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Introduction

ECE410 Issues in Early Childhood and Primary Educationis a
second semester two-credit 400 level core coutseavill be available
for all students offering B. Ed. Early Childhoodugdtion.

Education has become one of the most powerful medngducing
poverty and inequality as well as laying the fouratafor sustainable
growth and development. The global desire and @tppat every child
in every country should have access to and compieteast primary
education testifies to the importance of education.

Educational issues are now reflected in the disensd the Millennium
Development Goals (MDGSs). In fact, education hast® own become
a goal to be achieved by individuals, communitied aations.

The role and benefit of primary education in depelg the capacity of
the individual to learn, to become literate and¢bg reduce ignorance
and poverty is not quantifiable. It has even bsted that the role of
primary education in reducing poverty and incomequmlity is even

more strongly established than its contribution oteerall economic

growth. Therefore, making good quality primary eation accessible to
all, irrespective of social, economic or culturaldaethnic background,
as well as gender, is crucial to the social anshegoc empowerment of
the individuals. If for whatever reason a largepartion of children do

not have access to, or complete primary educatioen the great
potentials for knowledge-driven development of geonomy will be

greatly retarded.

What you will Learn in this Course

This course guide tells you briefly what to expéam reading the
course material. Issues in Early Childhood andnBry Education are
not only of academic importance, but primary edocain particular is
the gateway to other levels of education that dgpsein the individual
the literacy necessary for acquiring and usingrmftion. Therefore, to
be conversant with topical issues in primary edooahelps us to
appreciate the need for making the level of edanagiccessible to all.
In addition, we shall be in a position to encour#ge participation and
support of individuals, groups, international ongations and
governments in ensuring universal access to, amgpletion of good
guality primary education.

Many people including governments particularly ime tdeveloping
countries like Nigeria are yet to appreciate thatgbutions of early
childhood education to the society. This therefegplains why
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government has not been very much committed toutheersality of
access to this level of education.

Early
variou

childhood education is particularly desiralbbe children with
s degrees of deprivations. The early yeegrsvary crucial to the

intellectual, social, emotional and physical depebent of children.
Any damage done at this age may be difficult, it mopossible, to
remedy in later life. In this regard, an exposioreome topical issues in
early childhood education will make it possible é@rto appreciate more
the contributions of this level of education to #heccess of the other

levels

of education.

Course Aims

The aim of the course is to provide understandimg) @ppreciation of
the contributions of early childhood and primaryueation to the

individual and the society. It also aims at hejpyou to appreciate the
need for total support and cooperation in makingdgquality primary

education accessible to all citizens, boys and gilike, irrespective of
their backgrounds.

Course Objectives

After going through this course, you should be abie

explain the concepts of early childhood educatiad arimary
education

list the benefits of early childhood education apdmary
education to the individual and the society gemeral

state the reasons why primary education is rega@®edhe
gateway to other levels of education

explain how early childhood education could be madeessible
to all children in Nigeria

identify the group of children that needs early ldimod
education and why

enumerate the Millennium Development Goals (MDGs)leey
relate to primary education

state the difference between gender parity andeagesguality in
primary education

suggest ways of ensuring gender balance or paritgrimary
education in Nigeria

identify the factors responsible for the globallgkaowledged
low quality of primary education.
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In order to achieve the aims set out, the courte ®eerall objectives.
Each study unit also has specific objectives. Th& objectives are
always included at the beginning of a study unit ghould read them
before you start working through the unit. You magnt to refer to
them during your study of the unit to check on yprogress.

You should always look at the unit objectives afi@mpleting a unit. In
doing so, you will be sure that you have followkd tnstructions in the
unit.

Below are the wider objectives of the course ashalev By meeting

these objectives, you should have achieved the afntise course as a
whole. On successful completion of the course, sloould be able to
answer the following questions:

. What is early childhood education?

. What do you understand by primary education?

. What does research say about the benefits of ehilghood
education and primary education to the individual ghe society

at large?

. Why is primary education regarded as the gatewajher levels
of education?

. Explain how early childhood education could be madeessible
to all children in Nigeria.

. Which group of children needs early childhood ediocamost?

Give reasons for your answer.

. Enumerate the Millennium Development Goals (MDGs)tleey
relate to primary education.

. What is the difference between gender parity amtigeequality
in primary education?

. Suggest ways of ensuring gender balance or paritgrimary
education in Nigeria.
. Identify the factors responsible for the globallgkmowledged

low quality of primary education.
Working through this Course

This course would require you to spend much of timeread the
material. The content of the material is very coshensive and
requires that you take your time in studying ithas been made easy to
read and therefore learnable. You will howeverdnee put in great
effort to take advantage of attending the tutas&dsions when you will
have the opportunity of sharing knowledge with yooilleagues.
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Course Materials

Major components of the course are:

. Course Guide

. Study Units

. References

. Assignment File

. Presentation Schedule

In addition, the course carries with it a list @ferences and other
reading materials which are not compulsory for yolwbuy. You will
however, benefit from reading them and if possibley them as
supplements to the course material.

Study Units

The study units in this course are as follows:

Module 1 Issues in Early Childhood Education

Unit 1 Meaning and Benefits of Early Childhood ({premary)
Education

Unit 2 Universality of Access in Early Childhood&cation

Unit 3 Organisation and Management of Early Chilatho
Education

Unit 4 Early Childhood Curriculum and Evaluation

Unit 5 Pre-Primary School Learning Styles

Unit 6 Teacher Education for Pre-Primary and Pryntedlucation
in Nigeria in the 21st Century

Unit 7 Community Participation and Involvement irefPrimary

and Primary Education

Module 2 Issues in Primary Education

Unit 1 Meaning and Importance of Primary Education

Unit 2 Global Challenges to Primary Education

Unit 3 Gender Equality in Education

Unit 4 Free Mid-day Meal in School

Unit 5 Homework in Primary Education

Unit 6 The Role of Primary Schools in Sustaining Benefits of
Early Childhood Education Programme

Unit 7 Millennium Development Goals for Primary Edition
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Assignment File

There are 14 assignments in this course. Thedutse assignment will
cover:

(1) What is early childhood education?

(2) What do you understand by primary education?

(3) What does research says about the benefisady childhood
education and primary education to the individual ghe society
at large?

(4) Why is primary education regarded as the gayeto other levels
of education?

(5) Explain how early childhood education couldrbade accessible
to all children in Nigeria.

(6)  Which group of children needs early childhamtlication most?
Give reasons for your answer.

(7)  Enumerate the Millennium Development Goals GH) as they
relate to primary education.

(8) What is the difference between gender pamty gender equality
in primary education?

(9)  Suggest ways of ensuring gender balance datypar primary
education in Nigeria.

(10) Identify the factors responsible for the gltyy acknowledged
low quality of primary education.

Presentation Schedule

The presentation schedule included in your couragenal gives you
the important dates within the year for the comepiebf tutor-marked
assignments and attendance at tutorials. Rememerare required to
submit all your assignments by the due date. Ywulkl guard against
falling behind in your work.

Assessment

There are two aspects to the assessment of theecdinst are the Tutor-
Marked Assignments; and second, there is a writteth of semester
examination.

In tackling the assignments, you are advised teileere in attempting
the exercises; you are expected to apply informatimowledge and
techniques gathered during the course. The assigismmust be
submitted to your tutor for formal assessment inoedance with the
deadlines stated in thHeresentation Schedule and theAssignment File.
The work you submit to your tutor for assessmetitaount for 30% of
your total course mark.
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At the end of the course, you will need to sit forfinal written
examination of ‘three hours’ duration. This exaation will also count
for 70% of your total course mark.

Tutor-Marked Assignment (TMA)

There are Tutor-Marked Assignments in this courgeu only need to
submit four of the eight assignments. You are araxged, however, to
submit all assignments in which case the highesetlof the marks will
be counted. Each assignment counts 10% towards tptai course
mark.

Assignment questions for the units in this counse @ntained in the
Assignment File. You will be able to complete your assignmentfro
the information and materials contained in yourdneg, references and
study units. However, it is desirable in all degtevel education to
demonstrate that you have read and researched widety than the
required minimum. Using other references will giyeu a broader
viewpoint and may provide a deeper understandirtbesubject.

When you have completed each assignment, sendyéther with a
TMA (Tutor-Marked Assignment) form, to your tutoiMake sure that
each assignment reaches your tutor on or beforeleadline given in
the Presentation Schedule andAssignment File.

If for any reason, you cannot complete your worktiare, contact your
tutor before the assignment is due to discuss tesipility of an
extension. Extensions will not be granted afterdbe date unless there
are exceptional circumstances.

Final Examination and Grading

The final examination for ECE410 will be of threeuns’ duration and
have a value of 70% of the total course grade.

The examination will consist of questions, whiclilaet the types of
self-testing, practice exercise and Tutor-Markedigisments you have
previously encountered. All areas of the courdebeiassessed.

Spend the time between finishing the last study and sitting for the
examination to revise the entire course. You mighd it useful to
review your Tutor-Marked Assignments and commemishem before
the examination.

The final examination covers information from adir{s of the course.

Vi
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Course Marking Scheme

Total Course Marking Scheme

ASSESSMENT

MARKS

Assignment 1 — 14

marks

Four assignments, best threkshwdrthe
nine count @ 10% each = 30% of cou

Final Examination

70% of overall course marks

Total

100% of course marks

rse

Course Overview

This table brings together the units, the numbewegks you should
take to complete them and the assignment thatwahem.

Unit | Title of work Weeks | Assessment
activity | (end of unit)

Module 1: Issues in Early
Childhood Education

1 | Meaning and Benefits of Early Assignment 1
Childhood (Pre-primary)
Education

2 | Universality of Access in Early Assignment 2
Childhood Education

3 | Organisation and Management |of Assignment 3
Early Childhood Education

4 | Community Assignment 4
Participation/Involvement in Early
Childhood Education

5 | Pre-School Children’'s Learning Assignment 5
Styles

6 | Curriculum and Assessment [in Assignment 6
Early Childhood Education

7 | Teacher Education for Early Assignment 7
Childhood Education
Module 2: Issues in Primary
Education

1 | Meaning and Importance of Assignment 8
Primary Education

2 | Global Challenges to Primary Assignment 9
Education

3 | Gender Equality in Education 1 Assignment [LO

4 | Free Mid-day Meal in School 1 Assignment 11

5 | Homework in Primary Education 1 Assignment 12

vii
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6 | The Role of Primary Schools jn 1 Assignment 13
Sustaining the Benefits of Early
Childhood Education Programme

7 | Millennium Development Goals 1 Assignment 14
for Primary Education

Revision

Total

How to Get the Most from this Course

In distance learning, the study units replace thgarsity lecturer. This
is one of the great advantages of distance learnvgu can read and
work through specially designed study materialgaatr own pace, and
at a time and place that suits you best. Thinkt @fs the lecture. A
lecturer might set you some reading to do; thestut will tell you
when to read your other materials. Just as argctight give you an
in-class exercise, your study units provide exexcifor you to do at
appropriate points.

Each of the study units follows a common formahe Tirst item is an
introduction to the subject matter of the unit, &oav a particular unit is
integrated with the others and with the course ahale.

Next is a set of learning objectives. These objestlet you know what
you should be able to do by the time you have cetaglthe unit. You
should use these objectives to guide your studyheWyou have
finished the unit, you must go back and check wérethou have
achieved the objectives. If you make a habit ofndothis, you will
significantly improve your chances of passing tberse.

The main body of the unit guides you through theuneed reading from
other sources. This will usually be either fronReading Section of
some other sources.

Self-tests are interspersed throughout the endhits.uWorking through

these tests will help you to achieve the objectnfethe unit and prepare
you for the assignments and the examination. Ymulsl do each self-
test as you come to it in the study unit. Ther# also be numerous
examples given in the study units, work throughséhehen you come
to them too.

The following is a practical strategy for workingréugh the course. |If
you run into any trouble, telephone your tutor. niRenber that your
tutor’s job is to help you. When you need helpy’tibesitate to call and
ask your tutor to provide it.

viii
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1. Read this course guide thoroughly.

2. Organise a study schedule. Refer to the coursevieve for
more details. Note the time you are expected emdmpn each
unit and how the assignments relate to the unibsportant
information e.g. details of your tutorials, and thete of the first
day of the semester will be made available. Yoedn® gather
all this information in one place, such as yourrgiar a wall
calendar. Whatever method you choose to use, Yywmuwld
decide on and write in your own dates for workimgeach unit.

3. Once you have created your own study schedule vdoything
you can to stick to it. The major reason that stusl fail is that
they get behind with their coursework. If you geb difficulties
with your schedule, please let your tutor know befidis too late
for help.

4. Turn to unit 1 and read the introduction and thgciives for the
unit.

5. Assemble the study materials. Information abouatwou need
for a unit is given in the ‘Overview’ at the beging of each unit.
You will always need both the study unit you arerkirmg on and
one of your references, on your desk at the same ti

6. Work through the unit. The content of the unieitshas been
arranged to provide a sequence for you to follo¥ you work
through the units, you will be instructed to reastteons from
your other sources. Use the unit to guide youdirep

7. Well before the relevant due date, check your Assgnt File
and make sure you attend to the next required rasgigt. Keep
in mind that you will learn a lot by doing the apsnents
carefully.

They have been designed to help you meet the olgscof the
course and, therefore, will help you pass the ex&uabmit all
assignments not later than the due date.

8. Review of the objectives for each study unit can§rthat you
have achieved them. If you feel unsure about ahythe
objectives, review the study material or consuliryitor.

9. When you are confident that you have achieved a'suni
objectives, you can then start on the next unitoc®ed unit by
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unit through the course and try to face your stadythat you
keep yourself on schedule.

10. When you have submitted an assignment to your témor
marking, do not wait for its return before startmgthe next unit.
Keep to your schedule. When the assignment igned pay
particular attention to your tutor’'s comments, boththe tutor-
marked assignment form and also written on thegassent.
Consult your tutor as soon as possible if you hewe questions
or problems.

11. After completing the last unit, review the coursed gorepare
yourself for the final examination. Check that ywave achieved
the unit objectives (listed at the beginning of eaait) and the
course objectives (listed in the Course Guide).

Facilitators/Tutors and Tutorials

There are 17 hours of tutorials provided in suppbrthis course. You
will be notified of the dates, time and locationtleése tutorials, together
with the names and phone numbers of your tutoiscasm as you are
allocated a tutorial group.

Your tutor will mark and comment on your assignmsekieep a close
watch on your progress and on any difficulties ywight encounter and
provide assistance to you during the course. Yastmail your tutor-
marked assignments to your tutor well before the date (at least two
working days are required).

They will be marked by your tutor and returned twuyas soon as
possible. Do not hesitate to contact your tutotddgphone, e-mail, or
discussion board if you need help. The followingigm be
circumstances in which you would find help necegsar

Contact your tutor if you:

. do not understand any part of the study units er dssigned
readings

. have difficulty with the self-test or exercise.

. have a question or problem with an assignmenh your tutor’'s

comment on an assignment or with the grading aissignment.

You should try your best to attend the tutorialsis is the only chance
to have face-to-face contact with your tutor ands& questions which
are answered instantly. You can raise any proldaoountered in the
course of your study.

X
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To gain the maximum benefit from course tutoripiepare a question
list before attending them. You will learn a lobrih participating in
discussions actively.

Summary

ECE410 intends to introduce the meaning, benefits @her concepts
of Early Childhood (Pre-primary) Education and Ramgn Education

respectively. Upon completing the course, you Wweél equipped with
the basic knowledge of the important concepts gpédg of tools that
would assist the bringing up of young children toqure early

childhood and primary education respectively. Mol be able to

answer these kinds of questions:

. What is early childhood education?

. What do you understand by primary education?

. What are research results on the benefits of eanlidhood
education and primary education to the individual ¢ghe society
at large?

. Why is primary education regarded as the gatewajtter levels
of education?

. Explain how early childhood education could be madeessible
to all children in Nigeria.

. Which group of children needs early childhood etiocamost?

Give reasons for your answer.

. Enumerate the Millennium Development Goals (MDGs)tleey
relate to primary education.

. What is the difference between gender parity amtigeequality
in primary education?

. Suggest ways of ensuring gender balance or paritgrimary
education in Nigeria.
. Identify the factors responsible for the globallgkmowledged

low quality of primary education.

Of course, the list of questions that you can anssvaeot limited to the

above list. In order to gain the most from thisirse, you should try to
apply the principles and concepts to your daily &hd practice of media
use in educational settings.

We hope you enjoy your acquaintances with the MatioOpen
University of Nigeria (NOUN). We wish you succéss/our studies.

Xi
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MODULE 1 ISSUES IN EARLY  CHILDHOOD
EDUCATION

Unit 1 Meaning and Benefits of Early Childhood ({prémary)
Education

Unit 2 Universality of Access in Early Childhood&cation

Unit 3 Organisation and Management of Early Chittho
Education

Unit 4 Community Participation/Involvement in EaBhildhood
Education

Unit 5 Pre-School Children’s Learning Styles

Unit 6 Teacher Education for Pre-Primary and Prynrtaducation
in Nigeria in the 21st Century

Unit 7 Community Participation and Involvement irefPrimary

and Primary Education

UNIT 1 MEANING AND BENEFITS OF EARLY
CHILDHOOD (PRE-PRIMARY) EDUCATION

CONTENTS

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 Meaning of Pre-School Education
3.2 Types of Pre-School Education
3.3 The Benefits of Pre-School Education
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION

The early childhood period is generally regardechagery significant

period in the life of an individual. Although tlemvironment plays an
important role in encouraging or discouraging thédcto attain his

optimum development, yet the child should not bwad as a passive
recipient of environmental influences. Rather,sheuld be viewed as
an active producer of and participant in the emumental influences
that affect his/her optimum development.

All aspects of a child’s growth and development soeinterdependent
that they should be adequately taken care of by lparents and
teachers, particularly from birth till about sixays. This is a period

1
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when lifelong habits of thought, physical expressicocial and
emotional responsiveness are laid. Therefore aterstanding of the
child’s all-round development will help the pareraad teachers to
promote rather than hinder it.

In this unit, you are going to learn the meaniyges and the benefits of
pre-school education to the child, the parentstaadociety generally.

2.0 OBJECTIVES

By the end of this unit, you should be able to:

. explain the meaning of pre-school education
. identify the different types of pre-school educatio
. enumerate the benefits of pre-school educatiorheochild, the

parents and the society at large.
3.0 MAIN CONTENT

3.1 Meaning of Pre-School Education

Pre-school education is a very broad term whichne&d to explain very
well. This is because of the mix up usually obedrin the discussion
of the education of children before the officialinpary school age,
which is six years in Nigeria.

Pre-school refers to the period before the offis@lool age of six years.
Pre-school education could therefore be taken tanmal forms of
education given to children from birth till aboutet age of six years
when formal schooling begins. This could be in treious well-
organised establishments such as: schools andesemr in the
traditional settings. For the purpose of clarfigrefore, the next section
will focus on the various types of pre-school edioca

3.2 Types of Pre-School Education
We shall discuss four types of pre-school educamfollows:
(@) Pre-School Education

Let us start the discussion of pre-school educatuith that type of
education given to children from birth till abolietage of six years in
traditional African societies. Pre-school eduaaitio traditional African
societies is also referred to as indigenous edutatr parental
education. According to Akinpelu (2005), the fidBstinctive element
in this system of education is its comprehensiwtiategrated nature. It

2



ECE410 ISSUESIN EARLY CHILDHOOD AND PRIMARY EDUCATION

Is a complete and lifelong education which is vigiégrated in its parts
and the whole is well integrated with living.

Since we are discussing the education of childedovib the age of six
years, it will be enough for us to say here thateducation is practical
and the whole community actively participates in utdong and

educating the child in general and social behayituitet training as
well as intellectual and physical development. liheo words, the
education of the child is not left to the biolodigerents of the child
alone. You can read more on traditional Africancation from the list
of references provided at the end of this unit.

(b)  Pre-Primary Education

This is the education given to children of agesnfiibiree to five years
plus in an educational institution. It is usuallell organised and
coordinated with regular and trained teachers ahéroprofessionals
who help to promote the child’s all-round developtne It helps in
preparing children for the primary level of eduoati This is popularly
referred to in Nigeria as nursery school.

It is usually registered with the state ministry eflucation which

supervises the activities of such establishmekli¥e shall discuss more
about this under the section on benefits of presckducation. You
can also read more on pre-primary education inNgonal Policy on

Education (2004) and other references at the etititnit.

(c) Creche

A creche is a child- minding place or centre foildren from a few
months till about three years. It is mainly essli®d to provide
custodial care for children of working mothers. Ti@ysical, mental,
social and emotional needs of children at the @éahe usually
adequately taken care of by trained teachers/nurses

A créeche is usually located within the same venhera the mothers of
the children are working. Therefore, a creche ssally a kind of
cooperative pre-school centre managed and run bkimgp mothers
within an establishment. For example, there iswitlein the University
of Ibadan managed by the University Women’s Society

(d) Play Group/Day Care Centre
This is also a child minding centre for childreridve the age of three

years. The day care or play group performs theesfmction as the
creche. The only difference is that while the ceeshlocated within the

3
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same environment/premises where the mothers ofcthielren are
working, the day care or play group centre may dmated far away
from the mother’s place of work. In most urbantoemin Nigeria, the
play group or day care centres are located in faivesidential
apartments, church/mosque premises, halls or contynzentres. They
could be run by private individuals, religious amgations, non-
governmental organisations (NGOs) and internationg&nisations like
UNICEF, OMEP, etc.

