that influence-either
positively or negatively the change.

2.0 Objectives
At the end of this unit, you should be able to:
» Define the following terms:
— Diffusion
— Innovation
— Innovation-decision process
— innovativeness
— innovation rate of adoption
— Social system
» List the elements of diffusion of innovation
» List and explain the attributes of an innovation
* |dentify and explain the stages involved in Innawa&tdecision process
» List and describe different types of innovation pigos
» Explain the factors that determine the innovatiate 10f adoption.

3.0 Main Content

Rogers (1962) definediffusion as the process by which an innovation is
communicated through certain channels over timengntbe members of a social
system. Diffusion is a special type of communmatconcerned with the spread of
messages that are perceived as new ideas. Theefeaients in the diffusion of new
ideas are: (1) an innovation, (2) which is commated through certain channels, (3)
over time, (4) among the members of a social system
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3.1 AnlInnovationis an idea, practice, or object perceived as ngarbindividual
or other unit of adoption. The characteristics ofi@novation, as perceived by the
members of a social system, determine its rate dufp@on. Five attributes of
innovations are: (1) relative advantage, (2) coibpdy, (3) complexity, (4)
trialability, and (5) observability.

1) Relative Advantage: The degree to which the innowais perceived to be
superior to current practice

2) Compatibility: The degree to which the innovatisrperceived to be consistent
with socio-cultural values, previous ideas, angnceived needs

3) Complexity: The degree to which an innovation idficliit to use or
understand.

4) Trialability: The degree to which the innovationnche experienced on a
limited basis

5) Observability: The degree to which the resultafinnovation are visible to
potential adopters

Re-invention is the degree to which an innovat®ohanged or modified by a user in
the process of its adoption and implementation.

3.2 A Communication channelis the means by which messages get from one
individual to another. We categorize communicatibannels into two.

(1) Interpersonal or Mass media in nature.

(2) Originating from either local or cosmopolite sowgce
Interpersonal channels involve a face-to-face exgbabetween two or more
individuals. Mass media channels are means of rdiisg messages involving a
mass medium such as radio, television, newspapedssoon, whichenable a source
of one or a few individuals to reach an audienceany.

Most individuals evaluate an innovation, not on tesis of scientific research by
experts, but through the subjective evaluationsedr-peers who have adopted the
innovation. These near-peers thus serve as rotelsiowhose innovation behaviour
tends to be intimidated by others in their system.

3.3 Time

Time is involved in diffusion at three levels:
(1) the innovation-decision process,

(2) innovativeness, and

(3) an innovation’s rate of adoption.

1. The innovation-decision processis the mental process through which an
individual (or other decision-making unit) passeeni first knowledge of an
innovation to forming an attitude toward the inntbe@a, to a decision to adopt or
reject, to implementation of the new idea, anddoficmation of this decision. This
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process consists of five stages: knowledge, pesuadecision, implementation, and
confirmation.

1. Knowledge (Awareness stage): the individual (origlen-making unit) is
exposed to the innovation’s existence and gainsesemderstanding of how it
functions;

2. Persuasion (Interest stage): the individual (oreotHecision-making unit)
forms a favourable or unfavourable attitude towtarlinnovation;

3. Decision (Evaluation stage): the individual (or esthdecision-making unit)
engages in activities that lead to a choice to adopeject the innovation;

4. Implementation (Trial stage): the individual (omet decision-making unit)
puts an innovation into use; and

5. Confirmation (Adoption stage): the individual (ather decision-making unit)
seeks reinforcement for an innovation-decisionaalyemade, but may reverse
this decision if exposed to conflicting messagesuathe innovation.

The decision stage leads

(1) to adoption, a decision to make full use ofimmovation as the best course of
action available, or (2) to rejection, a decisiont to adopt an innovation.

Discontinuance is a decision to reject an innovaéfier having previously adopted it
(Wejnert 2002). Two types of discontinuance arg¢réplacement discontinuance, in
which an idea is rejected in order to adopt a bettea that superseded it, and (2)
disenchantment discontinuance, in which an idearegcted as a result of

dissatisfaction with its performance.

2. Innovativenessis the degree to which an individual or other whiadoption is
relatively earlier in adopting new ideas than othembers of a social system. We
specify five adopter categories, classificationgh# members of a social system on
the basis of their innovativeness:

(1) innovators,

(2) early adopters,

(3) early majority

(4) late majority, and

(5) laggards.
Innovators are venturesome types that enjoy beingthe cutting edge. The
innovation’s possible benefits make it exciting;e thnnovators imagine the
possibilities and are eager to give it a try. Tihmlementation and confirmation
stages of the innovators’ innovation-decisionsadrearticular value to the subsequent
decisions of potential adopters.

Early adopters use the data provided by the inmosatimplementation and
confirmation of the innovation to make their owroption decisions. If the opinion
leaders observe that the innovation has been eiéetdr the innovators, then they
will be encouraged to adopt. This group earnsaesfor its judicious, well-informed
decision-making, and hence this group is where nopstion leaders in a social
system reside. Much of the social system doesan the inclination or capability to
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remain abreast of the most recent information abmdvations, so they instead trust
the decisions made by opinion leaders. Additignathuch of the social system
merely wants to stay in step with the rest. Siop@ion leader adoption is a good
indicator that an innovation is going to be adodigdnany others, these conformity-
loving members are encouraged to adopt.

So a large subsection of the social system follews with the trusted opinion

leaders. This is the fabled tipping point, whdre tate of adoption rapidly increases.
The domino effect continues as, even for those at@cautious or have particular
gualms with the innovation, adoption becomes a swtgeas the implementation of
the innovation-decisions of earlier adopters resukocial and/or economic benefit.
Those who have not adopted lose status or econwiaility, and this contextual

pressure motivates adoption.

The last adopters, laggards, can either be vedytimaal or be isolates in their social
system. If they are traditional, they are suspisiof innovations and often interact
with others who also have traditional values. hiyt are isolates, their lack of social
interaction decreases their awareness of an inlovatdemonstrated benefits. It
takes much longer than average for laggards totadopvations.

Finally, the adopter categories have different camication behaviour. Earlier
adopters have more social participation, are maghlyn interconnected in the
interpersonal networks of their system, are mossrmpolite, have more change agent
contact, greater exposure to mass media channelgteg exposure to interpersonal
communication channels, engage in more active mmétion seeking, have greater
knowledge of innovations, and a higher degree afiop leadership.

3. Innovation rate of adoption is the relative speed with which an innovation is
adopted by members of a social system. Variabfestats rate of adoption as:
* the type of innovation-decision,
» the nature of communication channels diffusing theovation at various
stages in the innovation process,
» the nature of the social system, and
» the extent of change agents’ efforts in diffusing innovation.

3.4 A social systems a set of interrelated units that are engaggdiirt problem-
solving to accomplish a common goal. A system bk@acture, defined as the
patterned arrangements of the units in a systentimgives stability and regularity to
individual behaviour in a system. Social systemslwa characterized as heterophilous
or homophilous. On one hand, heterophilous sagistems tend to encourage change
from system norms. In them, there is more intevadbetween people from different
backgrounds, indicating a greater interest in beexgosed to new ideas. These
systems have opinion leadership that is more ininvdecause these systems are
desirous of innovation. On the other hand, homopkisocial systems tend toward
system norm@Vejnert2002). Most interaction within them is between gledfrom
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similar backgrounds. People and ideas that diffan the norm are seen as strange
and undesirable. These systems have opinion l&agethat is not very innovative
because these systems are averse to innovation.

For heterophilous systems, change agents can doateon targeting the most elite
and innovative opinion leaders and the innovatialh twckle-down to non-elites. |If
an elite opinion leader is convinced to adopt amowation, the rest will exhibit
excitement and readiness to learn and adopt ie ddmino effect will commence
with enthusiasm rather than resistance.