You must have seen some of such centres arounéwauif you have
never patronised them. The major concern about seatres is that
many of them are not registered with the approprigbvernment
agencies. In fact, the level of hygiene of manyttem particularly
those in private residential buildings is poor. retwver, some old,
jobless and sometimes, illiterate women are theepsvaf such centres.

At any rate, the day care centres as they are pdpualled, have been
helping some working mothers both in urban andlraraas to keep
their children ‘safe’ while they are away at work.few of such centres
have in actual fact graduated into pre-primary grichary schools in
different parts of the country.

Can you identify any of such centres in your towwitdage?

3.3 The Benefits of Pre-School Education

The Jomtien World Declaration on Education for @FA) stated that,
learning begins at birth. This implies that alluntries of the world

should not only expand access to early childhoagcaabn, but also
ensure that the quality of services provided atwthgous pre-school
education centres do not inhibit or affect negdyivia any way the

overall development and well being of the childrerit has been
observed that while government pays attention ® ‘dducation’ of

children from the age of three years up to the @igéheir entry into

primary school, little or nothing is done for thdselow the age of three
years.

According to UNESCO (2006), in many developing does, early
childhood education is not a priority of the goveents. This is
probably so because many of the countries are d3lredmost too
overburdened with the responsibilities for otheels of education. The
urgent need for the development of the much neetstpower for the
various sectors of the economy has made it diffikel many of the
countries to spare some funds and attention fodéwvelopment of early
childhood education. This is most unfortunate beeagven where pre-
primary education is given an attention, they armgletely left in the
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hands of private individuals and organisations. e Tnofit motive of
such proprietors/proprietresses leading to highs feeuld not allow
many pre-school children access to the existingppraary schools.
The issue of access will be discussed in the restics.

Now let us discuss some of the benefits or purpadegre-primary
education:

. The major purpose of pre-primary education is thaishc
development of the child. That is to say, it skioplomote an all
round development of the child. This is particlylarecessary in
a developing country like ours where many pardotssocial and
economic reasons, could no longer provide the rkede
stimulating environment for the child’s holistic \dopment.
The ideal pre-primary school establishment sholuédefore take
care, not only of the intellectual aspect of theild
development, but also the health, nutrition, soara emotional
as well as the physical aspects of the child irhidgddriendly
environment. No matter how brief the pre-primadueation
lasts, it must promote the all round developmernhefchild.

. The pre-primary establishment also provides cuatockre for
the children while their parents are away at warkhe offices,
markets, schools, hospitals and other places. oisaye aware,
the days when grandmothers, mother-in-laws, aurtines other
relations come to stay with the young couples ameeg Even
now, the grandmothers, mother-in-laws no longerehidne time
to stay with their children. This is because tlaeg themselves
sometimes too busy to have the time to come anyg fea
months. Similarly, reliable house helps are diffido get these
days. Those available are either too expensivaheraverage
family or they constitute security risks to the fiym Therefore,
for social and security reasons, the pre-primaryhost
establishments have become safe havens for théremiwnhile
their parents are at work (Akinbott al., 2001).

. As once argued by Kent and cited by Akinbetal. (2001), the
chances of a child fulfilling his full potential®wld be affected
by the standard of living and the level of stimidat and
encouragement received at home. Many families igefa
today, including the wealthy ones, are not prowgdthe much
needed stimulating environment that is good endiaghhe all
round development of their children. The sociadl @zonomic
activities parents engage in hardly allow them ttmerovide the
kind of stimulating environment needed for the wpim
development of the children. In addition, we mresilise that

5
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there is no home, however wealthy can provide thd &f child-
friendly environment which a good pre-primary schpmvides
for example, no home can provide 20 children ofrapinately
the same age, or an array of experts in childhahcaion to
take care of different aspects of the child's glowand
development.  Therefore, since children do not Mkbgve
automatically without help from their environmeittis better to
keep the young ones under the care of specialisid a
professionally qualified teachers who can providd austain the
much needed stimulus for the child’s optimum depeient.

. The pre-primary school establishments also helpidentify
children who are handicapped in some less obvioagswor
early treatment. Many parents, as a result ofr thei spending
much time with children at home, may not noticehstrainor’
disabilities in their children. When such childr@ in good pre-
primary school establishments, they could be ifiedtiand thus
taken to the appropriate place for treatment a tender age
when the chances of their complete care are gteates

. There is also the most widely acknowledged rolg@refprimary
school, which as mentioned earlier, should not lhe major
purpose of taking care of children, that is, prapan for primary
education. Research findings have revealed thetppmary
education has some effects on children’s intelligprotient (IQ)
and cognitive achievements. Moreover, children vditend
good pre-primary schools are less often repeatessiool and
they often complete secondary education at theinedjperiod of
time (Entrisie, 1995). In other words, attendinge-primary
schools is important for success in the early gsaddich
constitute a critical period for children’s adjustnh as students.
Therefore, since pre-primary education may chanigiédren
directly by building their skills or encouragingeih abilities, it is
necessary to make it accessible to all childrenhe Ppresent
situation in Nigeria whereby majority of childrerofn the poor
homes have no access to pre-primary education mané of the
factors for the relatively poor performance of pgsim the public
primary schools in Nigeria.

4.0 CONCLUSION

In order to provide young children with the necegsiimulation and
encouragement as well as equal educational oppoesirfor their
optimum development, all children need pre-primeatycation.
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Pre-primary education is not a luxury but an avefioudnelping children
to have a holistic development that could havdedolng effect on their
schooling in later life.

5.0 SUMMARY

In this unit, you have learnt that:

. pre-school education refers to all forms of edwratygiven to
children before entering into primary school

. pre-school education include, traditional (homelicadion, pre-
primary education, créche, play group or day cargres

. pre-primary education helps children to have a stioli

development which positively affects their academic
achievements.

6.0 TUTOR-MARKED ASSIGNMENT

1(a) Explain what you understand by pre-school atioic
(b) Identify the different types of pre-school ddishments with
their similarities and differences.

2. What are the benefits of pre-primary educatamn f

(i)  the child
(i)  the parents
(i)  the society generally?

7.0 REFERENCES/FURTHER READING

Akinbote, O.; Oduolowu, E. & Lawal, B. (2001Pre-Primary and
Primary Education in Nigeria: A Basic Text. Ibadan: Stirling-
Horden Publishers (Nigeria) Limited.

Akinpelu, J. A. (2005).Themes in Philosophy of Education for
Teachers. Ibadan: Tafak Publications.

Federal Government of Nigeria National Policy onu&ation (NPE,
2004).



ECE410 ISSUESIN EARLY CHILDHOOD AND PRIMARY EDUCATION

UNIT 2 UNIVERSALITY OF ACCESS IN EARLY
CHILDHOOD EDUCATION

CONTENTS

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 What Does Making Pre-Primary Education Accdsgin
all Children Mean?
3.2 The Need for Pre-Primary Education
3.3 Making Pre-Primary Education Accessible to All @inén
in Nigeria
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION

In the last unit, we discussed the meaning, typesi@portance of pre-
school education.

In this unit, we are going to discuss how and wiesgrimary education
should be made accessible to all children irrespeaf their parental

social and economic status. We shall also looktaraareas you need to
know in this study unit as specified in the studyt objectives.

2.0 OBJECTIVES

By the end of this unit, you should be able to:

. explain why every child should have access to pmagry
education
. list the various ways of making pre-primary edumataccessible

to all children in Nigeria.
3.0 MAIN CONTENT

3.1 What Does Making Pre-Primary Education Accesbie to
All Children Mean?

You must have heard something like Universal Prym&ducation
(UPE) and Universal Basic Education (UBE). The own word in the
two programmes is ‘universal’. The word universahply means for
all. That is, something that is made availablaaressible to all without
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difficulty or discrimination. Therefore, the UPEggramme which was
introduced at the National level in Nigeria in 19W&s limited to

primary education. In other words, primary eduwativas made free for
all Nigerian children of school age from that yead! children from the

age of six years could attend public primary schowlthout paying

school fees. | am sure many of us reading thisssoumaterial or
undergoing this course must have benefitted fromURPE programme
directly or indirectly.

On the other hand, the Universal Basic EducatioBE)Jwhich was
introduced in 1999 has extended the free educatiogramme from the
primary school level to the junior secondary sch@®S) level. This
means that all JSS students in public secondaryosslin Nigeria will

no longer pay school fees. Moreover, it is opealtechildren who have
completed primary school education irrespectivéhefr parent’s socio-
economic status.

Although the UBE programme includes pre-primarycadion as one of
the levels of education covered, there is not nthah could be seen on
ground in this area. In other words, governmeist inat done much to
make pre-primary education as available to alldzkih as it is the case
with primary and junior secondary education. Wéhis so? Why is it
necessary for government to make pre-primary schwallable to all
children like those other levels of education ig&tia?

These are some of the issues we shall be discussiihg next section
of this unit.

3.2 The Need for Pre-Primary Education

In the last unit, we discussed briefly the impoc&rof pre-primary
education. Let us again review some of the immbntales which pre-
primary education can play in the life of an indival, parents/teachers
and the society generally.

. The All-Round (Holistic) Development of the Individual

Although pre-primary education is included in tfeverage area of the
present UBE programme, yet it is not made compulbke the primary
and junior secondary education. Nevertheless,nipmitant role of pre-
school education has been acknowledged all overwibdd. The
Jomtien World Declaration on Education for All (EFAssented that
learning begins at birth. This implies that theueation of the child
should start as early as possible and it shouldedéft to chances. As
mentioned in the previous unit, the focus of preapry education
should be on helping children to develop the pshagfioal and social
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foundations necessary for them to undertake ald&aming later in the
primary school. When the child is given a goodnidation at the tender
age, through a very stimulating school environmaefshe will surely
get up to a good start when eventually he/shetgetse primary school.

. Preparation for Primary Education

Research findings have shown that children with -gvmmary
educational background are less often retainedimagpy classes. That
is, they do not often repeat classes like childwdi did not attend pre-
primary school. Pre-primary education has alssldeand to boost the
intelligent quotient (IQ) test scores of childrey &bout five points.
Another research finding has indicated that preipry education
children usually complete secondary education aatitheir parents are
usually more satisfied with their performance to#mer children.

The summary of all these is that pre-primary edandtelps children to
do better in the early grade of primary educatidrhis is considered
very important for long-term success because th#y egrades in

primary schools constitute a critical period foildten’s adjustment as
students (Enwitsle 1995). As psychologists have emad known,

children’s experiences during the early period$fefoften have lasting
consequences. Therefore, whatever they learn awiracquring their
early years in school can help or hinder their allgrerformance for
years to come.

. Language Development

One of the greatest benefits of pre-primary edooatd children is the
development of their spoken language. As you arar@, the style of
living of many families these days do not give thehildren much
opportunity to interact with many other childrenThe pre-primary
school therefore exposes children to many othddm&m from different
social, economic, religious and cultural backgraindf you have ever
moved very close to children, you would have realishat some of
these factors may constitute some barriers to tiné@raction. They
play together, and communicate freely and in thecgss learn new
words, ideas and ways of doing things. In Nigeiea,instance, where
English is our second language, pre-primary sckapbses children to
English language early enough to make them speaKkudéntly.
Invariably, they have less difficulty in learningh@lish at the primary
and even secondary school level.

10
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. Development of Self Confidence

Fafunwa (1967) once argued that the African chétbl the age of six

is often shy, timid and afraid to talk to elderBhis is as a result of the
African philosophy which believes that the child shibbe seen and not
heard. Many Africans even after the completion seicondary or

university education still face this problem of iility. The pre-primary

school establishments have helped through theipwsractivities and

specialist care and attention to develop self clanfce in our children
below the age of six years through talking. Singengd acting in

different plays in the presence of a large crowdhey now radiate self
confidence, fluency in speaking and boldness iir thiscussions. The
stimulating and child friendly environments ofteroyided by the pre-

primary schools generate such development. THeceafidence and

boldness which children acquire during the pre-stlyears go a long
way in shaping their adult life. Many Nigerian guzts of pre-primary

school education are now eloquent speakers andcsefident ladies

and gentlemen in various callings.

. Inculcating the Spirit of Cooperation, Enquiry and Creativity

Children are naturally self-centred (egocentriojjuisitive and creative.
The pre-primary school helps to inculcate in thdédclhe spirit of
cooperation. They are taught to share things titlkes and other play
materials with other children. Moreover, they aneairaged to satisfy
their intellectual curiosity through the provisiai different learning
materials, explanation of their environment andityvigo places of
interest. They are given the opportunity to malafmuidifferent objects,
draw and paint among other things. All these & help in no small
way in enhancing not only their socialization, llgo their intellectual
and creative abilities. Once these skills are gezl in them, they
usually carry them up to adulthood.

We can conclude this section on the importance -ppimary
education by saying that it is not a luxury at dlre-primary education
‘is desirable not only on educational grounds, dab for social, health
and welfare considerations. This explains why gexary education is
a must for all Nigerian children.

3.3 Making Pre-Primary Education Accessible to All
Children in Nigeria

Despite the universally agreed fact that learniagits at birth and the
Jomtien World Declaration on Education for All (EFAvery few
countries have made any appreciable expansion @ pipmary
education. The emphasis of most countries, paatiguthe developing
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countries is centred on universal primary educatidéven in Nigeria
where early childhood education is an integral paitthe UBE
programme, little or no attention is given to thepansion of pre-
primary education. In other words, in the deveigpcountries, pre-
primary education is not a priority of the educatisector as the
developing countries are already burdened with #m@ormous
responsibility for other levels of education. Asesult, they cannot
afford to add the responsibility of funding prespary education in
order to make it universal and accessible to tlaieady ‘heavy’
education bill. The pre-primary education is tlere left in the hands
of individuals, groups and organisations who ndlyiicharge high fees
to meet their running costs.

Invariably, the children from poor or low incomenféies are denied
this all-important early stimulation for optimum \@##opment. This
therefore explains the relatively poor quality afnpary education in
Nigeria. According to UNESCO (2001), the quality primary
education has not kept abreast of the expansi@miolment. This has
been a global concern which was high on the agdéodahe World
Education Forum held in Dakar, Senegal in the 2680.

There is abundant evidence to show that pre-priredugcation prepares
young children socially, emotionally and acadentycdbr primary
education. In other words, the successful congietf pre-primary
education is associated with greater success inptimary school.
Children with good pre-primary educational backgmuo not usually
repeat classes or drop out of school.

Therefore, since research into early childhood atioie has not only
confirmed better performance and high quality inmary education, it
is necessary to make this level of education adudest all Nigerian

children. The Nigerian pre-school child who is degd in many ways
through the poor standard of living of their paseneed pre-primary
education even more than their more favoured copatts from the

well to do families. These categories of depriceddren are the ones
mostly found in our public primary schools. By time they complete
primary education, if they do not dropout, they arsually not

sufficiently literate and numerate to be usefulthemselves and the
society generally (Yoloye, 1999).

Let us summarise the benefits of early childhooducatdon by
highlighting what research says about it, as docuetk by the
Department of Education, Western Australia in teary2000:

. Students who participate in a high quality earlyildtiood
education programme make better transition frométaorschool
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and from school to community and ultimately, gaamsting
benefits as socially responsible adults.

. High quality early childhood programmes are morecive in
helping children to learn. They are more beneffitian remedial
(coaching classes) programmes in later school life.

. Experiences in the early years of life are moréueritial on the
development of the brain than experiences at ahgrdime in
life. Early brain development has a profound dffeta person’s
learning, behaviour and health throughout life.

. Children’s well being, emotional maturity, language
development, thinking skills, creative skills, amwcial and
physical skills are all established and strengttene

. Children develop initiative and responsibility atite ability to
analyse, to question, to make decisions and toespteblems.
They learn how to be friendly, share and coopenate others.
They develop the ability to act with confidence ahdy gain
independence.

With this revelation, it is absolutely clear thae wieed to make pre-
primary education accessible to all Nigerian preest age children.
This we can do by:

(@) Making Pre-Primary Education an Adjunct of the Existing
Public Primary Schools

That is, a section of the public primary school Idobe used for that
purpose. This will save cost particularly in theaof providing new
school buildings and other infrastructures. Onfgwa adjustments may
be necessary to make the environment more suitabl¢he pre-
schoolers. The advantage here is that many childnethe local
communities who could not afford the high fees gedrin the private
pre-primary schools will have the opportunity ofnbéting from the
tremendous opportunities for their optimum develeptrfree of charge.

It is interesting to note that some of the Southsidan States of Nigeria
have been experimenting with this idea. Althoughas been done to
check the drift from public to private schools, ytat a step in the right
direction. All the states that have introducedienary education into
their primary school system need to do is to imprown the quality of
facilities, instructional materials and teachers nake them more
suitable and relevant to the pre-schoolers.

13
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(b)  Local Government-Owned Pre-Primary Schools

Each local government should establish at leastroogel pre-primary
school in a centrally located place that will beessible to all children
in the area. The supply of appropriate faciliteesd high quality and
specialist teachers in early childhood educatioth @itner categories of
workers should be the responsibility of the locavgrnment. It is
important to note that the establishment and manage of the school
should not be based on political patronage.

As a matter of policy, there should be a consbtai provision making
pre-primary education the responsibility of thedlbogovernment. This
will ensure that there is an annual statutory allion of funds to this
level of education.

(c) Grantsin Aid to Private Pre-Primary Schools

Since the private sector participation in the psoon of pre-primary
education has gained prominence in Nigeria, allcae do is to assist
them. The assistance could be in form of freestesion of such
schools with the appropriate government agencye drnmual provision
of grant to each private pre-primary school esshiphient should be on
the basis of enrolment figures, quality of teachard the provision of
facilities. This assistance will make it possifile the private schools to
expand their facilities in order to admit more dnéin at relatively low
fees.

We should not forget to add here that governmewulshintensify
efforts at regular monitoring and supervision oe-primary school
establishments. This will ensure high quality ie #ervices provided by
the schools. It is not just providing high quakiyhools that are needed,
research findings have, in fact, indicated thatydmh quality early
childhood education programmes can benefit oudcdnl in the various
ways highlighted earlier on.

4.0 CONCLUSION
High quality pre-primary education programmes hpwositive long-term
advantages for children and the society in genditarefore, this level

of education should be made accessible to all @nldor their all round
development.
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5.0 SUMMARY

In this unit, you have learnt that:

. pre-primary education is essential for all roundedepment of
the child

. high quality pre-primary education enhances thedewac
achievement of pupils in the primary school

. high quality pre-primary education prevents repmtitof classes
and school dropout

. pre-primary education is not a luxury hence all ldriein
particularly those from poor homes need it

. government should be directly involved in the psown of high

guality pre-primary schools to all Nigerian childre

6.0 TUTOR-MARKED ASSIGNMENT

=

Why do you think Nigerian children need pre-m@mneducation?
2. How can pre-primary education be made readitessible to all
children like primary education?
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1.0 INTRODUCTION

In the last unit we studied universality of accassearly childhood
education. In this unit we will discuss therganisation and
managementof early childhood education.

Effective organisation and management of educatiarstitutions is
important to the success of any nation’s educaligystem.

In this unit, you are going to learn the importanct effective
organisation and management of pre-primary eduta¥ou will also

learn some of the factors that affect the orgalisand administration
of schools generally.

2.0 OBJECTIVES

By the end of this unit, you should be able to:

. explain the meaning of organisation and management

. mention the importance of the effective organisatiand
management of schools

. identify the major components of a school orgarosat
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3.0 MAIN CONTENT

3.1 Meaning of Organisation and Management

The word, ‘organisation’ has been described inedédht ways by
sociologists and administrators. For instance, Ez€®h983) quoting
Etzioni refers to an organisation as “social uhittpursues specific
goals which they are structured to serve. Exaropléhis includes the
school, the prison, churches among others.

Nwankwo (1982), on the other hand, refers to amamiggation as:

0] a group of persons working together for a commap@se

(i)  anetwork of relationships among individualsd activities

(i)  a process of executive functions aimed awemg that resources,
activities and authority relationships are so cowtbd to
achieve specified goals.

For the purpose of our discussion, we shall male afsNwankwo’s
second definition. That is, a school organisatisna network of
relationships among individuals and activities tlglo which the
curriculum objectives of schools are achieved.

Management on the other hand refers to the totafiigil the processes
through which human, material and financial resesrare made
available, organised and directed towards the sa@dn of the
objectives of an organisation (Adeyemi, 2000).

3.2 Importance of Effective Organisation and Manageent
of Schools

As mentioned in the introduction, effective orgamien and
management of educational institutions is essembtialhe successful
realisation of the nation’s educational goals abpbctives. Let us now
consider some of the advantages of effective osgéion and
management of schools.

0] Effective organisation and management provides ebsential
structure upon which policy makers, and educataoikl lschool
standards and policies. For example, school stdadaich as the
number of pupils in a class, teachers professignalification,
teachers workload etc. are all affected by the sil@es which
policy makers take on the school. Similarly, sdhpractices
such as teachers’ role in school decision making #reir
influence over school and classroom policies afectdd by the
decisions policy makers make about the school.
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(i)  Effective organisation and management alsonmtes good
discipline among staff and pupils in the schools you must
have heard before, order is the first law in Heaveld well
organised and managed school will not give room for
misbehaviour on the part of the learners and thehiers. If all
the required facilities are provided and are wglised, there will
be no discontentment in the school. This means thet learners
and their teachers will be happy and will go abthgir daily
activities with great dedication.

(i)  Effective organisation and management wilk@lpromote good
academic achievement of the learners. When alilities are
adequate, and they are well organised and usedmgrely,
effective teaching and learning will take place. hisT will
therefore help the pupils to perform well in thelass tests and
examinations.