For homophilous systems, however, encouraging iffiescbn of an innovation is a
far more difficult business. Change agents musgietaa wider group of opinion
leaders, including some of the less elite, becausavations are less likely to trickle-
down. Opinion leaders who adopt innovations in bphlous systems are more
likely to be regarded as suspicious and/or disrdigeem their opinion leadership.
Often, opinion leaders in homophilous systems aadiopting innovations in hopes of
protecting their opinion leadership. Generally, iomophilous systems, opinion
leaders do not control attitudes as much as pmiegi norms do. Change agents
must, if possible, communicate to opinion leadec®m@vincing argument in favour of
the innovation that accentuates the compatibilifytlee innovation with system
norms. The opinion leaders will then be able te tisis argument, which will
hopefully resonate with the masses, to support tven adoption decision.

Successful efforts to diffuse an innovation depemal characteristics of the
situation. To eliminate a deficit of awareness ofienovation, mass media channels
are most appropriate. To change prevailing atguabout an innovation, it is best to
persuade opinion leaders. Further, what we firtlas in homophilous social systems
are likely to frustrate change agents with thesigtance to innovation. It is only for
heterophilous social systems that pushing an inirmvé#o the elusive tipping point is
a relatively easy thing to do. Norms are the eshbtd behaviour patterns for the
members of a social system.

Opinion Leadership is the degree to which an individual is able tdluence
informally other individuals’ attitudes or overt hmeviour in a desired way with
relative frequency.

The critical mass occurs at the point at which enough individualsenadopted an
innovation that the innovation’s further rate obption becomes self-sustaining. The
critical mass is particularly important in the dsfon of interactive innovations like e-
mail, cellular telephones, and teleconferencing,eneheach additional adopter
increases the utility of adoption for all adopters.

Interactivity is the degree to which participants in a commurmoaprocess can
exchange roles in, and have control over, theiuadwiscourse.
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A threshold is the number of other individuals who must beagegl in an activity
before a given individual will join that activityAn innovator has a low threshold of
resistance to adopting a new idea, and so fewdqpmerpersonal network influences
are needed for adoption.

a) Decentralized diffusion systems are most apprapriat certain conditions,
such as for diffusing innovations that do not imeok high level of technical
expertise, among a set of users with relativelgfogteneous conditions.

b) Certain elements of centralized and decentralizéfdistbn systems can be
combined to form a hybrid diffusion system thatqualy fits a particular
situation.

A change agentis an individual who attempts to influence cliénitsnovation-
decisions in a direction that is deemed desiralylealchange agency(Orr, 2003).
Change agents face two main problems:
a) their social marginality, due to their position nvay between a change agency
and their client system, and
b) information overload, the state of an individualaosystem in which excessive
communication inputs cannot be processed and lessting to breakdown.

Seven roles of the change agent are:

to develop a need for change on the part of clients
to establish an information-exchange relationship,
to diagnose problems

to create an intent to change in the client,

to translate an intent into action,

to stabilize adoption and prevent discontinuanod, a
to achieve a terminal relationship with clients.

NoohkrwhpE

A change agent’s relative success in securing dbeteon of innovations by clients is
positively related to:

the extent of change agent effort in contactingrnts.

a client orientation, rather than a change ageneyation,

the degree to which the diffusion program is contg@tvith clients’ needs,

the change agent’'s empathy with clients,

his or her homophily with clients,

credibility in the client’s eyes,

the extent to which he or she works through opiméaalers, and

increasing clients’ ability to evaluate innovations

O~Nok~whE

An aide is a less than fully professional change agent wtemsively contacts clients
to influence their innovation-decisions(Orr, 200Rpt only do aides provide lower-
cost contacts with clients than is possible withf@ssional change agents, but they are
also able to help bridge the heterophily gap betwpeofessionals and clients,
especially lower-socioeconomic clients. Aides h&ss competence credibilithe
degree to which a communication source or charmekerceived as knowledgeable
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and expert, but they have greater safety credibilihe degree to which a
communication source or channel is perceived astvarthy. Inauthentic
professionalization is the process through whichide takes on the dress, speech, or
other identifying marks of a professional changerag

Consequences of Innovations

A final way in which a social system influencesfdion is consequences, the
changes that occur to an individual or to a sogyatem as a result of the adoption or
rejection of an innovation.

Consequences are classified as:

1. Desirable versus undesirable: Desirable conseqaearethe functional effects
of an innovation for an individual or for a socialstem. Undesirable
consequences are the dysfunctional effects of movation to an individual or
to a social system. It is often difficult to avouhlue judgements when
evaluating consequences as desirable or undesirdtd@y innovations cause
both positive and negative consequences, andtiiuis erroneous to assume
that the desirable impacts can be achieved witladsd experiencing the
undesirable effects.

2. Direct versus indirect: Direct consequences arecki@nges to an individual or
a system that occur in immediate response to amvatmon. Indirect
consequences are the changes to an individuasystam that occur as a result
of these direct consequences.

3. Anticipated versus unanticipated: Anticipated caopsa:ces are changes
brought on by an innovation that are recognizediatehded by the members
of a system. Unanticipated consequences are chadhgeare neither intended
nor recognized by the members of a system.

4.0 Conclusion

Three intrinsic elements of an innovation: (1) forime directly observable physical
appearance and substance of an innovation, (2Jidume¢he contribution made by the
innovation to the way of life of individuals or tbhe social system, and (3) meaning,
the subjective and frequently subconscious peraeif the innovation by members
of the social system, affect its level of adopti@mange agents more easily anticipate
the form and function of an innovation for theiiedlts than its meaning.

5.0 Summary
In this unit so far, you have learnt that:
» Diffusion as the process by which an innovationcaenmunicated through
certain channels over time among the members otialsystem.
* The characteristics of an innovation, as percelwedhe members of a social
system, determine its rate of adoption.
* Time is involved in diffusion in (1) the innovatiatecision process, (2)
innovativeness, and (3) an innovation’s rate ofpido.
* The innovation-decisionprocessis the mental process through which an
individual (or other decision-making unit) passesnf first knowledge of an
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innovation to forming an attitude toward the innbva, to a decision to adopt
or reject, to implementation of the new idea, andconfirmation of this
decision

» The nature of social system determines its disjposito accepting an
innovation.

Self Assessment Exercise 4.2
1. Define or explain the following terms:
— Diffusion
— Innovation
— Innovation-decision process
— innovativeness
— innovation rate of adoption
— Social system
— Opinion leadership
— Threshold
— Change agent
— An aide

6.0 Tutor-Marked Assignment

In this unit so far, you have learnt that:

What are the attributes of an innovation?

Explain the attributes of an innovation

List and describe different types of innovation pigos

Discuss the factors that determine the innovatabe of adoption
Enumerate the roles of change agents

Highlight the factors that will determine the suss®f change agent in
securing the adoption of innovations by clients

Noohkhwd
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UNIT 3: ACADA MODEL OF DEVELOPMENT COMMUNICATION
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1.0 Introduction

Communication for development may be defined assaarched and planned process
crucial for social transformation and operatingotlgh three main strategies:
advocacy to raise resources and political and bkdegdership commitment for
development goals; social mobilization for widentjgdpation and ownership; and
programme communication for bringing about changeknowledge, attitudes and
practices among specific participants in program(sCEF, n. d.).

2.0 Objectives
At the end of this unit, you should be able to:
* |dentify the elements of ACADA model
* Enumerate the activities involved in communicatolysis.
» Discuss the details of activities at the desiggesiaf ACADA model
» Highlight the key communication activities at thatian stage of ACADA
model

3.0 Main Content

The ACADA communication planning model is basedtib@ widely used Triple A
planning cycle (assessment, analysis, action) adifim® to suit communication
planning needs. Its circular format emphasizes rthiterative nature of planning.
ACADA stands forAssessmenCommunicationAnalysis,Design andAction.
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ACADA Communication ssessment
Planning Process

Evaluation

*Situation Report

ommunication nalysis

*Problen Analysis/Statement

* Behaviour Analysis

*Participant Ainalysis

+ Communication Cha$1e'l Analysis

Research &

+ Implement Plan

MonitO I"I ng + Communication Objectives

+ Evaluation Indicators

StrategyFlan

+ Message & Material development
* Pre-testing & Revisions
+ Materials Dissemination & Training plan « Advocacy

* Maonitoring & Evaluation plan Select/Determine * Social Mobilisation
+plan of Action \ sStrategies/Activties + Behaviour Development
*Partners/Roles Communcation

* Channels
+ Approach, Appeal, Tone

The result of this strategic planning process is # development of anintegrated
communication strategy:

3.1

that is based on research

that considers individuals, families and commusitrgthin their environment
& from their perspective

that encourages & fosters community participation

with realistic, measurable objectives & indicators

with culturally relevant approaches and messagasntlatch the existing levels
of KAPBs.

Assessment

Assessment is the first step in preparation fommlag and implementation of
effective communication activities. In this stem effort is made to document the
status of the programme as a whole and identif)cesges, weaknesses, lessons,
issues, problems, participants, behaviours, credibknnels, etc. Assessment should
look at all aspects of the programme, not just compation aspects alone.

The main activity in assessment, then, is to idignthat information is missing and
to design and carry out research to fill in the gaphe following are examples of
documents that could be reviewed during assessment:

Reports and other surveillance records
Relevant research reports
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» Existing policies and practices
* Planning guidelines at all levels

In any communication strategy, information is gatide through research to
understand its:

* Nature

» Characteristics

» History and current status

* Those involved

» Socioeconomic environment

3.2 Communication analysis

3.2.1 Problem analysis and formulation

The problems identified during assessment may egproblems in their own right,
but manifestations, causes or explanations of tam mproblems. It is important then
to begin analysis with the development problemilfitsather than discussing which
media to use or what messages to disseminate. &ty painting a clear picture of
the problem will it become evident which groups p&ople, performing particular
behaviours with appropriate resources, need tonkelied in the communication
programme. Analysis also helps to develop messagdsstrategies that introduce,
teach or reinforce performance of desired behavimare effectively (UNICEF

(1999).

Problem analysis enables us to analyse, in an rated) manner, the problems
identified during assessment. In doing this, weinisiish between problems that are
behavioural in nature and those that are not. From on the focus is on behavioural
problems and the problem analysis results will beduto arrive at a strong problem
statement.

The problem statement answers the following goest
What is happening (are people doing/not doing) ihatproblem?
Where and when does it usually take place?
Whom does it affect?
What are the primary effects of the problem?
What are the possible causes?

arwbdPE

The problem statement should be put in terms oft\wkaple are or are not doing so
that
it will be clear what aspects of the problem a camitation programme can address.

3.2.2 Determine problem behaviour(s) to address
To determine problem behaviours to address:
» Review all the behavioural causes identified ahove.
 Rate and prioritize behavioural causes on the bakighangeability and
importance.
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» Out of important and changeable behaviours, seleetto three behaviours to
address.

Only a few problem behaviours (no more than thee)uld be selected at any one
time. The fewer the problems, the easier it iscame up with a focused plan that will
achieve demonstrable results.

What people know or think is important to healtbgmammes. But it is what they do
or fail to do that ultimately impacts programme iagement directly. For this reason,
communication programmes should focus on behavemu not knowledge or
attitudes.

Changes in knowledge and attitudes are only intdiae aims in communication for
development. Properly planned, behaviour-driven maomcation should

automatically address concerns about knowledge aititides as part of the
communication package. Communication is only eifectwhen it is applied to

behaviours that can change. The more changeableeti@viour, the more effective
communication interventions are likely to be. Arathfactor to consider is the
importance of the behaviour in solving the key feai

3.2.3 Conduct behaviour analysis

After determining problem behaviours to focus dme nhext step is to analyse the
chosen problem behaviours in order to understaedtbetter and determine the
behaviours to promote in their place. The behagicane analysed on the basis of
research findings.

3.2.4 Conduct participant analysis

During participant analysis, all categories of staiiders that ought to be involved in
the communication effort as either target audienpastners or allies are identified
and analysed. This includes identifying organizaithat can support communication
efforts as well.

The first sets of audience to identify are primarnd secondary target audiences.
Communication target audiences are identified lati@ to key problem behaviours
or behaviours to be promoted. The general audienegified should be reviewed
further to determine whether there is a need taliside them into narrower audience
categories that can be reached more effectively specific targeted communication
efforts. These and related questions should hefpnaanication planners decide on
the sub-categories of the general target audiethegswill finally focus on. Ideally,
each target group identified should be defined tole@st three characteristics. These
characteristics can include marital status, ageel lef education, socio-economic
status, area of residence, religious affiliatiommnber of children, etc.

In addition to determining primary and secondargiances, participant analysis is
concerned with identifying other individuals andtitutions that may be enlisted to
support behaviour change and behaviour developnmetite community. Partners
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may play an advocacy, social mobilization or progmg& communication role. Many
may play more than one role at the same time.

These partners will include: Advocacy partners-sthovho holds the key to
programme acceptance in this community and otiareintial people/groups; Social
mobilization partners-the agency or individuals wdre interested in or working on
development programme and the facilities they h@etworks in the community,

personnel, experience, training facilities, fundignsport, etc.) and Programme
communication partners- are normally based in thmrmunity and can motivate

target audiences to adopt the behaviour being peamno

Conduct channels/media analysis

Channels and media analysis provides answers toltbe/iing questions:

 What channels of communication are available faching the identified
target audiences?

* What are the strengths and weaknesses of eacheatflann

* How effective are the channels in reaching theetaapdiences we wish to
reach with the message(s) we plan to deliver?

* Where do people seek information on the developnssoe? Why do they go
to this particular place or individual? How can tpkace or individual be
integrated in promotion of immunization messages?

Structures through which messages can be disseadin&d reach ultimate
beneficiaries in the community should be closelglgsed and strategic ones selected
and incorporated into the programme. Selection mir@priate structures should
ensure that messages reach intended target auslience

3.2.5 Develop communication objectives
Having carried out the essential assessment arlgsaave are now in a position to
state communication objectives to form the basisurfinterventions.

First, an objective is a statement of the desimed result. The desired end result in
communication for development is change from a lemolbehaviour (such as keeping
children with AFP at home) to a desirable behavi@uch as notifying a health
worker about children with AFP within 24 hours).n& the desired end result is
behaviour change, communication objectives shoeldthted in behaviour (and not
knowledge or attitude) terms.

Second, objectives must be specific and must lhedsta such a way that they can be

interpreted only one way. Vague objectives williierpreted differently by different

people and this will cause confusion. Besides, witgactives are vague, it is difficult

to establish when they have been met or not. Gbgettives are, therefore, SMART:

Specific: Objectives clearly state what is desireterms of the end result.

Measurable: Criteria are specified for how the attpill be measured in terms of
guality, quantity, timeliness and/or cost.

Appropriate: Objectives should be culturally aaddlly acceptable.

Realistic: Objectives should be within realisticnttol of the individual but
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ambitious enough to challenge.
Time-bound: Time (and/or milestones) by which obyexto be achieved is stated.

Communication objectives are derived from the probbehaviour and behaviours to
promote.

3.2.6 Develop strategies and activities

An objective is a statement of the desired endlttdsuthis section we seek an answer
to the question: How do we reach the desired esultfeAs all development workers

know, we get to the objective by developing andlengenting appropriate strategies
and activities. The figure below illustrates thdatienship between objectives,

strategies and activities (UNICEF, 2000).

A strategy is a short statement or phrase indigadigeneral methodology to be used
to achieve a stated objective. In that form, thateshent is too general to be
implemented. It needs to be redefined and amplifede acted upon. Activities

amplify a strategy, giving it the details it neetis be implementable. Example:

training health workers to disseminate key messtmesaretakers. As a strategy, it is
stated in only one phrase that cannot be implerderfietivities give the strategy

greater definition and break it into individual tsithat can be implemented and
scheduled on an action plan.

Objective

How?