(iv)  Effective organisation and management alsovgmés wastage.
When the available resources are well organised naanlaged,
there will be no room for wastage of either matsriar time.
Teachers and pupils will learn to make the best okdhe
materials given to them and they will not wastarthiene. This
is because, they are always purposefully engaged.

(v)  With effective organisation and administratiaiere will be
peace and harmony in the school. Teachers witebpected by
the learners since they will be kind and helpfulthe pupils.
There will also be cooperation between the teaclaid the
school on one hand and between the staff and tlenggaon the
other hand. All these will make things work weil the school
and the overall effect will be the successful achment of the
goals and objectives for which the schools wereipet

In concluding this section of the unit, it is nes&my to call your
attention to certain things. The first is thatgrdas always like to send
their children to schools that are well organised mmanaged. They are,
in many cases, ready to pay very high school feeshieir children in
such schools. On the other hand, badly organisddranaged schools
will not attract the interest of parents. Thiswhy you find parents
taking their children to schools that are verydaray from their homes
even when there are schools around them.

In the same way, children are always very hapmttend good schools.
That is, well organised and managed schools. Tdreyalways very
proud of the schools and will do all things theyrd¢a remain in the
school. Children of such schools always try tonsdl academically and
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behave well too so as to keep the good image aestige of their
schools

Can you mention some schools that are very popalgour town or
local government area? Find out why the scho@spapular and what
it takes parents to keep their children there.

3.3 Components of a School Organisation

Akinbote et al. (2001) have identified six major components otlaos|
organisation. It is through the effective plannirayganisation and
management of these components that can ensusentt@h running of
the school. Let us now discuss the components.

0] The Duration of the Course

This refers to the length of the course or programriRor example, the
duration of pre-primary education in Nigeria is\eeén two and three
years. That is, a child starts pre-primary scltatdhe age of three years
and remains there till he/she is old enough toogih¢ primary school at
the age of six years.

The duration for the primary school is six yeaffat is, a child remains
in the primary school from the age of six to 11rgeplus. There are
some physiological, social and psychological reastor fixing the

duration of schools in different parts of the worlévhy do you think
the pre-primary school age in Nigeria is fixed betw three and five
years plus?

(i)  Length of School Year

This refers to the number of weeks or months caindkeep in the
school. The length of pre-primary and primary sghe@ar in Nigeria is

about 36 weeks. The 36 weeks are divided intcetteems of 12 weeks
each. However, for various reasons ranging framatic, political and

social, the length of the school year varies frametto time and from
state to state. It is the state ministry of edocathat fixes length of the
school year in Nigeria. This is what they oftefereto as the school
calendar for the year.

As mentioned above, the 36 weeks are broken inteetlierms of
approximately 12 weeks each. Thus, the first tesnusually from
September to December while the second term isllydoam January
to April; and the third term is usually from Aprid July. There is
usually a break of not less than two weeks betvieerierms. The long
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vacation is from seven to nine weeks. It always esmp from July to
September each year.

Find out why the long vacation is fixed from July September in
Nigeria.

(i)  The School Timetable

This is the planned daily school routine which shafve sequence of
activities for any particular period of the day.is the general guide for
both the teachers and learners. It is one of thetery records that
must be kept in every school and every classrokins. usually prepared
by the head teacher and or the most senior teach#drse school. There
are some factors to take into consideration whepamng the school
timetable. These are:

(@) Government Policy —There is always a government policy as to
what to teach in each school, when the schoolslghapen and
close each day. The head teacher must keepstadihe policy.
However, if for whatever reason, there is to be esataviation
from the policy, there must be an approval from #iate’'s
ministry of education.

(b) The Length of Each Period —From our knowledge of child
psychology, we know that the younger a child ig $horter is
the attention span. Therefore, the timetable shtake this into
consideration by not making the lesson periods donthan
necessary. For instance, in the nursery and jupranary
classes, the period in the morning should be betvié®eand 25
minutes and between 15 and 20 minutes in the afern As for
the senior primary classes, it should be betweenad® 35
minutes in the morning periods and between 25 @nalidutes in
the afternoon.

(c) Nature of the Subjects —Although all subjects in the school
curriculum are important, yet some are more impartand
difficult than others. Therefore, such subjecke Imathematics,
English language, and science subjects should fmave periods
on the timetable weekly than other subjects. k same way,
some subjects that require much mental or physioatgy should
come up in the morning when the pupils are still &6 energy.
This is why at the pre-primary and primary schoeléls,
mathematics, English language and physical andrhedlcation
will not be slated for the afternoon periods. Raththe subject
that require less of mental energy should be sldtedthe
afternoon when as a result of our hot climate,dhiéren easily
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get tired. Therefore, you will always find on aogoschool
timetable subjects like storytelling, handwritingultural and
creative arts (CCA) coming up in the afternoon.

(iv)  The School Subject

The classification of teaching and learning adgsitinto specific branch
of knowledge being studied in the school is reféteeas school subject.
Although formal teaching is not recommended for ghe-primary level
of education, yet they are still exposed to sonujects, which help to
prepare them for formal schooling at the primarg aecondary levels.
However, at the primary school level, there areualdi® subjects open
to the primary level of education in Nigeria. Evémot all the 16
subjects, yet there are the core subjects that beustught and learnt in
all primary schools irrespective of their location ownership. Such
subjects include mathematics, English languagealksiudies, physical
science, physical and health education, culturdl@eative arts, family
living.

(v) Classes, Grades/Streams

The grouping of pupils into classes according wirtlage is the most
popular mention in Nigeria. This however, does maan that pupils
are not grouped according to their abilities. Vékat the method of
grouping of pupils into classes, there are situmastiwhen you have more
than the required number of pupils enrolling intolass. For example,
the ideal teacher-pupil ratio in nursery and jurmomary classes is 1:25
and in the upper primary 1:35. If you now havewl&® or more pupils

for either nursery 1 or primary 1, you can now de/ithem into two

classes. This is how we often find Classes 1A,el8,in some schools.

In the urban centres where there is usually a pigpulation density,
schools are often broken into two schools or mdrea situation where
there is adequate space for building more classsowithin the school
compound, there could be School A and School B.wéier, where
there is no sufficient space, there could be thi system whereby we
have one school coming for the morning session twedother for
afternoon session. This system is now being phaséaf the school
system.

(vi) Staffing
The type of school often determines the type oftigay to employ. The
teacher remains the most expensive and also thé imdispensable

factor in the school system. Without good teachers system of
education can function effectively. However, indival public schools
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in particular cannot train or recruit its teachershis is done by the
government who through the appropriate agency,utsciand sends
teachers to the schools. There is not much scheatls can do here
since they are not involved in the process.

The area where individual school heads can exethie discretion is
in respect of assigning teachers to classes oestsh) The head teachers
need to be very careful so that the right persossggned to the right
class. Therefore, there are certain factors te tako consideration
when assigning teachers to classes at the pre4gvinanary school
levels. Let us briefly discuss them.

. Gender

It is a globally recognised fact that women areallguhe best teachers
of young children. Therefore, the first personctmsider for teaching
the nursery classes or the junior primary classes lady. If there are
however many women in the school, the head teacderapply other
factors which we shall now discuss.

. Teaching Experience

When we have many qualified women for instancejr theaching
experience may be used to select who will teachntireery or junior
primary classes. For instance, if there are thwemen with NCE in
primary education, the one with the longest teagtl@rperience could
be assigned to primary 1.

. Interest

This is another factor that may be used in assggteachers to teach a
particular class in the pre-primary and primarycgds. In the example

of the three NCE/primary education specialists moeed above, the

most experienced teacher may not be particulatsressted in teaching
very young children. The head teacher should dendhis so that he
does not assign a reluctant teacher to teach &uydartclass. Since

primary one is the foundation class in the primsefiool, only people

who can help to lay a solid foundation there shdoddassigned to teach
them.

. Professional Qualification
Generally speaking, the most professionally queditieachers should be

assigned to teach in the upper classes. If yoe havarray of Grade I,
NCE and B.Ed. specialists in pre-primary educatiexcept for some
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other reasons, the B.Ed. degree holders shoulddigred to teach the
upper primary classes.

4.0 CONCLUSION

It is only through effective organisation and magragnt of school that
the desired educational goals can be achievet thierefore necessary
to put in place, in each school, the right calibérteachers and the
necessary facilities so that effective teaching laaching can take place
through proper organisation and management ofuthdadle resources.

50 SUMMARY
In this unit, you have learnt that:

. an organisation can be described in many ways

. an organisation refers to a network of relationshgmong
individuals and activities through which the cuuatiom
objectives are achieved

. management is the totality of all processes througich human,
material and financial resources are made avaijlaiiganised
and channeled towards the realisation of the abgstof an
organisation

. there are six major components of a school orgaorsa

. effective organisation and management is esseifital the
successful realisation of the goals of education.

6.0 TUTOR-MARKED ASSIGNMENT

1. What is an organisation?
2. Enumerate the major components of a school org#onisa
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1.0 INTRODUCTION

In the last unit, you learnt the meaning and imgrace of effective
organisation and management of pre-primary edutatio

In this unit you are going to learn the basic pptes involved in
curriculum and evaluation in pre-primary education.

2.0 OBJECTIVES

By the end of this unit, you should be able to:

. explain the concepts of curriculum and evaluation

. identify the basic principles necessary for prevamy education
curriculum development

. explain the evaluation procedures in pre-primanycation.

3.0 MAIN CONTENT
3.1  Meaning of Curriculum

Curriculum has been defined in different ways Wyedent people. For
our purpose in this unit, we shall make use of @bV definition cited in

Akinbote, et al (2001). According to him, curriculum refers toeth
school educational programmes which include progmamof studies,
programme of activities and programme of guidantkis definition of

curriculum shows that the curriculum is not limitex school subjects
such as Mathematics and English Language etclsdtiacludes some
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other activities which may take place inside orsalé the school as well
as the guidance and counselling services provideteachers to the
learners and their parents.

At the pre-primary education level, many peoplendd know whether
or not a curriculum exists. Even among practittsngho are aware of
the existence of a pre-primary curriculum, theinking is always on
the traditional type of curriculum found in primasghools. That is, the
type of curriculum with its emphasis on drilling canhe practice of
isolated academic skills. Such a curriculum dostsreflect the current
trends about how children learn.

Therefore, we have not been able to produce lemmbp possess the
higher order thinking and problem-solving abilitigst will be needed
on the 21st century (Bredekangpal., 1992).

Emphasis in pre-primary and primary school curtoulis now on:

. Active hands-on learning

. Conceptual learning that leads to understandinggaleith the
acquisition of basic skills

. Meaningful, relevant learning experiences

. Interactive teaching and cooperative learning

. A broad range of relevant content, integrated actosditional

subject matter divisions.
3.2 Guidelines for Pre-Primary School Curriculum

We have just mentioned in the preceding sectioh phaprimary and
primary school curriculum should de-emphasiseidglbnd the practice
of isolated academic skills. The current thinkiagout the school
curriculum as noted by Bredekarapal. (1992) is that:

. Curriculum is an organised framework that delingdle content
children are to learn, the processes through wihdbhdren
achieve the identified curricular goals, what teashdo to help
children achieve these goals, and the context irtlwteaching
and learning occur.

Therefore, for any pre-primary school curriculumatthieve the goals of
giving children an all-round development there éea to note certain
basic principles of child development and learnifidpese principles are
very crucial to the development of appropriate icutum for our
children.
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Children learn best when their physical neegsnaet and they
feel psychologically safe and secure. Therefdnddien should
not be made to sit down and listen to their teetier a long
time. Rather they should be actively involved heit learning.
They should be allowed freedom of action in a chfltendly,
safe and secure environment.

Children construct their own knowledge. Thssdione through
their dynamic interactions with their physical arsbcial
environment. Since children discover new knowledigeugh
active involvement and experimentation, they shdugdgiven
opportunity to form their own hypothesis. In adufit to this,
they should be encouraged to keep testing theirothgses
through mental actions, physical manipulations,eoldag what
happens, comparing their findings, asking questicarsd
discovering answers etc.

Children learn through social interactions witther adults and
other children around. There should be good weiahip

between the child and the teacher as well as p#érs and
others. The teacher is to support and guide tildreh in their

effort to have good relationship with people arotimd including

the parents until they can function independently.

Children learn through play. This is one of thesimatural way
of learning for children. Play provides them thecessary
opportunities to explore, experiment and manipukiiags in
order to construct knowledge. It is also importamtnote that
during play, children have the opportunity to exaenand refine
their learning as a result of the feedback they fgain their
environment. All these play activities help childréeo develop
their imaginations and creativity.

Children’s interests and their need to know (cutyypsmnotivate

learning.  Since children need to make sense outheir

experience, the teacher should identify what irstisréhem and
allow them to solve problems together. We shoelithember
that activities that are based on children’s irgergrovide them
the motivation for learning. This eventually proe®their love
for learning curiosity, attention and self-directio

Human development and learning are characterisaddayidual
differences. The most important element in alladd@ation is that
of individual differences. Individual differerencasnong people
is the reason for variation in cognitive styles dndctioning.
Some are fast learners some are slow while othersamvergent.
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There are extroverts and introverts. (Alhassan,0201-62).
There are no two people that are exactly alikellinhangs; not
even identical twins. This is normal and it shobkl expected
among the school children. This implies that eviegrner is
unique and has individual pattern and timing ofwgto and
development as well as styles of learning.

All these principles are based on the work of gpsgtchologists such as
Piaget, Vygotsky and Erikson among others. Theyikhbe taken into
consideration when developing school curriculum t thaill be
appropriate for the growth and development of thédc Anything
short of this will not only violate the natural imations of the child but
will also hinder his higher-order thinking, problesalving and creative
abilities.

3.3 Evaluation in Early Childhood Education

Just as the traditional approach to curriculum tgreent has become a
great source of worry and concern, so has thetiwadli method of
evaluation.

It is not enough to have a developmentally appatercurriculum. It is
especially important to have a more performancedassessment that
falls in line with or reflect children’s learning.

Before discussing the appropriate evaluation proced for early
childhood education, it is necessary to clarify theaning of certain
concepts such as evaluation, assessment, andjtestin

(@) Evaluation

Educational evaluation may be regarded as a procesgathering,
analysing and interpreting data to be used in tpkdecisions.
According to Regan and Shepherd cited in Akinkeital. (2001), the
decision could be about the learner’'s progressjngamstruction,
providing guidance or determining the effectivene$smethods and
materials.

The major purposes of evaluation in pre-primary grichary education
could be summarised as follows:

0] Evaluation can be used for course improvement
That is, it could be used to find out which instroeal materials and

methods are satisfactory and where changes aressge
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(i)  Evaluation can also be used to take decisions about
individuals

For example, it could be used to identify the gatdr needs of
the learners for the sake of planning the instamgtijudging
pupils’ merit for the purpose of selection or grimgpand giving
the pupils feedback about their individual perfontes — that is,
their strengths and weaknesses.

(i)  Evaluation could also be used for administrative
regulations

That is, judging how good the school system is, lgoed individual
teachers are and the deficiencies in facilities.

Let us round off this discussion on the purposewaluation by stating
that it helps to motivate the learners to do betidaheir study. It also
helps the teachers to know their pupils’ weaknesses how to help
them. Moreover, teachers need evaluation to krieir bwn areas of
deficiency either in the use of instructional metsr or methods of
teaching.

(b)  Assessment

Teachers and pupils are very familiar with thisaept as they make use
of it regularly. Both teachers and pupils oftetk tabout having a
continuous assessment (CA) test on the assessreentdr book.
However, not many of them know what assessmen¥¥@u may even
find many taking it to be the tests given in theimas class subjects.

Assessment is the ongoing process of observingordgr and
determining the work children do and how they dtwiprovide a basis
for a variety of educational decisions that afteet child.

Assessment can also be described as the procesgasfising test data
into interpretable forms on a number of facts. Tisaassessment uses
the data (information) obtained from various wayluding tests,
observations and the use of records. Thereforegeib a complete
assessment of a learner’s performance, differettinstruments could
be used to assess different aspects of the leasuehsas the cognitive,
psychomotor and affective.

The assessment of learning outcome thus focusdgferent aspects of

the learner using various techniques in order tovearat a particular
grade or judgment in respect of the learner's @hilattitude and
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progress in any specific area of learning. Therefore implies that
assessment is part of the evaluation practice.

Assessment is integrated into curriculum and imsibn in early
childhood education programmes to provide a basis f

0] Planning instruction and communicating with pargnts

(i)  Identifying children with special abilities and thére special
needs.

(i)  Evaluating programmes and demonstrating accouittabil

(c) Testing

We are all familiar with tests in our various schsabjects. A test can
therefore be described as an instrument or a puoeedsed for
measuring a sample of behaviours or performance given situation.
In other words, tests may come up on a daily, weekimonthly basis.

Before we discuss the purpose of tests, it is @acgd0 point out the
difference between a test and an examination. As hast been stated,
tests come up on a more frequent or regular bdsity, weekly or
monthly.

An examination on the other hand comes up onli@end of a term or
course. While tests may be limited to a classubjext in the school, an
examination usually covers all the subjects orsdasn a school, state
or the country.

Purpose of Testing

At the pre-primary school level, the traditionappaand pencil test may
not be particularly very appropriate. You showdthember that testing
and learning at this level should not be too formal

Therefore, it will not be of much benefit if we isson giving the
children paper and pencil test like those in theempprimary classes.
We should be discussing the mode of evaluation misable to them
later.

The purpose of testing is not different from th@deeady discussed
under evaluation. However, for the purpose ofgiewi, let us quickly
go over them with you again.

0] Tests can be used to find out whether the leatmere mastered
certain topic or skill well enough to go ahead nother one.
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(i)  Tests can be also used to find out the learne€a af weakness
or whether the method of teaching is suitable liert or not.

(i)  Tests can also be used to place the learners imtis¢ suitable
group for the purpose of receiving adequate atianti

(iv) Tests are also used for guidance either to thendesror the
parents on how to make progress or the next stegké&o

3.4 Evaluation and Assessment Techniques in Pre-Rrary
and Primary Schools

Teachers are expected to evaluate learning in rtb@saof knowledge
and understanding based on school activities, kaektionships,
emotional adjustment habits, manipulative skillsd athe general
lifestyles of the young learners. You surely careféectively carry out
the evaluation of these aspects of knowledge legrand attitude by
just the paper and pencil tests. There are mahgrdechniques of
evaluating the learning outcomes in addition towhgten tests. These
include oral interview, practical tests, class wahkd observation, self-
report (interview, questionnaire etc.).

Since helping the individual learners to developositive self-image

and to develop effective relationship with otherse amportant

objectives of pre-primary and primary education, wast use the most
appropriate evaluation technique. At times, we mag personality
tests and rating scales to encourage the childreaxamine their own
characteristics. Sociograms could also be usatistover the relation
of any one child to the class as a whole.

Successful school work depends among other things, such

characteristics as the pupil’s personal adjustnagtitudes, and social or
group skills. It is important that teachers knowwhto measure and
interpret these personal and social factors angséothe test results in
planning classroom activities. Sociometry is thedgt of patterns of
interrelationship existing in a group of people.eTkeacher could
generate sociometric data by asking the pupilsedfit questions. For
example; the teacher can ask the children to thistperson you would
like to sit next to in class” “whom do you prefes dhe class
monitor?”The children may be requested to makenglsichoice or two

choices.

The teacher then transfers the information by tidden to a
sociogram. A sociogram allows you to see how tliguek in the class
are distributed A Star, (most popular), isolategtepopular) a rejectee
(no one makes a choice of him/her and he/she nrakes)
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Other curriculum areas where evaluation of achier@ngan take place
include the physical growth, growth in interestsl attitude, growth in
creative and critical thinking. Most teachers aadents of pre-primary
and primary school children tend to be more coredrmvith the
evaluation of academic achievement. There is ngthiwrong in
evaluating academic achievement, but evaluatiosocfal adjustment,
physical development, habits, interest, attitugecsl aptitudes, growth
in creative ability are also very important. Thadences of growth in
these other areas are necessary for the schoa i3 ¢bb of fostering
the wholesome growth and development of the chldaad prepare
them for effective living in the society.

Therefore, until teachers learn to evaluate pupitegress in three other
important aspects of the education of the youngsotie children will
continue to be neglected.

4.0 CONCLUSION

There has been a call for a review of the prewvgitarriculum content
and evaluation methods in pre-primary educatiohe @mphasis on drill
and practice of isolated academic skills does mdfiect the current
knowledge of human learning. It has thus failegotoduce learners
who possess the kind of higher-order thinking amdbig@m-solving

abilities that will be needed in the 21st Century.

Any curriculum and evaluation methods in early dfgh education
must take into consideration the theoretical pples of child

development and learning. The principles are atudo the
developmentally appropriate curriculum and evahrapractices.

5.0 SUMMARY

In this unit, you have learnt that:

. curriculum refers to the school educational progre®s of
studies, activities, and guidance
. curriculum in early childhood education should eagbe active

hands on learning:

- conceptual learning that leads to understanding

- meaningful, relevant learning experiences

- interactive teaching and cooperative learning

- a broad range of relevant content, integrated actlitional
subject matter divisions.
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evaluation is a process of gathering, analysing iatefpreting
data to be used in taking decisions about the éessteachers
method of teaching, and materials

assessment is the ongoing process of observingrdiag and
documenting the work children do and how they deoditas to
provide a basis for some educational decisions #figict the
child

a test is an instrument used for measuring theopednce in a
given situation

evaluation methods in every childhood educationtnaise not
only the academic achievement, but also the sadplstment,
physical development, interests, attitudes anctbativity of the
learners into consideration.

TUTOR-MARKED ASSIGNMENT

Explain what you understand by school curriculum.
Enumerate the principles of child development aairling that
any pre-primary and primary school curriculum sklotake into
consideration.

Why should the evaluation of pre-primary and priyneducation
go beyond academic achievement?
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1.0 INTRODUCTION

In the last unit, you have learnt what pre-primsefiool curriculum and
evaluation should take into consideration.

In this unit, you are going to learn the pre-prignachool children’s
learning styles. In other words, you are goinge@arn how children
learn and how teachers can guide and facilitate tharning. Let us
look at other areas you need to know in this sy as specified in the
study unit objectives below.

2.0 OBJECTIVES
By the end of this unit, you should be able to:

. mention and explain pre-primary school childreearhing styles
. explain how the teacher can best guide pre-pringaiyool
children for effective learning.

3.0 MAIN CONTENT

3.1 Pre-School Learning Theories

In one of the previous units, you learnt some ef fidctors to be taken
into consideration when preparing pre-primary sthlooriculum. This

Is based on the nature of children and how thesnle@hildren tend to

learn better than grownups, and better than thegnselves will when
they are older. This is because they use theidsnim special ways.
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Therefore, since children learn in special waystaie theories have
been put up as basic to the facilitation of presstithildren’s learning.
These theories of teaching and learning in earigicbod education are
derived from the practical experiences of greaidcleiducators and
psychologists like Froebel and Montessori amongrsth

The two major theories of learning from where th#-theories of
learning by children are derived are the Stimules{fnse (S — R) and
the Cognitive Theories of Learning.

We shall now discuss some of the sub-theoriesarhirg from each of
the two major theories that are related to pre-schHearning and
education.

(A) S -—R Theory of Learning

The sub-theories relevant to pre-school child’'srigey as
identified by Onibokuret al. (1987) are:

0] Learning by Doing

There is a popular saying that “what | do | underdt. This is very

true of children generally. Therefore, when a ¢hg8 exposed to a
particular experience (Stimulus), the child wilhot to the experience by
responding either positively or negatively (ResgynsWhen the pre-
school child is allowed to do things by himself lberself, and is

reinforced by what he or she does, the child watitwue to do it. In the

process, the child will develop the skills needed doing what he/she
does. In other words, the child acquires the sppaé&ill of doing certain

things through practice.

This implies therefore that children should be gitke opportunity to
do things themselves. There must be a varietyl@y pnd learning
materials which could be bought or improvised by tleacher or
parents.

(i)  Curiosity and Interest

This sub-theory is well known to parents and teetigat children are
always eager to know. Their desires to find outr{@ity) always bring
about their interest in learning. In other wordsyiosity generates
interest and interest assists learning.

The implication of this sub-theory for teaching 4sahool children is

that we must always make their learning tasks andiranment
stimulating and interesting to the children. Mamot kills interest.
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Always introduce new materials, and ideas to childso as to ginger up
their curiosity and interest in whatever they aréetrn.

@ii)  Inquiry

In their natural desire to find out or know certdimngs, children
generally ask fundamental questions beginning withy’, ‘when’,
‘what’, and ‘how’. By asking these questions, dhgin acquire the large
volume of facts and knowledge about anything inrtle@vironment.
Therefore, we should never be tired of answerieg tuestions.

One of the reasons why African children below tlge af six are at a
disadvantage when compared to their American andoean
counterparts is the philosophy that African chifdstould only be seen
and not heard. In many places, it is even constlas bad manners for
children to talk or ask questions when elders evarad (Akinbotest al.,
2001).

We must learn to allow children to ask question$resly as they want
to. In the same way, we should ask them questorgimulate their
interest and or curiosity. Teachers should asKk plahned questions
that can evoke deep thinking, curiosity and eveativity among the
children.

(iv) Learning through Stories

Children like to tell stories and listen to storieBhey are never tired of
listening to interesting stories. In the TradiabrAfrican societies,
parents and other adult members of the society tiake to tell their
young stories either folklores or those of theicestors. Such stories
are used to teach morals, correct wrong attitudesb&haviours among
other things.

In the pre-primary schools, teachers could makdeaming of children
interesting and meaningful by the use of carefsdliected stories. Such
stories must not only be relevant to the topicdiscussion, it must also
contain some important messages for the childréaachers can also
use rhymes and songs to help children learn certaincepts or
principles.
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(B) Cognitive Theories of Learning

The sub-theories derived from the cognitive theafrjearning are now
going to be discussed:

0] Metamorphic Change and Environment

This sub-theory states that children are in a emtsstate of growth,
change and interest more effectively with stimualgtenvironment.

You must have observed children that they are alyumore able to
interact with their social and physical environm#ran adults. Except a
child is ill, he or she cannot remain idle in agaafor a long time.
Children are always very active.

The implication of this sub-theory is that we muadtvays provide
stimulating environment for children to interacthvireely. In the same
vein, children must be given the opportunity toets, move around,
experiment and discover things by themselves ireth@ronment.

Moreover, we must help the children to see thetioglahip or
similarities between certain things in the enviremtn

(i)  Movement

This sub-theory is very similar to the above onéhizt children always
like to move. As mentioned earlier on, they akeagis on the move and
except something is wrong, they cannot remain gniatplace for long.
They often like to explore their environment toodiger new things.
The children could be taken out on visits to theost garden to observe
plants with their peculiar characteristics. Visits other interesting
places within the school or the immediate communiily be of much
interest to the children.

At home, you must have seen how excited childrenvarenever you
take them out on a visit to a family friend andestiplaces. For many
days after the visits, they still recollect sometloé interesting things
they saw, did or enjoyed. This implies that ifldhlen are allowed to
move around, they will not only enjoy but acquicer® new knowledge
about different things and places.

(i)  Learning through Perception
This sub-theory implies that children’s learningdaxperiences come

through perception. In other words, they percavederive meaning
from things they see or hear. In order to tranmhto perceive things
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well, we should allow them to play different gamebere they are
trained to observe details. Questions could bel useguide their
perception of certain situations or things. Foaraple, showing them
two similar things and asking them to identify whiéerences between
them. They may even be given some puzzles to gupel missing
parts, numbers, letters or words and so on.

3.2 Other Learning Styles of Pre-School Children

In the previous units where we discussed the edwilghood education
curriculum, we mentioned certain ways through whitfildren learn.
We may have to go over them again here for the sdkemphasis,
particularly since they could still be meaningfuyplained under the
learning styles of pre-school children. You widcall that we said
children construct their own knowledge. This thdg through
interaction with their environment. Let us now gbe various ways
children do their own learning.

() Play

This is one of the most natural things with chifdreChildren can play
anywhere and at any time. The main reason whyli&rilenjoy playing
is that play provides them the opportunity for exption,
experimentation and manipulation of things. Durplgy, they take
their time to examine and refine their learningdehen the immediate
feedback they receive from the environment and roffeople they
interact with. Above all, it is through play thetiildren develop their
imagination and creativity.

Therefore, we must always allow the children tiraeptay with other
children as much as possible. Their play must b airected so that
they can make the best out of their playing. Thengst be many
materials for them to play with and there must gsviae opportunity for
them to move around as they play. They like tongeafrom one
activity to the other as frequently as possible.

(i)  Hands-on Activity

Children like to experiment and manipulate thingsv@ntioned above.
This implies that young children in the pre-primanyd junior primary
classes should learn by handling some objects.y &hetoo young for
any abstract thinking. For example, when theylsi@g introduced to
numerals, it is absolutely necessary to give thdiysigsal objects to
represent the figures e.g. two oranges, one ball ¢ft it is addition,

subtraction, multiplication or division they areifg taught, there
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should always be some materials for them to co@iay modelling is
also essential to develop their manipulative aeative skills.

(i)  Learning through Rhymes/Songs

Many of us will still remember certain things weaitet in the junior
primary classes which we are still using now. &cample, | still easily
fall back to the rhyme in the number of days inhreanth to say how
many months of the year have thirty or thirty-omysl If this can help
an adult to remember well, it will do greater thsnfpr the young
learners. There are different rhymes that candael wo help children
learning.

In addition, the question technique is another wisééchnique of
fostering meaningful learning among children. 8inbey themselves
ask a lot of questions to acquire new informatioerkwowledge, they
will naturally respond to questions that stimul#teir interests. Such
guestions we ask them must however be simple, aledwell-directed
to achieve some desirable instructional/educatiobpdctives.

(iv) Learning through Social Interactions with other Adults and
Children

It is essential to note this important and natwaly of learning for

children. The teacher should therefore encounaggeaction among the
children and adults on opening days for instané@r instance, you
must always allow them to interact with other cteld in other classes
during break. Group activities inside and outsike classroom also
promotes good relationship among children. Re&eéirdings have

shown that children learn better from other chitdvehat they may find
difficult to learn from either their parents or ¢tbars.

4.0 CONCLUSION

Children have their own special ways of learningolvhmay not often
be in line with those of adults. Since children tteir best learning
during the early years, everything possible shdagddone to support
them.

Research findings and practical experience havenishthat when

children’s learning is tailored along their naturatlination, they do not
only learn better and faster, but their learningdmees more meaningful
and permanent.
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5.0 SUMMARY
In this unit, you have learnt that:

The two major learning theories on which the sudmties of learning
by pre-school children are based are:

- the S — R theory of learning
- the cognitive theory of learning.

Some of the sub-theories of learning for childréstdssed in this unit
are:

- learning by doing/hands-on activity

- curiosity and interest

- inquiry

- learning through stories

- metamorphic change and environment
- movement

- play

- perception.

6.0 TUTOR-MARKED ASSIGNMENT

1. Mention and describe five pre-school children’sriéag styles
derived from the S — R and Cognitive theories afriéng.
2. Explain how the teacher can make use of thesesstfl&earning

to promote affective learning among pre-schooldrkih.
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1.0 INTRODUCTION
In the last unit we discussed pre primary schoatrigy styles. In this
unit, we are going to discuss teacher educationpferprimary and

primary education. This is because of the impantale teacher’s play
in the successful implementation of any schooliculum.

2.0 OBJECTIVES

By the end of this unit, you should be able to:

. explain the role of teachers in the effective impdmtation of
school programmes

. identify the major weaknesses in the Teacher Edutat
programmes in Nigeria

. suggest ways of training effective and efficierdders for pre-

primary and primary education in Nigeria.
3.0 MAIN CONTENT

3.1 Preparing Teachers for Nigerian Pre-Primary and
Primary Schools in the 21st Century

The professional competence of teachers is cetardle education of
children. The veracity of this assertion is emlastiéh the National
Policy on Education (2004) where it is clearly stain the section on
Teacher Education that, no system of education res: above the
guality of its teachers.
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In other words, the level of commitment, competeand creativity of
teachers are central to the success of the schddfen and the whole
education programme. Therefore, in modern sosietlee quality and
caliber of teachers that service the educationstiesy could serve as a
valid index of that country’s development and pesg.

It would seem as if Government has long recognitged important

contributions of teachers to national developmehhis was evident in
the setting up the Ashby Commission by the Fed&mfernment in

1959 to among other things look into Nigeria’'s reeenl the area of
teacher education for a period of twenty yearse l@tommendations of
the commission led to the establishment of the Aded Teachers
Colleges (ATCs) now known as Colleges of EducaflO@®Es). As you

are aware, the Colleges of Education produce nadugte,

professionally qualified, Nigeria Certificate in @&xhtion teachers
(NCE) which is now the basic/minimum teaching dfiedtion approved

for our primary schools. Thus, the Colleges of &dion are now
charged with the responsibility of producing teashfor our primary

schools. This is in addition to the degree progras now available in
the Faculties and Institutes of Education of soneeleffal and State
Universities in Nigeria (Akinbote, 1999) that traieachers for pre-
primary and primary education.

However, in spite of all the efforts made at impngvthe quality of
teachers through the introduction of pre-primarg @nmary education
into the NCE and University Teacher education pmognes, the
problem of poor quality of teachers in schools Ipassisted. It is
therefore necessary for us here to highlight whnaietiective teacher
education programme for pre-primary and primarycation entails.
This we shall discuss in the next section.

3.2 Teacher Preparation for Effective Performance n
Schools

In the last section of this unit, we discussed tfmternment has made
NCE the minimum teaching qualification in our primachools. We

also learnt that there are some Faculties andtdtesti of Education in

some Nigerian Universities producing graduate teexkwvho specialise
in pre-primary and primary education. These aredgefforts aimed at

improving the quality of teachers and in teachimgl dearning in our

pre-primary and primary schools. The question spewple are asking
now is why has the quality of our primary schoobgucts not kept

abreast of this development?

Although this poor quality of primary education asglobal concern
(UNESCO, 2001), vyet, it is strongly believed theddhers competence
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through an efficient teacher education programmeeastral to the
education of children. The traditional role of tteacher being at the
centre of pupils learning is no longer regarded@esquate for meeting
the challenges of the 2tentury. Teacher education programme is now
seen as the one in which learners take ownershipeaflearning.

In order to get teachers who can fit well into thew expectations,
Reynolds (1992) suggested that teacher educatiegraanme for
beginning teachers should include the following:

. knowledge of subject matter

. disposition to find out about students and schaattuding the
skills to do so

. knowledge of strategies, techniques and tools tater and
sustain a learning environment/community, and thdity to
employ the above

. knowledge of content specific pedagogy.

For the teacher education programmes to adequttkéy care of the
points listed above, the following areas must heereed:

0] Entry Qualification

As at now, the number of credits required for emtitp the Colleges of
Education is three credits at the SSCE/GCE Ordihamel. Although

those admitted into the degree programmes for &zagducation require
five credits, yet they are not usually of the saguality as those for
other professions. In most cases, as noted byb&kin(1999), such
students that enroll for the teacher education narogne generally and
those for pre-primary and primary education inipatar, are those who
have not been offered admission to the other ‘@qgicofessions. In
other words, they are the reluctant ones. You thagefore not expect
much commitment, high degree of efficiency and afeness from

such teachers if they eventually find their ways ithe classroom.

Therefore, in order to attract the right caliber@éruits into the various
teacher education programmes, there are some tiwagsin do. These
include:

(@) making the teaching profession attractive tghoumproved
condition of service and an enabling work environméor
teachers. There is also the need to ensure thatdlgegammes are
of good quality. They must not be inferior to trexruits into
other professions in sister institutions/faculties;

(b)  providing bursary and scholarship awards taadlified students
who are specializing in pre-primary and primary eaion. In-
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service programmes such as study-leave with paypfionary
school teachers who must go for further studigsaching;

(c) making the school learning environment attkactiwith an
appropriate level of personnel, materials and iteesl

(i) A More Pragmatic Teacher Education Curriculum

One of the causes of poor quality in the outputpdmary school
teachers, as once observed by Taiwo (1981) mayieainly in the
guality of recruits into the various teacher ediocaprogrammes. At
times, the traditional scope and sequence, apprmachrriculum with
emphasis on drilling and paper qualification could the cause.
Sometimes, what we do or don’t do as individuatiea educators or as
government and collectively as a people (societgy nmpede the
professional competence of the student teachersr ekample, the
teacher educators in some of the institutions migbmselves not be
current and up-to-date in the new trends and dewetmts in the
methods and techniques of teaching. Since we t#azhwvay we are
taught, some of the products of the teachers cslegll only give what
they have. Some of the teacher educators are #éhess not
professionally qualified.

On the part of the government, the inconsistencyaticy and the
inadequacy of the necessary materials, equipmedhtfacilities as a
result of inadequate funding may make it diffictdt any meaningful
and effective education of the student teachertakte place. In the
same vein, the general attitude of our people &vdeeverything to
government even when some wealthy individuals, gsaar community
can provide some of those things lacking in thatutfons.

Therefore, the curriculum of the various teacharcation programmes
for pre-primary and primary schools should be imp upon to
include the following areas:

. Sound knowledge of the subject area of speciabisat.g.
Mathematics, Science, English Language, Sociali&sugtc.

. Adequate exposure to the basic principles of tewmchand
learning, initiation in autonomous learning, motiga of
learners, knowledge of new technologies, trainingtutorial
guidance and in research action methodologies.

. Instructional materials production and utilisation.Teachers
should be resourceful enough to develop, improwise utilise
instructional materials. Pre-primary and primaciiaol teachers
should be creative about what is to be done in fdwe of
difficulties in getting support from the governmentherefore,
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student teachers should be exposed to and adeggaided on
the production and use of instructional materials.

. Adequate exposure to classroom practice. Thiscaspethe
teacher education programme is no longer takeowssyi by both
the students and the school authorities. Withodégaate
exposure, the student teachers will not be ableftectively
manage the classroom situation. Therefore, it Wwél more
appropriate if student teachers are allowed to @jooo teaching
practice for a whole year in pre-primary and prignachool
classrooms.

(i)  Provision of Adequate Faciliies and an Enabling
Environment

Although there has been a massive expansion iméeaducation and
other levels of education generally in the last tliegades, yet there has
been no commensurate increase in facilities. Tielment figures of
Colleges of Education and Universities with Faesltof Education have
increased tremendously over the years. The ledtalls, laboratories
and even furniture are not enough. Moreover, tmaber of academic
staff in certain areas is grossly inadequate. dfoee, it has not been
possible to produce high quality teachers withrteessary knowledge,
skills and attitudes for teaching at the pre-priyreamd primary schools.

There is need for adequate provision of the baamilities in our
institutions. Lecture halls and laboratories sdonbt only be made
available in quantity, but also quality. The ladtories should be well-
equipped to give the student teachers the much edegutactical
experience to effectively teach later.

The learning environment in all the institutionsosld be very
conducive to learning. Adequate recreation faesitfor both students
and staff of the institutions should be provided healthy body is
essential for effective teaching and learning. réhe&s a need for
recreation after some serious mental activity ie kcture room and
laboratories.

(iv)  Adequate Funding of Teacher Education

Although this is implied in the provision of adetpiahuman and
materials in the various institutions involved iaaCher Education in the
country, it is not adequate. Apart from the grpsshdequate facilities
and inadequate personnel, it is also obvious tmatfunding of teacher
education is to say the least inadequate. Sireéeticher is the heart of
any system of education, nothing is too much todpo that only the
best quality of teachers is produced for our schod\s once observed
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by Lewis cited in Akinbote (2006), no system of ealion can function
effectively without capable men and women to semgeteachers in
schools and colleges.

The capable men and women who are to be teachenstcdrop from
the sky. They have to be trained and this requarést of capital. No
amount of money invested in teacher education @riob much or
wasted. The effective and efficient teacher edacais particularly
necessary for primary education because it is tre of development
and progress in modern societies.

Therefore, government should make adequate fundihgteacher
education for primary education a priority in theayly budgets. Money
is required not only for the provision of infrastture and facilities, but
also for the development, recruitment and retentibthe high quality
teachers in our schools.

(v)  In-Service Education

In-service education is an important means of agmety and improving
teachers’ efficiency and effectiveness. It cowdform of study leave
for a period of time. In the case of study leatepuld be with pay or
without pay. It could also be part-time or fullng course in a tertiary
institution.

The other form of in-service education for teachsrby inviting some
specialists in certain aspects of education tottatke teachers. It could
be on how to improve their teaching, school adrnvaign, curriculum
planning and implementation among others. Thehaneeds constant
interaction with other professional colleaguesiitien to keep abreast of
development in education.

The competence of teachers is central to the eiducaif children.
Whatever we want teachers to be able to do iseeléd the great
aspirations we hold for our children. Therefor®,make our teachers
relevant in the 21 century, their education both pre-service and in-
service should expose them to scientific theoriéstemching and
learning, curriculum planning and evaluation, s¢hamministration and
the design of instructional materials. This wouatat only improve the
knowledge and professional competence in teachatsalso command
respect and honour among the pupils, parents angetheral public.

4.0 CONCLUSION

In the 2%' century, our educational system will require thep@aration
of teachers who understand the purpose of educatibalso requires
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those who have the skills needed to employ the napgiropriate
methods of teaching and evaluation in the classroom

Pre-primary and primary teacher education in Nagyshould emphasise
more on programmes in which the learners take greawnership of

their own learning. The traditional role of thetber at the centre of
pupils learning is no longer deemed adequate tad m&& demands in
education.

5.0 SUMMARY

In this unit, you have learnt the following:

. That effective teacher education is central to edecation of
children.

. Teacher education for effective performance in 2@ century
should enable the learners to take ownership oir tben
learning.

. Four areas are crucial for the effective educatérbeginner

teachers. These are:

- knowledge of the subject matter

- disposition to find out more about the learners @nedschool

- knowledge of strategies, techniques and tools tater and
sustain learner friendly environment

- knowledge of content of specific pedagogy.

. For these to be made possible, certain things bri&ioked into,
such as:

- the admission requirement/entry qualification

- a more pragmatic teacher education curriculum
- provision of adequate facilities

- adequate funding.

6.0 TUTOR-MARKED ASSIGNMENT

1. Why is teacher education at the core of any educatystem?

2. Identify and explain four major areas for inclusionthe teacher
education programme for beginners.

3. Suggest ways of achieving effectiveness in the foajor areas

of teacher education programme for pre-primary andary
schools in Nigeria.
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1.0 INTRODUCTION

In this unit, you are going to learn why and how tommunity can
participate actively in pre-primary and primary edtion.

2.0 OBJECTIVES

By the end of this unit, you should be able to:

. explain the nature and significance of communitytipgation
and involvement in pre-primary and primary eduaatio

. identify the various ways by which the community garticipate
actively in pre-primary and primary education

. suggest ways of good school/community relations.