How?

lllustration on how to move from objectives
to strategies and activty statements.

3.2. 6 Develop monitoring and evaluation indicators

Many communication programmes omit monitoring amdl@ation, thereby missing
the opportunity to track the performance and impaft their programmes.
Communication planners are urged to break thesgipea and ensure that monitoring
and evaluation indicators are established and appdopriately in EPI programmes.
Monitoring and evaluation activities will enable nemunication planners to gain
greater understanding of their programmes andviags and means of strengthening
them.
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Monitoring and evaluation indicators are drawn rhainffrom programme
objectives/activities and may be classified in ¢hneain categories, depending on the
aspects of the programme to be assessed and hawaieo commencement of the
project evaluation is expected to take place.

Process indicators focus on short-term achieven@nsprogramme and programme
activities and the performance of programme praeansd administrative and logistic
arrangements. These indicators deal with the fafigwquestions: Were activities
implemented as planned? How efficiently? How wédl ddministrative and logistic

arrangements work?

Impact indicators are useful in assessing medium-tdfects of a programme. Impact
evaluation usually uses quantitative research nasthod provides information on the
extent to which programme objectives have beereaeli

Outcome indicators are useful in providing inforfmaton the long-term effects of
programme interventions. In a health programmegaut indicators assess change in
morbidity, mortality, health status and quality lfie. Outcome evaluation uses
guantitative research methods.

3.3 Design
3.3.1 Develop plans for message development
Frizelle, Solomon & Rau (2009) noted that planrfimgmessage development
involves decision-making in three main areas:
» Determining message concepts that will bring abloeidesired behaviour
change.
» Selecting the communication approach.
» Choosing the message appeal or tone.

I.  Determining message concepts

Messages to be communicated depend on target aedidmehaviours to promote and
factors likely to influence target audiences to@dbe desired behaviour.
Good messages:

» Reinforce positive factors identified on the grizbae.

» Address misunderstandings and areas of deficieowlatuge.

» Address attitudes.

* Give the benefits of behaviours being promoted.

» Urge specific action.

» State where to find the services being promoted.

» State where to find help, if needed.

* Address barriers to action.

[I.  Choosing the communication approach
During planning for message development, commuioicgdlanners determine the
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basic communication approach they wish to take.eddmg on the communication
problem and research findings, planners may wighke any or a combination of the
following approaches:

* Informing

» Entertaining

* Persuading

* Educating

* Empowering

lll.  Choosing the message appeal or tone
Communication planners also determine the appaatile messages should have.
Depending on research findings, and the behavitatseed to be promoted,
planners may select any or a combination of thewohg possible message tones:

» Positive or negative

» Rational or emotional

* Mass or individual

* Humorous or serious

* One- or two-sided

» Direct or indirect

» Definite or open-ended

* From a peer or from an authoritative source

3.3.2 Develop plans for material development

Many different materials can be developed to enbanommunication. These

materials should be determined on the basis of tdrget audience and the
channel/setting in which the materials will be usBde worksheet below may be used
in determining the materials to develop.

Materials to develop

Strategy Target Mass media | Group settings| One-on-one
Audience

Advocacy

Social
mobilization

Programme
communication

Training

Programmes should avoid developing posters, catendaoklets and similar
materials merely because many organizations devktp. Educational materials
should be:

» Appropriate to the topic and target audience.
* Appropriate to the context/setting in which theylwe used.
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i.  Draft messages and concepts
After media, materials and editorial format haverbeelected, message developers
now draft messages and sketch concepts for illimtia The drafts and sketches
represent initial ideas of the message developteam. During these initial stages, it
Is advisable to develop several concepts for thmesadea to see which one
communicates the desired message best.

ii. Review, pretest and revise text and concepts
It is advisable always to develop educational nmaterwith the support of a
committee that includes technical experts and smmatives of the key target
audiences. The committee is of invaluable helpemawing and advising on factual
information and other aspects, such as possib&rprdtations and other flaws that
may creep in.

Draft scripts and illustrations should be thordygleviewed by committee members
and other technical people or gatekeepers (suchliggous leaders) and appropriate
changes made. The revised drafts should then hedtes a limited number of

individuals’ representative of the target audiendéaterials should be pretested with
both primary and secondary audiences.

lii.  Development of educational materials

During material development, messages and cont¢eatshave been tested are now
developed and packaged into complete education&rias. Good communication
materials express ideas simply, clearly and diyealking language, images and
examples that target audiences are familiar with.

3.3.3 Develop plans for dissemination
Since the beginning of this planning process, nagursions that go into the
communication plan have been taken. In this sectienthink about how the pieces
will fit together:

* How the messages will reach intended audiences.

* How educational materials will be distributed.

* How educational materials will be used.

Developing the dissemination plan involves, finstatching target audiences with
activities, the settings in which they will takeapk, and materials that will be used to
support those activities. Second, it involves depilg a material distribution strategy
and guidelines on how the materials can best be. use

3.4  Action
Action involves implementing communication actiggifor development programme.
It is organized into four main sections:

» Management structures and processes

» Communication management instruments
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» Staffing and institutional skills
» Key communication activities

3.4.1 Management structures and processes

Organizational structures and work processes inflaghe quality and effectiveness
of activities, including communication activitieSPIl programmes should, therefore,
review their structures to ensure that they haeectipacity to support implementation
of effective communication programmes.

3.4.2 Communication management instruments

The main aim of communication programmes is togabout the desired behaviour
change. The behaviour change process is a complexamd needs to be managed
effectively using appropriate instruments. Thesduite:

o Communication strategy plan and plan of action-mfothe basis for
implementing communication activities and shouldibeeloped regularly with
the participation of all development agents andneas.

* Monitoring system and monitoring formats- this lsefgogramme managers to
know how implementation of planned activities

» Supervision system and checklist- Communicatioiviiels are complex. They
often spread throughout the country and involve yna@ople. These include
paid staff and various volunteers. Some of the [gequarticipating are
convinced about what they are doing and have tlils sind commitment to
participate effectively, while others need to kared, encouraged, guided and
supported to make a contribution. Supervision gtesithe needed on-the-job
training, encouragement, guidance and support.

3.4.3 Staffing and institutional skills
There is generally low shortage of staff in comngation activities, hence the need to
assess the communication skills available and $&q@s to upgrade them as required.

3.4.4 Key communication activities
Here we spell out ideas on how to implement kejviiets that form the backbone of
programme communication (UNICEF, 2000):

I.  Training and capacity-building- Programmes will need to include appropriate
training activities in their communication planBrogrammes will only deliver
the desired goals if staff, volunteers and otheividuals expected to play a
role receive adequate orientation and training dokw

ii. Integrating and phasing development programme/ commmication- The
communication component and a development prograrshoeild be well
integrated. Necessary campaign of the programmdéfatent stages should be
carried out as planned.

li.  Using media mix and varied communication opportunites The need to use
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a mix of media and communication settings (massumgrand one-on-one)
cannot be underscored. This is because differantramication settings have
different strengths and weaknesses, and use ofrdination of media and
communication settings produces superior resultsledding weakness in
development programmes is the tendency to excégsiuse mass
communication and mass events and underutilizepgetsonal communication
(both group and one-on-one). This is in spite @ thct that interpersonal
communication strategies have been proven to bg e#ective in bringing
about behaviour change and are particularly effedth Africa where literacy
levels are relatively low. Programmes are stipngged to strengthen use of
interpersonal communication through appropriateiniing, supportive
supervision and other strategies.

Monitoring communication activities- routine monitoring, documentation
and utilization of monitoring information to idefytiand correct programme
flaws is key to the implementation of good-qualityommunication
programmes.

Supervising communication activities This will involve routine monitoring
of field activities, discussions with the people tme ground to identify
strengths to be reinforced and weaknesses to lbected, developing follow-
up and improvement strategies and supporting thenten the ground to
implement improvement strategies.

Evaluating communication activities Communication programmes need to
be systematically evaluated to determine their querdnce, their
accomplishments and the action that needs to les tkimprove the situation.
Evaluation is discussed in detail in Chapter Nine.

4.0 Conclusion

It is necessary to stress that the planning, implgmg and assessing of
communication inputs are not really a series otréist, independent steps. In fact,
everything is inter-related. For example, as ydwbgectives you are really taking the
first steps toward monitoring and evaluation. Asiymnduct your Assessment, you
are also beginning the behavioural analysis ofousrparticipant groups.

5.0 Summary
In this unit so far, you have learnt that:

Communication for development is a process crdoiakocial transformation
and operates through advocacy, social mobilizatiand programme
communication.

ACADA model of development communication stands fassessment,
communication analysis, design and action.

The elements of ACADA model are not a series ofréist, independent steps
but interrelated.
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Self Assessment Exercise 4.3
Highlight the key communication activities at thatian stage of ACADA model.

6.0 Tutor-Marked Assignment
1. What are the elements of ACADA model of developneamhmunication?
2. Enumerate the activities involved in communicatolysis.
3. Discuss the details of activities at the desiggesiaf ACADA model

7.0 References/Further Readings
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UNIT 4: THE P-PROCESS MODEL
CONTENTS
1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 Step 1. Analysis
3.2  Step 2: Strategic Design
3.3  Step 3: Development and Testing
3.4  Step 4: Implementation and Monitoring
3.5 Step 5: Evaluation & Replanning
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
7.0 References/Further Readings

1.0 Introduction

The Johns Hopkins Bloomberg School of Public Hé@kimtre for Communication

Programs (CCP) and its partners in the USAID-sujgploPopulation Communication
Services (PCS) project developed the P-Process982 las a tool for planning
strategic, evidence-based communication programiSullivan et al., 2003). Two

decades later, the P-Process continues to influgrecdevelopment, implementation,
monitoring, and evaluation of numerous communicatgirategies, projects, and
programs — as well as communication materials aontstfor mass and community-
based media, interpersonal communication and ctings@PC/C), and training and

capacity strengthening in strategic communicatiodhrough numerous

communication interventions, the impact of the Beless spans the globe.

2.0 Objectives
At the end of this unit, you should be able to:
» List the 5 stages of P-process model
» Explain each of the stages involved in P-procesdaino
» Highlight the activities in situation analysis
» Highlight the activities involved in audience/commization analysis
» Discuss the steps involved in programme strategsogah
* Summarize the activities in material developmeiut t@sting
* Describe what programme implementation and momitpeintail

3.0 Main Content

Communicating strategically requires a clearly nedi strategy with specific goals
established in advance. The P-Process is a frarkevdmsigned to guide
communication professionals as they develop sti@tgnmunication programs. This
step-by-step road map leads communication profealsiofrom a loosely defined
concept about changing behaviour to a strategicpanticipatory programme with a
measurable impact on the intended audience.
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The P-Process is used to develop communicationrgnuges addressing a wide
range of topics such as encouraging safer sexubbvimur to prevent HIV
transmission, promoting child survival, reducing temaal mortality, increasing
contraceptive prevalence, preventing infectiougakgs, or promoting environmental
health. The Health Communication Partnership (H@&Iresses family planning,
maternal health, child survival, HIV/AIDS, and othimfectious diseases such as
malaria and tuberculosis (Health Communication rieaship, HCP, 2003). HCP’s
programs are designed to initiate positive charggesa three broad domains: within
social-political environments, in health servicelivdgy systems, and among
communities and individuals. The P-Process is key designing successful
communication strategies to strengthen public headrldwide.

Used successfully around the world to design heathmunication programs since
1982, the original P-Process has now been revisedflect better both the goals of
HCP and the overall evolution in the field of sigit communication in the past
decade. Major changes include the following:

Participation and Capacity Strengthening

These two concepts appear throughout the new Regsdmecause they are considered
essential to building strong partnerships and toal from the international and
national level to the local and community level.tlB@oncepts are also crucial to
increase the sustainability of program efforts anttomes.

Expanded Analysis

Although the first step remains “analysis,” thivised P-Process divides Step One
into a situation analysis and a communication ardieance analysis.

Emphasis on Community and Processes

In Step Three, this revised P-Process underscheesded for participatory processes
and the facilitation of group action to addresdlthaasues.

Implementation and Monitoring

Step Four of the “P” is larger to indicate the tigka significance of this step in any
programme.

Management and Feedback

The original P-Process linked management to impteat®n and monitoring in Step
Four. In this revised version, management is ngdomxclusively presented as part of
the fourth step because it is central to and ietein all steps of the communication
programming process.

Return to Analysis or Strategic Design

The original P-Process completed the circle of‘Bieby bringing Step Five—impact
evaluation—back to the design stage. This revisiallows communication
professionals to use impact evaluation resultsetarn to either the design stage, if
expanding or revising existing programmes, or ®dhalysis stage, if developing new
programmes.

3.1 Step 1: Analysis
Analysis is the first step in developing effectiwgemmunication programs, but this
step does not need to be long and detailed if ogramme is built upon well-
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documented past experiences. Programme staff meadderstand the problem, the

people, their culture, existing policies and progsa active organizations, and

available communication channels. Usually muchhefgituation analysis is available

from demographic, epidemiological, sociologicalgd atonomic studies and accessing
such data will speed up the steps below.

Situation Analysis
Conduct a situation analysis resulting in an intdegescription of the major health
and development problems being addressed:

Determine severity and causes of problems: Reviewstieg health and
demographic data, survey results, study findingsl any other information
available on the problem.

Identify factors inhibiting or facilitating desirechanges: Consider the basic
social, cultural, and economic challenges facirggghople the program would
like to reach.

Develop a problem statement: Develop a clear setérthat sums up the
problems to be addressed.

Carry out formative research: Listen to understdral audiences’ needs and
priorities. Conduct baseline research, both quathté and qualitative, to
establish the current status and accurately medbkarerogramme’s progress
and final impact.

Audience/Communication Analysis
From the overall situation analysis, carry out tailled audience and communication
analysis.

3.2

Conduct a participation analysis: At the nationald ainternational level,
identify partners and allies to help initiate pglichange and strengthen
communication interventions. At the community levekgment the primary,
secondary, and tertiary audiences. ldentify fieatkers/change agents.

Carry out a social and behavioural analysis: Askeeg/ledge, attitudes, skills,
and behaviours of participants at the individuakleusing data from formative
research and additional in-depth studies, if resgliddentify social networks,
socio-cultural norms, collective efficacy, and coamity dynamics (including
leadership patterns) at the community level.

Assess communication and training needs: AnalyzBeages’ media access
and use; the capacity strengthening needs of loealia, traditional media,
NGOs, and communication agencies; the organizdtiompacity of partners
and allies; and other resource needs. Determine dhailability of
communication materials and skills development edefbr interpersonal
communication and counselling.

Step 2:Strategic Design

Every communication programme or project needsrategfic design. Follow these

steps:

177



3.3

Establish communication objectives: Set objectivimt are Specific,
Measurable, Appropriate, Realistic, and Time-bo8#ART). Select key
audience segments and quantify the changes in kwaow| attitudes, skills,
behaviours, policies, or process changes expedtathva specific time.
Develop programme approaches & positioning: Seéediehaviour change
model upon which to base the programme. Explicsigte the assumptions
underlying the basic strategy and approach. Explalty and how the
programme is expected to change health behaviasgitiéh the programme
clearly to benefit the audience.

Determine channels: Consider a coordinated, mudtimeapproach for a
synergistic impact. Where possible, achieve scaleduding mass media tied
to community mobilization and interpersonal comneatipn among family,
friends, community, social networks, and servicavters.

Draw up an implementation plan: Develop a work scihe with regular
benchmarks to monitor progress. Prepare a line-iberdget. Complete a
management plan, including partners’ roles andarspilities. Make sure all
involved know what is expected.

Develop a monitoring and evaluation plan: Ideniifgicators and data sources
to monitor programme implementation as well as ek reaction to it. Select
the study design to measure process outcomes aassampact.