3.0 MAIN CONTENT

3.1 The Nature and Purpose of a Community

Since no one is an island, every man or woman fiverdelongs to a
community of people. According to Berns (2004)c@nmunity is
created because no individual is self-sufficieminde he turns to others
to help satisfy some of his needs. This then lemsd® the definition of
a community.
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A community is a group of people living in the sageographical area
under common laws e.g. neighbourhood, town or citycan also be
described as a group of people having fellowshipieadly association,
a mutual sharing and common interests. The crwoalponents of a
community are the relationship of people to onelagroand the sense of
belongingness and of obligation to the group. Caomitres are
structured to perform the following functions astéd by Warren and
cited in Berns (2004):

0] Production, Distribution, Consumption — the community
provides its members with a means of living.

(i)  Socialisation— the community instills its norms and valuests i
members through tradition, modelling and/or foredilication.

(i)  Social Control — the community has the means to enforce
adherence to community values through group pressar
conform to state laws.

(iv)  Social Participation — the community fulfills the need for
companionship e.g. in churches, mosques, businetses

(v)  Mutual Support — the community enables its members to
cooperate to perform tasks too large or too urg¢emte handled
by a single person.

From these functions of the community, we can Bagethe basic reason
for their living together is to provide support fone another. For
instance, communities can provide informal supportfamilies or
individuals when neighbours watch each other’'s dchit or share
things. They can also provide formal support thgiowpublicly or
privately funded community services such as schalspitals, etc.

Our concern in this unit is community participatiand involvement in
pre-primary and primary education. We shall sew tius is done in
another section of this unit. But let us firstaliss the structure and
function of the school.

3.2 The Nature and Purpose of School

The school is a creation of the society where foteaning takes place.
The school's basic function in society is thereftoedevelop future
contributing citizens. It serves as a socializaggnt by providing the
intellectual and social experiences from which drieih develop the
skills, knowledge, interest and attitudes that midesn individuals and
which shape their abilities to perform adult rolBsrn, 2004).

We can also add that the schools exist in ordprdwide services which
parents unaided cannot provide. In this regard, ghrents are the
consumer or client and as such their wishes caaatgveight.
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The schools have been accused of progressiveliirigrie intellectual,

creative and social development of children byrretstg the range of
human contacts available to them. There is thezedonew idea now
that parents as well as other adult members ofctimmunity should

come into the school not only as sight-seers om alag/'s. Rather, they
should be involved in the affairs of the schooln dther words,

community participation and involvement in schootities is a must

for effective and efficient school management.

The expectation of the society which are expressedoals of the
school include academic, vocational, social, cieidfural and personal.
These are explained below.

. Academic Goals

The mastery of basic skills of reading, writing antmeracy as well as
the fundamental processes of communication an@fuséormation.

. Vocational Goals

The vocational/career education which enables ridéevidual to select
an occupation that is based on ability and interestalso develops
appropriate  work habits and attitudes that make theividual
productive and economically independent.

. Social and Personal Goals

The schools help individuals to acquire attituded &alues necessary
for interpersonal relationship, good citizenshipljtural appreciation,
development of moral integrity.

Personal goals have to do with the emotional anygipal well being of
the individual as well as development of creativadgthetic expression
and self-realisation.

Now that you have known what a community is as wasglwhat a school
is and their purposes, let us discuss why and hewcommunity could
participate and be actively involved in the school.

3.3 School/Community Linkages

In the previous sections of this unit, you learmattthe school is a
creation of the society. In other words, the stli®oot created by God
hence it is a man-made institution. The societgl@ishes the school in
order to perform specific roles which we have alsealiscussed.
Therefore, for the school to effectively carry dbe responsibilities
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assigned to it by the society, the family and tlenmunity must be
involved in the education of their children.

The progressive isolation of the school from thenownity has led to
the limited intellectual, imaginative and sociavd®pment of children.
As explained earlier, adult members of the comnyuather than the
parents should come to the schools not only fontssgeing on Open
Days, they should come also so as to be involvethénaffairs and
activities of the school.

The schools must no longer be a fortress heavilgrdpd against
members of the community. The schools must ‘oplesir doors to the
community so as to get the people more activelyolved and
participate in the school activities.

The community on the other hand should stop lookihthe school as a
government property which in the Nigerian contep@ar{ance) is

nobody’s property. There are many things the comtywan do for the

school if they are given the opportunity to be iwed. The first thing

on the part of the school head is to develop whdnown as ‘Good

school-community relations’.

0] School-Community Relations

The school, as an artificial institution set up sgciety for certain
purposes must have relations with the communityhis s because,
members of the community, whether immediate oradistcontrol the
forms and the means of the education provided (i8tord992).

Therefore, school-community relationship is “a @e& of developing
and maintaining relationship with the communityt’should be a two-
way structure of giving and receiving. Thus, whdehools should
maintain good relations with the community in ortiegain support for
its projects and activities, it should also aimgating the community
(public) a good account of what the school starmis ih terms of its
efforts towards building a good society.

The building of good relationship should start frime staff members of
the school. In this regard, both the teaching aod-teaching staff
should be carried along in the day-to-day admiaigin of the school.
Through regular meetings and consultations on msatiffecting their
general welfare and those of the learners, theltedoeienhanced cordial
relationship necessary for progress and succes® @ichool.

With good relationship within the school itself,ighcould now be
extended to the community. From here, the regrdarmunication with
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parents of the children will then become a necgsiitis the best means
of receiving support from the parents apart from tbgular Parents-
Teachers Association (PTA) meetings, there is needommunicate
directly with individual parents as the need arises

There are other community members who do not haidren in the

school. They should also be receiving accuratermétion about and
from the school. They should also be given the oopity to

communicate with the school. We must remember dimabng these
community members are senior citizens, differentegaries of
professionals with wide experiences of life. Thewld be interested in
certain activities of the school such as the penforce of the pupils,
discipline, security and so on.

To keep them informed, parents could be encourtmsbare the school
newsletters with their neighbours. At times, sameavsletters may be
sent to them through the community centres, raligi@entres, the
library etc. The newsletters may also be shareth wewspapers
publishers, radio and television stations. Any eothavailable

opportunity to communicate with the community menskan the affairs

of the school should not be left out. It could r\® person-to-person
discussion with them by any member of staff.

(i)  Securing Community Participation/Involvement in Sclool
Activities

With good school-community relations well estab#idhthrough regular
communications, it will not be difficult to get threinvolved in school
activities. As a matter of fact, many of them wbbhve been showing
up in the school to ask questions about certaimgthior make
suggestions on how to improve on certain thingem& may even on
their own donate money or some other things tstheol.

Some of the ways by which the community could beolved in the
school activities will now be discussed:

(@) Serving as Resource Persons

Many parents and community members are expertaiiows fields of
human endeavour. They could be invited to givalladn certain topics
which are of interest to children. This will patlarly be interesting to
the children who probably have heard about thasgermut had no
opportunity of meeting him. They could also beduas guest speakers
in the school on special occasions.

(b)  As Volunteers
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In some of the developed countries, many parents @mmunity
members often volunteer to come and work in theppimary schools
In various capacities. Some serve as medical experhelp attend to
the health needs of the children. They could belica¢ doctors or
nurses.

There are also those who could come to take tumnteaching the
children. In the United States of America, the Hesalt project has
benefited many children through volunteers. Wednt&e encourage
parents and community members to do similar thingsligerian pre-

primary and primary schools. It is no longer fasiaible for community
members to see the school as an outcast or a chyséein. Teachers
should no longer look down on community memberpesple who are
selfish, ignorant or uneducated. Let us give duidoen the opportunity
to understand the connection between school leganml the world of
work.

(c) Donating Resources and Time

Individuals or groups within the community can d@nauildings,
equipment, teaching and learning materials to dshobhey could even
offer scholarship award to some pupils. In additibhey could sponsor
or host fieldtrips for the children. As you knothiere are many places
of historical, political, economic, educational,csd and religious
significance within and outside the community. idtusually a great
thing for children to be taken on a visit to sudhces. The schools
could not have the financial resources to go o sutrip. Some may
not even be aware of the existence of such pladdsreover, some
schools may be aware of the existence of such gladeeven have the
resources to visit the places.

However, for one reason or the other, the schotiaaiies may not
have access to the place. In such cases, the coitgrmembers may be
in a position not only to know the people there blso facilitate the
fieldtrip to the place.

(d) Invitation of the School to Participate in someCommunity-
Organised Activities

For example, the school band or cultural group ctdog invited to
perform at community events. The children couldabked to come and
observe how certain things are done etc. Thisdcaldo involve asking
the community to explain the nature, purpose ontbeking of certain
machines, festivals and so on.

4.0 CONCLUSION
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When the community participate and is actively imed in the school
activities, both parties will benefit for it. Thehildren in particular stand
to gain much from such linkage with the communityAs briefly
mentioned earlier on, the supportive linkages betwiae school and the
community enable children to understand the comtyumetter. They
are also able to understand the connection betae®ool learning and
the world of work and to discover new role modelgtulate.

5.0 SUMMARY

In this unit, you have learnt:

. that a community is a group of people living in teame
geographical area under common laws

. a school is an artificial institution set up by g for certain
purposes

. the expectations of the society expressed in gaattude
academic, vocational, social, civic, cultural ardsonal

. through effective school-community relations, themenunity
could be adequately involved in its activities

. the areas where the community could be made tdcipeate

actively in school activities include:

- serving as resource persons and guest speakers
- serving as volunteers
- donating resources and time.

6.0 TUTOR-MARKED ASSIGNMENT

1. Explain what you understand by community and school

2. In what ways can the community be involved in tleho®l
activities?

3. How can Nigerian schools secure the active padimp and

involvement of the community in their activities?
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1.0 INTRODUCTION
In this unit, you are going to learn more about theaning and
importance of primary education. You will know wiNigeria, like

many other countries of the world, have been tryimgnake primary
education free since 1976.

2.0 OBJECTIVES
By the end of this unit, you should be able to:
. explain the meaning of primary education

. enumerate the benefits of primary education tanta/idual, the
community and the nation.
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3.0 MAIN CONTENT

3.1 Meaning of Primary Education

The word primary means first. Thus, one could $ymefer to primary
education as the first level of education wherem@r teaching and
learning in the acquisition of permanent literagyd anumeracy skills
takes place. This actually distinguishes primadyoation from pre-
primary education and other levels of education.

As you must be aware, in most pre-primary school$ligeria today,

they try to focus on teaching the basic skillsiracy and numeracy to
the children. You should however note that whatekierchildren have
learnt at the pre-primary school level is still be perfected at the
primary school level.

As the National Policy on Education (NPE, 2004) tlasarly indicated,
the objectives of pre-primary education includecheag the rudiments
of numbers, letters, colours etc. through play. atTts to say, the
children are just to be introduced to numbers afieds, may be for the
purpose of recognition and not for any permanearnieg.

The primary school level is the only level of edima recognised for
the development of permanent literacy and numersialls in the

learners. What the other levels of the educatioom the secondary
school to the university do is to build on the fdations level at the
primary school level. Therefore, primary educatemuld be regarded
as the most important level of education which dkiger levels cannot
do away with.

According to the National Policy on Education (2p04rimary
education is the education given in an institutiorchildren aged 6 to
11" years. This means that in Nigeria, a child mesableast six years
old before he/she can start receiving the firsmir education. In
addition, the child must remain in school for seays to complete this
very important level of education.

In the next section, we are going to consider thgp@se of primary
education.

3.2 The Purpose/Importance of Primary Education

The importance of primary education has been resedrover the ages.
This is an event in the various declarations amsegréisns by groups and
individuals on primary education across the glolde.the global level,

the United Nations General Assembly, as far backods8, stated among
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other things, made the Declaration that everyons tme right to
education, which shall be free and compulsory at phimary level.
Similarly, African leaders that met at Addis Abalva 1961 on the
development of education on the continent agreatiah governments
must work towards the provision of free and compuyssix years
primary education to all their citizens latest 930Q.

Plato, who lived between (427 — 348 B.C), stateat the process of
education should start as early as possible sinteduring the early
childhood period that any impression which one nugsire to

communicate is most easily stamped and taken. r®Otivao have
through their writings, pronouncements and actidemonstrated the
need for education to be made accessible to aldreim include,

Comenius (1592 -1670), Obafemi Awolowo and Juliugefgre. All

these efforts at making primary education accesgiblall testify to the
fact that, primary education is essential for Igythe foundation for
sustainable growth and development of any modersieso

Let us now discuss some of the benefits of prinedycation to the
individual and the society generally.

0] Development of Numeracy and Literacy Skills

Primary education develops the capacity learn, ¢adr and use
mathematics. Primary education is the level ofcatlan recognised all
over the world for developing the young learneiterbcy and numeracy
skills. Without effectively helping the child tead and write at the
primary school level, it will be difficult, if noimpossible, for the other
levels of education to do so. In fact, the otlesels of education merely
build on the foundation laid at the primary school.

You must have seen many men and women in differezdas of human
endeavour who had only the primary school leaviegificate and are
very successful. On the other hand, if you see@rsary school
student who cannot read and write well, find ouatuhis or her primary
education was like. You may even see universitgests with very
poor handwriting. The problem must have startednfithe primary
school where the writing skill has not been fullgvdloped in the
individual. Since the other levels of educatiorthe secondary and
tertiary levels are not designed for that purpasey could not do
anything about it. Therefore, the individual wikhve to go on with the
poor illegible handwriting for life. This showsathit is at the primary
school level that this writing skill can be deveton the learner.

57



ECE410 ISSUESIN EARLY CHILDHOOD AND PRIMARY EDUCATION

(i)  Primary Education as a Gateway to Other Levels of
Education

This is another importance of primary educationll the scientists,
engineers, teachers, doctors and other highly eskilprofessionals
needed in all countries are products of secondelnpds and tertiary
institutions. The point however remains that akkge highly skilled
professionals passed through the primary schoolotther words, it is
not possible to go to the secondary school or theeusity without first
passing through the primary school. | have seemymaniversity
professors and lecturers who did not attend secgrstdhools. | have
however not seen anyone who did not attend prinsahool and has
become a professor, lecturer or lawyer. Therefibris, correct to state
that primary education is the gateway to all othegher levels of
education that produce all the professionals inauntry.

(i)  Primary Education Helps People to Acquire Information and
to Think Critically

You must have heard the popular saying that iflitgris a disease. This
is because illiteracy does not open the eyes ofinb&vidual to the
happenings in different parts of the world. It sloeot allow the
individual to know the different ways of doing tgs, The mind of the
illiterate person is closed and therefore becormgerstitious in all his
ways.

Research findings have shown that primary educatmmiributes to
better natural resources management including ceaisen of the
environment, and more rapid technological adaptatiod innovation
(Godoy and Contreras as cited in World Bank, 200).other words,
people with at least primary education will be éetable to manage
their environment well and prevent the indiscrinnalestruction of
vegetation and other natural resources. Simildhlg,ability of people
to make use of the various technological inventiomsmprove their
living and productivity is enhanced with the acdios of the basic
skills of literacy right from the primary school.

(iv)  Poverty Reduction

According to the World Bank (2003), the role ofrpary education is to
reduce poverty; and income inequality is even nstrengly established
than its contribution to overall economic growtlResearch findings
have also shown that primary education is an aagainst poverty
among individuals in the society who are most ikiel be poor. These
people include girls, ethnic minorities, orphanspple with disabilities
and people living in rural areas.
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This implies that primary education provides peoplth the essential
and individual power to reflect, make better chsjceeek a voice in
society and enjoy a better life (Amartya Sen asdcin World Bank,

2003). Primary education can therefore be refemieedas human
capacity builder. In this regard, primary educatedso promotes the
achievement of poverty reduction, gender equityiddmealth, maternal
health and lower other communicable diseases bumages

environmental sustainability.

(v)  Political and Civil Education

A French philosopher, Voltaire was once quoted asng that “only
those who know how to read and write will lead madk Thomas
Jefferson was also quoted as saying, “people wharead can be free
because reading banishes ignorance” (Akinbeteal., 2001). The
assertions have been supported by Chief Obafemilédwam when he
argued that “a literate society is easier to beegoed than an illiterate
society”. As you yourself will testify, there i®where in Nigeria today
where illiterates, however, powerful or wealthy @gain be allowed to
become even a Local Government Chairman. Alsoy view
communities, if any, will now appoint an illiterates their traditional
rulers. At least, they will expect such a persorbé able to read and
write and communicate in English with others. T¢h®ws that primary
education, as mentioned in the preceding sectieipshto build the
capacity of individuals for social, political andaomic advancement.

(iv)  Providing Support Staff

There is no private or government establishment wauld like to
recruit illiterates even as drivers, cleaners, megsrs and so on now.
This is because of the popular belief that a gaotigry education will
enhance the efficacy and effectiveness of evemggoay of the unskilled
labour which constitute the bulk of the labour ®m the society. Since
we cannot all be masters or experts, it followd #gerts in various
fields will always require the services of the satis, drivers, cleaners
and messengers. Those who have attained at keagritmary level of
education will thus be more useful in those capexit

3.3 Expansion of Primary Education

The various research findings on primary educatiave confirmed the
importance of primary education in developing thapacity and
equipping the individual to contribute to and bengbm the economic
growth of the society. You have also learnt inpheceding section that
primary education is the gateway to all higher lev&# education that
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train the various categories of high level manpoweeded by all
countries of the world.

However, when a large number of children do notehaccess to
primary education or do not complete primary edocathere is danger
ahead for the country. According to the World B48R03), it means
that, the productivity of the labour force, the guatal for knowledge-
driven development and the reservoir of human pgatefrom which

society and the economy can draw are fundamentalystrained.
Therefore, many countries of the world, particylathe developing
countries have made efforts at making this veryartgnt level of

education accessible to all.

In Nigeria, the expansion of primary education bagn receiving the
attention of government at different periods of palitical history. The
introduction of the Universal Primary Education @)Pporogramme in
the old Western Region by the Obafemi Awolowo’s atstration in
1955 was the first bold step at expanding primalycation in Nigeria.

At the national level, there have been efforts @imemaking education
accessible to all. The Federal Government intredube National UPE
programme in 1976. This scheme brought about amrase in school
enrolment from 3.5 million in 1970 to 11.2 milliom 1980. The
national UPE scheme also brought about a uniformotdum for all
primary schools in Nigeria in addition to makingnpary education a six
year programme.

The current Universal Basic Education (UBE) progmamwhich was
introduced in 1999 was also aimed at further expansf access to
basic education. The objectives of the UBE prognanmclude:

. increase in enrolment, retention and completion basic
education

. reduce gender access and equity disparities i bdsication

. enhance the quality of basic education

. strength partnerships in the provision of basiccation through

collaboration, cooperation and coordination.

As one should expect, the expansion of accessrmapy education has
led to a corresponding expansion of secondary e¢iducan Nigeria.

This is a natural follow up from the demand fora@®tary education by
those who have completed their primary educatitm.order to make
secondary education accessible to all primary ddeawers, the Federal
Government through the UBE programme has madeirttetiiree year
of secondary education free and compulsory. Tahere is a place for
every child who completed primary education in fumior Secondary
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School. Therefore, the expansion of access tojuh®r secondary
school level is designed to further strengtheninigévidual capacity to
reflect, make better choices and enjoy a better lif

4.0 CONCLUSION
Primary education is the gateway to all higher lew# education and

also equips the individual with the human capabegitto enjoy better
life. Itis therefore necessary to make it acddsdbp all citizens.

5.0 SUMMARY

In this unit, you have learnt that primary eduaatio

. Is the first level of education where formal teachand learning
in the acquisition of basic literacy and numerdadailsstake place

. is the gateway to other higher levels of educatit train the
scientists, teachers, doctors and other profedsioreded in all
countries

. helps to empower the individual to make better ob®iand enjoy
a better life

. provides political and civil education so as to domee better
citizens and leaders

. also provides effective and efficient support staffthe various

experts and leaders in both the public and prigattors of the
economy, and

. should be made accessible to all so that we maylaoht the
potential for knowledge-driven development and risgervoir of
human potential for the overall growth and develeptmof the
country.

6.0 TUTOR-MARKED ASSIGNMENT
Explain fully what you understand by primary edumat

Why is primary education necessary for every chiidthe
society?

N =
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1.0 INTRODUCTION

In the last unit, you learnt the meaning and thpdrtance of primary
education. In this unit, you are going to learn tfagious challenges
facing primary education globally.

2.0 OBJECTIVES

By the end of this unit, you should be able to:

. identify and explain the challenges of primary eation in
Nigeria
. suggest ways of meeting the challenges as theygtdffgerian

primary schools.
3.0 MAIN CONTENT
3.1 Major Challenges to Primary Education

One of the eight Millennium Development Goals (MDGsmed at
eradicating extreme poverty and improving the welfaf the people by
the year 2015 is to achieve Universal Primary Etlaca This implies
that by 2015, children everywhere, boys and giileeawill be able to
complete a full course of primary schooling.

As noted by Burnset al. (2003), this echoes the commitment by the
countries that met in Jomtien, Thailand in 1990athieve universal
primary education by the year 2000. However, f@ome unforeseen
problems, this was not possible hence the commitwas reaffirmed
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and extended to 2015 at the World Education Fomumakar, Senegal
in the year 2000.

The findings of EFA 2000 Assessment that precedssl Dakar
Conference identified a number of challenges famary education in
the world. Let us now discuss the one that is idemed the most
important of them all.

3.2 Poor Performance of Primary Education

According to the UNESCO (2001) report, the perfanoeaof primary
education fell below the desired level in many daes. In spite of the
huge resources committed to primary education bgyn@@untries, the
gains in primary education had either diminishedaoe yet to be
realised. The reasons for the poor quality of pryreducation include
the following:

(@) National and International Conflicts

The various conflicts, be it local, national oramtational, particularly in
the developing countries, have had adverse eftectgimary education.
Such conflicts often make regular attendance abdaclmpossible
thereby affecting the academic achievement of th@lg Similarly, the
destruction of available facilities and infrastiwes which have to be
replaced means the money which could have beent $peprimary
education will be diverted to other areas. This lofien left many
primary schools without adequate classrooms, furaifor teachers and
pupils as well as instructional materials. In Nigdor example, it is not
difficult to find school children in such areastisij on the floor and
learning outside under the shade of trees.