Step 3: Development and Testing

Developing concepts, materials, messages, stodes, participatory processes
combines science and art. These not only must lokedy the analysis and strategic
design in Steps One and Two, but also must be iceestd evoke emotion that

motivates audiences.

Develop: This step may involve the developmentwtiglines, tools, toolkits,
possibly including facilitation manuals for groumtaraction or training
manuals for counselling, job aids for service pdevs, an interactive Internet
process, TV or radio scripts, educational comicksp@r any number of other
interventions. Involve key stakeholders — managéisld workers, and
members of the audience — in design workshops surenthat the end
products meet their needs.

Test: Test concept with stakeholders and reprebesdaof the audiences to be
reached. Follow concept testing with in-depth [sttg of materials,
messages, and processes with primary, secondady,teahary audiences.
Feedback results to partners and allies to ensaxenmam ownership and use.
Revise: Make changes based on pretest results &ssages, stories, or
participatory processes that are not understoockecity, not remembered, or
are not socially or culturally acceptable.

Retest: Retest materials to ensure revisions are deell and make final
adjustments before replication, printing, or fipabductions.
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3.4

Step 4Implementation and Monitoring

Implementation emphasizes maximum participationgxiflility, and training.
Monitoring involves tracking outputs to be suretthlhactivities take place as planned
and potential problems are promptly addressed.

3.5

Produce and disseminate: Develop and implementssendiination plan that
may include local government, NGOs, the privateae@s appropriate, and
the media for maximum coverage.

Train trainers and field workers: Plan for trainiag all levels. Begin with
training of trainers (TOT). Provide continuing opjumities for more training.
Concentrate on building institutional capacity atehmwork as well as
individual skills.

Mobilize key participants: Share information, résuhnd credit with partners,
allies, and communities. Keep everyone involved ivateéd towards the
strategic goal.

Manage and monitor program: Check program outputsnisure quality and
consistency, while maximizing participation. Traekisting service statistics
and conduct special studies using surveys, foomspg; observation, and other
techniques to measure outputs as well as audieaction.

Adjust program based on monitoring: Use data froomitoring to make mid-
course corrections or adjustments in activitiestemals, and procedures and to
fine-tune program components.

Step 5: Evaluation and Replanning

Evaluation measures how well a program achievasbjectives. It can explain why a
program is effective (or not), including the efedf different activities on different

audiences. Sound program evaluation stimulates@amognprovements and redesign,
guides cost-effective future funding allocationsndasupports advocacy and
fundraising.

Measure outcomes and assess impact: Many evalsatieasure outcomes to
determine if the desired change has occurred inwledge, attitudes, or
behaviour among the intended audience, or in angpaicy relevant to the
program. More rigorous study designs assess impé&ath links the change in
outcome to one or more intervention activities.

Disseminate results: It is important that everyameolved be aware of the
program’s impact, whether it is positive or notahimpact results widely
with partners, allies, key stakeholders, the meatha, funding agencies.
Determine future needs: Results demonstrate wial@ntup is needed and
where program activities can be extended.

Revise/redesign program: A good evaluation willvghbthe program is weak
and where it needs revision in design processetgrials, or overall strategies
and activities. Alternatively, and sometimes simunéously, it will show what
works and how to replicate positive impact. Progstaif may have to return
to the analysis stage if the situation changes eaHykor if new causes are
found for problems being addressed.
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4.0 Conclusion
It is necessary to keep two things in mind througtbe process:
I.  Participation
A strong communication program should fully engagdtiple stakeholders at
the national, district, and community level.
II.  Capacity strengthening
A successful plan always considers ways to builgacay at the institutional
and community level.

It is also important to remember that monitoringl d@edback are essential elements
of good management.

* Well-managed and facilitated strategic communicatpyogrammes can have a
measurable impact.

* A well-managed program tracks outputs to ensurditguand timely delivery
throughout the program period.

» Programme effectiveness and sustainability are reas@thby involving stakeholders
whenever possible.

* Involving stakeholders ensures that programs mitein needs, and it builds their
capacity to design and manage their own health aamgation programme in the
future.

5.0 Summary
In this unit so far, you have learnt that:

» The P-Process is a framework designed to guide conuation professionals
as they develop strategic communication programmes.

» The first stage entails analysis where programrat# seed to understand the
problem, the people, their culture, existing peleciand programs, active
organizations, and available communication channels

» The second stage is strategic design which invobstablishing objectives,
determining channels of communication and drawing plan of
implementation, as well as monitoring plans.

» Developing materials, testing and pretesting td&egpat the third stage

* Programmes need to be monitored to ensure thatiieegxecuted as planned

» Assessment of the programme comes last, this isessacy for future
improvement on programme implementation.

Self Assessment Exercise 4.4
Summarize the activities in material developmert &@sting

6.0 Tutor-Marked Assignment

Explain the steps involved in the P-process model

In what ways is the revised model different frora tinst model
Discuss the steps involved in programme strategsogth
Describe what programme implementation and momigpentail
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UNIT 5 RESEARCH, MONITORING AND EVALUATION IN
DEVELOPMENT COMMUNICATION

CONTENTS

1.0 Introduction

2.0 Objectives

3.0 Main Content
3.1 Research Methods in Development Communication
3.2 The Place of Research in Development Commuaicat
3.3  Monitoring and Evaluation in Development Comination

4.0 Conclusion

5.0 Summary

6.0 Tutor-Marked Assignment

7.0 References/Further Readings

1.0Introduction

Research is fundamental to a successful commuarcgtrogramme. From the

planning stage, to ensure a participatory commuoicaprogramme, to the

implementation stage, research plays a role. Eoethé monitoring and evaluation of
communication programme, research is used. Strengthresearch, monitoring and
evaluation components will lead to improved commation programmes with built-

in mechanisms for detecting and correcting prograrflaws

2.00Dbjectives
At the end of this unit, you should be able to:
1. Identify the various methods of research applicable development
communication.
2. Explain the uses of research at different stageswimunication programme.
3. Highlight the various methods that may be used tonitor programme
implementation.
4. List and discuss the three types of evaluation.

3.0 Main Content

3.1 Research Methods in Development Communication

Communication uses the same research methodsses iked in other areas of social
development. The methods may be divided into tvoatrcategories, quantitative and
gualitative. Both categories of research are neadezbmmunication. Quantitative
research is descriptive and statistical and is eored with numbers, measurements
and percentages. Qualitative research is inteprefeand probes motives, attitudes
and feelings. Within the two broad classificatioofs qualitative and quantitative
research are many research methods available ial segearchers.
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3.1.1 Quantitative research

Quantitative research includes knowledge, attitymactice and behaviour (KAPB)
survey, other kinds of sample surveys (random sag@urveys—person, mail and
telephone), Records review, Demographic and healthieys, Intercept interviews,
Censuses((Wimmer & Dominick, 2003; Bruce, Pope &n&treet, 2008).

I. Sample surveys

Sample survey research methods are useful in walgda hypothesis (e.g. mothers
with secondary school education are more likely tiike their children for
immunization than illiterate mothers) and in deteing relative prevalence of
knowledge, beliefs or practices. The sample suug®g statistical methods and works
with large, statistically significant sample pogidas representing the study
population. The method is strong in examining reteghips (e.g. between a belief,
practice or knowledge level) with background chseeastics, such as age, level of
education, socio-economic status, locality or eyp@40 communication messages.
Sample surveys use questionnaires with close-eqdesdtions that can be coded for
computer-based analysis. This research techniqueost valuable when programme
planners have a specific notion of what they neekinbw and have generated good
research questions.