Can you mention at least one local government atesre such a thing
has happened? No effective teaching and learrangake place under
such conditions.

(b)  Natural Disasters

There are some natural disasters which may destioyol facilities and
thereby disrupt effective teaching and learningn Nigeria, we have
experienced some natural disasters such as flooany rainstorms
which destroyed school facilities. In some instmcthe pupils and
teachers are cut-off for days from their schoolsilevin others; there is
nowhere for them to stay as the roof of the schoddings must have
been blown off. In all these circumstances, neaive teaching and
learning can take place.
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(c) Extreme Poverty

Although there is free primary education, many pteen the third
world countries, including Nigeria cannot affordsiend their children to
school. In a situation where the parents canmmtige adequate feeding
and clothing for their children, it is impossiblerfsuch parents to
provide school materials. As such, many schodtoém are often asked
to help in supplementing the income of the parbgtengaging in some
economic activities. Many of the school childreerefore do not attend
classes regularly. Where they even attend cladbey, are usually
unable to concentrate and do any meaningful legrnin

Research findings have shown that children who bakekfast to school
do better academically than those who do not eghary at all. Even

among those who take breakfast, it has been fouaidthose who take
balanced diet do better than those who take jubt carbohydrates.

Therefore, the poverty of many parents often asféhe academic and
all round development of their children in primaghools.

(d) Impact of HIV/AIDS and Other Preventable Diseags

Thousands of parents have died of HIV/AIDS theretaking schooling
difficult for their children. In the same way, mareachers and
educational personnel have died or destabilisedIDy5. This have in
various ways affected the effective teaching aratnieg in schools.
We may not be having the impact of HIV/AIDS as mashsome other
countries do, yet this does not mean it does nopéain Nigeria.

In addition, there are many preventable diseasesralaria, guinea-
worm, and other chronic diseases which often kéwdren away from
school. When children are not regular in schdolill be difficult for
such children to be the best of what they are tolme in terms of
academic achievement.

(e) Too Large Classes

The ideal teacher-pupils ratio for the primary sdhe 1:35. That is, a
class should not be more than 35 pupils. Howeauwespme situations,
as a result of man-made or national problems, tlaeeeinsufficient

classrooms or teachers, which make 50 or more ptpibe packed in a
class for a teacher to teach. In such classesediobers will not be able
to give individual attention to the pupils. Mor@wyproper supervision
and assessment of pupils’ work in mathematics, iEindanguage and
other subjects will be difficult. The end resulillvbe that effective

teaching and learning cannot take place.
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() Lack of Adequate Materials

A situation where majority of the pupils in the sgahave no textbooks
in all the subjects and have no writing materiasnot the best for
effective teaching and learning to take place.sTim many cases, is due
to the poverty of the parents. However, thereaafew cases where the
parents’ misplaced priorities have made it difficat impossible for
them to provide their children with the necessatyo®l materials. Such
children will not be able to participate actively ithe classroom
activities.

There are instances where teachers have no cdpilks tecommended
textbooks and some instructional materials. Sosaehers in the past
had to buy their own exercise books for writingitihesson notes.

() Inadequate Teacher Education Programme

It is not an overstatement that many teachersdamptimary schools have
not been appropriately trained. Many of the priyreahool teachers are
deficient not only in the use of appropriate methotiteaching, but also
lack adequate knowledge of the subject matteNigreria, for instance,

the number of Colleges of Education running both tkgular and

sandwich programmes have risen considerably irastedecade. This
is due to the policy of making the Nigeria Cerdifie in Education

(NCE) the minimum teaching qualification in our rpary schools.

Therefore, to cope with the increase in the denfandplaces in the

Colleges of Education, Study Centres were createdifferent places.

This is without due consideration to available lites and the qualified

manpower to teach the various courses. As a maftdact, many

individuals have seen this as a money making ventdihey just open
centres in collaboration with the colleges and ugavhoever cares to
come to the centres as lecturers. We are all ssegseto the poor quality
of teaching and learning taking place at such eentr As noted by
Akinbote (1999), products of such programmes attldaked teachers
who often go to the classroom to mis-educate anélse the learners.

(h)  Inconsistency in Government Policy

This could be traced to the political and socioreruic instability in

many of the developing countries. The frequennhgkea in government
policy has done much harm to the education systenemlly, and
primary education in particular. The experienceNijerian primary
education between 1988 and 1993 is a good exampléow

inconsistency in government policy can destroy kewel of education.
The public primary schools in Nigeria are yet tthyfuecover from the
damage done to them during the period in questionmany states of
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the country today, the population of the publiomary schools has not
improved appreciably as a result of the loss offidence in it by the
general public.

3.3 Meeting the Challenges of Primary Education

Primary education, as you learnt in the previous, us1the foundation

upon which all other levels of education are builthat is, it is the

gateway to all other levels of education. Therefdrthere is deficiency
of any kind at this level of education, it will lsarried over to the other
levels of education. As you may expect, this slitlw down the rate of
growth and development of the country generallg. this connection,

certain steps must be taken in order to meet theuschallenges for
primary education. Such steps that could be tdkeansure the full

realisation of the goals of primary education avev o be discussed.

0] Teachers

The teachers are at the heart of any effort atonipg the quality and
performance of primary education. This impliesrdiere that adequate
steps should be taken by government to improve tdechers’

competence, creativity and commitment. No mattev imuch is spent
on primary education, if there are no competent @geaticated men and
women to teach in the schools, all will just be aste.

In this regard, the education of teachers shoulthken more seriously.
At both the pre-service and in-service levels, méfonust be made to
ensure high standards. The indiscriminate openirtgacher education
centres now all over the country (Nigeria) shoukl $iopped. The
recognised institutions for preparing teachers tf@ primary schools
should be adequately equipped with both human aaiemal resources
required for the primary schools. In addition, general welfare of the
teachers should be improved so as to give themceafidence with

which to discharge their responsibilities well. d&ther words, the
teachers’ preparation and continuing support areldmental to the
achievement of primary education goals.

(i)  An Enabling Learning Environment

For children to learn effectively, it is necesstoyprovide them a child-
friendly school environment. There should be appate personnel,
materials and facilities as well as a conduciveiadoand political

climate. As observed by UNESCO (2001), hardly d® mave any
resources left to provide teaching and learningenels after paying
teachers’ salaries. This is not good enough. &meust be adequate
facilities and materials for children’'s performanc® remain
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unhampered. There should be collaboration betweeischool and the
communities so that they can provide some of tlezlee materials. As
it is now known, government alone cannot do it leetiee cooperation
and assistance of individuals, groups and comnamivill go a long

way in making our primary schools learner friendWe must create a
favourable and enabling environment where all chitdcan learn in our
schools.

(i)  Government’s Commitment to Educational Quality

It is one thing to have a good curriculum, butstanother thing to
ensure efficient delivery system. Therefore, gowent should design
and implement effective monitoring mechanisms fapsut learning and
ensure the attainment of the goals of primary etilica There should
be some level of consistency in government pol@yas to strengthen
commitment to effective teaching and learning inasis.

(iv)  Ensuring Adequate Support Systems for Educatin

It is not enough to provide adequate teaching aadhing materials in
the school. It is equally important to provide quigte support systems
in form of guidance and counselling, health andinon services and
co-curricular activities in the learners.

The teachers, both at the pre-service and in-rsiages, should be
given adequate support by the community, the irtspate and the
private sector. They should be exposed to newntdolgies such as ICT
for enhancing their learning and teaching.

4.0 CONCLUSION

Primary education is the core of development arafyq@ss in modern
societies. The goals of primary education will hetrealised except the
challenges posed by teachers, support systemstngmee and learning
environment among others are adequately addressed.

7.0 SUMMARY

In this unit, you have learnt some of the challenf achieving the
goals of primary education. The global challengdsch have not
allowed the quality of primary education to keepreast of the
expansion include:

. Conflicts at the local, national and internatiolesdels
. Natural disasters
. Extreme poverty
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The impact of HIV/AIDS and other chronic diseases
Too large classes

Lack of adequate materials

Teachers’ ineffectiveness and lack of dedication.

TUTOR-MARKED ASSIGNMENT

Explain five challenges for primary education anbdeit
implications for the achievement of the goals otiGation in
Nigeria.

Suggest ways of overcoming any three of the chgdlerfor the
attainment of the goals of primary education.
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1.0 INTRODUCTION

In the first unit of this module, some of the reasowvhy primary

education is necessary for everybody were mentionédu were also

told that the government has been trying to makacdessible to all
citizens. However, despite the universalisatioracfess to education,
there is still the problem of gender inequalitypnimary education. That
Is, there are still some areas where, for one reasdhe other, some
children are still not having access to primarycadion.

Therefore, in this unit, you will learn what gendguality in education
means and what are the nature and causes of gemstprality in
primary education.

2.0 OBJECTIVES

By the end of this unit, you should be able to:

. explain what is meant by gender equality in edocati

. identify the types and causes of gender inequattyrimary
education

. suggest ways of ensuring gender balance in prirdugation in
Nigeria.

3.0 MAIN CONTENT
3.1 The Concept of Gender Parity and Equality in Bucation

As you are already aware, God created (Adam) mdmanman (Eve).
That is, the world is populated by men and womeyskand girls. It is
this psychological attributes of human beings akraad female that is
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referred to as gender. Sex on the other handsréfethe biological
attributes of males and females (Burns, 2003).

According to UNESCO (2006), gender parity and genstguality in
education mean different things.

Gender Parity is a purely numerical concept which implies tha t
same proportion of boys — and girls relative toirthhespective age
groups — would enter the education system andcgzate in its different
cycles.

Gender Equality means that boys and girls would experience theesam
advantages or disadvantages in education accesatmgnt and
outcomes. In other words, the achievement of delhder equality in
education would imply:

. Equality of opportunities in the sense that boysd girls are
offered the same chances to access school witlendeg-based
attitudes by parents, teachers and society

. Equality in the learning process — that is, boyd ginls receive
the same treatment and attention, follow the saaoreccalum,
enjoy teaching methods and tools free of sterestyme gender
bias, they are offered counselling not affectedgbypder biases,
profit from the same quantity and quality.

The idea of gender inequality in education couldtiaeed to both the
cultural and religious ways of regarding males @tsamly being stronger
than females, but also as being superior in allsvayherefore, many
cultural and religious practices often relegate worto the background
either in the family, community or religious acties.

It is usually a question of the males first. Ewenmost people’s desire
and prayer for children, it is the male child tiepreferred for various
reasons. This practice is not peculiar to anyuceltas elements of
discrimination against the females are presenuiofe, Asia, Americas
and Africa. What may differ is the level or degre¢ such
discriminations.

It is probably in realisation of the danger whichet various
discriminations pose against the optimum develognoérour women
and girls generally that brought about the dedlamadf human rights by
the United Nations Organisaiton (UNO). As far bask1948, the UN
has, among other things, stated in the Declaratidtiuman Rights that,
everyone has the right to education. In the dattar of children’s
rights, which many member nations of the UN inahgdiNigeria has
signed, it is clearly stated that every child has:
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the right to special care if handicapped

the right to free education

the right to develop their abilities

the right to be a useful member of the society

the right to enjoy full opportunity for play andcreation.

PO TO

These rights of the child are aimed at giving &lldren, irrespective of
their gender, social or economic background or hystate of health,
equal chances to develop their potentialities.

One of the cardinal Millennium Development GoalsO@k) is the

promotion of gender equality. Specifically, it s eliminate gender
disparity in primary and secondary education by=280d at all levels of
education not later than 2015. On the other hand,of the goals of the
Global Education For All (EFA) is to ensure that 2315, all children,

particularly girls have access to and complete faed compulsory
primary education of good quality.

Despite the UN Declarations, EFA and MDG desiresfyual education
opportunities for all, there are still many caséslisparity in education.
The causes of this disparity in the enrolment &guof boys and girls in
primary education will be discussed in the nextisac

3.2 Gender Disparity in Education

As mentioned in the last section, different soeetand cultures in the
world view males and females differently. This marticularly
noticeable in the expectations of what males anthfes are to do in the
society. This is what some people refer to as gerales. According to
Berns (2004), gender roles are qualities that iddads understand and
that characterise males and females in their aultur

There is no doubt that males and females diffeth@ir physiological
make up. They also differ in the social roles tp&y based on societal
expectations. For example, in many cultures, ohildare socialized to
assume behaviours, values and attitudes considgppdopriate for
them. For instance, as noted by Berns (2004),fangly, the peer
group, school, the mass media and the communitjuente the
development of gender roles in different ways. hRigjom the names
considered appropriate for boys and girls, pareften treat sons and
daughters differently. Similarly peers exert soméuence right from
the childhood period to play with appropriate toyhe schools on the
other hand sometimes treat males and females elifigr either
intentionally or unintentionally. The mass mediad @ahe community
also influence gender role development throughr thtitude to what is
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appropriate for males and females. You can givemgtes of such
influences from your personal experiences.

Let us now discuss some of the reasons for edunzdtidisparity
between males and females in Nigeria in particular:

0] Culture on Inheritance

We mentioned earlier on that many Africans even moefer male to
female children. They can do anything to have &mhild. You must
have heard stories about men who either divorceid tives or married
another one in their quest for male children. Tdesire to have male
children is based on the popular belief that “ithe male children who
will carry on with the family name and traditiond&n the parents are
dead”. Whereas, the female children will move twther family or
town after marriage, the males will not only rettie family name, but
also bring others to the family.

Therefore, when western education became poptlamales were the
preferred ones. That is, parents prefer to inthsir money and
resources only on the males who will project thmifg name after
becoming successful. So, many female children wamaied the
opportunity to receive western education.

Can you give an example of some homes/families vh&ainy of their
female children were not sent to school?

(i)  The Threat to Female Chastity

Females particularly in African societies are expddo abstain from all
forms of sexual intercourse before marriage. Thathey are expected
to remain pure, simple and virtuous. Thereforeytare to be protected
from anything that will expose them to all forms autivities that will
make them loose their chastity. It is not surpgstherefore to find
many Africans presenting their female children frgwing to school.
They believe that the schools through their academnd extra curricula
activities could open up their daughters to immaudivities.

(i)  Women’s Economic Value in Bride Wealth

There are some communities in Nigeria where earbyriage is
encouraged among the females because of certaumalidnd economic
reasons. Culturally, some believe that as soothagirl child attains
puberty, she has no business staying with the {smegain. That is, she
should go to her husband. In such communitied) shddren are often
withdrawn from school for marriage. This perceptibnds succinct
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expression in Alhassan (1990; 44-45). In some Muslommunities in

Nigeria, it is the custom that girls marry at pupeand therefore are
withdrawn from school. A girl is considered nubdece she is 12 years
old. A girl who remains unmarried after 14 may fiotl a male partner.

Parents do not want their girls left on the shelflsat even ages below
10 are given away in marriage usually against théshes. Child

marriage used to be the norm among the Igbhos, Yasrand Ibibios

until the demands of western education pushed epatje of girls

eligible for marriage. The practice is still comman some African

countries till today

On the other hand, because of poverty, some paewms out their
children in early marriage for material gains. Tdwvry paid and the
other gifts from the husband’s family serve as gsodrce of income to
the girl's family. In such communities, the moremale children a
family could give out in marriage, the more incoara other gifts they
receive.

(iv)  Fear of Insurbordination to Male Authority

As mentioned earlier, there are certain culturadl aaligious beliefs
which emphasise that the woman must be subjectibedijent) to the
husband. However, when girls receive western dautathere is
always the fear and apprehension that such ladlesat be submissive
to their husbands again; that they will become ymud and will not
be subservient to their husbands or male authgeterally. This fear
among many Nigerians has often not been helpedhbyattitude of
some educated married women, who unfortunately atasistinguished
between their home and office

Can you give an example of an educated woman whotisubmissive
to her husband in your community?

3.3 Eliminating Gender Disparity in Education

We have just discussed, in a section of this uh#&, EFA and MDG
goals on the elimination of gender disparitiesdaation. In the same
section, you have been told the UN Declaration len Rights of the
Child to Education. The education for girls andysan Africa,
according to the World Bank, reported in Bruhsl. (2003) may be the
single most effective preventive weapon against/AIBS, poverty and
resources mismanagement in Africa.

In a bid to eliminate gender inequality and disaniation in education,
the UBE programme in Nigeria has made the redudtiggender, access
and equity disparities in basic education its dijes. Moreover, the
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National Policy on Education (NPE) Blueprint (1999s specified
certain steps to be taken to reduce, and if pass#dadicate gender
disparity in education. These include:

(@) Awakening the awareness of all citizens to fioe that equal
educational opportunity is the right of all citizemrespective of
sex, age, locality and creed

(b)  Eradicate parents and the general public beleefas to bring
about a change in attitude towards women educdtiona
programmes and development

() Re-orientate the attitude of all females iresdjwve of age,
towards education

(d)  Awaken the consciousness of all women to thednfor the
development of a positive change.

The problem of discrimination against girl-child vedtion and
withdrawal from school which has become endemicedrtain parts of
Nigeria has to be vigorously tackled. It is truvgrnment has made
certain policy statements on the issue. Howeverenconcrete efforts
could still be made to ensure the complete eradicatf discrimination
in the education of all citizens. Some of suclpst® be taken include
the following:

0] Legislation on Girl-Child Education

It has now become necessary to enact laws thanhwaike it an offence
for parents to refuse their female children acdessestern education.
Similarly, it should be a punishable offence forgrdas to withdraw their
female children for whatever reasons before theptetion of the UBE

programme. Such laws should be passed by eachsStiiuse of
Assembly so as to ensure compliance. The enfomtenfesuch laws
should be jointly monitored by the State and Ldsal’ernments.

(i)  Special Incentives for Girl Education

In addition to making primary and secondary edacatiree and

compulsory, special incentives could be given ®dirls in those areas
notorious for limited female participation in edtioa. This could be in

form of free uniform to all girls from primary t@sondary level. Those
in tertiary institutions should be given speciakdary or scholarship
awards irrespective of the course of study.

(i)  Empowerment of Indigent Parents

We mentioned earlier that poverty sometimes fora@ynparents to
withdraw their female children from school or prevéhem from going
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altogether. A way out of this is to empower suehepts through the
provision of soft loans to support their businessesccupations. The
granting of such loans should not be tied to amglsuch as religions,
political or ethnic considerations. In additionetioans which should be
a revolving one should be interest free and withtad stringent
conditions.

(iv) Celebration of Successful Women

All women in positions of authority should in addit to being role
models to the school girls be publicly celebratethose in politics,
commerce, government, education and other professbould not be
discriminated against in any way. They should ivergopportunities to
become leaders/heads in their various occupatiodspasitions. In
addition, important places such as educationaitutisins, buildings and
streets among others could be named after sucte nebimen. This
should be done at the National, State and Locak@Guouent levels.

4.0 CONCLUSION

Education is a right and not a privilege. It issarf the most powerful
instruments known for reducing poverty, inequahtyd for laying the
basis for sustained economic growth and developm&fiten majority
of children do not go to school or complete basiuacation, the
productivity of the labour force, and the reservairhuman potential
from which society and the economy can draw areiged. In fact,
education for girls in particular is one of the tbeseans for the
improvement of fertility, health and nutrition.

Therefore, extending basic education to all chiidend particularly
girls is to equip them sufficiently to contribute aind benefit from
economic growth (Brungt al. 2003).

6.0 SUMMARY

In this unit, you have learnt that:

. gender refers to the psychological attributes oh&m beings as
females and males
. gender equality in education means equal educdtiona

opportunities to boys and girls alike
the causes of gender discrimination in educatiariccbe due to:

cultural and religious practices

threat to female chastity

women economic value in bride wealth
fear of girls getting out of hand.

apop
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. the problem of discrimination against female edocatould be
eliminated through:

special legislation

special incentives for girls in schools
empowerment of indigent female students
celebration of successful women.

coow

6.0 TUTOR-MARKED ASSIGNMENT

Explain the concept gender and gender equalitgutcation.
Identify the causes of gender inequality in edweain Nigeria.
Suggest solutions to the problems of discriminatagainst
female education in Nigeria.

wh e
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1.0 INTRODUCTION

In the last unit, you learnt the causes of gendequality in education,
and how to eliminate gender inequality in education

In this unit, you are going to learn the importarafebalanced and
regular feeding for effective schooling. You wallso learn why
government should introduce free mid-day meal hosts.

2.0 OBJECTIVES

By the end of this unit, you should be able to:

. explain the importance of balance mid-day meal $chool
children

. suggest ways of making free meal available to Sctiotdren in
Nigeria.

3.0 MAIN CONTENT
3.1 Importance of Mid-Day Meal for School Children

It is universally agreed that the environment plagsimportant role in
the all round development of the child. The envinent, as you must
be aware, consists of both the social and physispécts. Among the
physical aspects of the environment is the foodeae We all need
good food to be in good health. Children needrzadd diet more than
the adults because they are still growing in aftaf their body. As a
result of this, regular and balanced food (nutnfievill help them to

develop well and be in good health. It is only wiehildren are healthy
that they can do well academically.
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In Nigeria, many children, as reported by Akinb(#600), are either not
in school or they are not regular in attendanceabse of ill-health. So,
children that are not regular in school cannot kpeeted to always
perform well in all the school activities. Resdaftndings have also
proved that children who take balanced diet to sthweery day perform
better in their academic activities than the cleldwho either do not
take breakfast at all or those who take mainly chydrate meals to
school (Hussein, 1998). Similarly, research figgdinin India have
reported the positive impact of mid-day meal onmany education.
Mid-day meal refers to school programme which imesl provision of
free lunch to school children on all working schdalys.

Let us now discuss the importance of mid-day meal.

0] Enhancement of Educational Achievement of School
Children

| have just told you that research findings by HuUss(1998) have

proved that children who take balanced diet to sthisually perform

better in their academic activities than childrefnowdo not take

breakfast to school. It does not end there. Tihairfgs also showed
that taking a balanced meal is more beneficialibdien’s academic
performance than just taking carbohydrate mealsctwol. In other

words, good nutrition is essential to good heali$t ps good health is
essential to good academic achievement.

Therefore, if the children from economically mamined families

could be provided mid-day meals in school, thetritian level could be
upgraded. This will, to a reasonable extent, helpenhance their
educational achievement. As you have been toldni of the earlier
units, the academic achievement of primary schdalden has,

according to UNESCO, fallen below expectation inngneof the

developing countries. Poverty has been identiiebne of the major
factors responsible for the poor quality of primagucation. When
parents are too poor to provide the basic need@sdiod nutrition of
their school children, it will be difficult for thehildren to excel in their
school activities. In such circumstances, the isiom of free mid-day
meal to children in all public primary schools wiklp the children from
classroom hunger.

(i)  Increasing School Enrolment and Attendance
One of the ways of ensuring minimal wastage in prymeducation is to
sustain the enrolment and attendance of pupilsméstioned earlier on,

there are many school-age children who are nothod as a result of
the poverty of their parents. Similarly many obske who are enrolled
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in school are not regular in attendance. A forMerister of Education

in India was once quoted as asking some boys bitkyteir cows and

goats why they did not go to school? One of thgsheas said to have
answered by saying, if | go to school, will you gime food? This
boy’'s answer sparked the process of establishieg ntid-day meal

programme in Indian public primary schools.

Available reports from India have indicated an @ase in school
enrolment and a tremendous improvement in the diteregular
attendance at school. In other words, the introdnof free meal into
primary schools could help in increasing school obnent and
attendance particularly among the poor people ith ibe rural and
urban communities in the developing countries. réfoee, if we want
to make primary education accessible to all by 2@Ihay be necessary
to introduce free mid-day meal in all public primachools where most
of the malnourished children in the developing ¢des attend.

(i)  Reduction of Child Labour and Child Abuse

In India where the school mid-day meal has longhbestablished, the
incidence of child labour and child abuse has reduconsiderably.
This, as you could imagine, is as a result of mdriédren attending
school more regularly. Children who would have rmhemgaged in
various activities at home, in the farm, marketstneets are kept in
school for a good part of the school day.

If the free meal is introduced in Nigerian publrinpary schools, there is
also the possibility of a great reduction in theimas forms of child

labour and child abuse now common in the soci€lirere are many
children out of school because of the poverty @irtlparents. Since
their parents were too poor to give them even algoeal in a day, they
have to fend for themselves. Many children evesonteto begging for
food in many of our cities.

(iv)  Social and Economic Empowerment

The provision of free mid-day meal in school coaldo serve as a
veritable means of poverty alleviation, particufadmong the local
women. For instance, some women will have to bpleyed to cook
the food for the children. In the same way, someepte will be
employed to produce and or supply the food itemiset@ooked for the
children. By so doing, many people will be gaihfubmployed and
have a legitimate source of income. Thus, the lgeopill be
empowered to perform some of their social and egonaoles in their
families and communities.
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(v)  Promotion of Good Practices in Food Consumption and
Health

The free mid-day meal in schools will, in additimnprotecting children
from classroom hunger, also increase the educatlemal of parents
and their children’s who are given good and baldnoatrition. In
addition, it will also promote good health praci@mong the pupils and
their parents. For instance, a survey carriedro@005 by the Ministry
of Health in India revealed that the malnourishmeh®l1 percent of
school children was due to their parents’ poor Keogye about nutrition
and negligence of the importance of taking reguleals.

Therefore, the provision of free mid-day meal vgb a long way in
helping to change the feeding habits of peopleh tural areas in
particular. As the community members are emplogad trained to
prepare nutritious food from the locally producedps, they will be in a
position to transfer the knowledge to the localyape. They will also
learn the importance of regular feeding while tihédecen will benefit
from the rules of hygiene associated with eating.

In concluding this discussion on the advantageseaf mid-day meal in
primary schools, we must not forget that such gm@mmme will help in
producing healthy and active younger generation witia@et maximum
benefits from primary school education. The clafdr from
economically marginalised families will be ablep@rticipate actively in
education activities. They will be more regularaitendance at school
and receive proper guidance in obtaining balanoetd d

3.2 Implementing the Mid-Day Meal Programme

You have just learnt some of the benefits of thee fmid-day meal
programme. In order to achieve the desired regihésimplementation
of the school mid-day meal programme has to begstpplanned and
implemented. If it is not well-planned, managed aapervised, there
may be nothing to show for it in terms of benefdshe individual, the
community and the government. Some of the factorgplanning,

management and supervision of the programme include

a. Implementation — The implementation of the free-mid-day meal
programme should be the responsibility of the sgateernments.
However, the local governments that are closerh® rtural
schools should be actively involved. First, theteuld be a
separate board like health board or nutrition baaethned only
by health and nutrition experts. There should loeall
government offices to be in charge of preparatiweh @distribution
of food to the schools in each local governmena.ar&€he local

80



ECE410 ISSUESIN EARLY CHILDHOOD AND PRIMARY EDUCATION

government offices should equally be manned by theahd
nutrition officers who will not only supervise tlpgeparation of
the food but also ensure its quality in terms dibfeing:

. hygienic preparation of the meal

. adherence to the menu

. sufficiency in terms of quantity to go round alktkhildren for
whom it is intended

. nutritional value of the meal to ensure that whatdsg given to

the children is a balanced diet
. practicing good food habits by ensuring that cleitdkeep to the
rules of hygiene before, during and after the meal

. prevention of wastage at both the points of prdmaraand
serving to the children
. proper methods of waste disposal.

b. The preparation of the meal- Since it will be too expensive in
terms of time, money and men to prepare the foahoh school,
a central kitchen system could be introduced. é&s@mple in a
city such as Ibadan, with about six local governnaeaas within
the city, there could be two central kitchens sgatally located
to serve three local governments each. Each kitchenld be
able to cater for about 50 to 70 thousand childréhis may be
adequate for easy management. There is the woldd(gest
central kitchen at Hyderabad in India (spread tweracres with
built up area of 14,000 square feet) which prepamesday meal
for 880 schools in twin cities benefiting 1.3 nali children
daily. This may be difficult for a start in Nigariwhere the
programme has yet to gain popularity and acceptaricesome
other areas, a local government area with abo@080t0 50,000
school children could have a separate kitchensobwn. Other
local government areas with smaller population ddaahm up to
have a central kitchen for the preparation of sthuoml-day
meals.

C. Funding — The mid-day meal is a capital intensive progr&nm
Therefore, the funding should not be left to treesgovernments
alone. The federal government should be respaniblat least
50 to 70 per cent of the total cost. In fact, ¢heould be a
statutory allocation for this programme from theddmtion
account. The state and local governments aretalsontribute
towards the project.

Other sources of funding the project could be tidernational
organisations such as the World Bank, UNICEF, UNBS@frican
Development Bank (ADB) etc. Non-Governmental Orgations

81



ECE410 ISSUESIN EARLY CHILDHOOD AND PRIMARY EDUCATION

(NGOs), business groups, communities and otheapifitopists could
also participate in the funding.

d. Staffing — The state boards should recruit and train tladtihand
nutrition experts as well as the kitchen staffddrthe centres. It
must however be emphasised that the local comnesngtould
be given special preference in the recruitmenhefkitchen staff
and the food suppliers. This, as we discussedeearh, is to
empower them socially and economically.

e. Transportation — There must be an effective and efficient
transportation system to ensure prompt distributibfood to all
the schools. It will be meaningless if the fooagslmot get to the
schools at the right time when the children arelydar it. In the
same way, the food must not only get to the pupdsm but also
under good hygienic conditions.

f. Monitoring — There is need for effective monitoring of the
preparation, distribution and the eating of the -a&y meals. In
this regard, trained officials should be assignedupervise the
cooking at the various locations. There should ks another set
of officials to accompany and monitor the transgtion of the
food to each of the schools. The Head teacheesadh school
should thereafter take up the responsibility ofueing that each
child gets his/her own share of the food withostdmination.

4.0 CONCLUSION

The mid-day meal involves the provision of free meaall public

primary school children throughout the school yeHris a programme
aimed at protecting the children from classroom dgaun increasing
school enrolment, attendance and retention. Ik igrogramme that
targets school children in difficult areas, chiliréen economically
marginalized families and pupils in schools whererB0 percent of the
children are malnourished.

It is an expensive programme which is worth emlaykipon for the

sake of enabling the children to get maximum bésdfom the school
education.

6.0 SUMMARY
In this unit, you have learnt that:

. Mid-day meal involves providing free meal to allghia primary
school children on school days throughout the year
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. The advantages of the mid-day meal include:

a) enhancement of educational achievement of schaldreh
b) increasing school enrolment, attendance and coropledte
C) reduction of child labour and child abuse

d) social and economic empowerment

e) promotion of good practices in food consumption hedlth;

. The implementation of the programme should be doyehe
state governments and the local governments aftepep
planning with respect to the:

a) recruitment and training of personnel

b) establishment of central kitchens

C) preparation of the meals

d) monitoring and supervision of the programme

. The financing of the project should be done mabyythe federal
government with contributions from the state, logaternments,
international organisations, NGOs, local commuasiti@and
philanthropists.

6.0 TUTOR-MARKED ASSIGNMENT

1. Explain the meaning and importance of mid-day nreathools.

2. Do we need such a mid-day meal programme for Nageri
schools? Give reasons for your answers.

3. How can we make the programme effective in Nigeria?
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1.0 INTRODUCTION

In this unit, you are going to learn how to use bwork as a veritable
means of enhancing the academic achievement ofpquils.

2.0 OBJECTIVES

By the end of this unit, you should be able to:

. explain the meaning and importance of homework rimary
education

. identify the different types of homework

. use each of the homework modes effectively.

3.0 MAIN CONTENT
3.1 Meaning and Importance of Homework

Homework is a tool that teachers use to help learmeview and
practice what they have learnt in the school. slan aspect of home
learning that has been found to be very effectiveromoting success in
children’s school work (Ogunsanwo, 2003).

It has also been referred to as instructionallyedasut-of-classroom
task assigned as an extension of class work. Tigortance of
homework has been identified by Forster (cited gu@anwo, 2003) as
follows:

0] Extending student exploration of topics more flly than class
time permits. As you are aware, the duration of a lesson period
in the primary school is 35 minutes. This therefareans that
the teacher must do all his teaching and explamatiibhin the
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period. There are however some topics which mgyire more

time to complete, but which the teacher may notblke to do
since other subjects have to come up. In ordetamabandon the
topic at that point, the teacher could give the ilgupnore

exercises to do on it from home. This will giveeth the

opportunity of further exploring other things tata and do on
the topic or subject.

(i)  Helping students gain skill in self-directed learnng and using
resources such as libraries and reference materialsOne of
the important philosophies of teaching for evemcteer is that a
good teacher must not tell his students everythifigs is to help
the learners find out things on their own. Psyobglof learning
makes it clear to us that whatever a learner dessogn his own
remains long in his memory than what he is told.ordbver,
whatever the learner discovers, he understandsrbéelfherefore,
when teachers give homework to the learners, fish&l promote
the inquiry and self-learning skills of the leamer It also
encourages the learners to make use of the lilaraghthe internet
in their quest for knowledge.

(i)  Helping students review what has been learned.There are
many children whose home background will not allithem to
read at home. Some help their parents in their edtion or
economic activities. Others engage in playing \ligir peers all
day without having time for studying. However, wheuch
children are given homework to do by their teachdrey will
always find time to do it. This is particularly sden they know
that their teachers will punish them if they fad do the
assignments. You must have heard your childrehase of your
relations or neighbours saying, “I am going to dpmomework”.
Or sometimes, “| have not done my homework”. Tbhenbwork,
in a way, helps the children to go over what thayenhlearnt in
the school. This goes a long way in helping chifdrto
understand and remember better all they learnthod.

(iv) Helping learners to remember and understand their shool
work. When children practise something they have learnt
school at home, it promotes retention and bettderstanding of
the principles, facts or skills learnt. We caneggan illustration of
this in pupils who have been taught some aspectEngflish
grammar in the school. If they are given some @ges to do at
home, they will be able to practice the use of thées of
grammar with their friends, relations or neighboatdhome. In
the process, they would gain more practical knogdedbout
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those skills in grammar. Above all, through reguyeactice at
home, they will always remember what they have liaeght.

Helping teachers to monitor pupils’ progress and dagnose

their problems. When pupils are given homework to do and

teachers grade them, it will give teachers an dppdy to
monitor the pupils’ level of understanding of tlo@it or subject.
It will also help the teachers to ensure that theilp practice
whatever they have learnt in school at home. Iditeadh, the
individual pupil’s area of difficulty or peculiarrpblem could be
identified by the teacher. This will give the thars the
opportunity of helping the individual learners teeoccome the
problems.

Helping learners to prepare for the next class.This is another
good reason why homework should be given to pupithen a
new topic is to be taught, the teacher could aslptipils to bring
some materials needed from home. The teacher @sitdask
them to find out certain things on the new topanirhome. For
example, in a social studies lesson, the teachertsach a topic
like Transportation next week. He could ask thpilsuo:

find out the different means of transportatignland, water and
air

find out where camels, donkeys and horses astlynused as
means of transportation in Nigeria etc.

By doing so, the pupils must have got a good kndgéeof the
topic by the time they get to the class the follogviveek. This
will not only promote better understanding of tlgit but also
provide the spirit of inquiry among the pupils.

Getting parents involved in their children’s school work:
Many parents do not have the time to either contadaschool to
find out how their children are doing or have aklaat their
exercise books at home. Research findings by CGguws
(2003) have shown that pupils whose parents avad in their
homework perform better in their class work thampijsuwhose
parents are not involved in their homework. Ineothvords,
parents’ active involvement in their children’s hemork helps
them to do better. This is quite understandalveesit will give
the children some psychological and social suppdvich they
need to do well academically.
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There are many parents who are illiterates, butwtheir children come
home with homework, they are sometimes forced gaga the services
of those who could help the children. As you mayéobserved, some
children will not allow their parents to rest urttileir assignments have
been done. This is a good thing for the parentsetanvolved in their
children’s homework. If the teacher discovers thgparticular child
does not always do the homework, he could invite plarents for
counselling on the importance of helping the chith the homework.
However, if it is a general problem in the schdloé Head teacher could
discuss it with the parents at the PTA meetings.

You must have observed from the various pointsudised earlier that
the homework is very necessary in our schools. él@ry as important
as homework is, there is no consensus yet as tahwparticular

homework mode is the best. | am not going toytell which one is the
best either.

It is nevertheless necessary for you to know thaoua types of

homework. This will help you to decide which onil \Wwe most suitable

for your class or subject. We shall discuss thighe next section of this
unit.

3.2 Types of Homework

There are four types of homework that have beentiftied and used by
educators in different parts of the world. Reseafindings have
indicated that Nigerian primary school teachersehaygood knowledge
of the importance of homework. However, their kledige and use of
the different homework modes as a means of enharteimching and
learning is yet to be investigated (Shoyinka, 2003he four types of
homework as identified by Ogunsanwo (2003) are:

0] Practice Homework

This type of homework is aimed at giving the pupilsre practice on a
given topic. It may involve asking the pupils to dome exercises
usually given at the end of the chapter in the Isuigixtbook. It may
also involve the teacher giving other exercisesviat to the topic as
homework to the pupils.

The goal of this type of homework, no matter froinene it is given, is

to give the pupils more exercises to practice entdipic taught in class.
It is the most commonly given by teachers in oumpry schools. It

may therefore be the most abused as lazy teaclersuise it as a cover
up.

(i)  Preparation Homework
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This refers to the type of assignments usuallyrgivefore a new topic is
taught. In other words, the pupils have not begrosed to the topic
before the homework is given. It is only aimegagparing the learners
for the lesson. If you remember the example | gauein discussion of
the advantages of homework, | said it could be dkmay the learners to
bring some materials to be used for the new todiccould also be

asking them to find out certain things which thephably may have

seen, heard or used before in a different settitigowt paying attention

to its educational significance.

Such an assignment usually gives the learners d gfaot with the topic

when it is eventually taught in the class. Thechea requires a great
mastery of the topic so that he does not give duaht things to the
pupils. In the same way, the teacher must endatenthat he is asking
the learners to do as homework on the new topielevant, interesting

and learnable for the pupils.

(i)  Extension Homework

As the name suggests, this type of homework is édiateexpanding the
learner’s knowledge of a particular topic. The aguhsyllabus may
suggest teaching a limited fact on a topic beamnmind the available
time and resources. The teacher with a good krigelef the pupils’
needs, interest and ability may decide to go beybati He may not
have enough time in the class to do this henceuldcbe given to them
as homework.

Care must however be taken here so that the tedoesrnot over-task
the pupils. He must remember that in whatevereaeh the pupils, the
factors of relevance, need, interest and learntyalilust be taken into
consideration. Similarly, the teacher must nevee this type of
homework as punishment for some pupils.

The main purpose of this type of assignment shbaltb help the pupils
acquire skills in self-directed learning and the o$ different resources
such as the library, computer and other refereretemals.

(iv)  Creative Homework

Someone once said that children’s creative learstogs the day they
start formal schooling. This is as a result of tastrictions placed on
the child in the school. For example, he must menrathe classroom
unless he is asked to go out. He must learn dwel\tHings introduced to
him by the teacher at a particular time of the dag so on. In other
words, the various limitations placed on the chiidhe school do not
always allow him to exercise his creativity.
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This type of homework is therefore aimed at helpaigidren to use
their creative skills adequately. This gives tearhers the opportunity
to combine their existing skills and knowledge oparticular topic or
subject with their imagination with a considerabbegree of
independence. In such cases, the creative abiliyach learner is put to
work and the results are always interesting andrebans. An example
of this homework could be in a subject like soaidies, cultural and
creative arts (CCA), primary science or mathematwisere, for
instance, the teacher could ask the children to losally found
materials to make or design anything e.g. a camaoejnstructional
material to be used in teaching a subject or tefuc

The teacher must however be careful not to ovdeas learners. He
must not ask them to do what is not within theaate or capability so as
not to lead to frustrations and disappointments.

4.0 CONCLUSION

Homework is an important tool that teachers usenéke their pupils
learn at home. Although there is no agreemenbabkd best or most
effective homework, yet it is agreed that it hejpgils to review and
practice what they have learned. It is also agrded whatever
homework we give to the pupils must have the follmgy

specific purpose

clear instructions for the pupils to follow

fit well to the pupils’ interest and ability

it must aim at helping to develop pupils’ knowledgel skills.

oo oW

5.0 SUMMARY

In this unit, you have learnt that:

. Homework is a tool that teachers use to help learsaudy at
home to review and practice what they have leammedhool;
. The importance of homework includes:

- extending students’ exploration of topics fully

- helping students gain skills in self-directed leagn

- helping students review what they have learnedhogl

- helping learners to remember and understand treobalork

- helping teachers to monitor their pupils’ progress

- helping the learners to prepare for the next class

- encouraging parents’ involvement in their childeerschool
work.

. There are four types of homework, namely:
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- practice homework

- preparation homework
- extension homework

- creative homework.

6.0 TUTOR-MARKED ASSIGNMENT

1(a) What do you understand by homework?
(b)  Why do you think homework is necessary for Nae school
children?

2(a) Identify the different types of homework.
(b)  What are the factors to be taken into consit@ravhen giving
homework to the pupils?
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1.0 INTRODUCTION
In this unit, you are going to learn how the prignachools could build
on the benefits derived from pre-primary educatiothe achievement

of Education for All (EFA) goals.

2.0 OBJECTIVES

By the end of this unit, you should be able to:

. identify the benefits of early childhood education
. explain how the primary school can sustain anddbait these
benefits.

3.0 MAIN CONTENT

3.1 The Benefits of Early Childhood Education

Early childhood education or pre-primary educatamit is popularly
referred to in the National Policy on Educatiorthe education given in
an educational institution to children from age®éhto five years prior
to their entering primary schools.

The advantages or benefits of pre-primary educatie many. We
have discussed some of them in Module 1.
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Research findings have indicated many benefitsigi lguality early
childhood education for children and the commuinityeneral. Some
of the benefits are discussed here as given inBddy Childhood
Education Website (2006):

0] Students who participate in high caliber earthildhood
education programme make a better transition frame to
school and to community and ultimately gain lastienefits as
socially-responsible adults

(i)  High quality early childhood education programes are more
effective in helping children to learn. They arerm beneficial
than remedial programmes in later school life

(i)  Experiences in the early years of life aremmanfluential on the
development of the brain than experiences at ahgrdime in
life. Early brain development has a profound dffata person’s
learning, behaviour and health throughout life

(iv) Children’s  well-being, emotional  maturity, Igmage
development, thinking skills, creative skills andcial and
physical skills are all established and strengttlene

(v)  Children develop initiative and responsibiliéyd the ability to
analyse, to question, to make decisions and toesptoblems.
They learn how to be friendly, share and coopenatie others.
They develop the ability to act with confidence ahéy gain
independence.