II.  Knowledge, attitude, practice and behaviour (KAPB)surveys

KAPB surveys are a commonly used type of sampleesuit is a research technique
used to obtain information when that informatiord®to be used to describe a large
population group. The technique uses quantitatiehods and a relatively large,
statistically significant sample. The main datdexion instrument is a questionnaire
with close-ended questions. The instrument alldvesresearcher to interview many
people in a relatively short time. But like othemsy designs, it is limited in its
ability to probe into the knowledge, attitudes, giiges and behaviour it seeks to
define. While KAPB surveys can describe the prewasdeof knowledge, attitudes,
practices and behaviour, they often need to be usedmbination with other study
techniques, such as focus group discussions (F@bs)in-depth interviews, which
probe opinions, motives and feelings and provida daeded to develop programmes
designed to bring about behaviour change.

[I. Demographic health surveys (DHS)

DHS surveys are among the forms of research mostmmmly conducted by
ministries of health. They are conducted in coopanavith Macro International and
are usually based on large national samples touneagalth practices and changes in
health status. DHS surveys provide rich epidemickigdata on a wide range of
health items to show patterns in health practioes éime. In many countries, the
studies are usually carried out nationally every yBars. DHS studies form an
important source of comparative baseline data wida range of health interventions.

IV. Documents and records review
Review analysis and decision-taking on the basigrofect documents are a form of

183



research that takes place on projects all the tififee documents reviewed may
include communication plans, memoranda, minutesyeétings, monitoring reports,
supervision reports, letters, epidemiological datae, Documents and records research
Is particularly useful when developing new projactivities.

V. Census

Census is a research design that attempts to te@mumber of people, animals or
other subjects (such as cars, etc.) in a given. dda#a collected during census
research may stratify the population accordinghtorieeded categories and carry out
cross-tabulations to establish relationships betwtdee different factors. Census
methods usually attempt to reach and count eadhidcl subject in the population
and use complex statistical formulas to accountttier proportion of the population
they may have missed. The best example of censegmneh is the national census
exercise that takes place in many countries ev@ryehrs. Census research is highly
statistical, labour intensive and expensive.

3.1.2 Qualitative Research

Qualitative research includes Focus group discassioObservation, In-depth
interviews, Intrecept interview, Exit interview, npiaipatory rapid appraisal (PRA),
Ethnography (Finlay and Ballinger, 2006).

I.  Focus group discussions (FGDs)
A focus group is a group of 6 to 12 individualspresentative of the target group
under study, who do not know each other, but coogether to participate in a
discussion. FGD members not only have similar ditarsstics with the study
population, but they have similar characteristiosoag themselves in regard to age,
education, socio-economic status, etc. Becausedrew homogeneous group, FGD
members can engage in discussion more freely.
FGDs are qualitative study methods that use a sssom guide rather than a
guestionnaire. The guide is flexible, and the disan moderator is free to depart
from it to follow emerging themes and thought lin&is flexibility allows deeper
probing of opinions, motives, attitudes and feeding

II. Interviews

The following are types of interview methods tham de used:
a) In-depth interviews
In-depth interviews are similar to FGDs, with thffetence being that only one
interviewee is interviewed at a time. In-depth mtew respondents are normally
the key informants (KIs) within a community, andchase they are interviewed
individually, they can give more information on siive issues than if they were
in a FGD. Like FGDs, an in-depth interview is coada using a question guide.

b) Intercept interviews
An intercept interview is an interview carried awuith a member of the target
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group to gain immediate insight into the intervievgedecision about or feelings
towards a particular service, product, programmeewent. To carry out the
interviews, the interviewer positions him/herseff a location frequented by
members of the target group and “intercepts” subjéx interview them. Only a
few focused, close-ended questions are asked. mithod often combines the
interview with observation. As the questions arenfpeasked, certain aspects
related to the subject of the interview are obsgrve

c) Exitinterview

Exit interviews are a form of intercept intervieausd use the same methods as the
latter. The main difference is that the interviencarried out at the point of exit
(such as the clinic gate) to interview respondesamsn after the respondent has
received a service or been involved in an activigkit interviews may be
conducted at a clinic gate with a mother who hkeridher child for immunization.
As he/she interviews, the interviewer may lookheg thild’s clinic card to see the
immunization a child has received. He/she may hsktother what immunization
the child has received, when the child is due tarrefor the next immunization
and what the health worker told the mother. Thestjaes and observations may
help to study the quality of interaction that takg#ace between the immunizers
and caretakers.

lll.  Observation

Observation techniques are commonly used studyniggbs. They normally use a
checklist of the items to be observed. An obsemweay be a participant observer
(participating in the situation he/she is obseryinog a hidden observer (concealed
where the people being observed are unaware diehigpresence). Some activities
(such as toilet habits of adults) may not be easyliserve. In other instances,
observation alone may not be able to explain soemureences. Observation is,
therefore, commonly used in combination with ottesearch methods.

IV.  Ethnographic research

Ethnographic research is an in-depth study of then@ in which a practice is taking
place. They are useful in determining how aspeadatisinvthe culture can be used to
support new behaviours and in identifying tabood ather factors that development
workers need to be aware of to work successfullat culture. Ethnographic studies
can be carried out using many different method®e Most commonly used methods
include participatory rapid appraisal (see nextepand rapid assessment procedures
(which use FGDs, mapping and observation techn)que&Ds and observation
techniques are discussed below).

V. Participatory rapid appraisal (PRA)

PRA is also referred to as participatory learningtmd (PLM) or rapid rural
appraisal (RRA). It is an intensive, systematienisstructured research design carried
out in a community by a multidisciplinary team thatludes community members.
The other members of the team may be health wodwmiisresearchers. The rationale
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for the composition of the team is that the différeategories of stakeholders tend to
see issues differently and should, therefore, ctogether to debate the issues and
appreciate the complexities involved. The studyhméthas a strong emphasis on
community participation: the different categoriek marticipants learn from one
another; the method facilitates data collectionalgsis and decision-taking at the
same time; it is flexible; it takes a short timectmme up with results; it is a low-to
medium-cost method and often uses visuals suchiaggaths, ranking, mapping,
direct observation and time trends, thereby allgwieven illiterate subjects to
participate.

The current trend is to integrate “beneficiaries™part of the research process. In this
environment, the health worker, the researcherta@dbeneficiaries” learn from one
another and the decisions they arrive at are melevant. In the process, the
“beneficiary” gains a better understanding of hes/kituation and claims increasing
ownership of the intervention. PRA research methads becoming increasingly
favoured over other kinds of methods.

VI. Case studies

Preparation of case studies is a form of resedahdraws information from a variety
of sources. During preparation of case studiesfabirs that have contributed to the
situation are closely analysed and “best practicdshtified as a guide to similar
activities in the future.

VIl.  Triangulation

Triangulation is the name given to using differesdearch methods to countercheck
findings. Use of three different study methods dwised when qualitative study
methods are used, hence the use of the word tieiu in reference to three.

Choosing a research method

The choice of a research method is determined snamthe basis of the information
required and the kind of questions that need tadleed. Research questions may
include: What is happening? Who is doing it? Why®#4 How many? How much?
What are people’s perceptions about a given petithe following grid will help
researchers and programme managers discuss ard aeasensus on the research
method (or a combination of methods) to use.
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(Unicef, 2000)Research methods for different qoesti
Information needed Specific research method

Questions about why FGDs

In-depth interviews
Rapid ethnographic
techniques

Questions about what is happening Epidemiology or other
survey

KAPB survey
Observation study
Questions about who Literature/records review
Observation study
Demographic health survey
KAPB survey
Rapid ethnographic
techniques
Questions about how Observation study
KAPB survey
In-depth interview

PRA

FGDs
Questions about how many or how Sample survey
much KAPB survey
Questions about perceived needs and Observation
problems KAPB survey

PRA

FGDs

3.2 The Place of Research in Development Communidar
Research plays roles at three levels of developm@mimunication project, namely:
the planning phase, material development phasengpiémentation phase.

3.2.1 Research in the Planning Phase

At the planning stage of development communicapimgramme, research is used in
choosing behaviour and audiences, selecting conuation channels and creating
messages.