Other benefits of early childhood education as chdg Enturisie (1995)
include boosting the 1Q test scores by five poin&lthough, the 1Q
gains are said to fade out in the first three y@&rgrimary education,
yet it is associated with greater success in schdol other words, a
good pre-primary education programme helps to impithe academic
performance of pupils in the primary school.

One of the identified long term benefits of preapary education is that
children with good pre-primary education do notalsurepeat primary
classes as such children are less often refernreddecial education.
Parents of primary school children with pre-schoetucation

background are often more satisfied with their drieih’s performance
than other mothers.

Increasing evidence testifies to the powerful @ffethat pre-primary
education can have on children’s life chances dintiaie well being. It
has become expedient therefore to make pre-primegtycation
accessible to children from poor background. Ict,féhe benefits of
pre-primary education are most evident among afriidrom poor home
backgrounds. Therefore, if the desire to improwefgmance in
primary education, particularly in the developiraunotries is to be fully
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met, there must be a conscious effort to make pregpy education
accessible to all.

In Nigeria, for example, majority of children inethpublic primary
schools are children without pre-primary educabackground. If they
could have access to good pre-primary educatiograrome and derive
all its benefits, it could be said that the quatifytheir primary education
will improve.

3.2 Sustaining the Benefits of Pre-Primary Educatio in
Primary Schools

Primary education as the largest subsector ofrihieeeeducation system
offers the most unique opportunity to contributete transformation of
societies through the education of the young oh#SESCO, 2006).

However, one of the findings of the EFA 2000 Asee=st was that the
performance of primary education fell below theidklevels. In other
words, the quality of primary education has nottkapreast of the
expansion in enrolment in many countries.

In the previous section of this unit, | highlightdte benefits of pre-
primary education to the individual and the sociggnerally. One of
such benefits is that children who had good prexary education do
better academically in the primary school. Onéhefindicators of this
benefit is that children with pre-primary educatibm not usually repeat
classes. This is an important benefit of primaryaadion among others
which has been confirmed by research.

How then can the primary school retain and buildrenbenefits of pre-
primary education? This is what we shall now bgcdssing in this
section.

0] Creating a Child-Friendly Environment in the Primary
Schools

It is not an overstatement to say that the classremd the school
environment generally are crucial to a successfathing and learning
process. You must have observed the deplorablditemm of physical

facilities such as school buildings, library andniture for both teachers
and pupils in our public primary schools. Thisinsaddition to the

grossly inadequate teaching and learning matermasessary for
creating and encouraging a learning culture ambegupils.

Most of the good pre-primary school establishmantsNigeria are
privately-owned and they provide a better learnamyironment than
what is obtainable in public schools. Thereforg,the kind of
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stimulation that gives children in pre-primary sols a smooth

transition from home to full-time formal schoolimgyto be sustained, the
schools’ learning environment should be improveince all children

can learn and will learn if given adequate oppaties, our public

primary schools must be made more child/learnenfity. In this

regard, appropriate personnel, materials and fi@silimust be made
available to accompany the teaching and learninggss.

The national UBE programme which incorporates eanhyidhood
education is aimed at making this level of educaaacessible to all.
However, if all our children could receive good 4prémary education
without a corresponding good quality primary ediacgtthe benefits of
pre-school education will be short-lived. So, greblem of providing
an enabling environment in our primary schools mustvigorously
addressed if the schools are to sustain the benefitpre-primary
education.

(i)  Effective and Efficient Teachers

It has been asserted that teachers are at thedfieary move to improve
the performance of primary education. Their commeitt, competence
and creativity are central to the success of caBildtJNESCO, 2001). It
is not enough to say N.C.E. or a first degree irudation is the
minimum teaching qualification in our primary sck&oOne basic fact
which may have eluded our policy makers is thé& ot every NCE or
graduate teachers that are fit to teach at thegpyirachool level. The
training and recruitment of teachers for primaryeation should take
the peculiarity and the strategic significance lué tlevel of education
into consideration.

Therefore, as argued by Akinbote (2006), all prynachool teachers
should be intellectually good enough to teach stlabaldren with

diverse interests and capabilities. They are mspte for selecting
relevant materials for the learners, provide adeguame and
opportunity for learning and pace instruction adauy to the ability of
the learners. Teachers will only be able to dosehefficiently and
effectively if they update their content knowledged pedagogical
practices regularly.

The traditional methods of teaching with its emphas drilling which

do not take into consideration the knowledge of &anrtearning can no
longer work in our schools. Our schools, throubk fctivities of
effective and efficient teachers should now prodwtedents who
possess the kind of higher-order thinking and mabsolving abilities
needed in this 21st Century. It is only when weehguch highly
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committed, competent and creative teachers thgtriheary schools can
sustain the gains and benefits of early childhatutation.

(i)  Parental Support

Primary education is more than cognitive learniignphasis is now on
all round development of children. Recent researtlachievement in
primary education shows that differences in ecowomsisources of
families matter for children’s performance (En&isil995). There are
many parents who believe that once they allow thkildren to go to

school, the government will provide all the necegsaaterials. They
therefore fail to provide the necessary supporttteir children’s

education either as a result of poverty or ignogawrcboth.

On the other hand, there are some parents whobéget@ provide the
necessary school materials but who fail to provite necessary social
and emotional support to their children. Thus, plsgchological and
social dimensions of their children’s education igrered.

The children need parental love, guidance and @limg, good health
and nutrition to succeed in school. Therefore ot enough to provide
favourable and enabling environment in which alildtien can learn.
Adequate parental support in terms of provisionnetessary school
materials, good food, interest in their childres'shool work among
other things are essential for effective schoolifigne values, attitudes,
social and emotional problems which are not ofdegaately addressed
by parents have great repercussions on pupilsbpagnce in school.

Efforts should be intensified by all stakeholders the welfare of
children to get parents to be more supportive dirtrchildren’s
education. Regular enlightenment, social and etin@mpowerment
programmes, could help parents appreciate and suttear children’s
education.

(iv) Adequate Funding

Education is a capital intensive venture. Themefaro appreciable
degree of success can be attained in the goaldusk&on with poor or
inadequate funding. To benefit fully from educatb opportunities,
there must be adequate and judicious use of fufith® provision of a
favourable environment for learning as well as isight and high
guality human and material resources to servicengmy education
requires adequate funding. The government alooeldhot be left
with the great burden of funding education. Comities) religious and
non-governmental organisations should cooperate thié government
in the funding of education. One should howevet thdit, the available
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funds should be judiciously managed. Probably aniae problems of
primary education in Nigeria is mismanagement ohdi The

inordinate desire by individuals has led to theapmopriation of funds
meant for primary education. Adequate steps shbelthken to ensure
proper monitoring of funds allocated to primary eation. Anybody

found to have misappropriated education funds shdad punished
accordingly.

If the available funds are judiciously used on tmvision of the
necessary school facilities, equipment and matgridthere is the
possibility of having a learner-friendly school @ewment. When the
environment is conducive to learning and the teaclae efficient,
effective and committed with adequate parental suppt will not be
difficult to sustain the benefits of pre-primaryuedtion in our schools.

4.0 CONCLUSION

Studies have indicated that pre-school educatiomssociated with
greater success in school. It has great effectshddren, their parents
and the society generally. However, the benefits pce-school
education will not last if primary schools are neell positioned to
sustain the benefits.

Therefore, by creating a child-friendly school eowment, with
effective and efficient teachers backed by adequueteing and parental
support, the primary school will not only sustaue tgains of pre-school
education but also build on it.

6.0 SUMMARY
In this unit, you have learnt the following:

. The benefits of pre-school education, supported résearch
findings include:

- better transition from home to school

- helping children to learn better than remedial pragmes in later
school life

- help to establish and strengthen children’s ematianaturity,
language development, thinking, creative, social g@hysical
skills

- prevent repetition of classes in primary schools.
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. The gains of pre-primary education can be sustaingaimary
schools through:

- creating a child friendly school environment

- having effective, efficient and committed teachers
- adequate parental support

- adequate funding.

6.0 TUTOR-MARKED ASSIGNMENT

1. Briefly explain what research has found to ke rimjor benefits
of pre-primary education.
2. How can the public primary schools in Nigeriastain the

benefits of pre-primary education?
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1.0 INTRODUCTION

In this unit, we are going to discuss the MDGshay/ trelate to primary
education and how they can be achieved in Nigeria.

2.0 OBJECTIVES

By the end of this unit, you should be able to:

. explain the Millennium Development Goals as theyedcf
primary education
. discuss ways of achieving the goals in Nigeria.

3.0 MAIN CONTENT

3.1  The Millennium Development Goals

The eight Millennium Development Goals as listed Biyuns, et al.
(2003) are:

. Eradicating extreme poverty and hunger

. Achieving universal primary education

. Promoting gender equity and empower women

. Reducing child mortality

. Improving maternal health

. Combating HIV/AIDS, malaria and other diseases
. Ensuring environmental sustainability

. Developing a global partnership for development.
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These eight Millennium Development Goals to whidd9 Icountries

have committed themselves are aimed at eradicatktiggme poverty
and improving their peoples’ welfare by the yeat20 As you can see
from the listed goals, they all have one thinghar other to do with how
to make human beings comfortable, happy and erifeyil whatever

place they are living.

We are going to concern ourselves with only theeetgpof MDGs that
relate to primary education. Therefore, our concghall be on the
second of the eight goals. That is, Achieve UrsgkrPrimary

Education. The Dakar World Education Forum heldhe year 2000
has set up what is popularly referred to as Gldbdication for All

goals. This goes a long way to explain the impdrteole which

education can play in the achievement of the Millam Development
Goals. Since the concern of the whole world isther attainment of the
Goals of Education for All, we have to discuss tgwals in the next
section of this unit.

3.2 Global Education for All Goals

We have just discussed the World Education Forumd Ire Dakar,
Senegal in the year 2000 set some goals which rangpgd into six.
They are:

(@) Expanding and improving comprehensive earlydbloiod care
and education, especially for the most vulnerabled a
disadvantaged children. In Module 1, we have dised the
importance of early childhood education and howmrtake it
accessible to all children in Nigeria.

(b)  Ensuring that by 2015, all children, partictifagirl children in
difficult circumstances and those belonging to &thminorities
have access and complete free and compulsory priedrcation
of good quality. This is in line with the MDGs vehi is to ensure
that by 2015, children everywhere, boys and gililseawill be
able to complete a full course of primary schoaling/e shall
discuss this fully in the next section of this unit

(c) Ensuring that the learning needs of young pea@pid adults are
met through equitable access to appropriate legraimd life
skills programmes. The current UBE programme igexa has
this goal as one of its coverage areas. Sincdoouss here is on
primary education, we shall not discuss this EFAalgbere.
There may be another avenue to discuss it in thisse.
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(d)  Achieving a 50 per cent improvement in levelsadult literacy
by 2015, especially for women, and equitable actesssic and
continuing education for all adults. This goaklso covered by
the present UBE programme in Nigeria.

(e) Eliminating gender disparities in primary anccandary
education by 2015 and achieve gender equality wuncatbn,
which is a focus on ensuring girls full and equetess to and
achievement in basic education of good quality. yAs must
have observed in the MDGs stated earlier on in uhig, this is
goal number three. We have discussed this in dtigeaunits in
this Module under gender equality in education. uoay go
over it again.

) Improving all aspects of the quality of educatiand ensure
excellence of all so that recognised and measurkdaming
outcomes are achieved by all, especially in litgramumeracy
and essential life skills.

The achievement of these goals of Education fo BRA) by the year
2015 has now taken the central stage in the mihddl @ountries that
participated at the Dakar World Education Forum.wduld like to
remind you here that the Dakar Forum acknowledgedfact that the
Jomtien goals on EFA were not met. The Jomtienf€ence had set
the 2000 for meeting the goals of EFA, which coutd be met by the
189 countries that agreed on that date. It is ol@ar that the countries
are more determined to achieve the goals of EFA0d6. This is based
on the realisation of the fact that education ie ohthe most powerful
instruments known for reducing poverty and inedquals well as laying
the foundation for sustained economic growth (Byenal., 2003).

In the next section, we shall discuss how univeasakss to, retention
and completion of primary education goal is beingsped in Nigeria.

3.3 Universal Access, Retention and Completion Raten
Primary Education

You may have been wondering why so much attensonaw being
focused on primary education globally. This has¢oso if you still
remember what we said in one of the earlier unftshes module.
Primary education is the level of education thawedigps in the
individual the capacity to learn, to read and writet is the largest
subsector of any education system which offersuthigue opportunity
of contributing to the transformation of societtesough the education
of the young. Primary education is the gatewagltdigher levels of
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education that train the scientists, teachers,adscand other highly
skilled professionals that every country requires.

However, when for whatever reasons, a large peagendf children do
not have access to or do not complete primary duohncathe

productivity of the labour force, the potential feknowledge-driven
development and the reservoir of human potent@hfwhich society
and economy can draw are naturally restricted (Bretnal. 2003).

Therefore, to provide an appropriate base for saswble growth and
development, different countries have been makifigrte to ensure
that, in addition to making primary education astdge, pupils are
encouraged to attend school regularly and compietgprogramme. Let
us see what the situation is as far as accessititeand completion
rate in primary education is concerned.

(@) Making Primary Education Accessible

As far as making primary education accessible kasatoncerned, it
could be said that the focus of most countriesuiticlg Nigeria is on
getting children enrolled in schools. This is daheough the various
UPE and UBE programmes introduced by the variowgigonents. For
instance, in Nigeria, the Federal Government, ineffiort to make
primary education accessible to all children introed the UPE
programme in 1976. This led to an expansion ahary education with
increase in the number of primary schools pupilsctvitose from 3.5
million in 1976 to 16.1 million in 1994 (Akinbote2000). The
introduction of the UBE programme in 1999 must hawesed the
enrolment figures in primary education higher thha 1994 figures.
This is really commendable even if we have not balele to achieve
100 per cent enrolment in primary education.

However, much as this increase in school enrolnreecommendable, it
appears not much attention has been given to thentien and
completion rate. In other words, it is equally essary to prevent
wastage in primary education by ensuring a highptetion rate.

In the next section, we shall be discussing retergind completion rate
in primary education.

(b)  Retention and Completion Rate in Primary Education
Some studies carried out by individuals, the Fddera
Government/UNICEF as well as the World Bank, resdathat the

incidence of early dropout from school in Nigerikel most of the
developing countries has been very high. Befoliagymto the causes
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of early dropout in school, let us first explaire tboncepts retention and
completion.

In its simplest form, retention could be descrilzesd “the process of
keeping all the children who enrolled into the i education in
school till they complete their education”. On thther hand, primary
education completion rate refers to “total numbér popils who
successfully complete the last year of primary stho a given year
divided by the total number of children of officigaduation age in the
population. For example, if one million were etedlin primary one
class, in an ideal situation, we would expect #iadut that same figure
will complete primary six in six years’ time. Howar, many of the
pupils drop out along the way. Some of the reasesgonsible for this
include:

0] Inconsistency in Government Policy

Those old enough could easily remember what hagbémeprimary

education between 1988 and 1993. With the prontolgeof three

decrees — that is Decree 31 of 1988, Decree 3@t 49d Decree 96 of
1993, the administration of primary education clehfands from the
federal to state and local governments. DecreeI®91 in particular,

which placed the funding and management of prineghycation in the
hands of local government chairmen was a disadteled to delayed

payment of teachers’ salaries which resulted in yn&éachers in

different local government areas going on strikeoacfor months. As

one would expect, many children were withdrawn fréime school

completely. Even now, the public primary schosismany states are
yet to recover fully from the problems as peoplé&hw confidence in

them again. Efforts are still going on to makeepds patronise the
public schools again as it used to be before ti394.9

(i)  Poverty of Parents

It is no exaggeration to say that there are mamyjlies in Nigeria today
whose daily income and or expenditure is below Aneerican dollar.

Such poor parents often find it difficult to retaheir children in school
despite the free primary education programme. ddst of providing

school uniform, school materials and even mid-daalnhas been too
much a burden for them. They, therefore, eithéhdvaw the children
from school to help them in their economic actestior the children
drop out on their own to fend for themselves.

(i) Nl-Health
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Many preventable diseases such as malaria, HIV/A@® other
communicable diseases have kept many pupils aveay $chool. In a
situation where the parents or the pupils arecadf, it is difficult for

them to attend school regularly let alone remaiisahool to complete
their education. Recent reports on the devastatifegts of HIV/AIDS

have left many school children as orphans with dgtio support them
in school. Some of the young children have evahtha misfortune of
looking after their siblings after the death ofitlgarents.

(iv)  lliteracy and Cultural/Religious Factors

In many communities, either as a result of illiraon the part of the
parents or cultural/religious dogmatism, many aleitdparticularly girls

are not allowed to complete primary education. yTaee sometimes
given out in early marriage hence they have to dbartheir schooling.
There are still some parents who even believe tti@girl-child is not

expected to receive western education so that dtestity and other
cultural values will be preserved. Where suchdeckih are allowed to go
to school at all, they are rarely allowed to cortglbeir schooling.

Other factors responsible for school dropout inelustoken homes,
polygamy and poor performance of pupils in theinagd work. It is
hoped that you will be able to explain how theseeptfactors have
contributed to the high dropout rate in primaryab.

The last section of this unit to consider now isviio ensure retention
and completion in primary education.

3.4  Achieving Universal Primary Completion by 2015

As mentioned earlier on, the World Education FoiarDakar, Senegal
has set the year 2015 as the year for ensuringchilairen everywhere,
boys and girls alike, will be able to complete 8 twurse of primary

education. In Nigeria, efforts are already beirgpgmto make education
accessible to all children of school age with thteoduction of the nine
years compulsory schooling. While we are hopingreet the 100

percent enrolment by 2015, we must equally makertsffto achieve

universal primary completion by the same date.

We said also that when a large percentage of emldail to complete
primary education, it has great implication for deypment. Therefore,
to derive the maximum benefits of primary educate must achieve
a 100 percent completion rate. Some of the stegisshould be taken to
achieve this include:

0] Provision of Free Mid-Day Meal
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In one of the units, we discussed the advantaggsoviding free mid-
day meals to school children. The degree of sgcossorded in India
where the free mid-day for school children couldsh&l to originate in
the Third World countries has been high. In additio boosting school
enrolment, it has also been found to assist reterf children in school
as well as reduction of about 50 percent in-ousdaifeol girls.

If a similar project could be introduced in Nigeriacould also boost
enrolment as well as retention and completion rateur public
primary schools. The modalities for doing so hbgen suggested in the
unit on free mid-day meal in schools.

(i)  Making the School Interesting and Learner-Friendly

When children see the school as a good place tahtmugh the
availability of adequate learning and recreatiocilitees coupled with
effective methods and friendly teachers, we aretniksly going to
retain more students in school to complete theircation. Therefore,
from attractive school buildings to interesting @ch activities and
adequate facilities managed by friendly and comsicias teachers, the
primary schools will be seen as a good place toyke children.

(i)  Empowerment of Parents and Guardians

Poverty has been identified as one of the factorstfe high dropout
rate in schools. When parents find it difficultgoovide the necessary
material and consequently moral support to theilddn in school,
there is the possibility of pupils dropping outtloé school system.

It will be a worthwhile effort if parents could bempowered
economically and socially through various povertylevaation
programmes. The Indian free mid-day meal projest Ibeen used as a
means of empowering scores of jobless women and a&secooks,
servers and even suppliers of various food iterf&@me microcredit
scheme could also be used to further enhance twamim generating
capacities of the parents and guardians. Poligagly patronage should
not be introduced into such empowerment programmes.

(iv)  Prevention/Control of Communicable Diseases Which fien
Keep Children Away from School

In addition to making free health part of the fexhication programme,
there must be regular visit to the schools by healbrkers to monitor
the health condition of the pupils. Health censksuld be available in
every community while basic social amenities liketable water should
be readily available in all communities. Publicameness campaign on
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the benefits of personal and environmental hygshmild be intensified
to prevent most of the diseases that afflict bdik pupils and their
parents. There are many other things that coulddrme to encourage
high retention and completion rates in our primacjools. You can
add to the ones already discussed.

4.0 CONCLUSION

The achievement of Universal Primary Education boys and girls
alike by the year 2015 is one of the Millennium Bleyment Goals.
All the 189 countries that participated in the Dakdorld Education
Forum in the year 2000 are unanimous in their ddsiachieve not only
100 per cent enrolment, but also universal prinsahyool completion by
2015. Therefore, Nigeria cannot afford to lag bdhn this global race
to eradicate illiteracy and poverty. Adequate stepust be taken to
ensure that all Nigerian children complete the @mésnine years
compulsory schooling.

5.0 SUMMARY
In this unit, you have learnt that:

. There are eight Millennium Development Goals
. The Global Education for All goals as agreed upbtha Dakar
World Education Summit are:

- Expanding/improving comprehensively early childhaazde and
education

- ensuring that by 2015, all children, boys and gal&e, have
access to and complete primary education

- ensuring that the learning needs of young peopteamhults are
met through equitable access to appropriate legraind life
skills programmes

- achieving a 50 per cent improvement in adult licgray 2015

- eliminating gender disparity in primary and secogdaducation
by 2015

- improving all aspects of the quality of education;

. We can achieve universal primary education conguetin
Nigeria by:

- introducing free mid-day meal in our schools

- making the school interesting and learner-friendly

- empowerment of parents

- prevention/control of communicable diseases thapkehildren
away from school.

6.0 TUTOR-MARKED ASSIGNMENT
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1(a) Identify the eight Millennium Development Geal
(b)  Which of these Millennium Development Goalsatel more
directly to EFA goals?

2(a) What are the reasons for the high rate of @clloopout in
Nigeria?

(b) Suggest ways of achieving universal primary adidn
completion in Nigeria by 2015.
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