I.  Choosing behaviour and audiences
Through research, development agents determine hwha&haviour(s) should be
addressed and which audiences should be approached.

a. Epidemiological Information
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If a specific behaviour changed for a specific dapon would it be a
substantial benefit? This information obtained frepidemiological research
should serve as the basis for planning a commuarcattivity.

b. Institutional context for behaviour
Is it possible for audiences to engage in a recamie@ behaviour through
existing structures and institutions?

c. Choosing appropriate audiences
Which audiences are at a risk from the behaviowr which audience may
influence those at risk?

II. Selecting communication channels
Factors to consider in channels choice include:

1. Reach: what proportion of the audience is exposélde channel?

2. Frequency: how often are the audiences exposdutohtannel?

3. Cost: how much will it cost to achieve a contadihvaach member of the target
audience?

4. Managerial feasibility: will it be possible for th@oject to manage the use of
channels overtime-supervising outreach workersreparing effective media
campaign?

5. Effectiveness per contact: how much effect on keolge or behaviour will
each contact with the channel produce?

lll. Creating messages
Steps in producing messages include creating serah@ossible message strategies
from communication theory, key informant interviegroup discussions or best
judgment and investigating message strategy ubmguestions below:

1. Is there a substantial number of people who ardmtte desired position on

the relevant (that is at risk) variable?
2. Is there a substantial relation between the predatd outcome variable?
3. How hard will it be to know the audience on a pecéali variable?

At this first stage, the research package needsdde:
* A guantitative KAPB survey to establish a baseimareas of interest, against
which to measure future programme achievements.
* Formative qualitative research carried out beforeearly in the planning
process to probe knowledge levels, attitudes, et motives and other
relevant areas. The data should help in stratedyrassage design.

3.2.2 Research in material development phase

Material development research focuses on the usesalof a particular material. The
major activity here is pre-testing the materialetBsting involves showing rough

versions of materials or finished versions to smalhbers of people representing the
target audience. The fundamental goal of pre-tedts know whether exposure to the
material under normal circumstances will lead tanpeehension of the intended

messages.
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Principles of material development and testing
1. Pretest with people representing the full rang&ajet audience.
2. Distinguish between expert informant testing armligrtesting.
3. Strive for thorough pretesting but remain realistic

3.2.3 Research to monitor implementation
Three questions are asked at this stage:
a. Isthe audience being exposed to the messageteased?
b. Is intended audience changing cognitions (knowletigéefs and attitudes) as
expected?
c. Is audience behaviour changing?

A basic research model to be carried out at impidai®n stage comprises three
components: a sample of sites for monitoring, threesy instrument and the analysis

A Sample of Sites for monitoring

Depending on the behaviour of interest, the choicsample sites and the size of
needed sample will vary. However, the sampling rbesscientifically carried out and
the sample size adequate.

The Survey Instrument

The instrument should have a series of core questodressing process and effects
of the project. A section would address exposurdhéomajor project messages. The
second section would measure the cognitions wHiehproject address. The third
section will assess the adoption of recommended\bers.

The Analysis

The first step in the analysis would be simply &sctibe the major changes in the
major indicators overtime. Absolute indicators wbuaked to be determined and more
especially the direction of change in the indicatdrhe direction of change overtime
would cover the process variables-exposure anditogras well as effect variable
which is change in behaviour.

Maximizing the usefulness of the analysis

The second part of the analysis is the follow upliserved results. Adjustments will
be required if indicators show that improvements ot taking place. Project staff
would need to sort out the reasons for failurehatdata themselves will not provide
that. If the indicators show that improvements taiing place as expected, then
adjustments are unnecessary.

3.3 Monitoring and Evaluation in Development Commuircation

3.3.1 Monitoring
Communication activities should be monitored camiunsly throughout the life of a
programme to track implementation of planned atitiziand assess how messages,

189



educational materials and other inputs are beiogived (UNICEF 2000).

Methods that may be used to monitor programme imeigation include the
following:

1. Periodic review of programme documents (such as kwaglans,
monthly/quarterly reports, etc.).

2. Regular audits of materials at representative idigion points to find out
guantities of materials issued, who gets the nmalterine purpose to which the
materials are put and the comments users makesandkerials, if any.

3. Spot checks at public places and places where msrob¢he target audiences
are found to see if audiences remember hearingeeing messages in the
media, on notice boards, etc

4. Central location intercept interviews to ask abanget audiences’ perceptions
of campaign slogans or tag lines.

5. Regular field trips to demonstration sites to cheslkavailability of products or
supplies.

6. Observations at service points, points of sale iandounselling or training
sessions.

Key areas to monitor should include the channelscammunication used-

electronic media broadcasts and materials in pniedlia, quality of interpersonal

communication, traditional and local media, interieffects of programme
interventions.

Monitoring implementation schedules
Are planned programme activities being implemerdedording to set schedules? If
no, why not? Are materials distributed and useplasned?
Methods that can be used to monitor this programrea include:
1. Regular progress reports from the field.
2. Regular audits of materials at representative point
3. Observation (especially supervision visits) to foud how materials are used.

3.3.2 Evaluation

Evaluation helps communication managers to acdaurthe investment made, refine
strategies and identify and correct flaws in progree implementation. This section
discusses three commonly used types of evalugirocess, impact and outcome.

Process evaluation

Process evaluation focuses on short-term achievsméa programme, programme
activities and the performance of programme preessnd administrative and
logistical arrangements. These indicators deal #hih following questions: Were
activities implemented as planned? How efficienti@v well did administrative and
logistical arrangements work? Process evaluatiarallys uses qualitative research
methods
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Impact evaluation

Impact evaluation assesses medium-term effectsegbtogramme. Impact evaluation
usually uses quantitative research methods andda®information on the extent to
which programme objectives have been achieved.eMaduation answers questions
such as: Did any change take place? Was the clmogght about by the intervention
or by other causes?

Outcome evaluation

Outcome evaluation provides information on the loemgn effects of programme

interventions. In health programmes, outcome indrsaare concerned with change in
morbidity, mortality, health status and quality lfie. Outcome evaluation uses
guantitative research methods.

Steps in carrying out an evaluation

a) Establish evaluation indicators
Evaluation indicators are derived from communicatiobjectives. Ideally,
evaluation indicators should be established duniigl programme planning.

b) Establish evaluation objectives
Based on evaluation indicators, and other concéonsthe project, develop
evaluation objectives. This will include issuestsas - How do we want to use
the findings of the evaluation? What decisions dowant the information from
the evaluation to help us make? What must we medsuget the information we
need? How much funding do we have for the evalnatietc.

c) Determine design and methods
Choose a combination of research methods and sasmdein line with the
information sought in the objectives.

d) Collect data
The data collection format used will depend onrtsearch design

e) Utilize research data
To facilitate use of data collected during reseanott evaluation:
* Develop a summarized version of key findings aneirtimplications for

planning.
» Disseminate the findings to relevant authorities@nmissioner.
» Use the findings to develop improved strategies.
* Guided by research, monitoring and evaluation figdj move on to the next
phase of programme development.

4.0Conclusion

Painstaking research is the basis of a successfintinication programme. It is the
path to getting ‘it’ right; thus it cannot be coroprised. Monitoring and evaluation, as
a matter of fact, should run through every stageooimunication programme; that is
the only way to guarantee success.

5.0Summary
In this unit so far, you have learnt that:
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* Communication uses the same research methodssesuked in other areas of
social development.

* Research plays roles at three levels of developsmnmunication project,
namely: the planning phase, material developmeas@land implementation
phase.

* Monitoring is done continuously throughout the lifiea programme to track
implementation of planned activities and assess ieasages, educational
materials and other inputs are being received.

» Evaluation helps communication managers to accmurthe investment made,
refine strategies and identify and correct flawpringramme implementation.

Self Assessment Exercise 4.5
Identify and explain the various methods of reseanplicable in development
communication.

6.0 Tutor-Marked Assignment
1. Explain the role of research at the following stgef communication
programme. (a) Planning stage (b) Material develmrstage (c)
Implementation stage
2. What are the various methods that may be used taitonoprogramme
implementation?
3. List and discuss the three types of evaluation.
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